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Executive Summary
If we...

FIRM FOUNDATIONS

Description:

Commit to an intentional focus on building firm foundations through Primary Literacy Proficiency in grades K-3 with a goal of ensuring all students are
proficient in reading by the end of 3rd grade. Initiate a focus on Primary Mathematics Proficiency to ensure students have a firm foundation in math before
entering middle school and high school.

PROFESSIONAL DEVELOPMENT

Description:
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Raise student achievement by improving teacher and principal quality as a result of increasing the effectiveness of teachers and principals through
research-based recruitment and retention actions and high-quality, job- embedded, professional development, as determined by the comprehensive needs
assessment

EVERY STUDENT

Description:

Ensure all students are career / college ready by implementing individualized pathways for students. Effectively plan for, and deliver instruction and provide
intervention to address achievement and growth gaps to meet the individual needs of every student.

Then we will address...

FIRM FOUNDATIONS

Description:

Leaders and teachers have not consistently ensured that instruction is aligned to grade-level Colorado Academic Standards (CAS) with an appropriate level
of rigor, depth of knowledge, application and intervention support needed to ensure students master appropriate concepts and skills in reading and math.

EVERY STUDENT

Description:

Leaders and teachers need the knowledge, training, resources and assessments to effectively plan for, and deliver instruction and provide intervention to
address achievement and growth gaps to meet the individual needs of every student.

PROFESSIONAL DEVELOPMENT

Description:

Teachers and leaders need on-going professional development to enhance instructional delivery to meet the needs of every student.

DATA-DRIVEN DECISION MAKING
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Description:

Leaders and teachers need continuous support and training on how to use data to increase student achievement and growth.

Then we will change current trends for students

MATH PROFICIENCY

Description:

The district is underperforming in math achievement and growth. Trends indicate decreased achievement and growth percentiles in math at the elementary
levels.

READING PROFICIENCY

Description:

Although we are making significant gains in primary literacy achievement, at end of year 2017, 17% of students district-wide were scoring below benchmark
on according to the DIBELS Next Assessment. This is a slight improvement from 18% below benchmark at the end of 2016. At the third grade level, only
75% of students were at benchmark at the end of the year 2017.

PERCENTILE RANK

Description:

The district is currently under-performing in ELA and math at all levels, as indicated by mean scale scores on PARCC.

COLLEGE READINESS

Description:

General Education Campus High Schools are underperforming on college readiness exams. Schools are ranking below the 50th percentile on EBRW and
Math on PSAT. Schools are "approaching" state expectations for SAT in EBRW and Math. With the exception of VRHS in EBRW, students are not making
adequate growth from PSAT to SAT (below a 50 MGP).
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Access the District Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the district
In the fall of 2014, D49 began considering the Baldrige Framework as a model to drive continuous improvement. Since that time, D49 completed its first annual self-study
in 2015 and submitted its first application to Rocky Mountain Performance Excellence, earning the district recognition with a Foothills Award. In the following year, a
second application was submitted leading to recognition at the "Timberline" level. The 3rd annual self-study was submitted in August 207, with a site-visit in November
2017 leading to District 49's recognition as a Peak level organization in December 2017.
During the 2016-2017 school year, feedback from staff indicated that there was a need for better alignment of vision, mission and strategic priorities from the district to
zones and schools. Cascade, an online strategic planning tools was piloted in spring 2017 and adopted in July 2017 as a way to align cultural and strategic priorities and
initiatives for continuous improvement.

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation
 Title IA
 Title IIA
 Title III
 Gifted Education

School Contact Information
 Amber  WhetstineName:  Executive Director of Learning ServicesTitle:

 10850 East Woodmen RoadMailing Street:  Falcon CO 80831Mailing City / State/ Zip Code:
Phone:(719) 494-8951  awhetstine@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of district Setting and Process for Data Analysis
District Overview
District 49 is located in the North Eastern region of El Paso County encompassing portions of Colorado Springs, Falcon and Peyton Colorado. District schools include 19
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district operated schools and 6 authorized charter schools, which combined serve approximately 22,000 students. District 49 is proud to offer a portfolio of exceptional
schools and programs which include the International Baccalaureate Program, STEM, Core Knowledge and virtual, blended, alternative education and early college
options. District 49 continues to work toward leading the way in offering innovative educational programs to meet the needs of every student. District 49 adopted GOAL
Academy a large state-wide charter school serving a predominantly high-risk population of students, in July 2013. Our achievement and growth scores were impacted at
the high school level with the addition of approximately 4,000 GOAL Academy students. However, our accreditation rating as indicated by our District Performance
Framework continues to remain stable. Our strategic plan includes a vision for our District to be the ''Best Choice,'' while our mission to Learn, Work and Lead is carried
out through five strategic priorities:
1) Ensure District 49 is a trustworthy recipient of taxpayer investment 2) Research, design and implement programs for intentional community participation 3) Grow a
robust portfolio of distinct and exceptional schools 4) Build a firm foundation of academic knowledge and  skills that ensure a successful progression through school and
beyond 5) Customize our educational systems to launch each student toward success. Our cultural priorities include 1) creating systems that promote a Community of
Care 2) Systematically Equipping and Encouraging our staff
In fall 2015, District leaders submitted a PEAK award application to Rocky Mountain Performance Excellence (RMPEx) and received a ''Foothills Award'' for district
processes which support our vision and mission, ''Best Choice to Learn, Work and Lead.'' RMPEx also provided a feedback report which will drove further planning and
improvement efforts in our quest toward excellence. D49 submitted its second annual application in September 2016 which resulted in recognition as a ''Timberline
Award'' recipient. Our third annual self-study was submitted to RMPEX in August 2017 with an anticipated site visit November 2017.

Process and Stakeholder Involvement
The District 49 improvement planning committee consists of members representing various schools, departments and stakeholders. Student achievement data for
specific student populations are shared with the Special Education Advisory Committee (SEAC), English Language Development Parent Advisory Committee and Gifted
and Talented Advisory Council. The District's Percentile Rank Report is shared with the District Accountability Advisory (DAC) and UIP Sub-Committee. Members of the
District 49 improvement planning committee include: The Chief Education Officer, Executive Director of Learning Services, Executive Director of Individualized Education,
Zone Superintendents, Coordinator of Academic Performance, Coordinator of Literacy Performance , Data Analyst, Director of Special Education, Coordinator of English
Language Development, and Coordinator of Gifted and Talented Education, Director of Concurrent Enrollment, and Director of Career and Technical Education and
Coordinator of Title Programs. These leaders represent the Education Office, and all district schools and charter schools. A sub-committee of representatives from the
DAC meets regularly and reviews the plan annually to provide feedback. Upon completion of the District UIP, the Executive Director of Learning Services presents the
UIP to the Board of Education prior to final submission to the Colorado Department of Education and public stakeholders.
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Prior Year Targets

Consider the previous year's progress toward the district targets. Identify the overall magnitude of the district performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:
Increase the percentage of students scoring at benchmark on DIBELS Next by 20 percentage points from beginning of year to
end of year.

Performance:

Goal Partially Met: Overall, students increased from 68% at benchmark at BOY to 83% at benchmark at EOY in 2016-2017.
Kindergarten -Met ( 68% to 83%)
1st Grade - Did Not Meet (65%-77%)
2nd Grade - Did Not Meet (78% to 82%)
3rd Grade - Did Not Meet (72% to 83%)

Prior Year Target: Increase the District Mean Scale Score Percentile Rank by 5 points at the elementary and middle levels for ELA and Math.

Performance:

Goal Partially Met:
At the elementary and middle school levels, this goal was met for ELA with 6 percentile point increases at both the elementary
and middle levels. An increase from the 56th percentile rank to 62nd at elementary and from the 61st to 67th at middle
school.
In math, the goal was met at the middle school level with an observed increase in percentile rank in math from the 50th
percentile to 58th.
The goal was not met at the elementary level in math, with an observed decrease in percentile rank from the 61st in 2016 to
56th in 2017.

ACADEMIC
ACHIEVEMENT
(STATUS)
REFLECTION:

Achievement Targets:
Prior Year Target: Increase the percentage of students scoring at benchmark on DIBELS Next by 20 percentage points from beginning of year to
end of year. 

Goal Partially Met: Overall, students increased from 68% at benchmark at BOY to 83% at benchmark at EOY in 2016-2017.Performance: 
Kindergarten -Met ( 68% to 83%) 1st Grade - Did Not Meet (65%-77%) 2nd Grade - Did Not Meet (78% to 82%) 3rd Grade - Did Not Meet (72% to
83%)

Increase the District Mean Scale Score Percentile Rank by 5 points at the elementary and middle levels for ELA and Math. Prior Year Target: 
Goal Partially Met: At the elementary and middle school levels, this goal was met for ELA with 6 percentile point increases at bothPerformance: 
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the elementary and middle levels. An increase from the 56th percentile rank to 62nd at elementary and from the 61st to 67th at middle school. In
math, the goal was met at the middle school level with an observed increase in percentile rank in math from the 50th percentile to 58th. The goal
was not met at the elementary level in math, with an obserevd decrease in percentile rank from the 61st in 2016 to 56th in 2017.

PERFORMANCE INDICATOR:  POSTSECONDARY & WORKFORCE READINESS

Prior Year Target: Increase college readiness exam composite scores for conventional high schools by .5 points annually.

Performance:

With a new college entrance exam implemented in 2017, this target is difficult to assess. In general, this target was not met as
evidenced by each of our conventional high schools observing lower than approximate ACT / SAT equivalents from 2016 to
2017.
Exceptions include our AECs (Goal Academy and Patriot High School) both which experience slight increases in the
approximate ACT / SAT equivalent.

POSTSECONDARY
& WORKFORCE
READINESS
REFLECTION:

Postsecondary & Workforce Targets:
Prior Year Target: Increase college readiness exam composite scores for conventional high schools by .5 points annually.

 With a new college entrance exam implemented in 2017, this target is difficult to assess. In general, this target was not met asPerformance:
evidenced by each of our conventional high schools observing lower than approximate ACT / SAT equivalents from 2016 to 2017. Exceptions
include our AECs (Goal Academy and Patriot High School) both which experience slight increases in the approximate ACT / SAT equivalent.

Current Performance
In terms of achievement on the state math and English language arts assessments, the District's mean scale score is generally at or above the mean scale score of the state at the
elementary and middle school levels and below that of the state at the high school level. Our district tends to perform above the 50th percentile of districts in the state at the
elementary and middle school levels and below the 50th percentile at the high school level. 

Our strategic priority Firm Foundations has emphasized primary proficiency in reading and math.  District 49 has been recognized as a model demonstrating well above typical
growth for students in literacy as compared to statewide and national trends. District 49 observed significant gains in percentile rank in English language arts and math at the
elementary and middle school levels during the past academic year.

Our strategic priority, Every Student, has allowed us to focus efforts at the high school level on implementing new graduation requirements and developing programming in special
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education, gifted education and English language development programming to meet the needs of our students.

 

Trend Analysis

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

At the elementary level, we are making progress in assuring all students have knowledge and skills in literacy. Our percentile rank in English Language Arts increased by
4 points since 2015 from 58 to 62, in 2017.

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Increased achievement is observed for General Education Campus High Schools according to our high school CMAS achievement percentile rank for the past two years.
Previous data is not available. A percentile rank of 21 in ELA in 2016 increased to 38 in 2017, and a rank of 34 in math in 2016 increased to 44 in 2017.

 DecreasingTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Over the past three years, our percentile rank in elementary math decreased from 62 in 2015 to 56 in 2017.

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Middle school achievement is improving English Language Arts. An increase in percentile rank was observed from 56 in 2015 to 67 in 2017.
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 StableTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Middle school math achievement shows stable results for the past three years. A percentile rank of 56 in 2015 up to 61 in 2016 with decrease back to 56 in 2017.

 StableTrend Direction:
 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

Academic growth in ELA at the elementary level is stable, slightly below state expectations at a 48 median growth percentile for the past two years.

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

The median growth percentile increased in middle school math from 47 in 2016 to 51 in 2017.

 DecreasingTrend Direction:
 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

The median growth percentiles in math declined from 2015 to 2016 at the elementary level from 56 to 42.

 DecreasingTrend Direction:
 YesNotable Trend:

 Postsecondary & Workforce ReadinessPerformance Indicator Target:

A total composite score for General Education campus High Schools on ACT in 2016 at 20.1 meet state expectations for accountability in 2016. With the administration of
SAT in 2017, GECs scored a composite of 505.5 in EBRW and 478.6 in math (approaching) in both content areas.

Root Causes
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Priority Performance Challenge: Math Proficiency
The district is underperforming in math achievement and growth. Trends indicate decreased achievement and growth percentiles in math at the elementary
levels.

Root Cause: Firm Foundations

Leaders and teachers have not consistently ensured that instruction is aligned to grade-level Colorado Academic Standards (CAS) with an appropriate
level of rigor, depth of knowledge, application and intervention support needed to ensure students master appropriate concepts and skills in reading
and math.

Root Cause: Every Student

Leaders and teachers need the knowledge, training, resources and assessments to effectively plan for, and deliver instruction and provide intervention
to address achievement and growth gaps to meet the individual needs of every student.

Root Cause: Professional Development

Teachers and leaders need on-going professional development to enhance instructional delivery to meet the needs of every student.

Root Cause: Data-Driven Decision Making

Leaders and teachers need continuous support and training on how to use data to increase student achievement and growth.

Priority Performance Challenge: Reading Proficiency
Although we are making significant gains in primary literacy achievement, at end of year 2017, 17% of students district-wide were scoring below benchmark
on according to the DIBELS Next Assessment. This is a slight improvement from 18% below benchmark at the end of 2016. At the third grade level, only
75% of students were at benchmark at the end of the year 2017.

Root Cause: Firm Foundations

Leaders and teachers have not consistently ensured that instruction is aligned to grade-level Colorado Academic Standards (CAS) with an appropriate
level of rigor, depth of knowledge, application and intervention support needed to ensure students master appropriate concepts and skills in reading
and math.

Root Cause: Every Student

Leaders and teachers need the knowledge, training, resources and assessments to effectively plan for, and deliver instruction and provide intervention
to address achievement and growth gaps to meet the individual needs of every student.
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Root Cause: Professional Development

Teachers and leaders need on-going professional development to enhance instructional delivery to meet the needs of every student.

Root Cause: Data-Driven Decision Making

Leaders and teachers need continuous support and training on how to use data to increase student achievement and growth.

Priority Performance Challenge: Percentile Rank
The district is currently under-performing in ELA and math at all levels, as indicated by mean scale scores on PARCC.

Root Cause: Firm Foundations

Leaders and teachers have not consistently ensured that instruction is aligned to grade-level Colorado Academic Standards (CAS) with an appropriate
level of rigor, depth of knowledge, application and intervention support needed to ensure students master appropriate concepts and skills in reading
and math.

Root Cause: Every Student

Leaders and teachers need the knowledge, training, resources and assessments to effectively plan for, and deliver instruction and provide intervention
to address achievement and growth gaps to meet the individual needs of every student.

Root Cause: Professional Development

Teachers and leaders need on-going professional development to enhance instructional delivery to meet the needs of every student.

Root Cause: Data-Driven Decision Making

Leaders and teachers need continuous support and training on how to use data to increase student achievement and growth.

Priority Performance Challenge: College Readiness
General Education Campus High Schools are underperforming on college readiness exams. Schools are ranking below the 50th percentile on EBRW and
Math on PSAT. Schools are "approaching" state expectations for SAT in EBRW and Math. With the exception of VRHS in EBRW, students are not making
adequate growth from PSAT to SAT (below a 50 MGP).

Root Cause: Firm Foundations
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Leaders and teachers have not consistently ensured that instruction is aligned to grade-level Colorado Academic Standards (CAS) with an appropriate
level of rigor, depth of knowledge, application and intervention support needed to ensure students master appropriate concepts and skills in reading
and math.

Root Cause: Every Student

Leaders and teachers need the knowledge, training, resources and assessments to effectively plan for, and deliver instruction and provide intervention
to address achievement and growth gaps to meet the individual needs of every student.

Root Cause: Professional Development

Teachers and leaders need on-going professional development to enhance instructional delivery to meet the needs of every student.

Root Cause: Data-Driven Decision Making

Leaders and teachers need continuous support and training on how to use data to increase student achievement and growth.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:
Primary Proficiency 
Ensuring students have the foundational literacy skills mastered in early grades supports their academic success in all content areas as they progress
through the grade-levels. Research indicates that students who do not read by third grade have significantly more difficulties throughout their school career
and life.
Identifying ''gateways'' to mathematical success supports building firm foundations in numeracy and problem solving leading to higher levels of
mathematical rigor.
Percentile Rank
District 49 strives to be the Best Choice as compared with surrounding districts and district's with similar demographics and size. As a district, our
performance is currently not in the upper 25th percentile state-wide and lags behind peer districts in achievement.
College Readiness
High School scores on college readiness exams have historically been below the state average. The PSAT and SAT are indicators of student readiness for
college. In support of our strategic priority to Launch Every Student Toward Success, it is essential that our students perform well on college readiness
exams.

Provide a rationale for how these Root Causes were selected and verified:
Root Cause Identification and Verification: After careful analysis by the District Unified Improvement Planning Committee of a variety of data sources
(DPF, SPF, PARCC, SAT, PSAT, Graduation Rates, College Remediation and Drop-out Rates, and local data sources (DIBELS Next) we identified and
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verified the following root causes:

1) Leaders and teachers have not yet consistently ensured that instruction is aligned to grade-level Colorado Academic Standards (CAS) with an
appropriate level of rigor, depth of knowledge and application.
2) Leaders and teachers continue to need training, resources and assessments to effectively differentiate instruction and provide intervention to address
achievement and growth gaps. 
3) Leaders and teachers need continued support in understanding how to use data to increase student achievement and growth.
4) Continued professional development needs to be delivered, reviewed and implemented by instructional leaders on a consistent basis. 

During the 17-18 school-year, these root causes were again examined and verified by the District Performance Framework, with input from the District
Improvement Planning Committee, and reviewed by the District Accountability  Committee (DAC) UIP sub-committee and Board of Education.
 

 

Additional Narrative / Conclusion

The District will remain focused on two strategic priorities (Firm Foundations and Every Student) while continuing to provide timely, relevant professional development and
working to ensure instruction is consistently aligned with the Colorado Academic Standards.

Action Plans
Planning Form

Firm Foundations

What would success look like: Commit to an intentional focus on building firm foundations through Primary Literacy Proficiency in grades K-3 with a goal of ensuring all
students are proficient in reading by the end of 3rd grade. Initiate a focus on Primary Mathematics Proficiency to ensure students have a firm foundation in math before
entering middle school and high school.

Associated Root Causes:
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Firm Foundations:
Leaders and teachers have not consistently ensured that instruction is aligned to grade-level Colorado Academic Standards (CAS) with an appropriate level of
rigor, depth of knowledge, application and intervention support needed to ensure students master appropriate concepts and skills in reading and math.

Every Student:
Leaders and teachers need the knowledge, training, resources and assessments to effectively plan for, and deliver instruction and provide intervention to
address achievement and growth gaps to meet the individual needs of every student.

Professional Development:
Teachers and leaders need on-going professional development to enhance instructional delivery to meet the needs of every student.

Data-Driven Decision Making:
Leaders and teachers need continuous support and training on how to use data to increase student achievement and growth.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

DIBELS Super
Institute

Send Leaders and instructional coaches to DIBLES Super
Institute to learn formative and summative assessment strategies
to support teachers in developing students skills for early learning
readiness and academic success aligned with our District Primary
Proficiency initiative.

07/03/2017
07/21/2017

Title II A
Coordinator of
Literacy
Performance

Complete

Award mini grant to Ridgeview Elementary to support improved
core reading instruction for sixteen elementary teachers to
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Reading
Foundations
Stipends

improve effective core literacy instructional strategies. Each
teacher who completes the Reading Foundations Training,
provided by the Colorado Department of Education, will receive a
250.00 stipend. This initiative enhances the support for new
teachers provided by the district induction program.

08/01/2017
11/01/2017

Title II A
Coordinator of
Literacy
Performance

Complete

Adult English
Classes

Provide centralized support for English classes for parents and
community.

08/04/2017
05/18/2018

Title III
Coordinator of
English Language
Development

In Progress

Math Leadership
Team

Implement a cadre of teacher leaders (one from each building) at
the elementary level to attend 4 full days of professional
development focused on increasing teacher expertise in
mathematics instruction. This initiative supports our district
emphasis on Primary Proficiency in math. Teacher leaders will
apply to participate in the cadre and will require principal
recommendation. Additionally principals must commit to cadre
members sharing best practices throughout the year with all staff
(i.e. staff meetings, Professional Learning Communities and
professional development days). Each cadre member will also be
expected to support district professional development in math for
teachers.

08/25/2017
05/25/2018

Title II A
Coordinator of
Academic
Performance

In Progress

Summer Learning
Conference

Send district-level staff to the Summer Learning Conference in
Phoenix, AZ to gain knowledge on best practices for developing
and enhancing summer learning programs. This conference will
improve the district’s ability to provide quality equitable summer
learning programs to address summer learning loss.

10/23/2017
10/25/2017

Title II A
Coordinator of
Literacy
Performance

Complete

Provide training for teachers to support further implementation of
myOn digital library and literacy tools aligned to the ELA Common

01/01/2018
03/30/2018

Title II A
Coordinator of
Literacy Complete
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myOn Training Core Standards. Performance

LETRS Training

Provide teachers training in the effective practices for teaching the
components of reading. This training supports the district initiative
to improve core literacy instruction in order for all students to be
proficient readers.

01/08/2018
06/15/2018

Title II A
Coordinator of
Literacy
Performance

In Progress

Literacy Summit

Hold a Literacy Summit for Teachers and Leaders to enhance
knowledge of best practices in literacy instruction.

02/01/2018
02/28/2018

Title II A
Coordinator of
Literacy
Performance

Complete

Plain Talk
Conference

Attend the Plain Talk Literacy Conference in New Orleans to
support principals and teachers with scientific and evidence-based
practices in core and intervention literacy instruction, and data
analysis to drive instruction.

03/16/2018
03/30/2018

Title II A
Coordinator of
Literacy
Performance

Complete

Effective Math
Teachers Initative

Provide tuition assistance to supplement cost for teachers to
become highly competent in math teaching strategies.
Participating elementary teachers will attend university classes to
increase knowledge and skills in teaching mathematics. Priority
will be at principal recommendation. Recipients will sign a contract
with the district to provide professional development in math and
serve as a math leader at their school, by mentoring peers.

06/01/2018
12/21/2018

Title II A
Coordinator of
Academic
Performance

In Progress

Professional Development

What would success look like: Raise student achievement by improving teacher and principal quality as a result of increasing the effectiveness of teachers and
principals through research-based recruitment and retention actions and high-quality, job- embedded, professional development, as determined by the comprehensive
needs assessment

Associated Root Causes:
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Professional Development:
Teachers and leaders need on-going professional development to enhance instructional delivery to meet the needs of every student.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Education
Technology
Training

Attend Education Technology Conferences to support teachers
with the implementation of technology to improve student learning.
Send Technology Coaches and Teacher Leaders to Schoology
NEXT July 2017 and 2018 to support the use of our Learning
Management System with teachers, leaders, parents and
students. Send Technology Coaches and Teachers to the
International Technology Standards Conference (ISTE) Summer
2018. Support teachers, support staff and leaders with registration
costs for Google Summits.

07/17/2017
08/01/2018

Title II A

Coordinator of
Professional
Learning /
Education
Technology
Specialists

In Progress

Provide release
time for teachers

Provide substitutes for teachers to participate in professional
learning communities and observation.

08/18/2017
05/17/2019

Title III
Coordinator of
English Language
Development

In Progress

Model Classroom
Project

Continue the development of a virtual library of best-practice
instructional videos representing District 49 teachers.

08/25/2017
04/27/2018

Title II A
Coordinator of
Professional
Learning

In Progress

Implement a "Future Classrooms Cohort" to enhance teacher
knowledge of best-practices in integrating education technology
into curricula and instruction. Each school will send one teacher

Coordinator of
Professional
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EdVenturers and
Schoology
Ambassadors

representative to participate to learn new instructional techniques
using our Learning Management System, Schoology and Google
(G-Suite for Education). Each participant will share learning on the
learning platforms made available to all teachers and will share at
the building-level.

09/01/2017
05/18/2018

Title II A Learning /
Education
technology
Specialist

In Progress

Teacher Release
Time for
Professional
Development

Provide substitutes for teachers to provide mentoring, attend
training, align curriculum and collaboratively develop lessons and
assessments and reflect on instructional practices.

09/01/2017
05/18/2018

Title II A
Coordinator of
Professional
Learning

In Progress

Marzano
Beginning
Teacher Institute

Award mini grant to Odyssey Elementary to send two teachers to
the Marzano Beginning Teacher Institute in Centennial Colorado.
The two teachers will become certified trainers with a focus on
effectively supporting beginning teachers to learn high-yield
instructional strategies.

09/25/2017
09/27/2017

Title II A
Coordinator of
Title Programs

Complete

Leadership
Blueprint

Pay for registration fees for new leaders to attend Leadership
Blueprint Training to support instructional leadership skills. This
will include new instructional coaches, deans, assistant principals
and principals.

09/25/2017
09/26/2017

Title II A
Coordinator of
Professional
Learning

Complete

Attend national
conferences on
Lanuage
Aquisition

Send ELD teachers to WIDA National Conference and National
TESOL Conference.

10/16/2017
03/30/2018

Title III
Coordinator of
English Language
Development

In Progress
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7 Steps to a
Language Rich
Classroom

Provide professional development for teachers and leaders on
how to implement strategies that support a launguage-rich
environment.

10/16/2017
10/17/2017

ELPA
Coordinator of
English Language
Development

Complete

Kagan Training

Provide Kagan for English Learners and Kagan for Teachers of
Little Ones.

10/18/2017
10/19/2017

ELPA
Coordintor of
English Language
Development

Complete

Provide training
for ELD Teachers

Consult with Solution Tree to provide professional development
for ELD teachers.

11/01/2017
05/18/2018

Title III
Coordinator of
English Language
Development

In Progress

Learning Forward

Attend Learning Forward Conference to enhance leadership
techniques for supporting professional development district-wide.

12/02/2017
12/06/2017

Title II A

Executive Director
of Learning
Services /
Professional
Learning Team

Complete

Recruit and Retain

Provide assistance to Human Resources for recruiting hard to fill
positions in math, science, and special education.

01/08/2018
05/25/2018

Title II A
Director of Human
Resources

In Progress

Special Education
Certification

Provide special education endorsement through Pikes Peak
BOCES for current district teachers. Provide tuition assistance for
two teachers to obtain special education endorsement.

01/15/2018
06/22/2018

Title II A
Executive Director
of Individualized
Education

In Progress

Send leaders to the Colorado Association of School Executives
annual conferences. The conferences addresses the learning Executive Director
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CASE Leadership
Conference

needs of school leaders by featuring nationally recognized
speakers, engaging breakout sessions and a robust legislative
program.

02/01/2018
07/31/2018

Title II A of Learning
Services

Complete

New Teacher
Center

Send instructional coaches to Annual National Symposium on
Teacher Induction to learn strategies to improve D49's teacher
induction program.

02/01/2018
02/28/2018

Title II A
Executive Director
of Learning
Services

Complete

Renaissance
Program Training

Send teachers to Renaissance Program Training to support
positive behavior intervention at Horizon Middle School

03/01/2018
06/22/2018

Title II A
Coordinator of
Title Programs

In Progress

Wellness Training

Attend school wellness conferences to stay up to date on the
best-practices in the industry. The Wellness Coordinator will bring
back lessons learned to integrate into her daily work and share
strategies during district-wide Wellness Advisory Council meetings
and Whole School, Whole Community, Whole Child co-leader
trainings. Leaders will then bring back wellness strategies to their
schools.

03/27/2018
05/01/2018

Title II A
Coordinator of
Health and
Wellness

In Progress

Every Student

What would success look like: Ensure all students are career / college ready by implementing individualized pathways for students. Effectively plan for, and deliver
instruction and provide intervention to address achievement and growth gaps to meet the individual needs of every student.

Associated Root Causes:

Every Student:
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Leaders and teachers need the knowledge, training, resources and assessments to effectively plan for, and deliver instruction and provide intervention to
address achievement and growth gaps to meet the individual needs of every student.

Professional Development:
Teachers and leaders need on-going professional development to enhance instructional delivery to meet the needs of every student.

Data-Driven Decision Making:
Leaders and teachers need continuous support and training on how to use data to increase student achievement and growth.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Workplace
Learning

Hire Manager of Workplace Learning to create industry
partnerships for student internships and other work experiences.

07/01/2017
07/01/2017

CTE
Director of Career
and Technical
Education

Complete

Purchase
Supplies

Purchase supplies to supplement ELD program costs (ie.
manipulatives, dictionaries, curriculum).

07/14/2017
05/25/2018

Title III SA
Coordinator of
English Language
Development

In Progress

Provide
Interpreters and

Provide language assistance for parents attending school
conferences and meetings.

08/01/2017
05/25/2018

Title I, III
Coordinator of
English Language
Development

In Progress
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Translators

Back to School
Nights

Attend back to school nights at middle and high schools to inform
students and parents about career and college pathway options.

08/01/2017
09/01/2017

N/A
Director of
Concurrent
Enrollment

Complete

Graduation
Requirements

Meet with high school principals to calibrate practices for
implementing graduation policies IKF and IKF-R.

08/11/2017
12/15/2017

N/A
Path Builders
Team

In Progress

Eureka Math
Training

Award mini grant to Sand Creek High School to provide training
for teachers to implement Eureka Math Algebra I, Geometry and
Geometry II. This initiative supports alignment of high school math
instruction with the elementary and middle school within the
feeder pattern.

08/21/2017
08/31/2017

Title II A
Executive Director
of Learning
Services

Complete

College Board

Provide training and support for analyzing college readiness exam
results and implications for instruction.

09/01/2017
12/15/2017

N/A
Coordinator of
Academic
Performance

Complete

Career Fair

Coordinate regional career fair with 100+ vendors for middle and
high school students to explore interests in pathways.

10/01/2017
10/13/2017

CTE
Director of Career
and Technical
Education

Complete

Revise Transcript

Revise transcript for ninth grade class to reflect new graduation
policies and state requirements.

10/01/2017
11/21/2017

N/A

Student
Information
System
Administrator

In Progress

Create videos for students describing changes in the graduation
guidelines, demonstration of mastery, pathway options (ie. CTE, 10/17/2017

N/A
Path Builders

In Progress
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Pathway Videos CE) and success skills. 12/15/2017 Team

Graduation
Guidelines
Summit

Attend CDE Graduation Guidelines Summit to gain insights into
implementation processes across Colorado.

10/30/2017
10/30/2017

N/A
Director of
Concurrent
Enrollment

Complete

PSAT 8

Pilot College Board Exam (PSAT 8) at four middle schools (FMS,
SMS, ICA and BLRA) to provide students with earlier baseline
results to support pathway decisions.

11/29/2017
01/23/2018

Local
Coordinator of
Academic
Performance

Complete

ELD Summer
Camp

Institute a Summer Program for English Learners to support
language acquisition.

06/04/2018
06/08/2018

ELPA
Coordinator of
English Language
Development

Not Started

School Target Setting

   Priority Performance Challenge : Math Proficiency

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Increase percentile rank in math by 5 points from 56 to 61 at the elementary level and 58 to 63 at the middle school
level.

2018-2019: Increase percentile rank in math at the elementary and middle school levels by 5 points annually.

 INTERIM MEASURES FOR 2017-2018: DIBELS Math, Common school-wide assessments

ANNUAL
PERFORMANCE

TARGETS
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   Priority Performance Challenge : Reading Proficiency

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Increase percentile rank in ELA at the elementary level from 62 to 67 and from 67 to 72 in middle school.

2018-2019: Increase percentile rank in ELA at the elementary and middle school levels by 5 points annually.

 INTERIM MEASURES FOR 2017-2018: DIBELS Next, Common school-wide assessments

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Increase the percentage of students scoring at benchmark on DIBELS Next from beginning of the year to end of
year by 18% points from 67% to 85%. Reduce the number of students well below benchmark by 18% points from 33% at
beginning of year to 15% at end of year.

2018-2019: Increase the percentage of students scoring at benchmark on DIBELS Next from beginning of the year to end of
year. Reduce the number of students scoring well below benchmark.

 INTERIM MEASURES FOR 2017-2018: DIBELS Next interim measures and progress monitoring

  Academic Growth   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Increase growth in reading at the elementary level and EBRW at the high school level to at least a median growth
percentile of 50.

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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2018-2019: 

 INTERIM MEASURES FOR 2017-2018: DIBELS Next, Common school-wide assessments

  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Increase growth in math at the elementary and high school levels to at least a median growth percentile of 50.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Percentile Rank

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

2017-2018: Increase District mean scale score percentile rank in at the Elementary and Middle School Levels by 5 points
annually in math

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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2017-2018: Increase District mean scale score percentile rank in at the Elementary and Middle School Levels by 5 points
annually in English language arts

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : College Readiness

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

 SATMEASURES / METRICS:

2017-2018: Increase college readiness scores on SAT for General Education Campus High Schools to at least 509.2 on EBRW
and 491.7 on math to meet and exceed state expectations for accountability.

2018-2019: Increase college readiness scores on SAT for General Education Campus High Schools to meet and exceed state
expectations for accountability.

 INTERIM MEASURES FOR 2017-2018: Common school-wide assessments, mastery demonstrations, pathway completion rates

Addenda
FALCON 49
For Administrative Units with Gifted Education Programs

Administrative Units (AU) must complete this form to document Gifted Education program plan requirements for student performance. AUs responsible for multiple districts
may collaborate with districts, this is especially true for AUs with member district that have small n-counts. Numbers can be aggregated to the AU level and common
targets can be recorded, as appropriate, in district documents. As a part of the improvement planning process, districts are strongly encouraged to weave appropriate
requirements into earlier sections of the UIP. This form provides a way to ensure all components of the program are met through assurances and by (1) describing the
requirements in this addendum or by (2) listing the page numbers of where the gifted education elements are located in the UIP.

Description of Gifted Education Program
Recommended

Description of Requirement or Crosswalk of Description in UIP Data Narrative or Action Plan

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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Requirements Location in
UIP

(include page numbers)

Record reflection on progress towards
previous year’s targets.

Section III: Data
Narrative

Last year's target was met as there was an increase in the percentage of students scoring "Exceeds"
for both ELA and Math.  In part, this may reflect a greater level of specificity in identification.  The
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lower percentages in Math as compared to ELA as in line with district trends.  
 

Disaggregate gifted student performance by
sub-groups (e.g., grade ranges, minority, and
FRED) to reveal strengths and/or gaps
(disparities) in achievement and/or growth on
state and/or district assessments.

Section III: Data
Narrative

In the interests of student privacy, student groups of less than 16 cannot be reported on.  We review
this data locally, but have not identified any notable gaps that require addressing.  

Provide a data analysis that includes trend
statements, prioritized performance
challenges and root causes that investigates
the needs of selected student groups.

Section III: Data
Narrative

The observed increases in students scoring "Exceeds", may be in part due to a greater level of
specificity in identification.  The lower percentages in Math as compared to ELA are in line with district
trends.  We believe that increased PD around identification and differentiation have led to better
determination of giftedness and better instruction for these students.  
 

Set targets for gifted students’ performance
that meet or exceed state expectations that
facilitate gifted students’ achievement and
growth (e.g., move-up, keep-up) in their
area(s) of strength.

Section IV:
Target Setting
Form

Achievement:  Increase percentage of of students scoring "Exceeds" in their area(s) of gifted
identification.

Describe gifted student performance targets in
terms of either the district targets
(convergence) or as a specific gifted student
target/s (divergence) based upon performance
challenges of gifted students.

Section IV:
Target Setting
Form

Targets sent for gifted students will represent a divergence from district targets/expectations in the
area(s) of gifted identification.  There is an expectation that a higher percentage of gifted students will
score in the "Exceeds" level for their identified area(s) as compared to the general district population.

Describe the interim measures to monitor
progress of individual student performance for
the selected student sub-group or grade level
range.

Section IV:
Target Setting
Form

Interim measures are determined at the school-level and will vary across the district.  Some tools in
use include ACT Aspire, DIBELS, DIBELS Math, SMI, STAR, SRI and other local assessments.  

Identify major (differentiated) strategies to be
implemented that support and address the

1.  Create full GE program support D49's mission of being the best choice to learn, work, and lead, by
addressing identification and family/community outreach.  2.  Develop new and improved processes to
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identified performance challenges and will
enable the AU to meet the performance
targets.

Section IV:
Action Plan

support staff, communicate to stakeholders and increase academic achievement for gifted learners. 
3.  Implement a model of continuous improvement to monitor program effectiveness.  4.  Improve
leadership density by identifying staff members showing a high level of proficiency in key areas.  

Describe steps and timeline for major
improvement strategies and professional
development that will have positive and long
term impact to improve gifted student
performance.

Section IV:
Action Plan

1. Identification and outreach

08/15/18-Staff Survey administered
01/01/19-Staff survey administered
03/01/19-Parent survey administered  

2. Process creation/improvement

SY17-18 Review and Implement Identification procedures Ongoing

3. Implement Continuous Improvement

Beginning of each quarter-Monitor identifications (area of giftedness, ethnicity and overall)
quarterly and publish results Ongoing
Each Semester-Audit of 20 randomly selected ALPs Ongoing

4. Leadership Density

 05/01/18-Identify gifted leadership team for future growth Ongoing
09/01/18-Cohort of teachers seeking endorsement in Gifted will begin in cooperation with
University of Northern Colorado

5. Specific Content Improvement

06/18-Elementary training of gifted curriculum
SYs 17-18 and 18/19- Standards-based enrichment camps

Describe who has primary responsibility for
implementing action steps for improvement of
gifted student performance.

Section IV:
Action Plan

Development  and District-Level Implementation-Coordinator of Gifted Education,  School-Level
Implementation-Gifted Facilitators
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Indicate how student achievement is reported
to parents and students, especially when
gifted students are above grade level
instruction in one or more contents at a grade
level.

Section IV:
Action Plan

Data will be reported to parents via report cards, conferences and additional progress reports when
appropriate (to be determined at the school-level).
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Executive Summary
If we...

CREATE A UNIQUE AND POSITIVE CULTURE

Description:

Establish a culture that supports the unique needs and co-morbidities of students with dyslexia.

ENSURE QUALITY INSTRUCTION AND USE OF APPROPRIATE ACCOMMODATIONS

Description:

Utilize best-practices with teachers and students to support quality instruction (ie. goal setting, data-driven instruction, PLCs, etc.)

USE EFFECTIVE INTERVENTIONS FOR DYSLEXIA AND ITS CO-MORBIDITIES
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Description:

Utilize Take Flight along with grade-level and standards and expectations while supporting students through the use of accommodations that support

students with reading difficulties

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Rebecca  ThompsonName: Title:

 6275 Bridlespur AvenueMailing Street:  Colorado Springs Colorado 80922Mailing City / State/ Zip Code:

Phone:(719) 494-8620  rthompson@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

School Overview

ALLIES was founded in the Fall of 2017 after a pilot program by the name of LEx ''Literacy Excellence''  Our 'school within a school' LEx had shown such great

success and growth in reading data that it was decided that the district would expand this innovation program to the creation of an entire school.  ALLIES opened in

August with 87 students in grades 2, 3, 4 and 5.

The mission of ALLIES inspires students with language based learning difficulties and characteristics of Dyslexia to celebrate their strengths and overcome their

struggles while preparing for a successful educational experience in middle school, high school and beyond.

ALLIES consists of 4 Professors (ELA Professor, Math Professor, Innovation Professor, Discovery Professor).  Our teachers are called Professors because of the

depth of training they have received in the area of Dyslexia, its co-morbidities and the accommodations needed for this difference in learning.  Allies also employs 4

http://www.cde.state.co.us/schoolview/performance


Page 3 of 4

Therapists who deliver Take Flight Therapy.  This is a comprehensive intervention program for students with Dyslexia, created by the Luke Waites Center for

Dyslexia and Learning Disorders at Scottish Rite Hospital located in Dallas, Texas. This is an Orton-Gillingham based program that addresses many components

of reading, including: phonemic awareness, phonics, fluency and basic comprehension. Students participate in a 3 year intervention: sessions are taught 50

minutes a day / 5 days a week. 

The planning committee for ALLIES consists of myself, the Director, and Dr. Pickering, the Zone Superintendent.  All next steps and planning is shared with the

SAC (School Accountability of ALLIES).  All teachers have provided input in the planning phase of ALLIES and continue to provide input into the action steps

needed to proceed with the implementation of ALLIES.  The school's action plan is provided monthly with parents at SAC 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

Current Performance

What is happening now?

Allies is in its first year of development. We have begun to lay a solid foundation of emotional and academic support for children who have experienced struggles in

their educational journey.  We tested all students in literacy at the beginning of the year found that 90% of our students scored below grade level expectation and

well below benchmark on the DIBELS test and Math assessments.   Progress monitoring began within 4 weeks after the start of the year and we have seen growth

in 99% of our students.  The level of growth varies due to the attentional difficulties of the child, the Cognitive Achievement of the child and how severely they are

'blocked' by Dyslexia. 

 

Root Causes

Provide a rationale for how these Root Causes were selected and verified:

Up until this point, the district has not provided a solution to address the emotional and academic needs of students with Dyslexia or characteristics of

Dyslexia.  

In future years we will look at the challenges we face with bringing students scores up to ''grade level'' and address the Root Cause of these challenges.

 We can anticipate that Root Causes will include the following:

Struggle to process sound manipulation fast enough to score well on a timed test
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Struggle to blend and un-blend words quick enough to increase scores on a times test  - Individuals with Dyslexia may always be slow readers and

speeding up the rate of fluency typically causes a lack of accuracy and causes them to revert back to inaccurate 'guessing' at words as well. 

Take Flight Therapy is a 3 year Therapy process and we do not expect students to re-train the brain within one year

It must be taken into account at what level the students began.  Students may not reach grade level, but the growth in their scores is often

tremendous.  
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Executive Summary

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

Narrative on Data Analysis and Root Cause Identification
Prior Year Targets

http://www.cde.state.co.us/schoolview/performance
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Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

Root Causes
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Executive Summary
If we...

STANDARDS AND INSTRUCTION

Description:

Enhance and improve standards-based core reading, writing, and math instruction to include: providing all students with equal access to rigor as defined by

the Colorado Academic Standards, and utilizing data to guide instructional decisions for all student abilities.

PRIMARY LITERACY

Description:
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Increase the knowledge and implementation of instructional strategies and refine our intervention systems to support all students to meet reading

benchmark and promote primary literacy in grades K-3. (To include: concept-based instruction, differentiated instruction, creativity, critical thinking, inquiry,

GT/enrichment, and higher level questioning.)

Then we will address...

READING

Description:

We lack a consistent approach to using data to differentiate and scaffold instruction that targets the specific needs of all learners (at/above benchmark,

below benchmark).

READING

Description:

We lack a consistent approach to using data to differentiate and scaffold instruction that targets the specific needs of all learners (at/above benchmark,

below benchmark).

WRITING

Description:

We lack a core writing curriculum that explicitly teaches the writing process across different text genres as well as the foundational skills required to write

and communicate effectively.

READING

Description:

We lack a consistent approach to using data to differentiate and scaffold instruction that targets the specific needs of all learners (above grade level, at

grade level, and below grade level).
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Then we will change current trends for students

READING ACHIEVEMENT

Description:

Reading Proficiency by Third Grade: At mid-year 2016-2017, 35% of Evans kindergarten through third graders were reading below benchmark as indicated

by Dibels Next. At EOY 2016-2017, 28% of the same population were reading below benchmark.

READING ACHIEVEMENT

Description:

We have a rating of Approaching and we are currently not meeting state expectations in English Language Arts.

READING GROWTH

Description:

We have a rating of Meets in 2017.

MATH ACHIEVEMENT

Description:

We have a rating of Approaching and we are currently not meeting state expectations in Math.

MATH GROWTH

Description:

We have a rating of Meets in 2017.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

http://www.cde.state.co.us/schoolview/performance
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Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Michelle  SlyterName:  PrincipalTitle:

 1675 Winnebago Rd.Mailing Street:  Colorado Springs Colorado 80915Mailing City / State/ Zip Code:

Phone:(719) 495-5299  mslyter@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Evans International Elementary is an International Baccalaureate School serving approximately 640 students in Kindergarten through 5  grade.  Evans is located inth

Colorado Springs, CO, on the southern border of the District 49 boundary.  Evans International delivers Title I services school-wide, with approximately 57% of our

students qualifying for free or reduced lunch. Approximately 55% of students are of non-white ethnicity, including 30% Hispanic/Latino, 1% American Indian or Alaska

 As an IB school, Native, 2% Asian, 9% African American, and 13% of two or more races. students at Evans are taught science and social studies standards through

interdisciplinary units of study that have local and global significance.  Children attend enrichment classes in Spanish, art, music, PE, character education, and media and

technology.  We offer full day kindergarten to all students who have reached their fifth birthday by August 15 .  Evans also has a strong English Language Developmentth

program that services  of our school population.  In addition to providing SLD (specific learning disability) and Speech-Language services, Evans has aapproximately 8%

center-based program that provides services for students designated SSN (Significant Support Needs).  All staff is highly qualified each year.  Staff is retained through a

variety of instructional support systems and through staff development provided throughout the year along with ongoing feedback from administrators and the

Instructional Coach.

During quarterly SAC (School Advisory Council) meetings performance data, curriculum, and instructional strategies are shared with parents by administrators and

teachers in a continual effort to cultivate collaborative partnerships focused on student success.  We meet regularly as a staff to review data and plan instruction.  This

Unified Improvement Plan was developed with input from, and reviewed by, our staff and members of School Advisory Council.  We feel we have put processes and

action steps in place that are helping us to move towards meeting the goals that were outlined by the 2016-2017 plan. To update our UIP we have reviewed data and our

current processes and specifically created or edited our action steps to align with meeting our priority performance challenges.  Our budget has been aligned to match the
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needs and priorities of our action steps.

 

Our school improvement team of administrators, teachers, and parents looked at 3 years of performance data as we evaluated performance trends in reading, writing,

and math.  We utilized a variety of assessment data to determine patterns of student achievement and growth, evaluate classroom practices, and modify instruction.  The

data considered included PARCC and CMAS, the School Performance Framework, and school/district testing (DibelsNext, progress monitoring as well as local

assessments).  Dibels data and local data show consistent school wide growth, however PARCC data does not align with our Dibels data and achievement trends. 

School data collected shows consistent growth from the beginning of the year to the end.  

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:
Increase the Mean Scale Score for English Language Arts to the 50th Percentile (currently 737.4, needs to be 739.5 or

better).

Performance:

Prior Year Target: Increase the Percentile Rank for all students in ELA to 43% or higher (we are currently at 38%).

Performance:

Prior Year Target: Increase the Percentile Rank for all students to 36% or higher (we are currently at 31%).

Performance:

Prior Year Target: Primary Literacy -Reduce the number of students having a significant reading deficiency (SRD) by 10%.

Performance:

Prior Year Target:
Primary Literacy - 75% or higher of learners in each grade level will score at or above benchmark with their composite scores

on DIBELS Next.

Performance:
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ACADEMIC

ACHIEVEMENT (STATUS)

REFLECTION:

Reading -

Did not meet the target ''Increase the Mean Scale Score for English Language Arts to the 50th Percentile.''  (needed to be 739.5 or

better, we scored 736.6)

Evans met the target ''Increase the Percentile Rank for all students in ELA to 43% or higher.'' (2017 Percentile rank was 44%)

Did not meet reducing the number of students having a significant reading deficiency (SRD) by 10%.  Evans percentage actually

increased to 19%, which was 5% higher than the previous year.

Did not meet the DIBELS Next priority performance challenge of 80% or higher.  In 2015-16, 77% of students met or exceeded grade

level expectations (benchmark) on Dibels Next.  However, this was a 2% improvement from our 2014-15 DIBELS performance.

Kindergarten and 2nd grade met the performance target having 75% of learners in each grade level at or above benchmark with their

composite scores on DIBELS Next.

Kingergarten 84%

1st 54%

2nd 78%

3rd 73%

4th 68%

5th 68%

Math -

Evans met the target ''Increase the Percentile Rank for all students to 36% or higher.''  The Percentile Rank was 40 in 2017.

PERFORMANCE INDICATOR:  ACADEMIC GROWTH

Prior Year Target: Increase our Median Growth Percentile for All Students to 55 (currently at 49).

Performance:

Prior Year Target: Increase our Median Growth Percentile for All Students to 53 (currently at 48).

Performance:
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ACADEMIC GROWTH REFLECTION:

Reading -

Evans met the target ''Increase Median Growth Percentile for all students to 55.''  The MGP was 56 in 2017.

Math -

Evans met the target ''Increase Median Growth Percentile for all students to 53.''  The MGP was 61 in 2017.

Current Performance

Academic Achievement, Academic Growth, and Growth Gaps Summary in Reading

PARCC:  In 2017 the school had an overall mean scale score of 736.6, falling in the latter side of the approaching category.  This was 14.3 points above the cut

score for Does Not Meet and 2.9 points below the Meets category.  The overall percentile ranking was 44, which was a 6 point increase from the previous year. 

The sub-populations of English Learners (723.8), Free and Reduced Eligible (733.4), and Minority Students (734.8) all fell slightly below the school average.  When

looking at median growth percentiles, the school overall (56) was higher than the district (48.0) and state (50.0).  Notably, the school showed more growth for each

student population than the district or the state.

:  In 2017 the school had 71 percent of students at benchmark.  This is a 6 percent drop from the previous year.  The school had 14% percent well belowDIBELS

benchmark in 2017.  This is an increase of 5 percent from the previous year.  Overall the school showed growth from BOY to EOY (2015-2016) of 14 percent less

students with their well below population and 15 percent more students with their at benchmark students.

Reading - Percentile Ranking:

All Students - Our Percentile Rank increased from 38 to 44.

2013-2014 41

2014-2015 46

2015-2016 38

2016-2017 44

 

3rd Grade - Our Percentile Rank increased from 35 to 45.

2012-2013 51
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2013-2014 35

2014-2015 45

 

4th Grade - Our Percentile Rank decreased from 55 to 49

2012-2013 39

2013-2014 55

2014-2015 49

 

5th Grade - Our Percentile Rank Decreased from 50 to 42

2012-2013 36

2013-2014 50

2014-2015 42

 

 

Academic Achievement, Academic Growth, and Growth Gaps Summary in Math

PARCC:  In 2017 the school had an overall mean scale score of 730.7, falling in the mid-range of the approaching category.  This was 3.6 points below the

cut score for the Meets category.  The overall percentile ranking was 40, which was a 9 point increase from the previous year.  The mean scale score for the

sub-population of English Learners (708.3) was below the school average, those with Free and Reduced Lunch (725.6) was slightly below the school

average, the Minority students (728.3) were near the school average, and the Students with Disabilities (703.8) fell in the Does Not Meet category.  When

looking at median growth percentiles, the school overall (61) was an increase of 13 points from the previous year and was higher than the district (42) and

state (50).  Notably, all of the school's subgroups made notable growth and outscored the district and the state.

Math - Percentile Ranking:

All Students - Our Percentile Rank increased from 31 to 40.

2013-2014 43
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2014-2015 43

2015-2016 31

2016-2017 40

 

3rd Grade - Our Percentile Rank increased from 41 to 45

2012-2013 72

2013-2014 41

2014-2015 45

 

4th Grade - Our Percentile Rank decreased from 49 to 39

2012-2013 52

2013-2014 49

2014-2015 39

 

5th Grade - Our Percentile Rank decreased from 47 to 40

2012-2013 35

2013-2014 47

2014-2015 40

 

 

 Priority Performance Challenges and Root Cause Analysis:

 Since August 2015, we have been implementing the McGrawHill ''Wonders'' curriculum as our school wide core reading program.  With this system, weREADING:

have been able to deliver core reading instruction that focuses on text that is on-grade level or above and provides all students to equal access to high quality text.
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 Through data analysis, frequent observations, and meeting with teachers we have identified a deficiency in the delivery of in-class, small group differentiated

reading instruction.  We believe this lack of differentiation is a root cause to our performance as a school in moving all learners to adequate growth in reading.

Though we saw positive gains in reading achievement and growth in 2017, we feel the Root Cause identified in 2017 is still relevant -  We lack a consistent

approach to using data to differentiate and scaffold instruction that targets the specific needs of all learners (above grade level, at grade level, and below grade

level).

  Since August 2015, we have implemented the McGrawHill ''Wonders'' curriculum as our school wide core reading program.  ''Wonders'' contains a solidWRITING:

writing curriculum that is integrated with reading.  Though we have used the Wonders writing curriculum with consistency, we are finding there are still gaps in

students writing skills that we need to supplement beyond the Wonders resource.  Through data analysis, frequent observations, and meeting with teachers we

have identified a need to vertically align our writing curriculum across the grade levels and define what high-quality writing looks like at each grade level.  We will

also be researching and looking into other writing curriculums/resources to either replace Wonders as the core writing program or to supplement Wonders.  We

lack a core writing curriculum that provides all students with equal access to high-quality writing and modeling of the cognitive processes that make up the writing

process.

:  Beginning in the 2014-15 school year, we implemented the Eureka (Engage NY) Math curriculum school wide.  This curriculum has given us a consistentMATH

framework and has addressed the high expectations and rigor of the Common Core.  Our 2017 data shows that students are making progress in math, especially

in academic growth on CMAS Math.  Beginning in August 2016, we implemented ST Math as an online math enrichment for all students school wide.  Our core

curriculum provides the spiraling content and rigor for all students.  Through data analysis and teacher observations, we continue to see a need with students

attainment of basic skills and prior math knowledge which has resulted in gaps in their abilities.   We see a need to offer remediation and differentiation to support

all students.  We lack a systematic approach to using data to identify needs and to differentiate and scaffold strategies in math.

Trend Analysis

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Reading - Our SPF and Percentile Rank Report show an increase in Mean Scale Scores for all students from 734.2 in 2016 to 736.6 in 2017.
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 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Math - Our SPF and Percentile Rank Report show an increase in Mean Scale Scores for all students from 727.0 in 2016 to 730.7 in 2017.

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Reading - Our SPF and Percentile Rank Report show an increase in Percentile Rank for all students from 38 in 2016 to 44 in 2017.

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Math - Our SPF and Percentile Rank Report show an increase in Percentile Rank for all students from 31 in 2016 to 40 in 2017.

Root Causes

Priority Performance Challenge: Reading Achievement

Reading Proficiency by Third Grade: At mid-year 2016-2017, 35% of Evans kindergarten through third graders were reading below benchmark as indicated

by Dibels Next. At EOY 2016-2017, 28% of the same population were reading below benchmark.

Root Cause: Reading

We lack a consistent approach to using data to differentiate and scaffold instruction that targets the specific needs of all learners (at/above benchmark,

below benchmark).

Priority Performance Challenge: Reading Achievement

We have a rating of Approaching and we are currently not meeting state expectations in English Language Arts.

Root Cause: Reading
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We lack a consistent approach to using data to differentiate and scaffold instruction that targets the specific needs of all learners (at/above benchmark,

below benchmark).

Priority Performance Challenge: Reading Growth

We have a rating of Meets in 2017.

Root Cause: Reading

We lack a consistent approach to using data to differentiate and scaffold instruction that targets the specific needs of all learners (at/above benchmark,

below benchmark).

Priority Performance Challenge: Math Achievement

We have a rating of Approaching and we are currently not meeting state expectations in Math.

Root Cause: Writing

We lack a core writing curriculum that explicitly teaches the writing process across different text genres as well as the foundational skills required to

write and communicate effectively.

Priority Performance Challenge: Math Growth

We have a rating of Meets in 2017.

Root Cause: Reading

We lack a consistent approach to using data to differentiate and scaffold instruction that targets the specific needs of all learners (above grade level, at

grade level, and below grade level).

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

We have seen improvement in Reading Growth and Math Growth.  Both were Achievement prior to 2017, and now both have a rating of Meets in 2017. 

From 2016 to 2017 we have seen improvement (increases) in both reading achievement and Math Achievement.  We believe that consistency with our core

reading and math curriculum have contributed to these positive increase and we will continue to refine our systems and process in the areas where we have

a rating of Approaching.  Evans has a student population that changes by 1/3 each year, and we feel this population turnaround contributes to the results

we see.  
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Provide a rationale for how these Root Causes were selected and verified:

READING: Beginning August 2015, we have implement the McGrawHill ''Wonders'' curriculum as our school wide core reading program.  With this system,

we have been able to deliver core reading instruction that focuses on text that is on-grade level or above and provides all students to equal access to high

quality text.  Through data analysis, frequent observations, and meeting with teachers we have identified a deficiency in the delivery of in-class, small group

differentiated reading instruction.  We believe this lack of differentiation is a root cause to our performance as a school in moving all learners to adequate

growth in reading.  We lack a consistent approach to using data to differentiate and scaffold instruction that targets the specific needs of all learners (above

grade level, at grade level, and below grade level).

 

  Beginning August 2015, we have implement the McGrawHill ''Wonders'' curriculum as our school wide core reading program.  ''Wonders''WRITING:

contains a solid writing curriculum that is integrated with reading.  Although we are in the second year with using this curriculum, our focus has primarily

been on reading thus far.  Through data analysis, frequent observations, and meeting with teachers we have identified a need to vertically align our writing

curriculum across the grade levels and define what high-quality writing looks like at each grade level.  We lack a core writing curriculum that explicitly

teaches the writing process across different text genres as well as the foundational skills require to write and communicate effectively.

:  Beginning in the 2014-15 school year, we implemented the Eureka (Engage NY) Math curriculum school wide.  This curriculum has given us aMATH

consistent framework and has addressed the high expectations and rigor of the Common Core.  Our data shows that students are not making progress in

math and we see a need to offer remediation and differentiation to support all students.  We lack a systematic approach to using data to identify needs and

to differentiate and scaffold strategies in math.

Action Plans
Planning Form

Standards and Instruction

What would success look like: Enhance and improve standards-based core reading, writing, and math instruction to include: providing all students with equal access to

rigor as defined by the Colorado Academic Standards, and utilizing data to guide instructional decisions for all student abilities.

Associated Root Causes:
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Reading:

We lack a consistent approach to using data to differentiate and scaffold instruction that targets the specific needs of all learners (above grade level, at grade

level, and below grade level).

Math:

We lack a systematic approach to using data to identify needs and to differentiate and scaffold strategies in math.

Writing:

We lack a core writing curriculum that explicitly teaches the writing process across different text genres as well as the foundational skills required to write and

communicate effectively.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Parent

Implementation

Benchmark

Parent participation, attendance, and feedback from parent nights.

08/01/2017

05/25/2018

Quarterly

Principal Partially Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Daily Literacy

Provide all students 120 minutes a day of exposure and repeated

practice with grade level skills utilizing resources such as

Wonders, Saxon Phonics, Common Core ELA books and math

workbooks, DBQ's, Engage NY, Mountain Language August 2017
08/01/2017

08/01/2018

Local Funds Title

Funds

Principal,

Instructional

Coach, Classroom
In Progress
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Bock - Continue with the master schedule that includes a daily 90

minute literacy block for each grade level as well as 30 minutes

small group instruction daily.

Teachers

Implement

Positive Behavior

Supports

Implement positive behavior supports and "Capturing Kids Hearts"

school wide. Student recognition - hold Pride Assemblies each

semester. Weekly student recognition. Send new staff to

Capturing Kids Hearts training in August 2017. During weekly

PLC's collaborate and refine consistent school wide strategies for

establishing a safe and high-performing school culture.

08/01/2017
Bring In training

Title I = $

Administrators, All

Instructional Staff
In Progress

Reading and

Writing Across

Academic

Contents

Apply literacy (reading and writing) across all academic contents

using a variety of curricular resources and materials including

technology and online resources. Teachers will utilize school wide

books and subscriptions (National Geographic, Time for Kids,

Colorado Studies Weekly, DBQ's, etc.) on a daily basis as a

resource for reading and writing instruction. The resources will

integrate literacy with science and social studies and be of high

interest to students.

08/01/2017

08/01/2018

Local Funds Title I

Funds 2017-2018:

Books

Subscriptions

Electronic Media

Classroom

Teachers
In Progress

Hire and retain

Highly Qualified

Teachers

All staff will be evaluated following the Evaluation Guidelines of

the Sand Creek Innovation Zone Evaluation Council. Retention of

Highly Qualified Teachers at the end of the year.

08/01/2017

08/01/2018

Local Funds Title I

Funds
Administrators In Progress

Gifted and

Talented Coach

Hire a highly effective teacher to serve as .5 GT Coach to provide

support to teachers regarding instructional practices for advanced

learners. GT Coach will provide professional development and

provide instructional support to students who have been identified

as GT. GT Coach will provide enrichment and provide strategies

to be used for all learners. GT Coach will

08/01/2017

08/01/2018

Title I Funds

2017-2018: 0.5

Part Time GT

Coach Salary

$27,503 Benefits

$9,350.91

Principal GT

Coach
Complete

Local Funds Title I
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Instructional

Coach

Hire a highly effective teacher to serve as an instructional coach

for Evans staff. August 2017 - The instructional coach will serve

as a primary evaluator of the kindergarten team of teachers. The

coach will serve as Lead Mentor and support staff around

instruction and classroom management. Weekly - the instructional

coach will participate in classroom observations with

administrators to provide feedback regarding implementation of

school wide reading curriculum. Monthly - the Instructional coach

will share best practices and provide training for staff during

monthly staff meetings and weekly grade level meetings.

08/01/2017

08/01/2018

Funds 2017-2018:

Full Time

Instructional

Coach Salary

$53,930.40

Benefits

$18,336.34

Stipend for

Instructional

Coach extra work

days Title I =

$1,985.31

Principal Complete

Hire Math

Interventionist

Hire Math Interventionist to provide targeted math support to

students in Tier 2 who are not receiving SPED or ELD support.

Support will take the form of pullout in small groups as well as

in-classroom support. Math interventionist will support staff with

using benchmark assessments and progress monitoring to

determine students who are not demonstrating growth and

needing extra support in math.

08/01/2017

08/01/2018

Title I Funds

2017-2018: Full

Time Math

Interventionist

Salary $54,192

and Benefits

$18,425.28

Principal, Math

Interventionist
Complete

Staff training

Provide opportunities for professional development for staff to

adequately support and incorporate reading, wiriting, math, and IB

strategies into learning and instruction. Utilize PLC's and staff

meetings to follow up on staff development to ensure new

knowledge and skills are implemented with fidelity. (ie. Common

assessment training, Wonderworks Reading Intervention Training,

Amplify Dibels training, Kagan Cooperative Grouping Training,

Wonders, Concept-based , G/T, IB Training, NLC Writing, Project

Lead the Way, LTRS Traning) January 2018 - Classroom

08/01/2017

Local Funds Title I

Funds 2017-2018:

Bring in

substitutes for K-3

teachers to attend

LETRS training in

January 2018:

Substitutes Salary

$10,000 and

Benefits $1,900

Title I Funds

2017-2018: Staff

Administrators,

Instructional

Coach, Classroom
In Progress



Page 17 of 27

teachers in grades K-3 will be trained in LETRS. February 2018 -

IB training for a small group of teachers and administrators.

Monthly - During staff meetings, time will be devoted to sharing

about strategies learned in the trainings.

Training Evans

teachers and

admin attending

an IB Conference

focused on

Literacy and

Inquiry. Staff

Training $5,208

Teachers, Special

Education, and

ELD Teachers

Writing Instruction

Implement Wonders Writing Curriculum framework to students

K-5th Grade August 2017 - Each grade level will give a BOY

writing assessment and utilize a common rubric designed by each

grade level team. Teachers will place students in appropriate

levels for instruction according to the state standards for writing.

On-going: through observation, evaluation, and collaboration with

the instructional coach ensure that the Wonders writing curriculum

is implemented with fidelity. Jan-April 2018 - The Evans Building

Leadership Team will survey resources and curriculum to make

decision about the writing program at Evans for 2018.

08/01/2017

08/01/2018

Local Funds Title I

Funds

Principal,

Instructional

Coach, Classroom

Teachers

In Progress

Master Schedule

Through scheduling instructional planning, ensure consistent time

is devoted to integrating ELA and math instruction into all content

areas (to include science and social studies). Implement the IB

PYP school-wide. Weekly - Include time for collaboration for grade

level teams with support from the Instructional Coach and the IB

Coordinator.

08/01/2017

08/01/2018

IB Coordinator

Classroom

Teachers

Administrators,

Instructional

Coach, Classroom

Teachers, SPED,

and ELD teacher

In Progress

Common

Planning/ PLC

Time

Provide common planning/PLC time for grade levels to collaborate

and develop IB planners and unites of inquiry that integrate

literacy and math

08/01/2017

08/01/2018

2017-2018 Budget

IBO fees/dues

Title 1 $

Administrators,

Instructional

Coach, Classroom

Teachers

Complete
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Utilize Resources

Aligned to the

Common Core in

Math

Utilize a variety of supplemental resources that are aligned to the

common core in math (i.e. Engage NY Math, Math Progressions,

Mountain Math, Common Core Aligned Math Workbooks and

Resources. Touch Math, SRA, Connecting Math Concepts, Do the

Math, Inquiry Boxes, ST Math). These resources will help

teachers provide extensions and extra practice to the core

curriculum and support all student needs.

08/01/2017

08/01/2018

Supplies Title 1 $

= Books $ =

Printing $ =

Administrators,

Instructional

Coaches,

Classroom

Teachers

In Progress

Parent Teacher

Conferences

Hold parent teacher conferences each semester to discuss

student progress. A translator will be available if necessary and

clerical staff will be utilized to provide parent support, interpreting,

etc. for parent events and parent teacher conferences.

08/01/2017

08/01/2018

Interpreter Title 1

=

All Certified Evans

Staff Members
Not Started

Home School

Communication

August 2017 - Purchase planners and homework folders for every

student and distribute on the first day of school.
08/01/2017

Title I Funds

2017-2018 =

Parent

Involvement

Supplies

$3,557.18

Principal Complete

Parent Nights 3

Times Annually

Hold parent nights to invite parents into the school to learn more

about IB, literacy, curriculum, math, and strategies they can use to

help their students.

08/01/2017

08/01/2018

Title I Funds

2017-2018 =

Parent

Involvement

Supplies

$3,557.18 Title I

Funds 2017-2018

= Purchase books

for "One Book

One School"

Program. Books

$5,000

Principal, Certified

Evans Staff

Members

In Progress
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Transition from

Early Childhood

Programs

Two classrooms will be designated for Headstart and CPCD.

Evans Kindergarten teachers will meet with the preschool

teachers each spring and utilize assessment data to identify

specific needs of students moving into kindergarten at our school.

08/01/2017

08/01/2018

Principal

Kindergarten

Teachers

In Progress

Parent

Involvement

Invite parents to open house with Pastries with Parents to orient

them to school, Title 1 and answer questions. Review the school's

UIP and Parent Involvement Policy Durin Open House. The plan

and policy will be available for review by all parents upon request.

A copy of the Parent/Student Compact will be sent home at the

beginning of each school year. Actively recruit and encourage

parent participation in PEC and SAC. Promote increased

awareness and advertisement of monthly meetings and invite new

parents to attend. Use social media - FB page for PEC and

announcements. Hold Love and Logic Classes for parents.

08/01/2017

08/01/2018

Title 1Funds

2017-2018 =

Parent

Involvement

Supplies

$3,557.18 Title I

Funds 2017-2018

= Purchase books

for "One Book

One School"

Program. Books

$5,000

Administrators,

Classroom

Teachers

In Progress

Coordination and

Integration of

Federal, State,

and Local

Services and

Programs

We coordinate funds in the following ways: Title 1 Funds - Salary

of Instructional Coach Stiped for Instructional Coach Salaries for

Literacy and Math Interventionists Salary for ELD

Paraprofressional Stipend for IB/GT Coach Stipends for parent

classes Purchase Intervention Materials and instructional supplies

Purchase technology to support instruction Electronic Media

Purchase supplies/parent involvement Profesional Development

IB fees and Activities Books and subscriptions Local Classroom

Materials and Supplies Enrichment (art, music, PE technology,

Spanish) supplies Student health supplies IB Training Supplies,

Resources, Administrative Supplies, Creative Units. We make

bugetary decisions in the spring for the following school year and

then review throughout the year. Budgets are adjusted based on

08/01/2017

08/01/2018

Title 1 Local

Funds

Principal, Building

Leadership Team,

Classroom

Teachers

In Progress
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staff develpment needs of teachers and instructional needs of

students.

Staff Training -

Project Lead the

Way

Utilize a teacher who has been trained as a lead teacher in

"Project Lead the Way" to train teachers in how to implement

PLTW modules in their classrooms to integrate literacy and math

into integrated units.

08/01/2017

08/01/2018

Title I funds

2017-2018:

Stipend and

Benefits = $1,340

Principal, PLTW

trained teacher
In Progress

Extra Curricular

Activities

Schedule a variety of after school activities for students to

participate in throughout the year: soccer, floor hockey,

gymnastics, etc.

11/01/2017

05/25/2018
Local Funds

Principal,

Teachers
Not Started

Peer Observations

Funds will be utilized to bring in guest teachers so that Evans'

teachers have opportunities to conduct peer observations of best

practices. Teachers will complete a mentor or peer observation

reflection form and will meet to discuss and provide feedback with

each other on a quarterly basis.

11/01/2017

05/26/2017

Local Funds Title I

Funds 2017-2018:

Bring in

substitutes to

cover classrooms

for peer

observations.

Substitutes Salary

$10,000 and

Benefits $1,900

Administrators,

Classroom

Teachers

Not Started

Primary Literacy

What would success look like: Increase the knowledge and implementation of instructional strategies and refine our intervention systems to support all students to meet

reading benchmark and promote primary literacy in grades K-3. (To include: concept-based instruction, differentiated instruction, creativity, critical thinking, inquiry,

GT/enrichment, and higher level questioning.)

Associated Root Causes:
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Reading:

We lack a consistent approach to using data to differentiate and scaffold instruction that targets the specific needs of all learners (above grade level, at grade

level, and below grade level).

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Hire Literacy

Interventionist

Hire a highly effective teacher to be a literacy interventionist.

Provide targeted literacy support to students in Tier 2 who are not

receiving SPED or ELD support. At-risk students will be identified

through assessment and progress monitoring and discussed

during MTSS meetings every 6 weeks to ensure appropriate

interventions are in place. Utilize benchmark assessments,

progress monitoring, and teacher observation and feedback

during PLC meetings and MTSS meetings to determine student

progress and needs.

08/01/2017

Title I Funds

2017-2018: Hire a

full-time highly

effective teacher

as a literacy

interventionist.

Salary $45,180.

Benefits

$15,361.20

Principal Complete

Master Schedule

Utilize a master schedule to maximize student learning. The

master schedule will include a consistent 120 minute literacy block

and built in 30 minute classroom intervention block. Daily

schedules includ block for SPED, ELD, and literacy and math

intervention pull-out groups.

08/01/2017

08/01/2018
N/A

Principal,

Assistant

Principal, Dean of

Students,

Classroom

teachers, SPED

teachers, ELD

teachers,

Interventionists

Complete

Integrate and utilize technology to enhance learning and to
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Technology

provide tiered support and interventions in reading and math.

Students will have access to technology in every classroom to

work on 21st Century Skills (ipads, ChromeBooks, software,

apps). Purchase school wide subscriptions to enhance literacy

instruction and integrate with science/social studies. All students

will have access to online libraries including Wonders and MyOn

to build reading fluency and comprehension.

08/01/2017

08/01/2018

Subscriptions Title

I = $ Electronic

Media Title I = $

Administrators,

Classroom

teachers, literacy

and math

interventionists

In Progress

Technology

Support and

Training for

Teachers

Utilize a teacher with expertise in technology to coach and provide

staff training on utilizing technology in instruction to enhance

student learning. Maintain lab and technology calendar for

teachers to access devices for student use. Maintain a webpage

where teachers can request tech support. Assist teachers with

troubleshooting technology issues.

08/01/2017

08/01/2018

Stipend and

benefits for

teacher to provide

tech support to

staff: Title I

2017-2018 =

$1,340

Principal, Teacher In Progress

Student Learning

Plans

Teachers will develop and support Student Learning Plans

(English Language Plan, READ Plans, Advanced Learning Plan,

RTI Plan)

08/01/2017

08/01/2018

Administrators,

Instructional

Coach, GT Coach,

Classroom

Teachers, Literacy

and Math

Interventionists,

ELD Teacher

In Progress

Literacy Core

Curriculum

Wonders curriculum. Develop and utilize pacing calendar,

progress monitor with biweekly tests.

08/01/2017

08/01/2018
Local Funds

Principal,

Leadership team,

Teachers

In Progress

MTSS Process flowchart will be utilized by staff. MTSS meetings

will be scheduled every 6 weeks. MTSS team will utilize process

for tracking data and interventions, letters to notify parents of the

MTSS Team,

Classroom
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MTSS Process

MTSS process and interventions students will receive. Teachers

will differentiate instruction and implement appropriate

interventions to meet student needs. Implementation of

differentiation and interventions will be observed through

classroom observations and data meetings.

08/01/2017

08/01/2018

teachers, SPED

and ELD teachers,

Literacy and Math

Interventionists

In Progress

Hire General

Education

Paraprofessional

Hire a general education paraprofessional to support Primary

Literacy 0.5 FTE and to support the school library 0.5 FTE by

opening the library for book checkout and research. As a support

to Primary Literacy, the paraprofessional will provide students with

literacy support in small groups, 1:1, as well as in-classroom

support.

08/01/2017

08/01/2018

Local Funds Title I

Funds 2017-2018:

Hire a full-time

general education

paraprofessional.

Salary $16,000.

Benefits $6,100

Principal, Literacy

Interventionist,

Library/Media

Teacher

Complete

Hire ELD

Paraprofessional

Hire a full-time ELD paraprofessional to support the ELD teacher

in providing targeted support to English Language Learners.

Support will be pullout in small groups, 1:1, as well as

in-classroom support.

08/01/2017

08/01/2018

Title I Funds

2017-2018: Hire a

full-time ELD

Paraprofessional.

Salary $16,000.

Benefits $6,120

Principal, ELD

Teacher
Complete

School Target Setting

   Priority Performance Challenge : Reading Achievement

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: 
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2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: 

2018-2019: 

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Increase the Mean Scale Score for English Language Arts to the 50th Percentile (currently 736.6, needs to be 739.5

or better).

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Reading Achievement

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Increase the Percentile Rank for all students in ELA to 45% or higher (we are currently at 44%).

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Primary Literacy - Reduce the number of students having a significant reading deficiency (SRD) by 10%.

2018-2019: 

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Primary Literacy - 75% or higher of learners in each grade level will score at or above benchmark with their

composite scores on DIBELS Next

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Reading Growth

  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Math Achievement

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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2017-2018: Increase the Percentile Rank for all students to 42 or higher (we are currently at 40).

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Math Growth

  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

INCREASE COLLABORATION AND CONSISTENCY IN TIER 1 ELA INSTRUCTION K-5.

Description:

Provide an intentional focus on primary literacy instruction to achieve a goal of 100% reading proficiency by 3rd grade. Decrease the percentage of

students requiring additional reading support.

INCREASE COLLABORATION AND CONSISTENCY IN TIER 1 MATH INSTRUCTION K-5

Description:

Students will experience consistent routines throughout our system. Students will experience increase cognitive challenge during math instruction.
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Then we will address...

SPF - ELA (ENGLISH LANGUAGE ARTS)

Description:

We have an instructional system where students are moving up grade-levels while lacking foundational skills (letter sounds, phonics, phonemic awareness,

decoding CVC). There is a lack of a consistent planning/approach to how teachers at FESoT teach reading and writing (ELA).  There is a lack of consistent

implementation of CITW (Classroom Instruction that Works) strategies and differentiation. 

SPF FOR MATH

Description:

There is a lack of consistency in our instructional design K-5. We are not providing consistent cognitive challenge. Our system has promoted students

where they are lacking basic skills and number sense. There is a lack of a consistent implementation of essential math standards. There is a lack of

identification, implementation, and assessment of the Colorado Academic Standards-Math.   There is a lack of consistent implementation of CITW

(Classroom Instruction that Works) strategies and differentiation. 

Then we will change current trends for students

ACHIEVEMENT AND GROWTH IN ELA (SPF)

Description:

According to our Preliminary 2017 SPF, we received an approaching rating with a state percentile ranking of 44 in achievement. We scored an average 45

MGP in ELA, where the minimum expectation is 50 MGP.

ACHIEVEMENT AND GROWTH IN MATH (SPF)

Description:

According to our Preliminary 2017 SPF, we received an approaching rating for all students and received a "Does not Meet" rating for Minority Students in

Math Academic Growth. The Median Growth Percentile was 40 overall and 28 for Minority Students.
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Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

 Title I Focus School

School Contact Information
 Michael  RothName:  PrincipalTitle:

 12050 Falcon HwyMailing Street:  Peyton CO 80831Mailing City / State/ Zip Code:

Phone:(719) 495-5272  mroth@d49.orgEmail:

 Aimee  CrespinName:  Assistant PrincipalTitle:

 12050 Falcon HwyMailing Street:  Peyton CO 80831Mailing City / State/ Zip Code:

Phone:(719) 495-5272  acrespin@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Description:

Falcon Elementary School of Technology is a small school with a big heart. We are the original school in Falcon, Colorado. We offer specials in Technology, PE, Music and Art for all

students.   As a school of Technology, we have 1:1 iPads for students in grades K-5.  Technology is utilized in all classrooms via iPads, Smartboards, Apple TV/55'' TV's, and document

cameras.  We are a PBIS School as well as a Capturing Kids Hearts School. Capturing Kids Hearts is a program by the Flippen Group to develop a staff member’s ability to generate and

sustain positive, productive, and meaningful relationships with their students.

We have been open since 1981 and currently have an enrollment of 307 students with approximately 40.49% eligible for free/reduced lunch. We are also a Title 1 school which gives us

additional funds to support our students. We have two teachers in each grade level for grades 1-5 and 3 teachers in Kindergarten. We also have a full time reading interventionist (partially

paid through title 1 funds), Title 1 math/writing tutor, and half time instructional coach.   Our special education programs include Affective Needs for students who are on an IEP for

emotional and behavioral concerns.  Two other Special Education programs include an SLD program for students with learning disabilities and an SSN program for students with

http://www.cde.state.co.us/schoolview/performance
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1.  

2.  

3.  

significant support needs due to cognitive disabilities.  

Team Involvement: 

Our improvement planning process is open to the staff, parents, and community. We use committee structures, Parent/Community Meetings, and Grade Level Meetings to process our

improvement planning.

As a staff, we formed three committees to impact student performance and growth.

One committee, the Academic Momentum Team, is generating a list of catalysts for student growth in mathematics then ELA. We will create rubrics to highlight teacher growth in

each of the growth catalysts. In addition, we will identify needs in professional learning and in new resources in order to support teacher growth.

The 2020 Vision Team (a second committee) is analyzing best practices that foster student growth in 21st Century Skills. We see technology enhancing our ability to provide

personalized experiences... where students develop more ownership of their progress on state standards and more (life/career goals and college/career readiness). They are creating

a platform for teachers to identify growth steps. This committee will also be identifying the vision for what learning looks like at Falcon Elementary School in the next three years.

The third team, Team Magnet, is designing experiences, events and environments that attract students, staff, and community members to our school. This year they will be looking

at how to enhance student mathematical understanding with the environment, experiences, and events.

We also meet with grade-levels to develop plans on how to promote student growth. In these PLC meetings teachers review progress monitoring data and make recommendations for next

steps on a monthly basis. Our grade level and specialized teams analyzed data to determine root causes and to develop action steps.  The team includes classroom teachers from all grade

levels, special education teachers, specials teachers, an interventionist, parents, and administration.  In our analysis, we considered the performance summary provided in the School

Performance Framework report, CMAS/PARCC, DIBELS Next (mClass), and Burst Progress Monitoring Data.  In addition to analyzing this data, our classroom teachers also analyzed

data for Reading, Writing, and Math during weekly PLC meetings.  As a team, we found that the trends were consistent across all measures.  Other data that helped us identify root causes

included common formative assessments and our teaching practices.  Based on the analysis, we determined priority needs and root causes.  Each grade level team reviewed the plan and

feedback was incorporated into the final plan. 

Parents and the community are invited to contribute to our improvement planning when we hold our monthly School Accountability Committee meetings. They review our data, potential

action, steps, and have all access to improving our collective planning. Through engaging events we have also supported family involvement in reading and mathematics. We held a

12X12 Multiplication Night on December 12th for the 3rd grade families to encourage them to learn their facts. The students also went home with a book and a shelf for a personal library

they could have at their home.

In addition, the whole network of feeder schools has come together around an improvement effort. The principals from Meridian Ranch Elementary, Woodmen

Hills Elementary,  Falcon Elementary School of Technology. Falcon Middle School and Falcon High School are meeting together to plan and collaborate around

improvement efforts. We have embraced the Modern Teacher Framework called Digital Convergence. We are constructing a common Instructional Model and Philosophy

that will unite our efforts as a zone and help improve student outcomes from PK-12 grade. It is centered around leveraging technology to personalize and transform

education.
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Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:
According to our Preliminary 2016 SPF for ELA, we received an approaching rating with a state percentile ranking of 48. We

will increase our state percentile ranking to 54.

Performance: We scored 44 on our state percentile ranking on our Preliminary 2017 SPF for ELA.

Prior Year Target:
In accordance with our Falcon Zone Literacy goals, 90% of K-2 students will be proficient at Benchmark on DIBELS Next

(EOY). Third grade students will be at 92% proficiency at Benchmark on DIBELS Next (EOY).

Performance: Last year 72% were proficient in K-2. 74% were proficient in 3rd grade.

Prior Year Target:
According to our Preliminary 2016 SPF for ELA, our state percentile ranking was 1 and our mean scale score was 708.6 for

students with disabilities. We will increase our mean scale score to 720.

Performance: On the 2017 Preliminary 2017 SPF for ELA our state percentile ranking was 1 with a mean scale score of 701.

Prior Year Target:
According to our Preliminary 2016 SPF for math, our state percentile ranking was 5 and our mean scale score was 711.1 for

Students with Disabilities. We will increase our mean scale score to 722.

Performance: We scored a 1 in the state percentile ranking and our mean scale score was 701.

Prior Year Target:

In all grade levels, students will make a minimum of “above average” growth for end of year DIBELS composite as calculated

by the Amplify Growth Planning Tool thereby decreasing the number of students on READ plans. The percentages below

indicate the End of Year (EOY) Benchmark data (goal range for above average growth):

K=74%; 1=63%; 2=86%; 3=71%; 4=82%; 5=70%

Performance: K=78%; 1=61%; 2=76%; 3=74%; 4=88%; 5=78%

Prior Year Target: Our goal is to increase our mean scale score in reading by 7% as measured by CMAS/PARCC from 794 to 849.
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Performance: We scored 736.8 on our mean scale score on ELA as measured by CMAS/PARCC.

ACADEMIC

ACHIEVEMENT

(STATUS)

REFLECTION:

  Reading: Our district is focused on providing firm foundations. In literacy we are committed to developing the phonemic awareness and decoding

skills necessary to develop reading proficiency in our youngest scholars. As we have transitioned to new curriculum in reading we are investing in

staff development in using Superkids and in using our data to plan for more targeted instruction. We brought in coaching from Amplify and

Superkids. We believe improvement comes when we examine our routines and instructional designs and align our efforts to do research-based

best practice. This will be a multi-year effort.

Our school is committed to sound instruction in mathematics. We formed a committee to develop student growth catalysts in mathematics. Math:

We want to increase the cognitive challenge our students experience in daily lessons. We brought in an online system that develops conceptual

understanding of the fundamentals of math called ST Math. We identified the 5 essential standards in our PLC teams and then created short cycle

assessments to measure growth here. We are working with McREL to observe, analyze, and coach us in improvement efforts based on their school

improvement and innovation pathway. Phase 1 is adopting better routines. During the spring of 2018 McREL will have representatives here to

assist us in identifying these routines. Phase 2 is ensuring that these routines are a consistent part of our practice. This will be our focus next fall.

Phase 3 is developing collegial expertise- and we will focus on this starting in the spring of 2020. The final phase is called the fostering shared

innovation stage. We plan on reaching that level in the spring of 2020.

 

Current Performance

School Data

ATTENDANCE Data: The average daily attendance at Falcon Elementary:

2016-2017 -  95.01%

2015-2016 -  95.53%

2014-2015 -  95.79%  

2013-2014 -  95.63%,
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PARCC Data:

What is the distribution of student performance by proficiency level?

  Did not meet Partially met Approached Met Exceeded
% of students at

met or exceeded

ELA 14 % 17% 28% 39% 2% 41%

Math 14 % 23% 30% 27% 5% 32%

 

By grade level?

Spring 2017 Falcon Elementary School of Technology PARCC Results by Grade Level

  Did not Meet/ Partially Met/ Approached/ Met/ Exceeded/
% of students at

met or exceeded

Change from

2016 to 2017

3rd ELA 22% 10% 27% 37% 4% 41% 5% Gain

3rd math 24% 12% 27% 24% 12% 36% 6% gain
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4th ELA 9% 26% 32% 30% 2% 32% 4% loss

4th math 13% 34% 32% 19% 2% 21% 9% loss

5th ELA 12% 14% 24% 49% 0% 49% 7% gain

5th math 6% 24% 31% 39% 0% 39% 5% loss

 

How does this compare to minimum state expectations?

  Percentile Rank State Minimum for MEETS Expectations

ELA 44 50

MATH 42 50

In Academic Achievement, Falcon Elementary School needs to gain 6 percentile rankings to reach minimum in ELA and 8 to reach minimum for Math.

 

  Median Growth Percentile State Minimum for MEETS Expectations

ELA 45 50



Page 9 of 39

1.  

1.  

MATH 40 50

 

In Academic Growth, Falcon Elementary School needs to gain 5 Median Growth Percentiles to reach minimum in ELA and 10 to reach minimum for

Math.

 

Were there differences in percent of students scoring proficient or above by disaggregated student groups?

 

Academic Achievement:      

     ELA--------------------------------------------Approaching (Mean Scale Score=736.8)

     Free/Reduced-Price Lunch Eligible------- Approaching (Mean Scale Score=730.3)

     Minority Students ----------------------------Approaching (Mean Scale Score=734.4)

    Students with Disabilities--------------------Does Not Meet (Mean Scale Score=701)

     MATH-----------------------------------------Approaching (Mean Scale Score=731.5)

     Free/Reduced-Price Lunch Eligible------- Approaching (Mean Scale Score=723.1)

     Minority Students ----------------------------Approaching (Mean Scale Score=727.4)

    Students with Disabilities--------------------Does Not Meet (Mean Scale Score=700.8)

     SCIENCE---------------------------------------Approaching (Mean Scale Score=571.9)

     Free/Reduced-Price Lunch Eligible----------Approaching (Mean Scale Score=564.6)

    Minority Students ------------------------------Approaching (Mean Scale Score=590.8)

 

Were there differences in Mean Scale Scoring by disaggregated student groups?



Page 10 of 39

1.  

 

Every subgroup in ELA scored below the Overall Scale Score. The gap for students in the FRL group was 6 points while students in the Minority group

were 2 points below. The Students with disabilities group scored 35 points below.

 

In Math, students in the FRL group scored 8 points below while students in the minority group scored 4 points below. The Students with disabilities

group scored 32 points below.

 

In Science, students in the FRL group scored 7 points below while students in the minority group scored 19 points higher than the overall Mean Scale

Score.

 

How do these results compare with the state and district?

In most cases, we scored close to the state scores. We scored higher in 5th grade Math and ELA (Percent Meets and Exceeds).

Mean Scale Scores:

  3rd ELA 4th ELA 5th ELA 3rd Math 4th Math 5th Math

State 738 743 745 739 735 736

District 743 743 747 740 735 735

School 737 736 742 735 728 737
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Percent Meets/Exceeds

  3rd ELA 4th ELA 5th ELA 3rd Math 4th Math 5th Math

State 40 44 46 40 34 34

District 44 45 48 39 32 32

School 41 32 49 37 21 39

 

Are any patterns/trends evident over time?

Since we do not have the 2015 SPF due to the transition from TCAP… there are no valid three year trends. However, over the course of two years on the

SPF, our academic achievement scores are on a downward trend in all categories. The academic growth scores are showing upward growth for

students in FRL in ELA while all other subgroups in ELA and all subgroup in Math showed a downward trend. In addition, there seems to be a dip in all

subjects in the 4th grade year at Falcon Elementary School.

    

Are there differences in median student growth percentile across the disaggregated student groups?

 

Academic Growth:               

     ELA---------------------------------------------------Approaching (MGP = 45)

     Free/Reduced-Price Lunch Eligible--------Approaching (MGP = 47.5)

     Minority Students--------------------------------Approaching (MGP = 40)

     MATH-------------------------------------------------Approaching (MGP = 40)
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     Free/Reduced-Price Lunch Eligible--------Approaching (MGP = 47)

     Minority Students--------------------------------Does Not Meet (MGP = 28)

According to our Preliminary 2017 SPF

 

In ELA, students in the FRL group outperformed the overall growth scores by 3 points.

The gap for students in the Minority group was 5 MGP.

 

In Math, students in the FRL group outperformed the overall growth scores by 7 points. The gap for students in the Minority group was 12 MGP.

 

Which groups had higher?

Students in the FRL group were higher.

 

Which had lower MGPs?

Students in the Minority group were lower.

 

How does this compare to minimum state expectations?

State Expectations are to be at 50 MGP so we need the following to meet:

 

     ELA----------------------------------------------------  (+5)

     Free/Reduced-Price Lunch Eligible--------- (+ 2.5)
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     Minority Students----------------------------------(+10)

     MATH---------------------------------------------------(+10)

     Free/Reduced-Price Lunch Eligible----------(+3)

     Minority Students----------------------------------(+22)

 

 

Trend Analysis

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Reading: MULTI-YEAR Downward Trend in PARCC OVERALL PERCENTAGE of POINTS EARNED 2017 48.7% 2016 52.9% 2015 N/A

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

There is an upward trend in our 5th grade ELA for the past three years. ELA % of 5th Grade Students Met or Exceeded 2017 49% 2016 42% 2015 37% 3 Year Average =

42.7 % 5th ELA Falcon Elementary School 2017 49% (+7) 2016 42% District 49 2017 48% (+9) 2016 39% Colorado 2017 46% (+5) 2016 41%

 DecreasingTrend Direction:
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 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

4th grade has trended down. Over the past three years, 4th grade scored around 38%. ELA % of 4th Grade Students Met or Exceeded 2017 32% 2016 36% 2015 46% 3

Year Average = 38% 4th ELA FESoT 2017 32% (-4) 2016 36% D49 2017 45% (+1) 2016 44% Colorado 2017 44% (+2) 2016 42%

 Decreasing then increasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

3rd grade dipped in 2016 and started to come up again in 2017. Over the past three years 3rd grade averaged 43% meets or exceeds ELA % of 3rd Grade Students Met

or Exceeded 2017 41% 2016 36% 2015 52% 3 Year Average = 43% 3rd ELA FESoT 2017 41% (+5) 2016 36% D49 2017 44% (+0) 2016 44% Colorado 2017 40%(+2)

2016 38%

 Decreasing then increasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Cohort Data The cohort data chart shows a decline in 4th grade with two groups with one of the groups improving in 5th grade. 2015 Group 52% (3rd) to 36% (4th) to

49%(5th) 2016 Group 36% (4th) to 32% (5th)

 Stable then decreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

5th grade maintained the same score before showing a slight decline this year. In the three-year average, 5th grade has shown the highest average. Math % of 5th Grade

Students Met or Exceeded 2017 39% 2016 44% 2015 44% 3 Year Average = 42.3% 5th Math FESoT 2017 39% (-5) 2016 44% D49 2017 32%(+2) 2016 30% Colorado

2017 34% (+4) 2016 30%
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 DecreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

In math, there is a downward trend over the past three years in the 4th grade group. Math % of 4th Grade Students Met or Exceeded 2017 21% 2016 30% 2015 45% 3

Year Average = 32% 4th Math FESoT 2017 21% (-9) 2016 30% D49 2017 32% (-2) 2016 34% Colorado 2017 34% (+4) 2016 30%

 Decreasing then increasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

Third grade showed a decline in 2016 and an increase in 2017. Math % of 3rd Grade Students Met or Exceeded 2017 36% 2016 30% 2015 54% 3 Year Average = 40%

3rd Math FESoT 2017 37% (+7) 2016 30% D49 2017 39% (-4) 2016 43% Colorado 2017 40% (+3) 2016 37%

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

Significant Gap identified with Minority Students in Mathematics within the Growth category. Scoring 28 MGP puts them 22 MGP points below the state minimum

requirements and 12 MGP points below the school average.

Additional Trend Information:

TRENDS

How would you describe the trend in performance over at least the past three to five years over-all?  

Overall there is a downward trend in ELA and Math.

      MULTI-YEAR Downward trend in PARCC Overall Percentage of Points Earned

2017   48.7%

2016   52.9%
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2015   N/A

 

By grade level?

There is an upward trend in our 5th grade ELA for the past three years. 4th grade has trended down while 3rd grade dipped in 2016 and started to come up

again. Over the past three years, 3rd grade and 5th grade was averaging 43% meets or exceeds while 4th grade was scoring around 38%. The cohort data chart

shows a decline in 4th grade with two groups with one of the groups improving in 5th grade.

 

ELA % of 5th Grade Students Met or Exceeded

2017 49%

2016 42%

2015 37%

3 Year Average = 42.7 %

 

ELA % of 4th Grade Students Met or Exceeded

2017 32%

2016 36%

2015 46%

3 Year Average = 38%

 

ELA % of 3rd Grade Students Met or Exceeded

2017 41%

2016 36%
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2015 52%

3 Year Average = 43%

 

Cohort Data

2015 Group 52% (3rd) to 36% (4th) to 49%(5th)

2016 Group 36% (4th) to 32% (5th)

 

In math, there is a downward trend over the past three years in the 4th grade group, while third grade showed a decline in 2016 and an increase in 2017. 5th

grade maintained the same score before showing a slight decline this year. In the three-year average, 5th grade has shown the highest average. 4th grade is 10

percentage points below that at 32%. When you review the cohort information, there is a decline in 4th grade for both groups while the students show gains in

5th grade for both years.

 

Math % of 5th Grade Students Met or Exceeded

2017 39%

2016 44%

2015 44%

3 Year Average = 42.3%

 

Math % of 4th Grade Students Met or Exceeded

2017 21%

2016 30%

2015 45%
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3 Year Average = 32%

 

Math % of 3rd Grade Students Met or Exceeded

2017 36%

2016 30%

2015 54%

3 Year Average = 40%

 

Cohort Data

2015 Group 54%(3rd) to 30% (4th) to 39% (5th)

2016 Group 30%(4th) to 45% (5th)

How do these trends compare to the district and/or state trend for the same time period?

 

  Falcon Elementary School District 49 Colorado

5th ELA
2017 49% (+7)

2016 42%

2017 48% (+9)

2016 39%

2017 46% (+5)

2016 41%

4th ELA
2017 32% (-4)

2016 36%

2017 45% (+1)

2016 44%

2017 44% (+2)

2016 42%
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3rd ELA
2017 41% (+5)

2016 36%

2017 44% (+0)

2016 44%

2017 40%(+2)

2016 38%

       

5th Math
2017 39% (-5)

2016 44%

2017 32%(+2)

2016 30%

2017 34% (+4)

2016 30%

4th Math
2017 21% (-9)

2016 30%

2017 32% (-2)

2016 34%

2017 34% (+4)

2016 30%

3rd Math
2017 37% (+7)

2016 30%

2017 39% (-4)

2016 43%

2017 40% (+3)

2016 37%

 

In comparison with the district, our 5th grade ELA mirrored their growth, our 3rd grade ELA outperformed the district growth by 5 points. Our 4th grade

showed a decline while both the state and the district showed slight growth. In comparison with the state, our 5th and 3rd grade classes showed larger gains in

ELA. In Math, our 3rd grade showed more growth than the state while our 4th and 5th grade groups did not match the states’ growth.

 

What has been the trend in median student growth over the past three (to five) years?

Overall our MGP has remained stagnant over the past two years (ELA) or showed a decline (Math).
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ELA MGP 2016/17

2017 45

2016 44

 

Math MGP 2016/17

2017 40

2016 47

 

By grade level?

  Overall 4th Grade 5th Grade

ELA
2017 45 MGP (+1)

2016 44 MGP

2017 38 MGP (+3)

2016 35 MGP

2017 56 MGP (+6)

2016 50 MGP

Math
2017 40 MGP (-7)

2016 47 MGP

2017 32 MGP (-12)

2016 44 MGP

2017 60 MGP (+8)

2016 52 MGP

5th grade scores are above the goal of 50 MGP- and climbing.

4th grade have slightly improved in ELA. However, a significant decline noted in in 4th grade math results (-12).
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How do these trends compare to the district and or state trend for the same time period?

  Falcon Elementary School District 49 Colorado

5th ELA
2017   56 MGP (+6)

2016   50

2017   51 MGP (+0)

2016   51

2017   50 MGP (+0)

2016   50

4th ELA
2017   38 (+3)

2016   35

2017   44 (-1)

2016   45

2017   50 (+0)

2016   50

       

5th Math
2017   60 (+8)

2016   52

2017   42 (-10)

2016   52

2017   50 (+0)

2016   50

4th Math
2017   32 (-12)

2016   44

2017   42 (-5)

2016   47

2017   50 (+0)

2016   50

In comparison to state and district results, Falcon Elementary School of Technology had the highest MGP in 5th grade ELA and Math. Falcon Elementary also

produced growth in 4th and 5th grade ELA and 5th grade math. (The state and district failed to show any growth)  

 



Page 22 of 39

1.  

1.  

How do trends in achievement compare to trends in growth?

  Achievement Growth

5th ELA
2017 49% (+7) Cohort (+13)

2016 42%

2017   56 (+6) Cohort (+21)

2016   50

4th ELA
2017 32% (-4)

2016 36%

2017   38 (+3)

2016   35

     

5th Math
2017 39% (-5) Cohort (+9)

2016 44%

2017   60 (+8) Cohort (+16)

2016   52

4th Math
2017 21% (-9)

2016 30%

2017   32 (-12)

2016   44

 

Growth Scores increased in 3 out of 4 areas while achievement scores only went up in 1 area (5th grade ELA). It appears that the 5th grade system is

producing growth and raising achievement in ELA and raising growth in math. In terms of Cohort data- the 5th grade system is producing double digit gains

across all areas.

 

How did students in each grade level perform on individual standards?
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ELA % of 5th Grade Students Met or Exceeded by Standards

Standard 1 Literary Text  ----------- 47% (+11% from previous year)

Standard 2 Informational Text----- 37% (+3%)

Standard 3  Vocabulary ------------ 41% (+1%)

Standard 4  Writing Expression -- 41% (+1%)

Standard 5  Conventions ---------- 49% (+3%)

 

ELA % of 4th Grade Students Met or Exceeded by Standards

Standard 1 Literary Text  ----------- 36%

Standard 2 Informational Text----- 32%

Standard 3  Vocabulary ------------ 34%

Standard 4  Writing Expression -- 32%

Standard 5  Conventions -----------15%

 

ELA % of 3rd Grade Students Met or Exceeded by Standards

Standard 1 Literary Text  ----------- 51%

Standard 2 Informational Text----- 45%

Standard 3  Vocabulary ------------ 35%

Standard 4  Writing Expression -- 47%

Standard 5  Conventions ---------- 33%

In ELA the lowest score in 5th grade was Informational Text, while Vocabulary and Written Expression were also low. In 4th grade 30% of students were

meeting the first four standards and only 15% were successful with the Use of Conventions. In 3rd grade Lowest scores were in Vocabulary and Conventions.

51% of students were successful in Literary Texts.
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Math % of 5th Grade Students Met or Exceeded by Standards

Standard 1  Major Content------------------------- 35% (+1% from previous year)

Standard 2  Additional Content------------------- 35% (-5%)

Standard 3  Expression/Reasoning ------------ 35% (-1%)

Standard 4  Modeling/App ------------------------ 33% (-3%)

 

Math % of 4th Grade Students Met or Exceeded by Standards

Standard 1  Major Content------------------------- 15%

Standard 2  Additional Content------------------- 30%

Standard 3  Expression/Reasoning ------------- 21%

Standard 4  Modeling/App ------------------------- 28%

 

Math % of 3rd Grade Students Met or Exceeded by Standards

Standard 1  Major Content------------------------- 33%

Standard 2  Additional Content------------------- 35%

Standard 3  Expression/Reasoning ------------ 35%

Standard 4  Modeling/App ------------------------ 41%

 

In math, 30% of 5th grade students met expectations in all four standards. In 4th grade, only 15% of students were successful in standard 1: Major Content and

21% in Standard 3:Expression of Reasoning. In 3rd grade 30% of students were successful in standards 1,2, and 3. 41% of students were successful in

Standard 4 Modeling and application. Standard 1 appears to be the lowest area for a majority of grade-levels.
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1.  

1.  

Sub-content areas?

 

Math % of 5th Grade Students Met or Exceeded by Standards

Standard 4  Modeling/App ------------------------ 33%

 

Math % of 4th Grade Students Met or Exceeded by Standards

Standard 1  Major Content------------------------- 15%

 

Math % of 3rd Grade Students Met or Exceeded by Standards

Standard 4  Modeling/App ------------------------ 41%

(Modeling and Reasoning- On Grade Level sub-content results.

11/16 students scored below the state average.

How does the trend in growth gaps compare to the district or state trend in growth gaps for the same time period?

In comparison with the state and the district, Falcon Elementary School was able to show higher rates of growth in ELA for students in the FRL, non-minority,

and Below Benchmark groups. The Below Benchmark group even scored above the goal of 50 MGP. This was higher than the district and state. We showed a

decline in our students who were at or above benchmark in ELA.

 

In mathematics, scores were declining or stagnant across the state and district. Gaps between our male and female student subgroups as well as our minority

subgroup in math were significant.

 

RESULTS FOR PARCC GROWTH 2016, 2017 State, School, District Comparison
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  Falcon Elementary School District 49 Colorado

FRL-ELA
2017   48 MGP (+6)

2016   42

2017   48 MGP (+0)

2016   48

2017   50 MGP (+0)

2016   50

Minority-ELA
2017   40 (-1) GAP (-7)

2016   41

2017   48 (+0) GAP (-0)

2016   48

2017   48 (+0) GAP (-0)

2016   48

Non-Minority-ELA
2017   47 MGP (+2)

2016   45

2017   48 MGP (+0)

2016   48

2017   51 MGP (-1)

2016   52

Male-ELA
2017   44 (+0)

2016   44

2017    44 (+0)

2016    44

2017   47 (+1)

2016   46

Female-ELA
2017   47 (-1)

2016   48

2017    51 (-1)

2016    52

2017    53 (-1)

2016    54

At or above Benchmark
2017    38 MGP (-4)

2016    42

2017    45 MGP (+4)

2016    41

2017    50 MGP (+0)

2016    50

Below Benchmark
2017   55 (+9)

2016   46

2017   51 (-1)

2016   50

2017    50 MGP (+0)

2016    50
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FRL-Math
2017   47 (-2)

2016   49

2017   43 (-7)

2016   50

2017   46 (+0)

2016   46

Minority-Math
2017   28 (-12) GAP (-20)

2016   40

2017   40 (-9) GAP (-2)

2016   49

2017   48 (+1) GAP (-4)

2016   47

Non-Minority-Math
2017   48  (-.5)

2016   48.5

2017   42 (-8)

2016   50

2017   52 (+0)

2016   52

Male-Math
2017   48 (-4) GAP (-11)

2016   52

2017   43 (-7) GAP (-3)

2016   49

2017   51 (+2) GAP (-2)

2016   49

Female-Math
2017   37.0 (-.5)

2016   37.5

2017   40 (-9)

2016   51

2017   49 (-2)

2016   51

At or above Benchmark
2017   44.5 (+.5)

2016   44

2017   38 (-8)

2016   46

2017   50 (+0)

2016   50

Below Benchmark
2017   38 (-11)

2016   49

2017   45 (-7)

2016   52

2017   50 (+0)

2016   50
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1.  

1.  

 

PRIORITY NEEDS

MATH

Academic Growth

This area is rated our highest priority due to the “Did Not Meets” Designation with the Minority Students group. They scored 28 MGP (-12 from previous year)

while the All Students Group scored 40 MGP. The FRL Group scored 47 MGP.

 

Academic Performance

Student achievement dropped in all areas on our PARCC Math assessment.

Percentile Rank for Falcon Elementary School of Technology PARCC MATH 2016-17

  2016 2017

All Students 57 42 (-15)

FRL 53 23 (-30)

Minority Students 60 32 (-28)
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1.  

1.  

Students with Disabilities 5 1 (-4)

 

ELA

Academic Achievement

Percentile Rank for Falcon Elementary School of Technology PARCC ELA

  2016 2017

All Students 48 44 (-4)

FRL 46 29 (-17)

Minority Students 57 38 (-19)

Students with Disabilities 1 1

 

Academic Growth

In our ELA growth across subgroups we saw all students score at the 45 MGP while FRL did better than that at 47.5 (+6). Meanwhile the Minority Students

Group only scored 40 MGP.
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1.  

1.  

2.  

3.  

1.  

SCIENCE

Academic Performance:

Because the science achievement dropped from a 46 Percentile rank to 32nd, we placed this area as our 5th priority need.  

Root Cause and Verification

As a staff we generated over 40 potential root causes for the current state of our trends and performance. We have grouped them in the following categories: 

A lack of development of student engagement and stamina (Growth Mindset, Persistence,

A lack of sufficient student time in cognitive demanding experiences (A lack of time in a guaranteed, viable curriculum)

Systems are not efficient in supporting teaching and learning on the standards(Sub, RTI, PBL, PLC, PD, Professional Goals, “Of Technology”, Staffing-

GT, SPED, )

Lack of Collaborative (K-5) Approach on Targeted Areas of Need (5 Essentials, WINGS, Parent connection, Web systems, After School Care)

There is a lack of consistent implementation of Classroom Instruction that Works (CITW) and differentiation strategies.

In an effort to streamline the use of best practices during instruction, our school along with the Falcon Zone implemented professional development with

Classroom Instruction that Works in the Fall of 2015.  Teachers have started the process of using these strategies and implementing them on a regular basis

but we still lack consistency across grade levels in these areas.  Differentiation is also utilized more for struggling students but we lack implementation and

consistency for students at higher ability levels.   

 

 

Root Causes

Priority Performance Challenge: Achievement and Growth in ELA (SPF)
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According to our Preliminary 2017 SPF, we received an approaching rating with a state percentile ranking of 44 in achievement. We scored an average 45

MGP in ELA, where the minimum expectation is 50 MGP.

Root Cause: SPF - ELA (English Language Arts)

We have an instructional system where students are moving up grade-levels while lacking foundational skills (letter sounds, phonics, phonemic

awareness, decoding CVC). There is a lack of a consistent planning/approach to how teachers at FESoT teach reading and writing (ELA).  There is a

lack of consistent implementation of CITW (Classroom Instruction that Works) strategies and differentiation. 

Priority Performance Challenge: Achievement and Growth in Math (SPF)

According to our Preliminary 2017 SPF, we received an approaching rating for all students and received a "Does not Meet" rating for Minority Students in

Math Academic Growth. The Median Growth Percentile was 40 overall and 28 for Minority Students.

Root Cause: SPF for Math

There is a lack of consistency in our instructional design K-5. We are not providing consistent cognitive challenge. Our system has promoted students

where they are lacking basic skills and number sense. There is a lack of a consistent implementation of essential math standards. There is a lack of

identification, implementation, and assessment of the Colorado Academic Standards-Math.   There is a lack of consistent implementation of CITW

(Classroom Instruction that Works) strategies and differentiation. 

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

Why were these challenges selected?

1. ELA (English Language Arts) on SPF:

Learning to read and write is a foundational experience for elementary students. We selected this challenge because every student deserves to have a

quality experience developing these foundational skills. The magnitude of this improvement effort involves all aspects of tier 1 instruction (planning,

pedagogy, assessment) with particular emphasis in kindergarten and first grade.

2. Math on SPF:

SPF data shows a glaring downward trend in mathematics in achievement and growth. We believe that mathematics is a gateway course. Mathematics

opens the doors to many careers for children. As a school of Technology we want to be a leader in mathematics instruction. The magnitude includes all

aspects of Trier 1 and Tier 2 instruction. Each grade level must reflect on increasing expectations. 
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Provide a rationale for how these Root Causes were selected and verified:

Our grade level and specialized teams analyzed data to determine root causes and to develop action steps.  These teams included classroom teachers

from all grade levels, special education teachers, specials teachers, an interventionist, parents, and administration.  In our analysis, we considered the

performance summary provided in the School Performance Framework report,  CMAS/PARCC, DIBELS Next (mClass), ACT Aspire, AIMSWeb, DIBELS

Math, and Burst Progress Monitoring Data.  In addition to analyzing this data, our classroom teachers also analyzed data reading, writing, and math

common assessments during weekly PLC meetings.  As a team, we found that the trends were consistent across all measures.  Based on the analysis, we

determined priority needs and root causes.  Each licensed staff member analyzed CMAS/PARCC data and provided reflections based on trends, targets of

opportunity, and celebrations.  

Action Plans
Planning Form

Increase Collaboration and Consistency in Tier 1 ELA Instruction K-5.

What would success look like: Provide an intentional focus on primary literacy instruction to achieve a goal of 100% reading proficiency by 3rd grade. Decrease the

percentage of students requiring additional reading support.

Describe the research/evidence base supporting the strategy: Amplify coaches share how quality procedures in using data can increase student performance.

McREL studies show how consistent routines raise student performance.

Associated Root Causes:

SPF - ELA (English Language Arts):

Students will experience consistent routines throughout our system. Students will experience increase cognitive challenge during math instruction.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Provide Coaching for our teachers with emphasis on K-3 (primary

Literacy). Provide Needed Resources (materials, human capital)
08/01/2017

Michael Roth- Principal Aimee

Crespin- Assistant Principal Robyn Partially Met
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Invest in

Classrooms

to support literacy development. 05/25/2018 Johnson- Instructional Coach

Increase

Collaborative

Efforts

Create structures to engage more staff members in improvement

efforts. Develop consistent routines K-5 in reading.

08/01/2017

05/25/2018

Michael Roth, Aimee Crespin, Robyn

Johnson
Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Collaboration-

Long Term

Planning

Grade Levels will complete a long term planning guide for our

writing program.

10/13/2017

10/13/2017

Instructional

Coach
Robyn Johnson Complete

Resource-

Increase staffing

for Reading in 3rd

Grade

Add a teacher to 3rd grade during reading time. This allows the

classroom teachers to put students into smaller groups of similar

needs.

10/17/2017

10/17/2017
Our PBL Teacher

Melanie Holts,

Amy McCarty,

Jarrod Torrez

Complete

Collaboration-

Schoolwide

Acronym

Develop a School-wide Acronym for responding to reading

passages.

11/06/2017

02/23/2018

Instructional

Coach Academic

Momentum Team

Posters

Robyn Johnson In Progress
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Collaboration-

Grade-level

Improvement

Planning

Grade-level Teams will have opportunity to examine their current

state, identify barriers, and propose solutions so that their

students will grow.

12/08/2017

12/20/2017

Google Docs PLC

and Staff Meeting

time

Michael Roth

Aimee Crespin

Grade Level

Teachers

Complete

Collaboration-

Parent

Involvement

Create Multiple strategies that increase parent involvement.

Reading Nights (12X12, One Book, One School), create personal

libraries in 3rd grade, Reading wall of fame, etc.). and One Book-

One School to get students reading. We held a night on

December 12 where 3rd grade students each received a book by

Bruce Hale and a bookshelf constructed by the students at Patriot

High School. They can now start their own personal libraries. We

are aslo hosting a big reading effort in the Spring to get students

reading called One Book, One School. It is an awesome night for

families to enjoy reading after a month of looking at the book as a

family.

12/12/2017

04/27/2018

Academic

Momentum

Committee Parent

Liaison Title

Funds Patriot High

School

Partnership

Michael Roth

Aimee Crespin

Patriot High Staff

Kim Brown

In Progress

Coaching-

Superkids

Provide Superkids Coaching for K-2 Teachers.
01/04/2018

01/04/2018
READ Funds Aimee Crespin Complete

Coaching- Amplify

Bring in Amplify Coaching for K-5 teachers to better utilize our

data and the action planning that follows.

01/16/2018

01/16/2018

READ FUNDS

and other funds.
Aimee Crespin Complete

Coaching-

Using our Instructional Coach and other teacher experts coach

our Kindergarten teachers in small group strategies for teaching
02/02/2018

02/21/2018

Instructional

Coach, ELA

Coach, Heggerty

Resource,
Kathy Tarry,

Robyn Johnson
In Progress
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Phonemic

Awareness

Phonemic Awareness. Auditory Battery

Materials

Resource- Smarty

Ants

We are going to participate in a pilot for the Achieve 3000 primary

literacy application. Staff will have training and integrate this into a

small group instructional framework.

02/07/2018

02/07/2018
Smarty Ants- Aimee Crespin In Progress

Measures

1. Create a survey to measure perception of collaboration,

consistency, and support with resources. 2. Observational Data to

show consistency.

03/11/2018

05/16/2018

Google Docs Staff

Input

Michael Roth

Robyn Johnson
Not Started

Increase Collaboration and Consistency in Tier 1 Math Instruction K-5

What would success look like: Students will experience consistent routines throughout our system. Students will experience increase cognitive challenge during math

instruction.

Describe the research/evidence base supporting the strategy: McREL studies show that schools improve when they adopt common routines and develop consistent

delivery of these routines. Digital Promise research shows how many strategies increase cognitive challenge and support student growth.

Associated Root Causes:

SPF for Math:

There is a lack of consistency in our instructional design K-5. We are not providing consistent cognitive challenge. Our system has promoted students where

they are lacking basic skills and number sense. There is a lack of a consistent implementation of essential math standards. There is a lack of identification,

implementation, and assessment of the Colorado Academic Standards-Math.   There is a lack of consistent implementation of CITW (Classroom Instruction

that Works) strategies and differentiation. 

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status
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Invest in

Classrooms

Provide coaching, time, and new resources to support teachers in

generating student growth.

08/01/2017

05/25/2018

Michael Roth, Aimee Crespin, Robyn

Johnson
Partially Met

Increase

Collaborative

Efforts

Create structures to engage more staff members in improvement

efforts. Develop consistent routines K-5 in math.

08/01/2017

05/25/2018

Aimee Crespin, Michael Roth, Robyn

Johnson, Jarrod Torrez
Partially Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Resources- ST

MATH

Review ST Math program in intervention groups- evaluate the

possibility of full scale implementation. Found the program was

engaging- teacher interest grew. Began to pilot the program

school-wide in spring.

08/08/2017

05/25/2018

Interventionist

Title Funds ST

Math Consultants

Susan Vaszary

Michael Roth
Complete

Collaboration-

PLC Focus

Fall focus for PLC grade-level teams was on math. Teams

identified 5 essential standards for each grade-level. Then they

created short cycle assessments to measure the growth in these

areas.

08/08/2017

05/25/2018

PLC Time

(weekly) Assistant

Principal Google

Docs

Michael Roth

Aimee Crespin
Complete

Collaboration-

Form Commitees

Forming Staff Committees to increase staff input and engagement

in improvement efforts. The Academic Momentum Committee

focused on identifying catalysts to help students grow in

mathematics.

09/08/2017

05/25/2018

Staff Members

Committee

Meeting Time

Robyn Johnson Complete

The Academic Momentum team created a school-wide acronym
10/20/2017

Instructional

Coach Academic Robyn Johnson
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Collaboration-

School-wide

Acronym

to help us develop consistency in approaching word problems

K-5.

02/16/2018 Momentum

Committee

Michael Roth In Progress

Collaboration-

Parent

Involvement

Create engaging experiences for parents that increase reading

growth in our students. Create events like the 12X12 night .

Students came and were recognized for learning their

multiplication tables- they have a multiplication hall of fame- they

were all given Array Games and parents were taught to play.

12/12/2017

05/25/2018

Title Funds

Assistant

Principal, Office

Staff,

Aimee Crespin,

Kim Brown,

Michael Roth,

Cynthia White,

Sharon Guy,

Robyn Johnson

In Progress

Coaching- ST

MATH

Coach staff on how to use the program to identify student needs-

and give staff a clear understanding on how a conceptual program

adds a different approach to our instructional program in math.

01/02/2018

01/02/2018

Mind Research

Trainers

Interventionist ST

Math software

Susan Vaszary

Michael Roth
In Progress

Coaching- McREL

Coaching on use of the Classroom Instruction that Works

strategies as well as developing consistency in math routines K-5.

03/02/2018

03/02/2018

McREL

consultants Title

Funds Assistant

Principal

Aimee Crespin

Michael Roth

Robyn Johnson

Not Started

School Target Setting

   Priority Performance Challenge : Achievement and Growth in ELA (SPF)

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Our students will move to "Meets" in overall, minority, and FRL subgroups.
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2018-2019: Students will have a higher scale score than the district average.

 INTERIM MEASURES FOR 2017-2018: DIBELS assessments will show students in primary grades are meeting the performance expectations. K First Sound

Fluency BOY = 51% MOY Goal = 70% MOY Achieved 78% 1st Phonemic Segmentation: BOY = 70% MOY Goal = 82% MOY Results 70% EOY Goal 95% 1st Basic

Phonics: BOY = 34% MOY Goal = 55% MOY Results 47 % EOY Goal 75% 2nd Basic Phonics BOY = 60% Alphabetic Principle 68% 2nd BOY Accuracy and Fluency

(Words correct per minute) = 50% MOY Goal = 65% MOY Results 56% EOY Goal 80% 2nd BOY Accuracy = 68% MOY Goal = 73% MOY Results 62% EOY Goal

80% 2nd BOY Comprehension = 74% MOY Goal = 80% MOY Results 75% EOY Goal 90% 3rd BOY Oral Reading-WCPM = 56% MOY Goal = 70% MOY Results

83% EOY Goal 80% 3rd BOY Oral Reading-Accuracy = 54% MOY Goal = 70% MOY Results 77% EOY Goal 85% 3rd BOY Comprehension- Retell = 80% MOY Goal

= 85% MOY Results 83% EOY Goal 90% 3rd BOY DAZE 41% MOY Goal = 64% MOY Results 74% EOY Goal 85%

  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Our students will show enough positive growth to achieve the "meets" designation in overall, minority, and FRL.

2018-2019: Students will have a higher MGP than the state average.

 INTERIM MEASURES FOR 2017-2018: DIBELS scores will show increasing numbers of students that are meeting expected growth.

   Priority Performance Challenge : Achievement and Growth in Math (SPF)

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Our students will move to "Meets" in overall, minority, and FRL subgroups.

2018-2019: Students will have a higher scale score than the district average.

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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 INTERIM MEASURES FOR 2017-2018: DIBELS MATH assessments will show students are meeting the performance expectations.

  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Our students will show enough positive growth to achieve the "meets" designation in overall, minority, and FRL.

2018-2019: Students will have a higher MGP than the state average.

 INTERIM MEASURES FOR 2017-2018: DIBELS MATH scores will show expected growth.

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
Then we will address...

MATH SKILLS

Description:

ACT Aspire data indicates that fewer of our 9th graders are Algebra ready and that students coming into 9th grade and in 10th grade have gaps in their

math skills. Students struggle with number sense and basic math skills like fractions.

MATH ALIGNMENT

Description:
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Early vertical alignment meetings show gaps in the 6-12 math curriculum and point to key skills that are missing at critical points in math development for

students. New curriculum alignment was the focus in 2016-2017 for Algebra I, Geometry, and Algebra II. More focus is needed K-12 and the high school is

working with the middle school to start the 6-12 alignment.

SAT PREP

Description:

In discussions with students in the Principal’s Council and some English and Math classes they expressed concern that they had not felt prepared for the

types of questions and format of the SAT tests. The performance on ACT testing had been relatively stable (average between 20 and 21). Using correlation

charts from the College Board, we expected a 1060-1070 average SAT score. We did not come close to that expectation.

IEP GOALS AND ACCOMMODATIONS

Description:

This is a carryover from 2016-2017 as we continue to improve IEPs for special education students. In working with IEPs and observing annual IEP

meetings it was noted that few of the goals tied to Colorado Academic Standards and many of the accommodations were carry overs from middle and even

elementary school. Data showing the effectiveness of accommodations was often not in evidence and some of the accommodations were vague and not

appropriate given competency-based grading.

READING COMPREHENSION

Description:

ACT Aspire data shows that many of our students are not on grade level for reading and writing. The major areas of weakness in reading are

comprehension and craft and structure. An understanding of analysis of literary works is also an area of weakness. These areas have not been particularly

addressed in English classes and curriculum is being redesigned to address these areas of weakness. Focus in the past few years has been on writing and

the study of Seven Habits of Highly Successful Teens not on Reading Skills. Read 180 is being used to address the needs of some of our lowest

performing students in reading.

Then we will change current trends for students
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ALGEBRA READINESS

Description:

Fewer of our 9th graders are Algebra ready and that students coming into 9th grade and in 10th grade have gaps in their math skills.

SAT PREPARATION

Description:

Students did not feel prepared for the types of questions and format of the SAT tests.

IEP GOALS AND ACCOMMODATIONS

Description:

Few of the IEP goals are tied to Colorado Academic Standards and many of the accommodations are carry overs from middle and even elementary school.

READING COMPREHENSION

Description:

The major areas of weakness in reading are comprehension and craft and structure.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

http://www.cde.state.co.us/schoolview/performance
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Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Falcon High School (FHS) is a suburban/rural school in Falcon School District 49. There are currently approximately 1180 students with the following demographic

breakdown: Asian: 3%, Black: 15%, Hispanic: 15%, Native American: 1%, White: 66%, and Free and Reduced lunch: 20%. FHS, the oldest high school in District 49, was

founded in 1900. During the 2007 school year, students and staff moved into a new, eco-friendly building. FHS hosts four career academies, Health Sciences, Finance,

Information Technology, and Art. There is also an ACE program, which includes an internship in a school-based print shop, as well as a 250+ student Air Force JROTC

program. FHS offers over 20 AP, PPCC and CU succeed classes and special education and resource programs that are inclusive by nature, while our mild to severe

needs programs are primarily center-based, but expanding in more inclusion for more students.

Many new processes and procedures have been put in place to focus on improving school climate and increasing student achievement. Some of those changes included

returning to block scheduling, a special late start Friday schedule to facilitate Professional Learning Community meeting time and in-school intervention time, and a shift

from a traditional grading system to Competency-based grading. FHS also received a state waiver allowing for E-days (electronic days) on late start or snow closure

days, to give students the opportunity to continue learning even when they are not physically in school.

 

In an effort to move forward and address any areas of concern, student climate surveys, the development of a student Principal’s council and teacher MTSS surveys have

been completed. Input is also being solicited from the community through quarterly parent meetings and monthly School Accountability and the PTSA meetings.

Increased parent and staff involvement in each of these committees/organizations continues to be a focus at FHS. Over the past four years Professional Learning

Community Groups (PLC) and Building Leadership teams (including administrators and teachers) have worked together to identify the greatest areas of need and plans

for improvements in student achievement. Professional development for the 2017_2018 school year to date has been focused on data analysis and the identification of

specific student skills that need to be strengthened at FHS. A large part of this PD has been teacher led. Additional focus has been placed on professional development

around differentiation strategies for our gifted and special education populations, as well as universal literacy and math strategies to help all student groups.

In addition to the activities listed above, all departments at the school participated in data analysis/root cause analysis to first identify the key skill deficits in their own

content areas and then completed further analysis to identify key areas of focus that would increase student achievement across content areas. As a result of the findings

from this analysis, a school wide goal to address analysis and interpretation of text across content areas was developed. There has also been a focus on writing and a

removal of remedial classes in math. All students coming in to Falcon High School take either Algebra or Algebra A (one semester of Algebra spread out over a year).

This was very different and a challenge for many of our Special Education students and staff. It has paid dividends in math growth with our students with disabilities. FHS

is rated Performance Plan: Meets 95% Participation per the 2017 School Performance Framework.
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Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:
Due to changes in state assessment, Academic Achievement will look different. Our goal is to increase the Mean Scale Score

in Math by 5%, raising it from 725.9 to 762.2

Performance: Academic Achievement Math Mean Scale Score Increased from 725.9 to 727.8 and did not meet last year's target of 762.2.

ACADEMIC

ACHIEVEMENT

(STATUS)

REFLECTION:

Math continues to be our greatest challenge. Per our ACT Aspire data 70% of our students begin 9th grade below grade level in math and not

Algebra ready. We have created support classes for our students that struggle the most and have seen median growth percentiles for our students

with disabilities increase significantly from 33 to 51 and for all students from 35-38. Although student growth in math continues to increase the

overall achievement continues to remain flat or even decline slightly. We are working as a zone with the middle school and elementary schools as

well to align our math curriculum and work together to ensure that our students have the basic skills and math knowledge to be successful.

PERFORMANCE INDICATOR:  ACADEMIC GROWTH

Prior Year Target:
Due to changes in state assessment, Academic Achievement will look different. Our goal is to increase the Mean Scale Score

in Math by 5%, raising it from 725.9 to 762.2

Performance:
Academic Achievement Math Mean Scale Score Increased from 725.9 to 727.8 and did not meet last year's target of 762.2.

The Median Growth Percentile is 38.0 and the Rating is Approaching. Target was not met.

ACADEMIC

GROWTH

REFLECTION:

Math continues to be our greatest challenge. Per our ACT Aspire data 70% of our students begin 9th grade below grade level in math and not

Algebra ready. We have created support classes for our students that struggle the most and have seen median growth percentiles for our students

with disabilities increase significantly from 33 to 51 and for all students from 35-38. Although student growth in math continues to increase the overall

achievement continues to remain flat or even decline slightly. We are working as a zone with the middle school and elementary schools as well to

align our math curriculum and work together to ensure that our students have the basic skills and math knowledge to be successful. We are showing

success in student growth in math but now need to focus on overall achievement.

PERFORMANCE INDICATOR:  DISAGGREGATED GROWTH
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Prior Year Target: Due to changes in state assessment, Academic Growth Gaps will look different. Our goal is to increase the Mean Scale Score

for all students in Reading by 5%, raising it from 744.5 to 781.7, for minority students by 6% from 734.5 to 778.57 and for

students with disabilities by 6% from 709.1 to 751.6.

Performance:

Academic Achievement Reading Mean Scale Score decreased from from 744.5 to 742.2 and did not meet last year's target of

781.7. The Mean Scale Score for FRL students was 734.5, for minority students 737.2 and for students with disabilities 704.4.

Goal was not met.

Prior Year Target:
Due to changes in state assessment, Academic Achievement will look different. Our goal is to increase the Mean Scale Score

in Math by 5%, raising it from 725.9 to 762.2

Performance:

Prior Year Target:

Due to changes in state assessment, Academic Growth Gaps will look different. Our goal is to increase the Mean Scale Score

for all students in Writing by 5%, raising it from 744.5 to 781.7, for minority students by 6% from 734.5 to 778.57 and for

students with disabilities by 6% from 709.1 to 751.6.

Performance:

DISAGGREGATED

GROWTH

REFLECTION:

Although we did not meet overall Mean Scale Scores we did see growth for our students in almost all areas. We are exploring the median

growth in math for FRL and minority students, but have seen gains overall in math, particularly with our students with disabilities. We have

removed all math classes below the Algebra level and have created supports for our students with disabilities by offering Algebra classes that

still address grade level standards but at a slightly slower pace with extensive supports in place (i.e. Math 180).

 

  Median Growth Percentile

English Language Arts 2016 2017

All Students 26 46

FRL 20 51.5

Minority 28 46

Students w/Disability 39 43
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Math    

All Students 35 38

FRL 39.5 30

Minority 39 33

Students w/Disability 33 51

PERFORMANCE INDICATOR:  POSTSECONDARY & WORKFORCE READINESS

Prior Year Target: Our goal is to have a mean CO ACT of 21.5 or higher (equivalent SAT 1060)

Performance: The mean CO SAT score was 989 and target was not met.

POSTSECONDARY

& WORKFORCE

READINESS

REFLECTION:

2017 was the first year that most of our students took the SAT rather than the ACT. Falcon High School students have typically been right at

the state mean of 20 on the ACT. This was not the case with the SAT in 2017. As we prepare for the SAT in 2018 we will include SAT prep in

our core classes to familiarize our students with the format and types of questions on the SAT. We will also offer incentives for scores above

the state mean to encourage those students that do not see value in the test (i.e. do not think they want to go to college).

Current Performance

As in 2016, the 2017 SPF shows Falcon High School (FHS) with Plan Type as  The overall SPF measure in 2017 wasPerformance Plan:Meets 95% Participation. 

58.9/100 up from 55.6/100 with low participation in 2016. FHS Indicator Rating Totals show that we are Approaching state expectations in Academic Achievement

and Academic Growth.  

Additional Trend Information:

On the 2016 SPF Falcon High School was rated as Approaching in all areas of Academic Achievement for all students. In 2017 FHS was rated as Meets in CMAS English

Language Arts and Approaching in all other areas. In the area of Academic Growth in 2016 Falcon High School was rated as Does Not Meet in English Language Arts and

as Approaching in Math. In 2017, the rankings were Approaching in both math and English Language Arts.

 

In 2016 FHS did not have any ratings higher than Approaching in either English Language Arts or Math for any subgroup. In 2017 FHS received ratings of Meets in
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Academic Achievement for all students in English, Meets in Academic Growth in English Language Arts for FRL students and Meets in Academic Growth for students with

disabilities in Math. See below for academic achievement and academic growth summaries for 2016 and 2017.

 

Median Growth Percentile

English Language Arts 2016 2017

All Students 26 46

FRL 20 51.5

Minority 28 46

Students w/Disability 39 43

     

Math  2016  2017

All Students 35 38

FRL 39.5 30

Minority 39 33

Students w/Disability 33 51

 

 

Academic Achievement

English Language Arts 2016 2017

All Students 21 58

FRL 9 37

Minority 15 45

Students w/Disability 1 1
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Math 2016 2017

All Students 39 44

FRL 35 20

Minority 38 34

Students w/Disability 1 1

     

Science 2016 2017

All Students 30 27

FRL 13 9

Minority 25 10

Students w/Disability NA 4

     

SAT Math 2016 2017

All Students NA 42

FRL NA 22

Minority NA 34

Students w/Disability NA 1

     

SAT/Reading/Writing 2016 2017

All Students NA 49

FRL NA 31
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Minority NA 40

Students w/Disability NA 1

 

A realignment of English Language Arts curriculum, a renewed emphasis on writing as well as reading in all English classes, and the use of ACT Aspire data to identify and

address areas of need, and Reading Plus intervention have led to significant improvements in English Language Arts Median Growth Percentiles and Academic

Achievement. Targeted warmups based on data from ACT Aspire and emphasis on grammar in all classes has been the primary strategy to address achievement and

growth in this area.

 

A realignment of math curriculum, the removal of all remedial classes, Math 180 as an intervention, and ensuring that all students are exposed to grade level standards,

including students with disabilities, has led to overall student improvement in both achievement and growth in Math. Academic achievement is still not where we want it to

be particularly for FRL and minority students, but work will continue with additional identification and intervention with those students.

 

Past performance on the ACT did not translate to the SAT. Based on prior ACT scores and goals the expected PSAT scores were 1060-1070. Actual overall score was

989. Academic growth from PSAT to SAT was approaching in both math and English Language Arts. FHS is exploring the use of PSAT and SAT study materials to help

prepare students for the 2018 assessments.

 

With changes in testing, trend analysis has become a little bit of a challenge until we have a few more year’s data. Academic achievement has remained flat or slightly

decreasing over time but growth data is promising. See below for growth data:
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Root Causes

Priority Performance Challenge: Algebra Readiness

Fewer of our 9th graders are Algebra ready and that students coming into 9th grade and in 10th grade have gaps in their math skills.

Root Cause: Math SKills

ACT Aspire data indicates that fewer of our 9th graders are Algebra ready and that students coming into 9th grade and in 10th grade have gaps in their

math skills. Students struggle with number sense and basic math skills like fractions.

Root Cause: Math Alignment

Early vertical alignment meetings show gaps in the 6-12 math curriculum and point to key skills that are missing at critical points in math development

for students. New curriculum alignment was the focus in 2016-2017 for Algebra I, Geometry, and Algebra II. More focus is needed K-12 and the high

school is working with the middle school to start the 6-12 alignment.

Priority Performance Challenge: SAT Preparation

Students did not feel prepared for the types of questions and format of the SAT tests.
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Root Cause: SAT Prep

In discussions with students in the Principal’s Council and some English and Math classes they expressed concern that they had not felt prepared for

the types of questions and format of the SAT tests. The performance on ACT testing had been relatively stable (average between 20 and 21). Using

correlation charts from the College Board, we expected a 1060-1070 average SAT score. We did not come close to that expectation.

Priority Performance Challenge: IEP Goals and accommodations

Few of the IEP goals are tied to Colorado Academic Standards and many of the accommodations are carry overs from middle and even elementary school.

Root Cause: IEP Goals and Accommodations

This is a carryover from 2016-2017 as we continue to improve IEPs for special education students. In working with IEPs and observing annual IEP

meetings it was noted that few of the goals tied to Colorado Academic Standards and many of the accommodations were carry overs from middle and

even elementary school. Data showing the effectiveness of accommodations was often not in evidence and some of the accommodations were vague

and not appropriate given competency-based grading.

Priority Performance Challenge: Reading Comprehension

The major areas of weakness in reading are comprehension and craft and structure.

Root Cause: Reading COmprehension

ACT Aspire data shows that many of our students are not on grade level for reading and writing. The major areas of weakness in reading are

comprehension and craft and structure. An understanding of analysis of literary works is also an area of weakness. These areas have not been

particularly addressed in English classes and curriculum is being redesigned to address these areas of weakness. Focus in the past few years has

been on writing and the study of Seven Habits of Highly Successful Teens not on Reading Skills. Read 180 is being used to address the needs of some

of our lowest performing students in reading.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

#1 ACT Aspire data indicates that fewer of our 9  graders are Algebra ready and that students coming into 9  grade and in 10  grade have gaps in theirth th th

math skills. Students struggle with number sense and basic math skills like fractions. Math has continued to be a performance challenge at FHS and the

performances challenges have continued to grow. This affects the college readiness of our students as well as overall test scores.

#2 In discussions with students in the Principal’s Council and some English and Math classes they expressed concern that they had not felt prepared for the

types of questions and format of the SAT tests. ACT performance did not translate to SAT scores for the students at FHS. Since state testing has shifted to
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PSAT and SAT for 9th-11th grade we need to address our performance in this area.

#3 This is a carryover from 2016-2017 as we continue to improve IEPs for special education students. In working with IEPs and observing annual IEP

meetings it was noted that few of the goals tied to Colorado Academic Standards and many of the accommodations were carry overs from middle and even

elementary school. As we have begun to shift our goals to meet Colorado Academic Standards we have seen improvements in math growth for our

students with disabilities, but need to address focus on reading and writing for this same student group.

#4 ACT Aspire data shows that many of our students are not on grade level for reading and writing. The major areas of weakness in reading are

comprehension and craft and structure. Reading and writing for all students with disabilities and our hispanic students continues to be an area for growth.

Overall student achievement has remained steady but growth for these to subgroups is declining.

 

Provide a rationale for how these Root Causes were selected and verified:

Development of the Falcon High School UIP, begins before the first day with students. Professional Development prior to the start of the school year includes data

analysis session of both SAT, CMAS and ACT Aspire data with root cause analysis (define problem, collect/review data, identify possible causal factors, identify

root cause(s)), and recommend solutions. All staff are included in this work and the data/information provided to staff is also provided to the SAC. Discussions

followed with the FHS Student council and Principal's Council for their input also. This process was started the end of July, revisited in August, September, and

finalized the beginning of November.

 

In an effort to move forward and address any areas of concern, student climate surveys and teacher surveys have been completed. Input is also being solicited from the community

the School Accountability committee and the PTSA organization at FHS. Increased parent and staff involvement in each of these committees/organizations continues to be a focus

at FHS. Over the past two years Professional Learning Community Groups (PLC) and Building Leadership teams (including administrators and teachers) have worked together to

identify the greatest areas of need and plans for improvements in student achievement. Additional focus has been placed on professional development around data analysis, as well

as universal literacy and math strategies to help all student groups.

Action Plans

School Target Setting

   Priority Performance Challenge : Algebra Readiness
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  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Increase median growth percentile in math for all students from 38.0 to 42.0 With a focus on FRL students currently

at a MGP of 30.0, raising to at least 40.0 overall.

2018-2019: Increase median growth percentile in math for all students from 42.0 to 48.0 With a focus on FRL students currently

at a MGP of 40.0, raising to at least 48.0 overall.

 INTERIM MEASURES FOR 2017-2018: Increase in number of students at benchmark on the ACT Interim and summative assessments in math to at least 50%.

   Priority Performance Challenge : SAT Preparation

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: SAT average scores of at least 1070.

2018-2019: SAT average scores of at least 1080.

 INTERIM MEASURES FOR 2017-2018: ACT Aspire Interim and Summative assessments with at least 50% of students at benchmark for math and 70% for ELA.

   Priority Performance Challenge : IEP Goals and accommodations

  Other   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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2017-2018: 80% of all IEP goals tied to Colorado Academic Standards or Postsecondary Workforce readiness.

2018-2019: 95% of all IEP goals tied to Colorado Academic Standards or Postsecondary Workforce readiness.

 INTERIM MEASURES FOR 2017-2018: Quarterly audits of IEP and IEP meeting observations.

   Priority Performance Challenge : Reading Comprehension

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: All student groups attain a rating of Meets for ELA on state reporting.

2018-2019: All student groups attain a rating of Meets for ELA on state reporting.

 INTERIM MEASURES FOR 2017-2018: ACT Aspire Interim and Summative assessments with at least 70% of students meeting benchmark for ELA.

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

BEST INSTRUCTIONAL PRACTICES

Description:

Falcon Middle School staff will implement best instructional practices to effectively differentiate instruction for all learners in the classroom.

Then we will address...

INSTRUCTIONAL DIFFERENTIATION

Description:

Instructional Differentiation taking place in the classroom is not intensively targeted to meet individual student needs.
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INSTRUCTIONAL DIFFERENTIATION

Description:

Instructional Differentiation taking place in the classroom is not intensively targeted to meet individual student needs.

INSTRUCTIONAL DIFFERENTIATION

Description:

Instructional Differentiation taking place in the classroom is not intensively targeted to meet individual student needs.

Then we will change current trends for students

ENGLISH LANGUAGE LEARNERS ACADEMIC ACHIEVEMENT IN ENGLISH LANGUAGE ARTS

Description:

English Language Leaners did not meet expectation for academic achievement in the area of English language arts according to the 2017 School

Performance Framework.

STUDENTS WITH DISABILITIES ACADEMIC ACHIEVEMENT

Description:

Students With Disabilities did not meet expectation for academic achievement in the areas of English Language Arts, Math, and Science according to the

2017 School Performance Framework.

ENGLISH LANGUAGE LEARNERS ACADEMIC GROWTH IN ENGLISH LANGUAGE ARTS

Description:

English Language Learners did not meet expectation for academic growth in the area of English Language Arts according to the 2017 School Performance

Framework.
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Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Falcon Middle School has worked over the years to refine and update the Understanding by Design (UBD) unit plans for our curriculum. This is a system put in place as

part of the school's innovation plan to help improve student achievement. Teacher review, update, and create new units where standards are the driving force for the

curriculum. Over the past 5 year period, Falcon Middle School is seen steady increases in achievement performance. Falcon Middle School is pleased to see our school

performance framework with all meets ratings for our indicator totals for the first time, which indicates the drive towards continuous improvement. Staff regularly review

state assessment data for their students, ACT Aspire interim and summative data, and utilize common formative assessments to help drive instruction taking place in the

classroom. Falcon Middle School will also be utilizing the Cascade system this year as part of a district initiative to help monitor improvement efforts and goals and track

performance over the course of the year. Falcon Zone is also working on implementation of the Modern Teacher framework, which will transform teaching and learning for

the zone as a whole to ensure we are meeting the 21st century demands for our students.

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Brian  SmithName:  PrincipalTitle:

 9755 Towner Ave.Mailing Street:  Peyton CO 80831Mailing City / State/ Zip Code:

Phone:(719) 495-5232  bsmith@d49.orgEmail:

 Amanda  MaranvilleName:  Assistant PrincipalTitle:

 9755 Towner Ave.Mailing Street:  Peyton CO 80831Mailing City / State/ Zip Code:

Phone:(719) 495-5232  amaranville@d49.orgEmail:

 Chad  BelvealName:  Assistant PrincipalTitle:

 9755 Towner Ave.Mailing Street:  Peyton CO 80831Mailing City / State/ Zip Code:

Phone:(719) 495-5232  cbelveal@d49.orgEmail:

 Michael  AndersonName:  Assistant PricipalTitle:

 9755 Towner Ave.Mailing Street:  Peyton CO 80831Mailing City / State/ Zip Code:

http://www.cde.state.co.us/schoolview/performance
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Phone:(719) 495-5232  mdanderson@d49.orgEmail:

 Kava  LientzName:  Dean of Students & InstructionTitle:

 9755 Towner Ave.Mailing Street:  Peyton CO 80831Mailing City / State/ Zip Code:

Phone:(719) 495-5232  klientz@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Falcon Middle School is located in Eastern El Paso County in Falcon School District 49. We are a public middle school servicing 6th, 7th, and 8th grades. Falcon Middle

School has approximately 1,000 students that all take core classes in Reading, Writing, Mathematics, Science, and Social Studies. All students also have the opportunity

to take two different exploratory classes each 9-week quarter. Based on the Preliminary 2017 School Performance Framework, Falcon Middle School received a

Performance Plan rating.

As part of our professional development and professional learning community (PLC) time during the 16-17 and 17-18 school years, all FMS staff reviewed the

achievement and growth data from both PARCC and CMAS to begin the school improvement planning process. Staff identified positive and negative trends in our data

for each grade level, compared our data to other middle schools, and also looked at disaggregated data for our different subgroups. Staff collaborated to identify the

priority performance challenges from this data that lead to the development of action steps to improve our student achievement. Falcon Middle School meets in the

overall indicator rating for academic achievement.

In the academic achievement area Falcon Middle School meets the expectation overall according to the 1 year school performance framework. For

achievement, Free/Reduced Lunch eligible students were approaching in the areas of English/Language Arts, Math, and Science. English Language Learners did not

meet in Language Arts and were approaching in Math. Our students with disabilities did not meet expectation in the area of English/Language Arts, Math, and Science.

Minority students are approaching in the area of Math for academic achievement and meets in the areas of Languages Arts and Science.

Falcon Middle School meets in the state performance expectation in academic growth overall according to the 1 year school performance framework. More specifically,

our students with disabilities population is approaching in the areas of English/Language Arts and Math. Our Free/Reduced Lunch eligible students were approaching in
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the area of math growth and meets in the Language Arts growth. English Language Learners did not meet in academic growth in the areas of English Language Arts and

meets in the area of Math. Our minority students are approaching in academic growth in math and English Language Arts.

Throughout the 17-18 school year, FMS Teachers will be administering the ACT Aspire interim and summative assessments to progress monitor students and see where

their mastery of the content standards exists. They will also be measuring growth in terms of how the students progress on their demonstration of the content each time

they test.

Stakeholder involvement: Falcon Middle School’s Administrative team, Leadership team, Faculty, PTSA, and School Accountability Committee were all involved in the

review of school achievement data to prioritize our performance challenges. Staff have been analyzing the PARCC and CMAS achievement data and ACT Aspire data to

determine where our specific achievement gaps are. The summary of their findings will be presented to both the PTSA and School Accountability Committee for review

and input. The feedback and ideas from these parent-run committees was used to formulate the actions steps within this unified improvement plan. The plan was then

presented for review and approval to the School Accountability Committee on TBD. The revised plan for 2017-2018 will be presented to the School Accountability

Committee in January of 2018.

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:

In 2016, our Mean Scale Score for Free/Reduced

Lunch Eligible Students is 725.2. Our goal for 16-17

was to increase our mean scale score for this subgroup

as measured by PARCC and reported on the School

Performance Framework to 731.2.

Performance:
Our mean scale score for the subgroup, Free and Reduced Lunch Eligible Students, increased to 727, although it did not

meet the goal of 731.2 as measured by PARCC and reported on the School Performance Framework.

In 2016, our Mean Scale Score for Minority

Students is 727.9. Our goal for 16-17 is to increase
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Prior Year Target: our mean scale score for this subgroup as measured

by PARCC and reported on the School Performance

Framework.

Performance:

Our mean scale score for the subgroup, Minority Students, as measured

by PARCC and reported on the School Performance

Framework increased to 729.5, although we did not meet our goal of 731.2

ACADEMIC

ACHIEVEMENT

(STATUS)

REFLECTION:

In looking at this data for the PARCC assessments, you can see

in the area of English Language Arts, Falcon Middle School had an overall achievement indicator percentage of 65.7% in Math and Language Arts 

combined. In 6th grade ELA, 44% of the students met or exceeded the overall performance level, compared to the state average of 40%. The 6th

grade ELA students scored just slightly below the district average. In 7th Grade ELA, 50 % of the students met or exceeded the overall

performance level, scoring 5% higher than the state and 1% higher the district average. In 8th Grade ELA, the overall performance score was 56%

meets or exceeds. The state average of 43% was 13% lower than the FMS average and the district average of 52% was 4% lower. 

In 6th grade Math, 28% of the students scored in the meet or exceeds categories, which was 3% lower than the state, but 2% higher than the

district. In 7th Grade Math, 33% of FMS student scored meets or exceeds, which was 7% higher than the district and state.  In 8th Grade Math,

19% of students scored in meets or exceeds which was 2% lower than the state and 4% lower than the district average.  In the Algebra

Assessment, FMS scored significantly higher than the state and and district averages, with 78% of FMS students scoring meets or exceeds, which

is 45% higher than the state and 52% higher than the district average. 

For the CMAS Science assessment, FMS scored 7% higher than the state and 6% higher than the district average.

Overall, Falcon Middle School outperformed the state and district averages in English/Language Arts PARCC tests. In the area of Math, FMS

performed at or just below the district and state averages.

Overall, Falcon Middle School scored a Meets rating for Academic Achievement according to the 2017 School Performance Framework. We also

scored Meets for Academic Achievement in the areas of English Language Arts, Math, and Science for Academic Achievement as well.

 

PERFORMANCE INDICATOR:  ACADEMIC GROWTH
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Prior Year Target:

In 2016, our median growth percentile for Math is the

37th percentile in the state. Our goal for 16-17 is to

increase our school percentile ranking in math as

measured by PARCC to the 44th percentile.

Performance:
Our median growth percentile for Math increased to the 51st percentile ranking as

measured by PARCC. This indicates that we exceeded the established target.

Prior Year Target:

In 2016, our median growth percentile for

Free/Reduced Lunch Eligible Students in Math is the

36.5th percentile in the state. Our goal for 16-17 is to

increase our school percentile ranking in math as

measured by PARCC to the 44th percentile.

Performance:

Our current median growth percentile for

Free/Reduced Lunch Eligible Students in Math increased to the

47th percentile in the state, which exceeded our goal, as

measured by PARCC.

Prior Year Target:

In 2016, our median growth percentile for Minority

Students in Math is the 33rd percentile in the state.

Our goal for 16-17 is to increase our school

percentile ranking in math as measured by PARCC

to the 42nd percentile

Performance:
Our current median growth percentile for Minority

Students in Math increased to the 45.5 percentile in the state, exceeding the goal target, as measured by PARCC.

Prior Year Target:

In 2016, our median growth percentile for Students

with Disabilities in Math is the 40th percentile in the

state. Our goal for 16-17 is to increase our school

percentile ranking in math as measured by PARCC

to the 45th percentile.

Our current median growth percentile for Students
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Performance: with Disabilities in Math increased to the 48.5th percentile in the

state, which exceeded our target, as measured by PARCC.

Prior Year Target:

In 2016, our median growth percentile for Students

with Disabilities in English Language Arts is the

42nd percentile in the state. Our goal for 16-17 is to

increase our school percentile ranking in English Language Arts as

measured by PARCC to the 46th percentile.

Performance:

Our current median growth percentile for Students

with Disabilities in English Language Arts decreased to the

36.5th percentile in the state. This indicates that we did not meet the target in this area as

measured by PARCC.

ACADEMIC

GROWTH

REFLECTION:

Overall, based on our 2016-2017 PARCC Assessment results and the 2017 School Performance Framework, Falcon Middle School received a

Meets rating in the area of Academic Growth.  In the area of English/Language Arts and Math, FMS received a Meets rating on the 2017 SPF.  

 

In looking at the data for the PARCC assessments, you can see

in the area of English Language Arts, overall, Falcon Middle School performed at level equivalent to the state and was 8% lower than the district. In

6th Grade ELA, FMS scored at the 39th percentile.  This is 11 percentile points lower than the state average and 16 percentile points lower than the

district. In 7th Grade ELA, FMS scored 4.5 percentile points higher than the state and 2.5 percentile points lower than the district. In 8th Grade ELA,

FMS scored 13 percentile points higher than the state and equal to the district percentile.

In the area of Math, Falcon Middle School students scored at the 51st percentile, which is 1 percentile higher than the state and equivalent to the

district. In 6th grade Math, FMS scored at the 28th percentile, which is 22 percentile points lower than the state and 12 percentile points lower than

the district. In 7th Grade Math, FMS scored at the 61st percentile, which is 11 percentile points higher than the state and 8 percentile points higher

than the district score. In 8th Grade Math, FMS scored at the 59.5th percentile. This is 8.5 percentile points higher than the state and and slightly

below the district score. 

Current Performance



Page 9 of 17

In the area of English Language Arts, Falcon Middle School received the following ratings on the 2017 School Performance Framework in academic achievement:

* Meets: All students academic achievement ELA, Minority Students academic achievement, 

* Approaching: Free/Reduced Lunch eligible academic achievement.

* Does Not Meet: Students with Disabilities academic achievement,English Language Learners academic achievement

In the area of Math, Falcon Middle School received the following ratings on the 2017 School Performance Framework in academic achievement:

*Meets: All students academic achievement Math

*Approaching: English Language Learners academic achievement, Free/Reduced Lunch eligible academic achievement, Minority Students academic achievement

*Does Not Meet: Students with Disabilities academic achievement

In the area of English Language Arts, Falcon Middle School received the following ratings on the 2017 School Performance Framework in growth:

*Meets: All students growth, Free/Reduced Lunch eligible growth

*Approaching: Minority Students growth, Students With Disabilities growth

*Does Not Meet: English Language Learners growth

In the area of Math, Falcon Middle School received the following ratings on the 2017 School Performance Framework in growth:

*Meets: All students growth, English Language Learners growth

*Approaching:Free/Reduced Lunch Eligible growth, Minority Students growth, Students with Disabilities growth

*Does Not Meet: None

 

Trend Analysis

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

English Language Arts-Falcon Middle School received a mean scale score of 748.4 in English/Language Arts in 2017. Received a rating of Meets on the School

Performance Framework. 2017 - 6th Grade - 44% Meets and Exceeds, 7th Grade - 50% Meets and Exceeds, 8th Grade - 56% Meets and Exceeds (Source: PARCC
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Assessment) Reading Historical Data: 2016-6th Grade-44% Meets and Exceeds, 7th Grade-52% Meets and Exceeds, 8th Grade-44%-Meets and Exceeds (

Source:PARCC Assessment) 2015 - 6th Grade - 34% Meets and Exceeds, 7th Grade - 52% Meets and Exceeds, 8th Grade - 44% Meets and Exceeds (Source: PARCC

Assessment) Note: This was the first year we administered the PARCC Assessment. 2014 – 73.41% (Proficient and Advanced on TCAP) 2013 – 77.47% (Proficient and

Advanced on TCAP) 2012 – 79.20% (Proficient and Advanced on TCAP) 2011 – 73.67% (Proficient and Advanced on TCAP). Writing Historical Data: 2014 – 63.58%

(Proficient and Advanced on TCAP) 2013 – 68.61% (Proficient and Advanced on TCAP) 2012 – 67.01% (Proficient and Advanced on TCAP) 2011 – 61.00% (Proficient

and Advanced on TCAP)

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Math – Received a mean scale score of 735.6 in Mathematics in 2017. Received a rating of Meets on the School Performance Framework. 2017- 6th Grade-28% Meets

and Exceeds, 7th Grade- 33% Meets and Exceeds, 8th Grade-19% Meets and Exceeds Algebra-78% Meets and Exceeds 2016 - 6th Grade - 26% Meets and Exceeds,

7th Grade -23% Meets and Exceeds, 8th Grade - 17% Meets and Exceeds, Algebra - 79% Meets and Exceeds (Source: PARCC Assessment) 2015 - 6th Grade - 28%

Meets and Exceeds, 7th Grade - 30% Meets and Exceeds, 8th Grade - 32% Meets and Exceeds, Algebra - 89% Meets and Exceeds (Source: PARCC Assessment) Note:

This was the first year we administered the PARCC Assessment. 2014 – 58.43% (Proficient and Advanced on TCAP); 2013 – 60.41% (Proficient and Advanced on

TCAP); 2012 – 63.98% (Proficient and Advanced on TCAP); 2011 – 60.67% (Proficient and Advanced on TCAP).

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

English Language Arts – According to the state data from the School Performance Framework, Falcon Middle made adequate growth in this area. The state identified our

median adequate growth percentile as 50. According to the School Performance Framework, we received a rating of Meets in this area. The rating decreased as we were

in the 56th percentile in 2016.

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:
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Math – According to the state data from the School Performance Framework, Falcon Middle did not make adequate growth in this area. The state identified our median

adequate growth percentile as 51. According to the School Performance Framework, we received a rating of Meets in this area. The rating increased as we were in the

37th percentile in 2016.

Root Causes

Priority Performance Challenge: English Language Learners Academic Achievement in English Language Arts

English Language Leaners did not meet expectation for academic achievement in the area of English language arts according to the 2017 School

Performance Framework.

Root Cause: Instructional Differentiation

Instructional Differentiation taking place in the classroom is not intensively targeted to meet individual student needs.

Priority Performance Challenge: Students with Disabilities Academic Achievement

Students With Disabilities did not meet expectation for academic achievement in the areas of English Language Arts, Math, and Science according to the

2017 School Performance Framework.

Root Cause: Instructional Differentiation

Instructional Differentiation taking place in the classroom is not intensively targeted to meet individual student needs.

Priority Performance Challenge: English Language Learners Academic Growth in English Language Arts

English Language Learners did not meet expectation for academic growth in the area of English Language Arts according to the 2017 School Performance

Framework.

Root Cause: Instructional Differentiation

Instructional Differentiation taking place in the classroom is not intensively targeted to meet individual student needs.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

Process used to prioritize performance challenges: During our most recent Team Leader meeting, on September 26, 2017, FMS team leaders looked at the

student achievement data reports from Alpine Achievement to break apart their PARCC and CMAS Data. In looking at this data, it was determined that

English Language Arts needed to be a major area of focus as we saw a decline in growth and no growth in achievement from the 2016-2017 PARCC
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Assessment. Specifically we noticed a decline with our English Language Learners, and Students With Disabilities The team also recognized that our

Students with disabilities have received a rating of Does not Meet for the past 4 years on the SPFs indicating that we are not making academic achievement

progress for this disaggregated group. We have also recognized that other students that are academically struggling in school need some additional

supports as well. The Team Leader group also conducted a conversation and study on the Intervention and Enrichment process for the building to ensure

we have the proper intervention supports in place to help close achievement gaps for students. The leadership team is seeking additional input and

feedback form faculty to improve the intervention and enrichment time we have for students each day to ensure we are closing achievement gaps for all of

our disaggregated groups on campus.

The area of Math, in Academic Achievement, was also determined to be a priority performance challenge. Students with Disabilities received a Does Not

Meet rating for the past two years. 

Staff determined that a focus on math intervention, curriculum alignment and collaboration for all areas, and intervention supports need to be revitalized

during this year to make gains on overcoming our priority performance challenges. We can still connect these two challenges to previous root causes of

instructional differentiation and 49 Pathways as eliminating the challenges related to these root causes will in turn eliminate the priority performance

challenges.

Provide a rationale for how these Root Causes were selected and verified:

Root Cause identification: Upon identifying the priority performance challenges, staff determined that all of the challenges were directly related to effective

differentiation. It was determined that a specific focus on our active learning strategies, student collaboration during learning, curriculum/grading alignment

to standards, and restructuring of our intervention/enrichment period is needed to help build a higher level of understanding and stronger command of the

knowledge and skills. A focus on getting students to experience education in different ways through strategies, technology, and career/college exploration

(through ICAP) is needed. The staff and SAC Committee verified this Root Cause during meetings in the 17-18 school year and also revisited this at the

meetings during the school year to continue to evaluate progress. The work that Falcon Zone is completing related to the Modern Teacher process will also

help in improving instructional delivery for students.

Action Plans
Planning Form

Best Instructional Practices

What would success look like: Falcon Middle School staff will implement best instructional practices to effectively differentiate instruction for all learners in the
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classroom.

Associated Root Causes:

Instructional Differentiation:

Instructional Differentiation taking place in the classroom is not intensively targeted to meet individual student needs.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Classrooms

observations and

feedback

Administration will conduct Formative Walkthroughs weekly to

provide teachers with immediate feedback on their utilization of

effective instructional practices.

08/01/2017

05/25/2018

FMS Administration, Falcon Zone

Leader, FMS Instructional Coach,

McREL Consultant

Partially Met

Quarterly

Assessment Data

FMS teachers will submit their quarterly common assessment

data each quarter to measure student performance of mastery of

the essential content and skills instructed that quarter

08/01/2017

05/25/2018
FMS teachers, FMS administration Partially Met

ACT Aspire

Assessments

FMS teachers will administer the ACT Aspire Interim

Assessments 2 times during the year and the summative

assessment once. Teacher will utilize data to plan for

interventions and track student progress

08/01/2017

05/25/2018

FMS Teachers, FMS SAC,

Administrators
Partially Met

Quarterly Grade

Book

FMS Teachers will establish categories in their grade books of the

state standards for their core areas. Grade books will be reviewed

quarterly by principal and grade level adminstrators

08/01/2017

05/25/2018
FMS Teachers, FMS Administrators Partially Met
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ELD Progress

Monitoring

FMS ELD teacher will administer WIDA ACCESS assessment,

WIDA Model assessment, and Reading Gains assessments

through National Geographic. Teacher will utilize data to plan for

interventions and track student progress.

08/01/2017

05/25/2018
FMS ELD Teacher Partially Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Classroom

Instruction that

Works

Falcon Middle School staff will implement strategies from the

Classroom Instructional that works training into their classrooms.

Staff will receive formative walkthrough feedback from classroom

observations to assist with implementation of these strategies.

08/01/2017

05/25/2018

Google Doc

Formative

Walkthrough Form

FMS Teachers,

FMS

Administration,

FMS Instructional

Coach

In Progress

Common

Assessments

Falcon Middle School staff will build and revise common quarterly

assessments and/or individual unit assessments to measure

student mastery of standards and skills.

08/01/2017

05/25/2018

PLC time and

professional

development day

time

FMS teachers and

FMS

administration

In Progress

Unit and Lesson

Design

Falcon Middle School staff will collaborate during PLC time to

align the curriculum maps (Understanding by Design Template

Units) to state standards and ensure thorough coverage of the

grade level content standards during the academic year

08/01/2017

05/25/2018

PLC Time and

Professional

Development Day

Time

FMS Teacher,

FMS

Administration

In Progress

Math 180.IXL

Falcon Middle School math teachers will implement either math

180 or IXL as an intervention program to help build essential math

skills with their students and close instructional gaps.

08/01/2017

05/25/2018

PLC time and

professional

development day

time

FMS math

teachers and FMS

math core

administration

In Progress

FMS ELD teacher,

District ELD

instructional
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ELD Co-Teacher

support in ELA

classes

The FMS ELD teachers collaborates and plans with the grade

level core teachers to ensure needs of ELD students are being

met.

08/01/2017

05/25/2018

PLC time within

the school and at

district level

coach, District

ELD coordinator,

FMS teachers,

FMS

administration

In Progress

Modern Teacher

Team Leaders and Administration will participate in a book study

on "The New Agenda" and also begin working with staff on

implementation of the Modern Teacher Framework to transform

instruction, incorporate blended learning environments, and

implement rigor/21st century skill frameworks.

08/01/2017

05/24/2019

PLC time,

Leadership Team

Meeting time, and

professional

development day

time

FMS

administration,

FMS Teachers,

FMS Team

Leaders, and

Zone Leadership

In Progress

Competency

Based Grading

Falcon Middle School Staff will revise grade books to reflect

student mastery of essential standards and skills. The grade book

categories will be the power standards that teachers will instruct

each quarter.

08/01/2018

05/25/2018

PLC time and

professional

development day

time

FMS Teachers

and FMS

administration

In Progress

School Target Setting

   Priority Performance Challenge : English Language Learners Academic Achievement in English Language Arts

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: In 2017-2018 our mean scale score for English Language Learners was 721.8. Our goal for 17-18 is to increase our

mean scale score for this subgroup as measured by CMAS and reported on the School Performance Framework to 726.8.

2018-2019: Currently or Mean Scale score for English Language Learners is 726.8. Our goal for 18-19 is to increase our mean

scale score for this subgroup as measured by CMAS and reported on the School Performance Framework to 731.8.

ANNUAL

PERFORMANCE

TARGETS
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 INTERIM MEASURES FOR 2017-2018: ACT Aspire Interim Assessments administered three times during the year. ACT Aspire Summative Assessment

administered in April/May. Common formative and summative assessments administered quarterly in all ELA classes at a minimum of four times per year.

   Priority Performance Challenge : Students with Disabilities Academic Achievement

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Our current mean scale score for students with disabilities in math is 706.8. Our goal for 17-18 is to increase our

mean scale score for this subgroup as measured by CMAS and reported on the School Performance Framework to 711.8.

2018-2019: Our current mean scale score for students with disabilities in math is 711.8. Our goal for 18-19 is to increase our

mean scale score for this subgroup as measured by CMAS and reported on the School Performance Framework to 716.8.

 INTERIM MEASURES FOR 2017-2018: ACT Aspire Interim Assessments administered three times during the year. ACT Aspire Summative Assessment

administered in April/May. Common formative and summative assessments administered quarterly in all math classes at a minimum of four times per year. AimsWeb

Intervention Probes administered bi-weekly to measure student progress on math interventions.

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Our current mean scale score for students with disabilities in ELA is 706.2. Our goal for 17-18 is to increase our

mean scale score for this subgroup as measured by CMAS and reported on the School Performance Framework to 711.2.

2018-2019: Our current mean scale score for students with disabilities in ELA is 711.2. Our goal for 18-19 is to increase our

mean scale score for this subgroup as measured by CMAS and reported on the School Performance Framework to 716.2.

 INTERIM MEASURES FOR 2017-2018: ACT Aspire Interim Assessments administered three times during the year. ACT Aspire Summative Assessment

administered in April/May. Common formative and summative assessments administered quarterly in all ELA classes at a minimum of four times per year. AimsWeb

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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Intervention Probes administered bi-weekly to measure student progress on ELA interventions.

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 SMEASURES / METRICS:

2017-2018: Our current mean scale score for students with disabilities in science is 482.8. Our goal for 17-18 is to increase our

mean scale score for this subgroup as measured by CMAS and reported on the School Performance Framework to 487.8.

2018-2019: Our current mean scale score for students with disabilities in science is 487.8. Our goal for 18-19 is to increase our

mean scale score for this subgroup as measured by CMAS and reported on the School Performance Framework to 492.8.

 INTERIM MEASURES FOR 2017-2018: ACT Aspire Interim Assessments administered three times during the year. ACT Aspire Summative Assessment

administered in April/May. Common formative and summative assessments administered quarterly in all science classes at a minimum of four times per year.

   Priority Performance Challenge : English Language Learners Academic Growth in English Language Arts

  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Currently our median growth percentile for English Learners in ELA is the 27th percentile in the state. Our goal for

17-18 is to increase our school percentile ranking in ELA as measured by CMAS to the 32nd percentile.

2018-2019: Currently our median growth percentile for English Learners in ELA is the 32nd percentile in the state. Our goal for

18-19 is to increase our school percentile ranking in ELA as measured by CMAS to the 37th percentile.

 INTERIM MEASURES FOR 2017-2018: ACT Aspire Interim Assessments administered three times during the year. ACT Aspire Summative Assessment

administered in April/May. Common formative and summative assessments administered quarterly in all ELA classes at a minimum of four times per year. AimsWeb

Intervention Probes administered bi-weekly to measure student progress on ELA interventions.

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

STRENGTHEN SCHOOL CULTURE THROUGH FOCUS ON ENGAGEMENT AND ACADEMIC GROWTH.

Description:

Create a culture that fosters engagement and high academic expectations of students. Show-up, Connect, Succeed - This will be demonstrated by 1)
increasing the percentage of students participating directly with teachers and online curriculum each day. 2) increasing the percentage of students who stay
on-track to complete courses within the scheduled timeframe of a quarterly calendar.

INSTRUCTIONAL MODEL:

Description:



Page 2 of 21

Align internal data systems and structures to provide student-centered and data-driven instructional support, that leads to a higher percentage of students
participating in Concurrent Enrollment (CCE). This will include the use of core academic data and Social-Emotional data provided by a body of evidence
(STAR 360 Assessment, Reading Plus Insight, Pairin, SAT/PSAT, CMAS/PARCC). Internal metrics will focus on individual student growth measured
periodically throughout the school year. We will use said data to help efficiently staff areas of need and provide high quality professional development.

ALIGNMENT OF RESOURCE ALLOCATION TO MEET ACADEMIC NEEDS.

Description:

Assess student growth data trends, teacher observations, and instructional needs through needs assessment and allocate personnel resources to ensure
highest impact instructional staff are married to highest need areas. Success in this area would include 1) the use of functional, accurate data dashboards,
making data accessible to multiple levels of employees (principals/teachers/counselor/social workers 2) teacher/student ratios would be at a manageable
ratio 3) counselor/student ratios would be within industry guidelines 3) advisor/student ratios would be less than 30:1

Then we will address...

INCOMPLETE STRUCTURES TO ENSURE STUDENT ENGAGEMENT.

Description:

While GOAL systems and processes that support student engagement and high expectation have been established, full implementation is not yet complete
statewide. We are at approximately 50% implementation.

RESOURCE ALLOCATION (STAFFING LEVELS)

Description:

GOAL is working to determine the appropriate mix of instructional teachers and social-emotional/engagement support personnel to ensure academic
success.

INSTRUCTIONAL MODEL

Description:
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GOAL Academy is in year three of changing the instructional model. Professional Development is a high priority to ensure instructional staff members are
effective online/blended teachers. In the last two years, 76 teachers were hired. Efforts to support these teachers are onging.

Then we will change current trends for students

EXPECTED ACADEMIC GROWTH BELOW TARGET.

Description:

Students are not growing academically at a rate fast enough to get them to grade level by graduation. This is evidenced by MGP ratings for CMAS at the
Approaching mark and PSAT to SAT growth results in the Does Not Meet level.

HIGH TRUANCY RATE

Description:

The truancy rating of 12% is short of AEC norms of 7.69%.

LOW COMPLETION RATE

Description:

The completion rate of students increased to 44.1% yet is below meeting the performance target of 49.5% and will target sub-groups to increase overall
performance in this area. .

HIGH DROPOUT RATE

Description:

GOAL Academy’s dropout rate of 16.4% is higher than the AEC norm of 12.7%

SAT SCORES AT APPROACHING LEVEL
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Description:

The baseline SAT scores for EBRW (426.9) was 4.6 points below the "meets" mark, and the SAT scores for Math (400.8) was 5.7 points below the "meets"
mark.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation
 Title I Focus School

School Contact Information
 Karla  AshName:  Dir. of ComplianceTitle:

 304 S. Victoria AveMailing Street:  Pueblo Colorado 81003Mailing City / State/ Zip Code:
Phone:(720) 260-8179  kk.ash@goalac.orgEmail:

 Rich  MestasName:  Executive DirectorTitle:
 304 South Victoria AvenueMailing Street:  Pueblo Co 81003Mailing City / State/ Zip Code:

Phone:  rt.mestas@goalac.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis
GOAL       of   as   )    teen  Academy is an online Alternative Educational Campus (AEC) with 96% students qualifying at-risk (Oct, 2017 Such ''at risk'' factors include: pregnancy,

     multiple       and   previous student incarceration, parent incarceration, suspensions, previous school expulsion, and overage under-credited.  GOAL Academy operates
25 drop-in sites through out the state of Colorado.  In order to manage the size of the school, In 2016-17, five regions were formed and a principal for each region was

    and   as a  to  the     the  of    ofhired. Representatives from various regions departments worked committee write UIP. Participants included Director Accountability, the Director
Support Services  the Director of Curriculum,  D  Regional principals and assistant principals      and    and the , Executive irector, . The Plan was reviewed approved by the SAC 
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 of Board Directors.

In addition to our online curriculum, GOAL Academy has 22 MOU’s (Memorandum Of Understanding) with a variety of community colleges and tech schools throughout
the state of Colorado providing concurrent enrollment opportunities, workforce development courses, and experiential education intended to support the education of our 
diverse population. GOAL Academy also partners with judicial districts to support resolution of student truancy issues following a comprehensive intervention plan 
implemented by GOAL Academy staff members.    Additionally GOAL Academy utilizes a robust student intervention program designed to support student success. The
 MTSS (multi-tier support system) process includes in-house support services as well as partnerships with external agencies collaborating to support student challenges 
such as homelessness, economic hardships, teen parents, and student/family mental health issues. To support implementation of this model, additional licensed school
counselors and licensed school social workers were hired.  GOAL Academy recognizes that working with mental health agencies, the department of probation, housing 
agencies, food banks, homeless shelters, and other community agencies in which GOAL Drop In Centers and GOAL students are located is essential to student success.
GOAL’s collaborative community approach is a core value in serving a diverse population such as GOAL’s.  A complement to the MTSS systems is our academic support
program which is inclusive of the utilization of diagnostic and prescriptive programs guided by a combination of reading and math interventionist support.  Additional
services are proved for English learners through a scaffolded approach with the utilization of tutoring services, tiered instruction, and designated staff at each site.

Before accounting for parent refusals, GOAL Academy's participation rate on state assessments ranged from 71.1% on 11th grade Science to 77.4% on
CMAS/PARCC math.  The ''accountability participation rate'' ranged from 95.0% to 98.1%.  The school will continue to utilize the communication tools provided by CDE to
communicate the importance and the value of student participation in the state assessments and will continue to work toward a minimum of 95% participation.
 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC GROWTH

Prior Year Target:
Target: Decrease the percent of students in the bottom two categories by 5% and increase the percent of students in the top
two categories by 5%.

Performance:

Math - Begining Of Year there were 24% urgent and 25% intervention, 31% on level, and 21 % on watch. End Of Year- 27%
urgent, and 25% on intervention, 27% on-level, 21% on watch. The number of students on Urgent and Intervention increased,
rather than decreased. Goal was not met. 
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Reading - BOY 30% urgent, 31% intervention, 19% on watch, 20% on-level. EOY 27% urgent, 25% intervention, 21%
on-watch, 27% on-level. The number of students in the bottom two categories were decreased by 9%, so the goal in Reading
was met.

Prior Year Target:
The MGP for English Language Arts - grade 9, was 41 in 2015-16. The goal for the 2016-17 school year is to increase the
MGP to 43.

Performance: The target was met and exceeded. The MGP for English Language Arts - grade 9 for 2016-17 was 46.

Prior Year Target: The MGP for Math - grade 9, was 43 in 2015-16. The goal for the 2016-17 school year is to increase the MGP to 45.

Performance: The target for MGP for Math - grade 9 was not met. The MGP dropped from 43 in 2015-16 to 35 in 2016-17.

PERFORMANCE INDICATOR:  POSTSECONDARY & WORKFORCE READINESS

Prior Year Target:

The Dropout Rate on the 2016 SPF was 16.4% (3-year average). GOAL Academy's goal for 2016-17 school year is to reduce
the dropout rate below 16.4%, continually working toward a "Meets" rating of 4.6%. 913 students (24%) who enrolled with
GOAL for the 2016-17 school year reported that they had previously dropped out of high school. Given the large number of
students who have already dropped out of HS prior to enrolling with GOAL Academy, achieving a "Meets" rating will most
likely always be a Priority Performance Challenge for GOAL Academy.

Performance: The Dropout Rate on the 2017 SPF dropped slightly to 16.3%, and the goal of reducing the drop-out rate was met.

Prior Year Target:
The Completion Rate on the 2016 SPF was 44.1%. GOAL Academy's goal for 2016-17 is to achieve a completion rate of
49.5%, which would be within the "Meets" category for AEC schools.

Performance:
The Completion Rate on the 2017 SPF was 46.8%, which is an increase from last year, but not yet at the AEC target rate of
49.5%.

PERFORMANCE INDICATOR:  STUDENT ENGAGEMENT

Prior Year Target:
The three-year average truancy rate for GOAL Academy is 11.8%, which is at the high end of the Approaching range
(7.81-11.9%). The goal for 2016-17 is to reduce the truancy rate to 10.5%.

Performance: We did not meet our target for truancy rate, and the truancy increased from 11.8% to 12% during the 2016-17 school year.

Current Performance
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Internal Assessments:
Star 360:
  Students took an initial Star 360 Math and Reading test at the beginning of 2017-18 school year, and this data provides us the baseline information to track
achievement, growth, and to plan instruction for our students.  Below is a snapshot of the baseline data showing the percentage of students at grade level, those
on watch, those needing intervention and those needing urgent interventions.

Reading:
22% - At grade level
20% - On Watch
28% - Intervention
30% - Urgent Intervention

Math
32% - At grade level
19% - On grade level
25% - Intervention
24% - Urgent Intervention

With only 22% of our students reading at grade level, and 32% of the students at grade level in math, the need for strong literacy and math interventions continues
to be a priority for 2017-18.
---------------------------------------------------
PAIRIN Assessment

Pairin is a longitudinal, research-based, social-emotional measurement for non-academic essential skills. Pairin tracks over 100 changeable attitudes, motivations,
and behavioral proficiencies attributed to success and preparedness for college and career readiness. The report outlines the results in three separate formats;
student, teacher, and parent. Baseline data will highlight the skills which deserve the most focus with individual students and provides a mechanism to measure
growth over time.  A focus for us this year will be on Post Secondary Workforce Readiness composite score, measuring soft skills needed for success in the
workplace,  as well as the Imperatives Composite score, measuring social-emotional awareness.  The beginning of year score for Readiness is 80 and the
Imperatives Composite score is 89.  Our goal for both scores by End-of-Year is 90 or above.
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Social / emotional data will form an additional lens to demonstrate student growth and willGOAL will administer the Pairin survey twice over the course of the year. 
operate in tandem with STAR 360 academic data to provide a composite growth report for each student.

---------------------------------------------------
PARCC results:
English Language Arts:
2015 - Grade 9 - , 20% were in the Approached category5% Met
2016 - Grade 9 - 1% Exceed, 7  20% were in the Approached category% Met,
2017 - Grade 9 - 8% Met, 30% were in the Approached category

Math - 
2015 - Algebra 1 -    - 12% were in the Approached category1% Met
2016 - Algebra 1 - 2%   - 17% were in the Approached category Met
2017 - Algebra 1 - 3%   - 13% were in the Approached category Met

 

Trend Analysis

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

9th grade students improved from 25% (Exceed/Met or Approached) in 2015 to 27% (Exceed/Met or Approached) in 2016, and to 38% (Exceed/Met or Approached) on
the ELA PARCC assessment.

 Trend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:
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9th grade students improved from 13% (Exceed/Met or Approached) in 2015 to 18% (Exceed/Met or Approached) in 2016 on the ELA Algebra 1 assessment, and 16%
(Exceed/Met or Approached) in 2017.

 Decreasing then stableTrend Direction:
 YesNotable Trend:

 Postsecondary & Workforce ReadinessPerformance Indicator Target:

ACT: GOAL Academy ACT composite score has shown an increase over the past 4 years, and is stable. 2012 – 16.1 2013 – 16.3 2014 – 16.4 2015 - 16.0 2016 - 15.9
11th grade students took the SAT test in 2017, so baseline scores are noted. EBRW score - 426.9 and math score - 400.8 These baseline scores are within the
"Approaching" category.

 IncreasingTrend Direction:
 YesNotable Trend:

 Postsecondary & Workforce ReadinessPerformance Indicator Target:

Completion Rate: GOAL Academy’s completion rate has shown an increase from 2016 (44.1%) to 2017 (46.8%) 2011- 24.85 % 2012 - 31.3% 2013 – 42.8% 2014 –
43.8% 2015 - 44.1%, 2016 - 44.1, 2017 - 46.8%

 Decreasing then stableTrend Direction:
 YesNotable Trend:

 Postsecondary & Workforce ReadinessPerformance Indicator Target:

Dropout rate: The dropout rate decreased significantly from 2013- 24.9% to 2014 – 15.7%, then showed a slight increase to 16.4% in 2016, it dropped to 16.5 in 2017..
2013 – 24.9 2014 – 15.7 2015 - 15.0 2016 - 16.4%, 2017-16.3%

Root Causes
Priority Performance Challenge: Expected academic growth below target.
Students are not growing academically at a rate fast enough to get them to grade level by graduation. This is evidenced by MGP ratings for CMAS at the
Approaching mark and PSAT to SAT growth results in the Does Not Meet level.

Root Cause: Incomplete structures to ensure student engagement.



Page 10 of 21

While GOAL systems and processes that support student engagement and high expectation have been established, full implementation is not yet
complete statewide. We are at approximately 50% implementation.

Root Cause: Resource allocation (Staffing levels)

GOAL is working to determine the appropriate mix of instructional teachers and social-emotional/engagement support personnel to ensure academic
success.

Root Cause: Instructional Model

GOAL Academy is in year three of changing the instructional model. Professional Development is a high priority to ensure instructional staff members
are effective online/blended teachers. In the last two years, 76 teachers were hired. Efforts to support these teachers are onging.

Priority Performance Challenge: High truancy rate
The truancy rating of 12% is short of AEC norms of 7.69%.

Root Cause: Incomplete structures to ensure student engagement.

While GOAL systems and processes that support student engagement and high expectation have been established, full implementation is not yet
complete statewide. We are at approximately 50% implementation.

Root Cause: Resource allocation (Staffing levels)

GOAL is working to determine the appropriate mix of instructional teachers and social-emotional/engagement support personnel to ensure academic
success.

Priority Performance Challenge: Low Completion rate
The completion rate of students increased to 44.1% yet is below meeting the performance target of 49.5% and will target sub-groups to increase overall
performance in this area. .

Root Cause: Incomplete structures to ensure student engagement.

While GOAL systems and processes that support student engagement and high expectation have been established, full implementation is not yet
complete statewide. We are at approximately 50% implementation.

Root Cause: Instructional Model

GOAL Academy is in year three of changing the instructional model. Professional Development is a high priority to ensure instructional staff members
are effective online/blended teachers. In the last two years, 76 teachers were hired. Efforts to support these teachers are onging.
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Root Cause: Resource allocation (Staffing levels)

GOAL is working to determine the appropriate mix of instructional teachers and social-emotional/engagement support personnel to ensure academic
success.

Priority Performance Challenge: High dropout rate
GOAL Academy’s dropout rate of 16.4% is higher than the AEC norm of 12.7%

Root Cause: Incomplete structures to ensure student engagement.

While GOAL systems and processes that support student engagement and high expectation have been established, full implementation is not yet
complete statewide. We are at approximately 50% implementation.

Root Cause: Resource allocation (Staffing levels)

GOAL is working to determine the appropriate mix of instructional teachers and social-emotional/engagement support personnel to ensure academic
success.

Priority Performance Challenge: SAT scores at Approaching level
The baseline SAT scores for EBRW (426.9) was 4.6 points below the "meets" mark, and the SAT scores for Math (400.8) was 5.7 points below the "meets"
mark.

Root Cause: Instructional Model

GOAL Academy is in year three of changing the instructional model. Professional Development is a high priority to ensure instructional staff members
are effective online/blended teachers. In the last two years, 76 teachers were hired. Efforts to support these teachers are onging.

Root Cause: Resource allocation (Staffing levels)

GOAL is working to determine the appropriate mix of instructional teachers and social-emotional/engagement support personnel to ensure academic
success.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:
       The areas of low academic growth, high truancy, low completion rate, low SAT scores and high dropout rate were identified as priority improvement

 as     these   not   and     in  (challenges) opportunities, GOAL Academy’s progress in areas are meeting AEC standards improving the school’s performance these
    the         to      student  at  areas are essential to previously identified school-wide goals. While we will continue work diligently towards ensuring every shows least
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   in      and math,            one year’s growth one year’s time in reading recent national research indicates that High-Risk students will need substantially longer time
   one year of         on the  of   frames to achieve academic growth. We will also remain focused pursuit 100% graduation rate.

Provide a rationale for how these Root Causes were selected and verified:
The root causes were selected after data analysis of course completion results and assessments results, through dialogue with staff members representing
multiple ed. zones. 

In addition, the school went through an independent review in Fall of 2017, for renewal purposes, and feedback from that group validated the root causes
and the action plan that had already been implemented. 

Excerpts from the AdvancED report from 2015, that assisted the committee in verification of the root causes are included below.

Instructional model:
To the credit of GOAL Academy, the organization constantly seeks ways to enable students for academic success. To that end, the corporation adheres to
a framework built on relationships, relevance and rigor—in that order. The organization has proven that students will achieve success better through strong
relationships with caring staff, followed by engagement in content that is relevant to their circumstances, followed by the rigor of the content. GOAL
Academy is implementing an accelerated pathway for students who are extremely deficit in credits from their traditional high schools. In such cases, GOAL
Academy identifies specific skill sets for each student to acquire in order to successfully complete courses and credits. A focus on obtaining credits or partial
credits rather than student achievement scores as helped students to progress successfully through their coursework. However, parents and staff report
that, in many cases, the rigor or comparability of the courses to like courses provided in traditional schools may be somewhat questionable. Or, the school
permits a very low mastery level for achievement of course credits. GOAL Academy should engage in robust discussion of quality learning by all students,
further define quality within the instructional program, and embed procedures for monitoring the implementation of a quality instructional program across all
courses.

Resource Allocation:
 Interviews with various stakeholders indicated that there is a lack of appropriate numbers of highly qualified teachers within courses to ensure student
engagement. During interviews, teachers revealed their student caseloads to be extremely high thus only giving them ''time to grade'' assignments.
Teachers articulated that they had difficultly to find time to contact parents or students. Parents and students claimed the number one area of improvement
for GOAL Academy was to ''hire more teachers''. Some students declared ''I can never get in contact with my teacher'' or ''When I am stuck and need help
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from my teacher, I don’t get a response back''. Also during classroom walkthroughs, teachers expressed that their large caseload gave them limited
opportunity to give their student substantive feedback relative to quality of academic performance.

 

Action Plans
Planning Form

Strengthen school culture through focus on engagement and academic growth.

What would success look like: Create a culture that fosters engagement and high academic expectations of students. Show-up, Connect, Succeed - This will be
demonstrated by 1) increasing the percentage of students participating directly with teachers and online curriculum each day. 2) increasing the percentage of students
who stay on-track to complete courses within the scheduled timeframe of a quarterly calendar.

Associated Root Causes:

Incomplete structures to ensure student engagement.:
While GOAL systems and processes that support student engagement and high expectation have been established, full implementation is not yet complete
statewide. We are at approximately 50% implementation.

Resource allocation (Staffing levels):
GOAL is working to determine the appropriate mix of instructional teachers and social-emotional/engagement support personnel to ensure academic success.

Instructional Model:
GOAL Academy is in year three of changing the instructional model. Professional Development is a high priority to ensure instructional staff members are
effective online/blended teachers. In the last two years, 76 teachers were hired. Efforts to support these teachers are onging.

Implementation Benchmarks Associated with MIS
Start/End/
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IB Name Description Repeats Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Professional
Development

Edgenuity Implementation
06/12/2017
12/17/2018

General Fund
Sr. Director of
Curriculum and
Instruction

In Progress

Quality Course
Standardization

Develop quality course rubric 07/10/2017 General Fund
Coordinator of
Curriculum and
Instruction

In Progress

Professional
Development

Flippen model
07/17/2017
12/21/2018

General Fund
Chief Learning
and Engagement
Officer

In Progress

Aligned employee
evaluations

All evaluations tied to student outcomes
07/17/2017
06/08/2018

General Fund Supervisory Staff In Progress

Initiate/Implement
PBIS

Positive Student Culture Program tied to Show Up, Connect,
Succeed Targets

01/15/2018
01/14/2019

General Fund

Chief Learning
and Engagement
Officer and
Regional
Leadership

Not Started
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Instructional Model:

What would success look like: Align internal data systems and structures to provide student-centered and data-driven instructional support, that leads to a higher
percentage of students participating in Concurrent Enrollment (CCE). This will include the use of core academic data and Social-Emotional data provided by a body of
evidence (STAR 360 Assessment, Reading Plus Insight, Pairin, SAT/PSAT, CMAS/PARCC). Internal metrics will focus on individual student growth measured periodically
throughout the school year. We will use said data to help efficiently staff areas of need and provide high quality professional development.

Associated Root Causes:

Instructional Model:
GOAL Academy is in year three of changing the instructional model. Professional Development is a high priority to ensure instructional staff members are
effective online/blended teachers. In the last two years, 76 teachers were hired. Efforts to support these teachers are onging.

Resource allocation (Staffing levels):
GOAL is working to determine the appropriate mix of instructional teachers and social-emotional/engagement support personnel to ensure academic success.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

New SIS/LMS
Integration

Re-building the connections between Maestro and the LMS
platform.  LMS upgrade still to be decided

02/01/2017
10/09/2017

Technology
Budget and Tech
Staff

Technology Staff In Progress

Implement teacher support structure through regional and content
07/10/2017

Title 1 and
General Fund, Coordinators In Progress
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Instructional
Coaching

specialized TOSAs ELPA

Student Success
Plan

Individualized Student Plan with multiple data sets, used in
college and career advising

08/07/2017
12/31/2018

General Funds Counseling Team In Progress

Implementation of
POD model

Pairing Teaching and Para staff into accountability PODs to
ensure student engagement

08/07/2017
06/08/2018

General Fund
Teachers and
Paraprofessionals

In Progress

Alignment of resource allocation to meet academic needs.

What would success look like: Assess student growth data trends, teacher observations, and instructional needs through needs assessment and allocate personnel
resources to ensure highest impact instructional staff are married to highest need areas. Success in this area would include 1) the use of functional, accurate data
dashboards, making data accessible to multiple levels of employees (principals/teachers/counselor/social workers 2) teacher/student ratios would be at a manageable
ratio 3) counselor/student ratios would be within industry guidelines 3) advisor/student ratios would be less than 30:1

Associated Root Causes:

Resource allocation (Staffing levels):
GOAL is working to determine the appropriate mix of instructional teachers and social-emotional/engagement support personnel to ensure academic success.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status
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Update
Technology
Infrastructure

Multi step process to Include: Convert staff and students to MS
Office, Contruction of new tech Data Center, build site-to-site
network links, applications integration, install and adopt data
analytics platform, develop mobile app

07/11/2016
06/30/2018

Money allocated
in budget

Technology staff In Progress

GOAL Site
efficiency
evaluation

Develop a system to evaluate the need to open or close a site that
ensures that academic needs are met in an efficient and effective
manor

10/03/2016
12/31/2018

None Operations staff In Progress

Implement POD
Model

Pairing teaching and para staff into accountability PODS to
increase student engagement. Bring student/teacher ratio to 27:1
and allowing staff to not feel like they are working in silos

08/07/2017
06/08/2018

General Fund
Teachers and
Paras

In Progress

School Target Setting

   Priority Performance Challenge : Expected academic growth below target.

  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: The goal for the 2017-18 school year is to increase the MGP to 45.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

ANNUAL
PERFORMANCE

TARGETS



Page 18 of 21

  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: The goal for the 2017-18 school year is to increase the MGP to 47.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Growth   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: The goal for our 9th-grade students would be to achieve at least an Approaching rating on reading growth, and for
our 11th-grade students to improve from a Does Not Meet rating to an Approaching rating.

2018-2019: Our target would be that all grade levels achieve a MGP of 50.

 INTERIM MEASURES FOR 2017-2018: Star Reading Assessment: Our target SGP for 2017-18 is 47, this is a 3 point increase from last year.

  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: The goal for our 9th-grade students would be to achieve at least an Approaching rating on reading growth, and for
our 11th-grade students to improve from a Does Not Meet rating to an Approaching rating.

2018-2019: Our target would be that all grade levels achieve a MGP of 50.

 INTERIM MEASURES FOR 2017-2018: Star Math Assessment: Our target SGP for 2017-18 is 45, this is a 4 point increase from last year.

   Priority Performance Challenge : High truancy rate

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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   Priority Performance Challenge : High truancy rate

  Student Engagement   PERFORMANCE INDICATOR: 

 TruancyMEASURES / METRICS:

2017-2018: The goal for the 2017-18 school year is to reduce the truancy rate to 10%

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Student Engagement   PERFORMANCE INDICATOR: 

 TruancyMEASURES / METRICS:

2017-2018: The goal for truancy rate is to be in the Approaching category, with a maximum truancy rate of 7.81%

2018-2019: The goal for truancy rate is to be in the Approaching category, with a maximum truancy rate of 7.81%

 INTERIM MEASURES FOR 2017-2018: Weekly attendance rate should be above 94%.

   Priority Performance Challenge : Low Completion rate

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

 Completion RateMEASURES / METRICS:

2017-2018: The goal for 2017-18 would be to maintain a "Meets" rating with a Completion rate within 49.5-69.4%

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

 Completion RateMEASURES / METRICS:

2017-2018: Our completion rate was 46.8% and we will continue to work toward a goal of 49.5%, which is a Meets rating.

2018-2019: Our target will be a 51% completion rate, which would be a Meets rating.

 INTERIM MEASURES FOR 2017-2018: Our target will be to track the students who are on-track to graduate, and ensure that 90% of those students have a
quarterly pass rating that keeps them on-track for graduation.

   Priority Performance Challenge : High dropout rate

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

 Dropout RateMEASURES / METRICS:

2017-2018: Our current drop-out rate was 16.3%, our goal is to continue to lower that rate, with an ultimate goal of 12.8%, which
is the Approaching rating.

2018-2019: Achieve an Approaching rating of 12.8%

 INTERIM MEASURES FOR 2017-2018: The interim measure will be to track the retention rate of each POD (accountability clusters of students and
Paraprofessionals and Teachers.)

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

 Dropout RateMEASURES / METRICS:

2017-2018: Continue working toward a "meets" rating.

2018-2019: 

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : SAT scores at Approaching level

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

 SATMEASURES / METRICS:

2017-2018: Achieve a Meets rating for both Math and Reading. The reading score was 426.9 and the target is 431.5. The math
score was at 400.8 and the target is 406.5.

2018-2019: Our goal is to maintain a Meets rating for both Math and Reading.

 INTERIM MEASURES FOR 2017-2018: Increase the average grade level equivalency (GLE) for our 11th graders on the Star Reading and Math test. GLE at
Beginning of year (BOY) for reading was: 6.9 GLE at Beginning of year (BOY) for math was: 6.6 Our goal is that every student would make at least one year's growth
in one year's time, and that our average GLE would increase to 7.9 in reading and 7.6 in math.

ANNUAL
PERFORMANCE

TARGETS
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Executive Summary
If we...

#1 - CULTURE

Description:

Implement strategies to create a culture of respect and high expectations among staff and students.

#2 -STANDARDS AND INSTRUCTION

Description:

Enhance the knowledge, implementation, and planning of purposeful, standards-based instruction, including improving the use of effective instructional

practices: concept-based teaching, differentiated instruction, cooperative learning, inquiry, and higher-level questioning.
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#3 - INTERVENTION

Description:

Implement an effective, purposeful, and deliberate intervention system for delivering reading and math intervention.

Then we will address...

STANDARDS AND INSTRUCTION

Description:

There has been inconsistent use of utilizing standards in planning for and delivering instruction. There has been an inconsistent use, and availability of,

resources to enhance instruction. There has not been a consistent, reliable, system of assessment in place that provides the necessary knowledge to

evaluate student learning, or lack of. There have not been consistent expectations for collaborative planning time and staff has not always had the

opportunities to participate in discussions to improve teaching and learning.

INTERVENTION

Description:

There have been consistent processes in place for providing effective intervention for students within the normal school day. However, we have lacked a

solid process for reliably placing students in intervention classes. We have also lacked an intervention/enrichment class for our advanced students. There

have not been consistent expectations for intervention classes nor resources in place to support effective implementation. We have lacked “real” data that

ties directly to intervention needs and processes.

CULTURE

Description:

Academic pride, school spirit, and the implementation of instructional best practices need to improve across the school. Strides have been made in

improving the culture and school spirt. However, there remains a lack of adequate, purposeful, and meaningful feedback provided to students and staff. We

also have not attained the appropriate buy-in as to the value of assessment from our student, staff, and parent community
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Then we will change current trends for students

MATH ACHIEVEMENT

Description:

Percentile Rank: The school is currently performing below the 50th percentile in Math as indicated by mean scale scores on PARCC. The school has a

rating of "Approaching" in Math.

ACADEMIC ACHIEVEMENT

Description:

The school currently has an overall rating of Approaching, earning 52.8% points possible.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 Title I Focus School

School Contact Information
 Dustin  HorrasName:  PrincipalTitle:

Mailing Street: Mailing City / State/ Zip Code:

Phone:(719) 495-5210  dhorras@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

http://www.cde.state.co.us/schoolview/performance
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Horizon Middle School serves approximately 750 students in 6th – 8th grade and is located on the eastern edge of Colorado Springs.  Horizon is on the

southwest border of the Falcon School District 49 boundary.  Horizon is a school-wide Title I school with approximately 53% of our students qualifying for

free or reduced lunch.  Horizon is an authorized International Baccalaureate school delivering the Middle Years Programme (MYP).  All students enrolled at

Horizon are part of the IB program.  All students take classes covering all areas of IB curriculum and criteria including: Mathematics, Individuals & Societies,

Sciences, Language & Literature, Language B (Spanish or French), Physical & Health Education, Design (PLTW, Industrial Arts, Broadcasting, Media), Arts

(visual arts, choir, band, orchestra, theater).  Horizon also has a strong English Language Development program that services approximately 8% of our

students .  Horizon services students who have an Individualized Education Plan (IEP), who account for approximately % of our school population.  In15

addition to providing SLD (specific learning disability) and Speech-Language services, center-based programs include services for students designated SED

(serious emotional disability), SSN (significant support needs), and ID (intellectual disability).  Horizon’s student population is diverse for our district, the

make-up of our student population includes approximately 48% white, 28% Hispanic, 9% black, 10% multi-racial, and 3% Asian.  Approximately 51% of our

students are male and 49% female.  The Unified Improvement Plan was developed with input from, and reviewed by, our staff during team and leadership

meetings.  Our School Accountability Committee (SAC) also reviewed our plan and Title budget and our community was able to provide input through and

parent survey. 

 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target: Increase the Math Mean Scale Score Percentile Rank by 10 points

Performance:
Although we saw an increase from 35 to 44 (an increase of 9 points) in median scale score percentile rank, we did not quite

meet the goal of a 10 point increase.

Prior Year Target: Increase the English Language Arts Mean Scale Score Percentile Rank by 10 points

Performance: This goal was met. We earned an increase in median percentile rank from 27 to 51 - and increase of 14 points.

ACADEMIC ACHIEVEMENT (STATUS)

REFLECTION:

The goal for language arts was met and surpassed.  Although the goal for math was not quite met, we did see

improvement and were very close to meeting the goal
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PERFORMANCE INDICATOR:  ACADEMIC GROWTH

Prior Year Target: Achieve the 50th Median Growth Percentile as reported in the School Performance Framework.

Performance: This goal was met for both language arts (60th mpg) and for math (50th mpg)

Prior Year Target: Achieve the 50th Median Growth Percentile as reported in the School Performance Framework.

Performance: This goal was met for both language arts (60th mpg) and for math (50th mpg)

ACADEMIC GROWTH

REFLECTION:

We experienced very good growth in both language arts and math, which is demonstrated by meeting the mpg goal for both

areas.

Current Performance

Historically, Horizon’s performance on state assessments in reading, math and writing has experiences some decreases in each area.  However, 2017

PARCC data demonstrates positive results, the highest scores Horizon has had as a school in many areas.  This is a tribute to the work staff have done

to continuously improve instruction and the changes we have made as a school over the past three years.

As we review 2017 PARCC data compared to 2016 and 2015 PARCC data, we see an increase in the % of meets/exceeds in all grades and all subject

areas with the exception of 6th grade math. In addition, significant increases are noted from 2016 and our 2017 results are the highest results in those

areas we have had as a school since PARCC has been taken.  In 6th grade math we saw a small decrease of 1% from 2016 (22%) to 2017 (21%), both are

slight increases from 2015 (19%).  7th grade math experienced a significant increase over the last year, 2015 (20%), 2016 (10%), and 2017 (22%).  8th

grade math also shows a 10% increase from 2015 (7%), 2016 (7%), to 2017 (17%).  Algebra scores show a significant increase of 25% from 2016 (58%) to

2017 (85%) in the meets/exceeds categories.  Although these areas demonstrated a increases, we remain below district and state averages.  In English

Language Arts, we experienced significant increases in all grades in PARCC scores from 2015 to 2017. In 6th grade ELA, we experienced a 7% increase

from 2016 (28%) to 2017 (35%) in the meets/exceeds categories.  In 7th grade ELA, we experienced a 24% increase from 2016 (24%) to 2017 (48%) in the

meets/exceeds categories.  In 8th grade ELA, we experienced a 13% increase from 2016 (22%) to 2017 (35%) in the meets/exceeds categories.  All three

grades posted the highest scores we have had over the past three years.

During the 2016-17 year we have took a major step forward in the quality and consistency of teaching practices, planning and personnel, as well as the

delivery of intervention.  We are confident we will continue to see improvement in scores on 2018 PARCC.  However, as PARCC is an unreliable

measure of school performance we are excited to continue implementing ACT Aspire for EnglisH and Reading this year and are hopeful it will provide

relevant and useful data that we can utilize as a gauge of instruction and student performance as well as gain a better understanding of the areas
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students are struggling and need additional support.  We continue to feel our students are performing better than PARCC scores indicate and are

looking forward to having another system for collecting and analyzing data that is relevant.

 

Our initial ACT Aspire results from EOY 2017 indicated that 55% of students school-wide are considered At Benchmark in English and 58% are

considered At Benchmark in Reading.  These results are very similar to initial district averages.  Our 2017 BOY results on the same assessments,

indicate we are starting at a higher level than the previous year.  50% of students school-wide are considered At Benchmark in English and 58% are

considered At Benchmark in Reading.  These results are very similar to initial district averages.

In math, we began using Scholastic Math Inventory (SMI) in 2014 as a beginning, middle, and end of year screener.  Since that time we have moved to a

model of assessing all students in SMI once per year only.  Our primary purpose, and use of SMI, is for our Intervention classes - both to determine

students most in need of intervention, and as a tool to make and evaluate progress throughout the school year.  Beginning with the 2016-17 school

year, we only assessed new students to Horizon (all 6th grade and new 7th/8th graders) in order to determine students needing a math intervention. For

returning students, we used EOY 2017 data.  We are only planning to give the SMI screener to students in Intervention classes and will assist in

determining our intervention needs.   We completed ACT Aspire interim assessment in during the 2016-17 school year.  Although, ACT Aspire provides

a data point that we haven't had previously, we found during the year that it was not a valid measure of growth and did not provide useful data due to

the skills assessed on each interim not aligning with our instruction.  Knowing this, we will be using Quarterly math assessments during the 2017-18

school cover standards and skills taught during the quarter, as well as a spiral of skills that have been taught in previous quarters.

In CMAS, our 8th grade science scores increased slightly in 2016 from 2015 and again from 2016 to 2017.  In 2015, the percentage of students at the

meets/exceeds level was 10%. In 2016, our percentage of students at the meets/exceeds level was 14%.  In 2017, the percentage of students at the

meets/exceeds level increased for the third year in a row to 20%. 

The 2017 School Performance Framework shows Horizon with the plan type of ''Performance'', attaining 66.1% of points.  The 95% participation rate

was met overall and in all subject areas.  We have a rating of ''approaching'' for Academic Achievement and a rating of ''meets'' for Academic Growth.

 Within the area of Academic Achievement: English Language Arts -overall rating of ''meets'', the subgroup of English Learners, minority students, and

Free/Reduced students all have a rating of ''approaching'', while students with disabilities has a rating of ''does not meet''.  In the area of math -overall

rating of ''approaching'', students with disabilities have a rating of ''does not meet'', all other subgroups are rated as ''approaching''.  In the area of

science-overall rating of ''approaching'', students with disabilities and English learners have a rating of ''does not meet'' and all other group a rating of

''approaching''.   Moving to Academic Growth: An overal rating of ''meets'' was achieved in both English and Math.  in the area of English Language

Arts, subgroups English learners and Students with Disabilities have a rating of ''Exceeds'.  Free/Reduded eligible students and minority students have

a rating of ''meets''  In math, subgroups English learners and Students with Disabilities have a rating of ''meets'', Free/reduced eligible and minority
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students have a rating of ''approaching''.  Overall, our growth scores are very positive and demonstrate the improvement our students made in one

year.  

 

ment completed by the Flippen Group three years ago, and reinforced in the work with are doing with the StuderAs indicated in a needs assess

education group, we identified an issue with the design and delivery of math instruction and intervention.  Meaning the taught curriculum is not

necessarily standards driven and instructional strategies need to vary in order to meet the demand the standards require.  This same needs

assessment indicates an issue with delivery of reading instruction. We have a need to spend more quality time on instructional strategies that actively

engage students in learning as well as aligning strategies and learning experiences to the level of thinking standards demand.   Our goal is to provide a

consistent model, feedback, and expectations on the instructional design and delivery of standards.  We have a need to collaborate, participate in

professional development, and provide support to staff, students, and parents in order to gain consistent improvement in learning, achievement,

expectations, and culture.  Through staff collaboration, feedback, and observations we have been able to verify these concerns and have determined: 

There has been inconsistent use of utilizing standards in planning for and delivering instruction.  There has been an inconsistent use, and availability

of, resources to enhance instruction. There has not been a consistent, reliable, system of assessment in place that provides the necessary knowledge

to evaluate student learning, or lack of. There have not been consistent expectations for collaborative planning time and staff has not always had the

  opportunities to participate in discussions to improve teaching and learning. As we strive for continuous improvement, we will continue working with

Studer Education over the course of the next two-three years to continue to evaluate and verify our needs and areas of strength and growth.

 

Through a Cultural Compass survey of students, parents, and staff completed in 2015 and again in 2016 and our work with Studer Education on 2017,

 strategies andsurvey results indicate a Improvement in the morale and culture of staff, However, we need to continue our focus on consistent

expectations.  Parent satisfaction survey results from the Studer survey, indicate a somewhat positive result, but also helped us point out specific

areas to work on in order to increase parent engagement and satisfaction.  Through one on one interviews with teachers, (Rounding) and parent

feedback, many of these concerns have been verified.  Staff want and have the desire to improve and do great things for kids, but desire continued

support and focus.  We have also identified a need to increase dialogue and corrective teaching with students as we continue to develop a student

driven culture.  This also includes placing enhanced responsibility and accountability with students academically and behaviorally.  In addition,

providing consistent motivation and recognition for students for their academic achievement is necessary. We’ve identified that our parents,

particularly our ELL parent population, need to be more engaged in the school and with student learning. Through school walk-throughs and teacher

interviews, we have identified a need to improve relationships and communication with students and families while also establishing a culture focused

on students and pride in self and school.  We have verified this need and the belief that Academic pride, school spirit, and the implementation of

instructional best practices need to improve across the school. Strides have been made in improving the culture and school spirt. However, there

We are very excited about the resultsremains work to do in providing adequate, purposeful, and meaningful feedback provided to students and staff  .

we are seeing from the continued implementation of our Renaissance program as well as the implementation, this year, of BoysTown-(Well-Managed
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Classroom).  During the 2016-17 school year, we had 1,377 students make Renaissance, which is a reflection of their grades (3.0 or higher) and

behavior (no discipline referrals).  This is a reflection of increased performance or students and awareness of their grades.  Also, BoysTown has

contributed significantly to improving our overall culture and expectations across the school.  During the 2015-16 school year we saw a large decrease

in referrals, going from 480 office referrals during the 2014-15 school year to 321 during the 2015-16 school year.   During the 2016-17 school year, we

saw an increase in referrals from the previous year, to 411, but this was more a result of a significant increase in 6th grade discipline events than an

overall school culture issue.  As we strive for continuous improvement, we will continue working with Studer Education over the course of the next

two-three years to continue to evaluate and verify our needs and areas of strength and growth.

 

 intensive support and intervention in reading and math in all grades. We need to utilize technology to assist in the deliveryWe have a need to provide

of intervention as well as enhancement for students.  Our goal is to utilize technology in a blended learning model with instructional staff.  We also

have a need to improve the implementation and use of best practices, including establishing a culture of high expectations and a commitment to

student learning, growth, and improvement.  We’ve identified a need to increase services, support, and achievement for all students.  Through

 collaboration, feedback, and discussion we agree: There have  been consistent processes in place for providing effective intervention for students

within the normal school day.  However, we have lacked a solid process for reliably placing students in intervention classes.  We have also lacked an

intervention/enrichment class for our advanced students.  There have not been consistent expectations for intervention classes nor resources in place

to support effective implementation.  We have lacked ''real'' data that ties directly to intervention needs and processes.  During the 2016-17 school year,

we placed major emphasis on reviewing and re-evaluatiing our intervention process, as far as placing students in intervention, as well as the systems

we utilize to deliver intervention.  We made major changes to math intervention for the 2016-17 school year and evaluated our reading intervention and

the need for adjustment as we move through the year and into next year.  To start the 2017-18 school year, we are implementing a new reading

intervention program, Read 180, to match our math (Math 180) intervention program.  In addition, we adjusted our staffing to provide both a Reading

and Math Interventionist starting with the 2017-18 school year.

**All staff is Highly Qualified each year.  Staff is retained through a variety of instructional support systems and through staff development provided

throughout the year as well as ongoing feedback from the Instructional Coach.  A culture of pride and high expectations creates an environment and

place where staff want to be.

Trend Analysis

 Decreasing then increasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:
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English - PARCC data shows an increase on the English Language Arts assessment from 2016 to 2017 in all grades, after experiencing a decline from 2015 to 2016 in all

grades. ELA data for 2015 to 2016: 34 - 28 in 6th grade, from 38 to 24 in 7th grade, and from 29 to 22 in 8th grade for the % of students at the met/exceed level. ELA data

for 2016 to 2017: 28 - 35 in 6th grade, from 24 to 48 in 7th grade, and from 22 to 35 in 8th grade for the % of students at the met/exceed level. The 2017 data indicates

the highest scores Horizon has experienced on PARCC. Within the area of Academic Achievement: English Language Arts the overall rating achieved was meets. The

subgroup of English Learners, minority students, and Free/Reduced students all have a rating of ''approaching''.  The students with disabilities subgroup have a rating of

''approaching''.

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Science - We have experienced slight increases in science scores from 2015 to 2016 and again from 2016 to 2017. The % of students at the met/exceed level in 2015 =

11%, and in 2016 = 14%, and in 2017 = 20% This represents a three year increase, increases each year over three years

 Decreasing then increasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Math - More recent PARCC data shows an overall increase in math achievement from 2016 to 2017, after declining scores from 2015 to 2016. 6th grade math

achievement experienced a slight decrease, or 1%, from 22 to 21. 7th grade increased from 10 to 22. 8th grade achievement increased from 7 to 17 and Algebra scores

increased from 58 to 85. *Numbers represent students and the met/exceed level. The 2017 data indicates the highest scores, in 7th ad 8th grades, Horizon has

experienced on PARCC. Within the area of Academic Achievement: Math the overall rating achieved was approaching. The subgroup of English Learners, minority

students, and Free/Reduced students all have a rating of ''approaching''.  The students with disabilities subgroup have a rating of ''does not meet''.

 Decreasing then increasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

English - An overall rating for all students of Meets. Subgroups: english learners and students with disabilities have a rating of Exceeds. Free/reduced eligible and minority

students have a rating of Meets. The overall Median Growth Percentile rank is 51, this represents a 16 percentile increase in MPG over 2016.
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 Decreasing then increasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

Math - An overall rating for all students of Meets. Subgroups: english learners, and students with disabilities have a rating of Meets. Free/Reduced eligible and minority

students have a rating of approaching The overall Median Growth Percentile is 60, this represents a 16 percentile increase in MPG over 2016.  

 Increasing then stableTrend Direction:

 YesNotable Trend:

 Student EngagementPerformance Indicator Target:

Total numbers of students making Renaissance has increased significantly from the 2014-15 school year to the 2016-17 school year Students making Renaissance

2014-15 school year = 527 Students making Renaissance 2015-16 school year = 1,392 Students making Renaissance 2016-17 school year = 1,377 *this represents a

significant change in culture in our school over the past three years Although the 2016-17 school year saw a slight decrease (15) in students making Renaissance, this

remains a positive trend as we also had a school-wide adjustment in our grading practices, in that our expectations for students raised (it is harder to get good grades)

 Decreasing then increasingTrend Direction:

 YesNotable Trend:

 Student BehaviorPerformance Indicator Target:

The total number of students earning office referrals has decreased significantly from the 2014-15 to 2015-16 school year. However, the 2016-17 school year saw an

increase in referrals from the previous year. Total office referrals during the 2014-15 school year = 480 Total office referrals during the 2015-16 school year = 321 Total

office referrals during the 2016-17 school year = 411 *we do believe the overall student climate, and BoysTown expectations and procedures implemented and taught

across the school are making a large (positive) difference in the culture and student behavior

Root Causes

Priority Performance Challenge: Math Achievement

Percentile Rank: The school is currently performing below the 50th percentile in Math as indicated by mean scale scores on PARCC. The school has a rating

of "Approaching" in Math.

Root Cause: Standards and Instruction
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There has been inconsistent use of utilizing standards in planning for and delivering instruction. There has been an inconsistent use, and availability of,

resources to enhance instruction. There has not been a consistent, reliable, system of assessment in place that provides the necessary knowledge to

evaluate student learning, or lack of. There have not been consistent expectations for collaborative planning time and staff has not always had the

opportunities to participate in discussions to improve teaching and learning.

Root Cause: Intervention

There have been consistent processes in place for providing effective intervention for students within the normal school day. However, we have lacked

a solid process for reliably placing students in intervention classes. We have also lacked an intervention/enrichment class for our advanced students.

There have not been consistent expectations for intervention classes nor resources in place to support effective implementation. We have lacked “real”

data that ties directly to intervention needs and processes.

Root Cause: Culture

Academic pride, school spirit, and the implementation of instructional best practices need to improve across the school. Strides have been made in

improving the culture and school spirt. However, there remains a lack of adequate, purposeful, and meaningful feedback provided to students and staff.

We also have not attained the appropriate buy-in as to the value of assessment from our student, staff, and parent community

Priority Performance Challenge: Academic Achievement

The school currently has an overall rating of Approaching, earning 52.8% points possible.

Root Cause: Standards and Instruction

There has been inconsistent use of utilizing standards in planning for and delivering instruction. There has been an inconsistent use, and availability of,

resources to enhance instruction. There has not been a consistent, reliable, system of assessment in place that provides the necessary knowledge to

evaluate student learning, or lack of. There have not been consistent expectations for collaborative planning time and staff has not always had the

opportunities to participate in discussions to improve teaching and learning.

Root Cause: Intervention

There have been consistent processes in place for providing effective intervention for students within the normal school day. However, we have lacked

a solid process for reliably placing students in intervention classes. We have also lacked an intervention/enrichment class for our advanced students.

There have not been consistent expectations for intervention classes nor resources in place to support effective implementation. We have lacked “real”

data that ties directly to intervention needs and processes.

Root Cause: Culture
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Academic pride, school spirit, and the implementation of instructional best practices need to improve across the school. Strides have been made in

improving the culture and school spirt. However, there remains a lack of adequate, purposeful, and meaningful feedback provided to students and staff.

We also have not attained the appropriate buy-in as to the value of assessment from our student, staff, and parent community

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

Currently, 2017 PARCC data shows that overall we are at the 44th growth percentile in Math.  This is lower than state and district averages and is also not

at the 50th percentile which remains our goal.  In reviewing the growth percentile ranking for specific subgroups, no subgroup is above the 50th percentile.

 

Provide a rationale for how these Root Causes were selected and verified:

Root causes were selected and verified though a look at our processes and procedures in place in the school.  We examined needs, and areas we are

lacking, as a leadership team, then with the building leadership team, then staff, and also our SAC.

Action Plans
Planning Form

#1 - Culture

What would success look like: Implement strategies to create a culture of respect and high expectations among staff and students.

Associated Root Causes:

Culture:

Academic pride, school spirit, and the implementation of instructional best practices need to improve across the school. Strides have been made in improving

the culture and school spirt. However, there remains a lack of adequate, purposeful, and meaningful feedback provided to students and staff. We also have not

attained the appropriate buy-in as to the value of assessment from our student, staff, and parent community
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Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Studer Education

Work with Studer Education to create a culture of engagement,

execution, and excellence through a cycle of continuous

improvement. Gather resources, strategies, and ideas to refine

and achieve goals in the areas of: student achievement, people,

service, finance, and quality. Through services of staff and

parents will get a scorecard to assist in making continuous

improvement through evidence-based leadership.

11/01/2016

05/31/2018
Principal In Progress

Veteran's Day

Connect with the community through Veterans Day assembly and

other various guest speakers throughout the school (historical

conflict, bullying, chemistry, Constitution, engineering/design)

11/11/2016

11/11/2016

All instructional &

administrative

staff

Not Started

Renaissance

Committee

Provide stipend for implementing Renaissance school

improvement/pride program and expectations. Renaissance will

help create high expectations for academic and behavioral

performance or students, increasing motivation and school spirit.

Stipend will be provided to teachers on committee and will meet

throughout year to plan assemblies and activities

07/01/2017

06/30/2018

2016-17 Title

$4000

Admin,

Instructional Staff
In Progress

Instructional

Coach

Hire IC to provide specific feedback and coaching to teachers on

best instructional practices

08/01/2017

05/31/2018

2017-18 Title -

Salary and

Benefits- $99,804

Principal,

Instructional

Coach

Complete

Review, modify, implement, enforce, and review consistent,

common, expectations across the school for students and staff.
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Common

Expectations

Expectations will be taught and enforced school-wide by all staff

so there is consistency in expectations. Common expectations will

include expectations for: hallway behavior, headphone use, cell

phone use, food in classrooms/hallways, hats in the building,

etc....

08/01/2017

05/31/2018

Administration

Team, Staff
In Progress

IB

Increased focus and instruction with Approaches to Learning and

Learner Profile in all classes.

08/01/2017

05/31/2018

Administrators,

Instructional

Coach, IB

coordinator,

Teaching staff,

Special Education

and ELD

Teachers

In Progress

Training

Staff training in effective instructional practice and integration,

implementation of instructional program, creating an

environment/culture of high expectations focused on students. -

IB, differentiated instruction, Renaissance (PRIDE), KAGAN,

math, reading, and writing.

08/01/2017

05/31/2018

2017-18 Title

$12,000

Administrators,

Instructional

Coach, IB

Coordinator,

Teaching staff,

Special Education

and ELD

Teachers

In Progress

Boys Town

Conitinue to implement BoysTown expectations and skills

consistently across the school. Ensure all new staff is trained

Well-Managed Schools. We will also provide refresher training to

all staff each year. BoysTown will provide staff with specific,

necessary and needed strategies to utilize in correcting student

behaviors and improve consistency across the school in how staff

approach each situation.

08/01/2017

05/31/2018

Principal Assistant

Principal,

Teaching Staff

Complete

Increase parent involvement through Open House, Pastries with
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Parent

Involvement

Parents, Parent University, Literacy/math parent information

nights, ELL parent nights, Arts night, culture night. Purchase

student planners to increase communication between home and

school

08/01/2017

05/31/2018

2017-18 Title

$2,939

All instructional

and Administrative

Staff

In Progress

Project Based

Learning

Implement project-based learning opportunities through grant

writing, construction, design, and experimental learning through

GreenHouse project. GreenHouse will be erected and will focus

on HydroPonics and the utilizing of water to grow a variety of

plants/vegetables

08/01/2017

05/31/2018

All Instructional &

Administrative

Staff

In Progress

Self-Advocacy

Implement Why Try and SmartGirl curriculum to support student

self-management and advocacy.

09/01/2017

05/31/2018
Counselors In Progress

#2 -Standards and Instruction

What would success look like: Enhance the knowledge, implementation, and planning of purposeful, standards-based instruction, including improving the use of

effective instructional practices: concept-based teaching, differentiated instruction, cooperative learning, inquiry, and higher-level questioning.

Associated Root Causes:

Standards and Instruction:

There has been inconsistent use of utilizing standards in planning for and delivering instruction. There has been an inconsistent use, and availability of,

resources to enhance instruction. There has not been a consistent, reliable, system of assessment in place that provides the necessary knowledge to evaluate

student learning, or lack of. There have not been consistent expectations for collaborative planning time and staff has not always had the opportunities to

participate in discussions to improve teaching and learning.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status
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Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Instructional

Coach

Hire IC to provide specific feedback and coaching to teachers on

best instructional practices

08/01/2016

08/31/2016

2017-18 Title

-salary and

benefits - $99,804

Principal,

Instructional

Coach

In Progress

Innovations

Institute

Provide alternative option of education to 6th grade students.

Offer students the opportunity to be in the Innovation Institute.

This class will be a self-contained class, open to 50 students who

apply, that focuses on project-based learning and the utilization of

technology, 1 to 1, to enhance their learning.

08/01/2017

05/31/2018
Zone funds

Innovation

Teachers(2)

Principal

In Progress

IB School

Continue as an IB School and meet the requirements of an IB

school and implementing the MYP programme as demonstrated

through IB visitation to the school every 5 years.

08/01/2017

05/31/2018

Yearly MYP fee

Title $9280

All instructional

and administrative

staff

Complete

GreenHouse

Implement project-based learning opportunities through grant

writing, construction, design, and experimental learning through

GreenHouse project.

08/01/2017

05/31/2018

All Instructional &

Administrative

Staff

In Progress

World Languages

Ensure master schedule provides time for year-long world

language instruction for all students.

08/01/2017

05/31/2018

Administrators,

World Language

Staff

Complete

STEM & Robotics

Provide opportunities for project-based, PLTW (project lead the

way), STEM learning for all students through science, math, and

PRIDE classes. This includes offering after school opportunities

through the Robotics club.

08/01/2017

05/31/2018

Administrators,

Instructional

Coach, IB

Coordinator,

Instructional Staff

In Progress

Administrators,
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Instruction

Incorporate High-Impact instructional strategies (cooperative

learning, effective questioning, learning maps, into planning and

curriculum development Utilize backwards design to build and

create quality units and assessments.

08/01/2017

05/31/2018

Instructional

Coach, IB

Coordinator,

Instructional Staff.

In Progress

Professional

Learning Time

Provide time for staff to “norm” their expectations for use of rubrics

on a continuous basis. Provide time for vertical alignment and

professional development during staff development days as well

through Intensive Learning Team (ILT) committee

08/01/2017

05/31/2018

Administrators,

Instructional

Coach, IB

Coordinator,

Instructional Staff

In Progress

Common Plan

Time

Develop a schedule and expectations for Professional Learning

Community (PLC) time that creates expectations for: planning,

analyzing data, reviewing IB units-criteria-rubrics, contacting

parents, collaboration, and RtI

08/01/2017

05/31/2018

Administrators,

Instructional

Coach, IB

Coordinator,

Teaching staff,

Special Education

and ELD

Teachers.

Complete

Schedule

Develop a master schedule that provides common, planning time

for instructional staff to collaborate and plan aligned,

standards-based instruction.

08/01/2017

05/31/2018
Principal In Progress

Training

Staff training in effective instructional practice and integration,

implementation of instructional program, creating an

environment/culture of high expectations focused on students. -

IB, differentiated instruction, Renaissance (PRIDE), KAGAN,

math, reading, and writing. Provide opportunities for professional

development for staff to adequately support and incorporate

instructional best practices in reading and writing and IB strategies

into learning and instruction.

08/01/2017

06/30/2018

17-18 Title

$12,000

Administrators,

Instructional

coach, IB

Coordinator,

TEaching staff,

SPED and ELD

Teachers.

In Progress
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Substitutes

Substitute teachers will be utilized in order to provide opportunities

for teachers to attend professional development, model and

participate in peer observation and coaching opportunities.

08/01/2017

05/31/2018

Principal,

Teaching Staff,

Administrative

Secretary

In Progress

Visible Learning

Staff will participate in Visible Learning staff development, two

days. and will work to implement Visible Learning strategies

across the school. Specifically focusing on Learning Targets and

Success Crieteria as well as the different types of feedback to

students.

08/01/2017

05/31/2018
All Staff In Progress

#3 - Intervention

What would success look like: Implement an effective, purposeful, and deliberate intervention system for delivering reading and math intervention.

Associated Root Causes:

Intervention:

There have been consistent processes in place for providing effective intervention for students within the normal school day. However, we have lacked a solid

process for reliably placing students in intervention classes. We have also lacked an intervention/enrichment class for our advanced students. There have not

been consistent expectations for intervention classes nor resources in place to support effective implementation. We have lacked “real” data that ties directly to

intervention needs and processes.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Provide stipend for staff to implement Before/After school study

lab in order to provide support to students needing assistance with 2017-18 Title - Principal, teaching
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Study Help

school work. 3 days per week (Tuesday, Wednesday, Thursday)

per quarter. Stipends will be paid hourly at $25 per hour

$8,000 staff In Progress

Interventionist

Hire an Interventionist to provide reading and/or math

interventions to student in 6th, 7th, 8th grade. Interventionist will

also be very involved in RtI process, collecting and analyzing

data, collaborating with teachers and parents and ensure students

are receiving needed intervention.

07/01/2016

07/31/2018

2017-18 Title -

salary and

benefits = $66,271

Principal Complete

Geography Bowl

Provide stipend to staff for implementing Geography Bowl,

providing opportunity to students to showcase their research and

literacy skills (approx. 12 meetings & competition)

09/01/2016

02/28/2018

Title I 2017-18

$600

Principal,Teaching

Staff
Not Started

Math Intervention

Hire a math interventionist to provide additional, necessary,

support to students with a demonstrated need for math support.

07/01/2017

08/31/2017

2017-18 Title

$57,591 (approx.)
Principal Not Started

Docent App

Utilize technology as a resource for providing interventions in

reading and math. Purchase Docent App access/license for all

students. Docent provide the ability to turn almost any website into

an engaging lesson by adding questions, discussions, insight, and

more into the text. Purchase of 750

08/01/2017

05/31/2018

Principal,

Teaching Staff, IB

Coordinator

In Progress

Brain Pop

Utilize technology as a resource for providing interventions in

reading and math. Purchase BrainPop Jr subscription to provide

students with online access to tools that can enhance and support

learning that can be utilized at school and home.

08/01/2017

05/31/2018

2017-18 Title I

$1,700

Principal,

Teaching staff, IB

Coordinator

In Progress

We will implement a new system for math intervention, Math 180,

to give students and teachers a consistent and proven system for

08/01/2017
zone

Zone leader,

school

administration,

math teachers, In Progress
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Math 180 math intervention. We will utilize 100 licenses school-wide. We will

add an additional 75 licenses for the 2017-18 school year,

allowing us to deliver Math 180 to approximately 200 students

05/31/2018 intervention

teacher,

instructional coach

READ 180

Implement new reading intervention program, READ 180. We will

purchase 100 licenses to deliver READ 180 intervention to

students in all grade levels based on need as determined bay a

body of evidence.

08/01/2017

05/31/2018

Principal,

Instructional

Coach,

Intervention

teacher

Not Started

Master Schedule

In order to account for growth in the school and to meet the needs

of students, particularly for intervention classes - move to a seven

period day in 7th and 8th grades. In 6th grade remain in team

concept.

08/01/2017

05/31/2018
All staff In Progress

ELD Para

Hire a full-time ELD paraprofessional to provide additional,

consistent support to our English Language Learners in their core

classes

08/01/2017

05/31/2018

2017-18 Title

-salary and

benefits $17,550

Principal, ELD

teacher
In Progress

Advanced Class

Implement Honors classes at each grade level for math and

Language Arts to serve and challenge our advanced and higher

level students. Our Gifted students will be serviced through

Honors classes

08/01/2017

05/31/2018

Administration,

teaching staff
Complete

Knowledge Bowl

Provide stipend to staff for implementing Knowledge Bowl,

providing opportunity to students to showcase their skills (approx.

25 meetings & competition)

09/01/2017

04/30/2018

Title I 2017-18

$3,000

Principal,

Teaching Staff
In Progress

Battle of the

Books

Provide stipend to staff for implementing Battle of the Books,

providing opportunity to students to showcase their reading and

comprehension skills (approx. 15 meetings & competition)

10/31/2017

04/30/2017

2017-18 Title

$1000

Principal,

Teaching Staff
Not Started
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School Target Setting

   Priority Performance Challenge : Math Achievement

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Achieve the 50th median growth percentile as determined on the School Growth Report

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: We are not at the 50th mpg percentile rank. Currently at 44th percentile. Goal is to be at 50th percentile or higher

2018-2019: 10 point growth in mpg for math -- goal to be at 54th percentile

 INTERIM MEASURES FOR 2017-2018: ACT Aspire SMI Quarterly Math Assessments

   Priority Performance Challenge : Academic Achievement

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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2017-2018: Currently have a rating of approaching for Academic Achievement on the school performance framework. Math has

a rating of approaching, while ELA has a rating of meets. Goal is to have an overall rating of meets

2018-2019: Achieve an overall rating of meets for Academic Achievement on the SPF.

 INTERIM MEASURES FOR 2017-2018: Act Aspire Quarterly assessments SMI

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

COMMIT TO AN INTENTIONAL FOCUS ON LITERACY IN K-5

Description:

Commit to an intentional focus on Literacy instruction in grades K-5 with a goal of ensuring all students are proficient in reading and analysis across grade

levels and genres.

COMMIT TO STANDARDS ALIGNED MATH INSTRUCTION

Description:
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Teachers align units and lesson plans to specific standards. Time is committed for modeling and reasoning in math. Standards are embedded within

instruction and standards based vocabulary is clearly communicated to students.

IMPLEMENTATION OF WRITING STUDIO PROGRAM AND BENCHMARK ASSESSMENTS

Description:

Implementation of Writing Studio Program and Benchmark Assessments with fidelity and 100% completion of the lessons aligned to specific content.

Then we will address...

CKLA CURRICULUM IMPLEMENTATION

Description:

We are committed to implementation of the CKLA curriculum with fidelity. Our purchase of 2nd Edition has supported a closer alignment to Standards

based objectives, but has required time for teachers to gain mastery with the tool. Engagement with writing inside CKLA is still a concern, as students are

not proficient in reading informational text and written expression.

GROWTH GAPS IN STRUGGLING STUDENTS

Description:

We nearly met our annual Math growth goals, however disaggregated groups of students did not meet benchmark despite making over a full year of

growth. Students with significant learning gaps did not make enough progress to close the learning gap.

LACK OF ALIGNMENT TO COMMON CORE STANDARDS

Description:

Lack of alignment to common core standards meant we were not specifically targeting vocabulary, modeling and reasoning of Common Core Standards.

DEPTH OF KNOWLEDGE QUESTIONS
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Description:

Level of questioning was not consistent with instructional rigor required to reach DOK levels 3 and 4.

DISAGGREGATED GROUPS

Description:

Analysis of STAR scores exposes need to address Q3 and Q4 students not growing.

INSTRUCTIONAL TIME

Description:

Instructional time not used proficiently in the classrooms, lack of time spent on grade level standards aligned instruction.

INSTRUCTIONAL STRATEGIES

Description:

Our staff had previously been trained in a classical education model where teachers deliver content directly to the student, especially at the elementary

level. This model requires few instructional strategies. In order to respond to expectations of the common core and 21st century skills, students need a

variety of learning modalities and a higher engagement level. In particular, student writing, speaking and thinking needed to be infused into our daily

instructional expectations.

IMPLEMENTATION OF NEW WRITING BENCHMARK ASSESSMENT AND SERVICES

Description:

We have purchased and are implementing Writing Studio which is a companion program to CKLA, Writing Studio is a standards based writing and

benchmark assessment program.

Then we will change current trends for students
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GROWTH IN READING

Description:

ELAT growth, according to DIBELSNext and CMAS results Third grade, Fourth Grade. and Fifth grade are making less progress with students who begin

the year below benchmark.

PARCC MATH SCORES

Description:

PARCC Math Scores in 2016-2017 showed a decline in scores for 3rd grade. Across grade levels in specific sub-categories performance is not strong.

Identified areas of challenge are reasoning and major content.

PARCC ELA SCORES

Description:

PARCC ELA Growth Scores in 2016-2017 for elementary were at a status level of Approaching. Though we saw improved scores in all grade levels, we are

still not performing in the identified areas of reading informational text and writing expression.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Frank  FowlerName:  PrincipalTitle:

http://www.cde.state.co.us/schoolview/performance
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 6464 Peterson Rd.Mailing Street:  Colorado Springs CO 80923Mailing City / State/ Zip Code:

Phone:(719) 495-7360  frank.fowler@imagineschools.orgEmail:

 Scott  HunterName:  Assistant PrincipalTitle:

 6464 Peterson Rd.Mailing Street:  Colorado Springs CO 80923Mailing City / State/ Zip Code:

Phone:(719) 495-7360  scott.hunter@imagineschools.orgEmail:

 Dan  SpeerName:  Academic CoachTitle:

 6464 Peterson Rd.Mailing Street:  Colorado Springs CO 80923Mailing City / State/ Zip Code:

Phone:(719) 495-7360  dan.speer@imagineschools.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Imagine Classical Academy Indigo Ranch (ICA) is a PK-8 classical education public charter school in Falcon District 49.  Our classical education is based on the

Core Knowledge sequence.  The current year is the beginning of our tenth year as a school.  Our administration is comprised of our principal, vice principal

and instructional coaches. Our school is comprised of approximately 22% military families which contribute to a somewhat mobile population and 38% minority

students in 3rd – 8th grade. Currently our student population is 759 students K-8 and we are at 90% of capacity. Currently we have 38 students or about 5%

receiving special education services and a total of 29 ELL students, which includes 10 that are exited from the program but on ''Watch'', 19 students or 2.5% will

take the ACCESS 2.0 test this year. 

Process and Stakeholder Involvement:

Multiple committees and stakeholders had an opportunity to contribute to the Imagine Classical Academy Indigo Ranch UIP. Teacher's engaged in a process for

root cause analysis using previous year's data for achievement and growth in PARCC/CMAS leading to recommendations for action steps. These reflections were

reviewed by a team of teachers and administrators comprised of a fourth grade teacher, a second grade teachers, one middle school teacher, academic coaches, the

asst. principal and principal. Our SAC committee which includes parents and a community member reviewed the UIP and outcomes from our most recent state

assessments and our local norm referenced assessments, STAR/Renaissance and DIBELsNext.  Imagine Classical Academy Indigo Ranch’s governing board

reviewed and approved our 2017-2018 UIP.

 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.
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PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:

By the end of the 2016 – 2017 school year, we will increase the percent of students at a Proficient Level or higher, as

measured by the PARCC for ELA by grade level. 2016 PARCC: 3rd Grade 36%, 4th Grade 25%, 5th Grade 32%, 6th Grade

20%, 7th Grade 35%, and 8th Grade 29% 2017 PARCC Targets: 3rd Grade 45%, 4th Grade 48%, 5th Grade 50%, 6th Grade

48%, 7th Grade 58%, 8th Grade 51%

Performance:

Prior Year Target:

By the end of the 2016 – 2017 school year, we will increase the percent of students at a Proficient Level or higher as

measured by the PARCC Math Assessment by grade level. 

2016 PARCC: 3rd Grade 43% 4th Grade 27%, 5th Grade 40%, 6th Grade 22%, 7th Grade 14%, 8th Grade 18%.

2017 PARCC Targets: 3rd Grade 48%, 4th Grade 39%, 5th Grade 42%, 6th Grade 49%, 7th Grade 36%, 8th Grade 37%

Performance:

ACADEMIC

ACHIEVEMENT

(STATUS)

REFLECTION:

Our current Performance Rating of Performance is an improvement over last year's Improvement rating. The entire staff has taken steps to assure

all lessons, objectives and vocabulary are aligned with common core standards. The students have become increasingly more familiar with the

chrome books which are used daily in class. Staff has received extensive additional support and training with regard to CKLA and a new resource

from CKLA, Writer's Studio, Seven Steps to a Language Rich Interactive Classroom and Talk Read/Talk Write strategies, and CHAMPS classroom

management. PARCC/CMAS performance for 2016-17 includes: ELA - 3rd grade 47%, 4th grade 36%, 5th grade 42%, 6th grade 58%, 7th grade

60%, 8th grade 52%. Math - 3rd grade 32%, 4th grade 31%, 5th grade 45%, 6th grade 32%, 7th grade 28%, 8th grade 10%.  We surpassed our

prior year's performance percentages in all grades for the ELA Assessment by 11%, 11%, 10%, 38%, 25%, and 23% respectively. However, we

only met our performance targets that we set for ourselves in 3rd grade and our Middle School grade levels. The delta for these scores is: 2%,

-12%, -8%, +10%, +2%, +1% respectively. We surpassed our prior year's performance percentages in 4th, 5th, 6th and 7th grades for the

Math Assessment by 4%, 5%, 10% and 14% respectively. Math exceeded the prior year's performance targets that we set for ourselves in 5th

(3%) grade only. The delta for math scores is: -16%, -8%, +3%, -17%, -8%, -27%. Our math scores were not commensurate with our expectations,

however we did receive a rating of meets on our School Performance Framework for Elementary as well as Middle School.  While we don't want to

lower our standards it would be prudent to evaluate the process that we used to create our targets for math.

PERFORMANCE INDICATOR:  ACADEMIC GROWTH
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Prior Year Target: By the end of the 2016 – 2017 school year, the mean Reading Learning Gain for all students will improve from 1.06 to 1.07,

as measured by the Fall to Spring STAR Reading Assessment.

Performance:

Prior Year Target:
By the end of the 2016 – 2017 school year, the mean Math Learning Gain for all students will improve from 1.05 to 1.07, as

measured by the Fall to Spring STAR Math Assessment.

Performance:

Prior Year Target:

By the end of the 2016 – 2017 school year, we will increase student growth by 3-5% as measured by the PARCC Math

Assessment. 

2016 PARCC: 4th Grade 28.5%, 5th Grade 66.5%, 6th Grade 22%, 7th Grade 30%, 8th Grade 40.5%.

2017 PARCC Targets: 4th Grade 30%, 5th Grade 68%, 6th Grade 23%, 7th Grade 32%, 8th Grade 43%.

Performance:

Prior Year Target:

By the end of the 2016 – 2017 school year, we will increase student growth by 5% as measured by the PARCC for ELA. 

2016 PARCC: 4th Grade 33%, 5th Grade 49%, 6th Grade 27.5%, 7th Grade 45%, and 8th Grade 39%

2017 PARCC Targets: 4th Grade 35%, 5th Grade 51%, 6th Grade 29%, 7th Grade 47%, and 8th Grade 41%

Performance:

Prior Year Target:

Increase our school percentile ranking in Math to:

Elementary 87 SGP

Middle School 74 SGP

Performance:

Prior Year Target:
Increase our school percentile ranking in Reading to: 

Elementary 79 SGP, Middle School 88 SGP

Performance:

As a school we did meet our first target of a mean Reading Learning Gain for all students of 1.07, as measured by the Fall to Spring STAR

Reading Assessment. We achieved a 1.08 mean Reading Learning Gain. However the overall score was bolstered by 1st grades 1.26 and 2nd

grades 1.12, these are the only two grades levels that achieved above the target reading Learning Gain. We did not achieve our second target of
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ACADEMIC

GROWTH

REFLECTION:

a mean Math Learning Gain for all students of 1.07, as measured by the Fall to Spring STAR Math Assessment. We achieved a 1.05 mean Math

Learning Gain for all students with 1st, 2nd and 5th grades scoring at or above the 1.07 mean Math Learning Gain. 

 

Current Performance

Data Trends:

In analyzing the available data, we looked for the most significant increases or decreases within grade levels or disaggregated groups in order to determine

which trends were the most notable.  They are as follows: 

We identified the following trends in Academic Achievement: DIBELSNext scores for students who were reading at benchmark 2015-2016 indicate first and

fifth grade students scored well above average progress, third and fourth grade students scored above average progress, Kindergarten and second grade

students made average progress. This year the overall percent of DIBELSNext benchmark scores that are proficient or advanced indicate Well Above

Average progress for 1st and 4th grades, Above Average progress for Kindergarten and Average Progress for 2nd, 3rd and 5th grades.

The ELA proficiency percentile scores (met or exceeded) for ICA elementary students stayed about the same as they went from 32% in 2015 to 31% in

2016.  The ELA proficiency percentile scores (met or exceeded) for ICA Middle School students saw a significant drop as they went from 38% in 2015 to

28% in 2016. The Math proficiency percentile scores (met or exceeded) for ICA elementary students stayed steady at 37% in both 2015 and 2016.  The Math

proficiency percentile scores (met or exceeded) for ICA Middle school students dropped from 23% in 2015 to 18% in 2016. This is at least in part due to shift

in testing for algebra and geometry.

We identified the following trends in Academic Growth:  DIBELSNext progress for students 2015-2016 who began the year well below benchmark indicate

first and fifth grade students made well above average progress, third and fourth grade students made above average progress, kindergarten and second grade

students made average progress.  Current DIBELSNext ELAT descriptors for 2016-2017 indicate fourth grade students scored 79% BOY to 83% MOY

which indicates Well Above Average progress while fifth grade 79% BOY to 81% MOY made Average progress, 1st grade scored 63% BOY to 90% MOY

which is Well Above Average progress, second grade scored 76% BOY to 76% MOY which is Average progress, Kindergarten scored 54% BOY to 75%

MOY which indicates Above Average progress and third grade scored 74% BOY to 76% MOY which indicates Average progress.  The overall 2015-2016

STAR Reading % of students at or above grade level moved from 52.5% BOY to 63.2% EOY School wide with an overall learning gain of 1.061. The

overall 2015-2016 STAR Math % of students at or above grade level moved from 70.3% BOY to 80.2% EOY School wide with an overall learning gain of

1.050. These scores indicate an upward trend in academic growth.
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Trend Analysis

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Our current Academic Achievement (Status) of Performance is an improvement from last years (Status) Approaching which was not commensurate with our expectations

as a school. PARCC ELA, Math and Science results for academic achievement indicate that elementary students achieved a Meets status for all students on PARCC,

Only a few disaggregated groups received an approaching status in ELA and Math. PARCC ELA an Math results for academic achievement indicate that middle school

students achieved a Meets status for all students with only two disaggregated groups at an approaching status . Science results showed an approaching status for all

students and groups. We achieved at a higher level in five of the six categories as compared to 2015-16.

 Increasing then stableTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

In analyzing the available data, we looked for the most significant increases or decreases within grade levels or disaggregated groups in order to determine which trends

were the most notable. They are as follows: We identified the following trends in Academic Growth: DIBELSNext scores for students who were reading at or above

benchmark 2016-2017 indicate grade K-2 students made well above average progress, second grade students made above average progress, third and fifth grade

students made average progress, fourth grade students made above average progress. The overall DIBELSNext benchmark score was 71% BOY and 86% EOY which

ELAT identifies as Above Average for typical benchmark growth. As compared to the overall DIBELSNext benchmark score for 2015-2016 which was 69% BOY and 83%

EOY which ELAT identifies as Well Above Average for typical benchmark growth. While the descriptor moved from Well Above Average to Above Average, as a school

we increased our growth % of students performing at or above benchmark. In 2015-2016 we had a 14% increase and in 2016-2017 we had a 15% increase, this is a

change of +1% growth. We can safely say we maintained our literacy growth trend after starting at a higher percent of students benchmark or above.

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Growth GapsPerformance Indicator Target:
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On the preliminary 2017 SPF, ICA earned Meets in the performance indicator of Academic Growth. We identified the following trends in Academic Growth Gaps: In

Elementary we are at (status) Meets in math with an increase of 7.5% in our MGP, and Approaching in ELA with an increase of .5% MGP for growth. In middle school we

received Exceeds in ELA with an increase of 44.5% MGP, and Meets in math with an increase of 28.5%.

Root Causes

Priority Performance Challenge: Growth in Reading

ELAT growth, according to DIBELSNext and CMAS results Third grade, Fourth Grade. and Fifth grade are making less progress with students who begin the

year below benchmark.

Root Cause: CKLA Curriculum Implementation

We are committed to implementation of the CKLA curriculum with fidelity. Our purchase of 2nd Edition has supported a closer alignment to Standards

based objectives, but has required time for teachers to gain mastery with the tool. Engagement with writing inside CKLA is still a concern, as students

are not proficient in reading informational text and written expression.

Root Cause: Depth of Knowledge Questions

Level of questioning was not consistent with instructional rigor required to reach DOK levels 3 and 4.

Root Cause: Instructional Strategies

Our staff had previously been trained in a classical education model where teachers deliver content directly to the student, especially at the elementary

level. This model requires few instructional strategies. In order to respond to expectations of the common core and 21st century skills, students need a

variety of learning modalities and a higher engagement level. In particular, student writing, speaking and thinking needed to be infused into our daily

instructional expectations.

Priority Performance Challenge: PARCC Math Scores

PARCC Math Scores in 2016-2017 showed a decline in scores for 3rd grade. Across grade levels in specific sub-categories performance is not strong.

Identified areas of challenge are reasoning and major content.

Root Cause: Instructional Time

Instructional time not used proficiently in the classrooms, lack of time spent on grade level standards aligned instruction.

Root Cause: Growth Gaps in Struggling Students
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We nearly met our annual Math growth goals, however disaggregated groups of students did not meet benchmark despite making over a full year of

growth. Students with significant learning gaps did not make enough progress to close the learning gap.

Root Cause: Depth of Knowledge Questions

Level of questioning was not consistent with instructional rigor required to reach DOK levels 3 and 4.

Root Cause: Lack of Alignment to Common Core Standards

Lack of alignment to common core standards meant we were not specifically targeting vocabulary, modeling and reasoning of Common Core

Standards.

Root Cause: Instructional Strategies

Our staff had previously been trained in a classical education model where teachers deliver content directly to the student, especially at the elementary

level. This model requires few instructional strategies. In order to respond to expectations of the common core and 21st century skills, students need a

variety of learning modalities and a higher engagement level. In particular, student writing, speaking and thinking needed to be infused into our daily

instructional expectations.

Priority Performance Challenge: PARCC ELA Scores

PARCC ELA Growth Scores in 2016-2017 for elementary were at a status level of Approaching. Though we saw improved scores in all grade levels, we are

still not performing in the identified areas of reading informational text and writing expression.

Root Cause: Implementation of New Writing benchmark assessment and services

We have purchased and are implementing Writing Studio which is a companion program to CKLA, Writing Studio is a standards based writing and

benchmark assessment program.

Root Cause: Depth of Knowledge Questions

Level of questioning was not consistent with instructional rigor required to reach DOK levels 3 and 4.

Root Cause: Disaggregated Groups

Analysis of STAR scores exposes need to address Q3 and Q4 students not growing.

Root Cause: Instructional Strategies
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Our staff had previously been trained in a classical education model where teachers deliver content directly to the student, especially at the elementary

level. This model requires few instructional strategies. In order to respond to expectations of the common core and 21st century skills, students need a

variety of learning modalities and a higher engagement level. In particular, student writing, speaking and thinking needed to be infused into our daily

instructional expectations.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

Priority Challenges Rationale:

Once we identified root causes for the low scores, we were able to target specific goals in order to focus our efforts in the coming year.  Trends in our data

over time helped us prioritize and identify the most significant challenges. We used all local and state metrics available to determine which trends were

ELAT growth, according to DIBELSNext results, Third, Fourth andstatistically most significant.  Our priority performance challenges are; growth in reading, 

Fifth Grade are making less progress with students who begin the year below benchmark PARCC Math Scores in 2016-2017 showed a decline in scores. 

for 3rd grade. Across grade levels in specific sub-categories performance is not strong. Identified areas of challenge are reasoning and major

content. PARCC ELA Growth Scores in 2016-2017 for elementary were at a status level of Approaching. Though we saw improved scores in all grade

levels, we are still not performing in the identified areas of reading informational text and writing expression. The lack of resources or implementation of

curriculum to measure gaps in writing growth continue to be a concern. Our staff had previously been trained in a classical education model where teachers

deliver content directly to the student, especially at the elementary level. This model requires few instructional strategies. In order to respond to

expectations of the common core and 21st century skills, students need a variety of learning modalities and a higher engagement level. In particular,

student writing, speaking and thinking need to be infused into our daily instructional expectations. CHAMPS gives our teachers some of these tools.

Provide a rationale for how these Root Causes were selected and verified:

Root Causes Rationale:

We did not have a vertical, standards based benchmark assessment for writing. Lack of reading curriculum and resources meant we were not specifically

targeting vocabulary of Common Core Standards. We transitioned our K-5 reading curriculum in 2015-2016 to CKLA. In spite of extensive training it took

several months for teachers to gain proficiency with the new curriculum. ELAT growth, according to DIBELSNext results, Kindergarten and Second grade

are making less progress with students who begin the year well below benchmark. Instructional time was not used proficiently in the classrooms, lack of

time spent on grade level standards aligned instruction. Level of questioning was not consistent with instructional rigor required to reach DOK levels 3 and

4. Inconsistent targeted differentiated instruction by grade levels did not meet student needs.  Our annual data historically shows a continual deficiency in

We nearly met our annual Math growth goals, however disaggregated groups of students didthe lack of academic growth in our students with growth gaps.  

not meet benchmark despite making over a full year of growth. Students with significant learning gaps did not make enough progress to close the learning

gap. Until 2015-2016, ELL and GT populations were not identified. New RTI process was in it's first year of implementation. PARRC, STAR/Renaissance,

WIDA Access and DIBELSNext data were used to determine the significance of the learning gaps of our students with disabilities who need to catch up. 
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Over the past three years our school has made the change from paper pencil tests in 2013-2014, to laptops in 2014-2015, then to chrome books in

2015-2016. This shift in technology meant that students had to not only adjust to a new test in PARRC but also they had to learn how to navigate the test on

new technology each year. Our staff had previously been trained in a classical education model where teachers deliver content directly to the student,

especially at the elementary level. This model requires few instructional strategies. In order to respond to expectations of the common core and 21st century

skills, students need a variety of learning modalities and a higher engagement level. In particular, student writing, speaking and thinking needed to be

infused into our daily instructional expectations.

Action Plans
Planning Form

Commit to an intentional focus on Literacy in K-5

What would success look like: Commit to an intentional focus on Literacy instruction in grades K-5 with a goal of ensuring all students are proficient in reading and

analysis across grade levels and genres.

Describe the research/evidence base supporting the strategy: Research confirms that students not on grade level by third grade continue to fall behind. Research

also supports depth of knowledge instruction, guiding students to think critically.

Associated Root Causes:

Disaggregated Groups:

Analysis of STAR scores exposes need to address Q3 and Q4 students not growing.

Instructional Strategies:

Our staff had previously been trained in a classical education model where teachers deliver content directly to the student, especially at the elementary level.

This model requires few instructional strategies. In order to respond to expectations of the common core and 21st century skills, students need a variety of

learning modalities and a higher engagement level. In particular, student writing, speaking and thinking needed to be infused into our daily instructional

expectations.

Implementation of New Writing benchmark assessment and services:



Page 14 of 20

We have purchased and are implementing Writing Studio which is a companion program to CKLA, Writing Studio is a standards based writing and benchmark

assessment program.

CKLA Curriculum Implementation:

We are committed to implementation of the CKLA curriculum with fidelity. Our purchase of 2nd Edition has supported a closer alignment to Standards based

objectives, but has required time for teachers to gain mastery with the tool. Engagement with writing inside CKLA is still a concern, as students are not

proficient in reading informational text and written expression.

Depth of Knowledge Questions:

Level of questioning was not consistent with instructional rigor required to reach DOK levels 3 and 4.

Instructional Time:

Instructional time not used proficiently in the classrooms, lack of time spent on grade level standards aligned instruction.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

MTSS/RTI Task

Force

MTSS/RTI Task Force will meet with classroom teachers to help

with intervention process and implementation/documentation

09/15/2017

05/25/2018

Weekly

MTSS/RTI Task Force Members

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Our 6 new teachers were given an in depth introduction to our

Curriculum, Core

Knowledge Scope

and Sequence,
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New Teacher

Orientation

school policies and procedures as well as our curriculum. This in

depth look at curriculum includes training on how to utilize Saxon

Math and CKLA as well as how to utilize the scope and sequence

to include all elements of The Core Knowledge Sequence.

07/24/2017

07/27/2017

Imagine

Acceleration

Model, 6

Measures of

Excellence

Curriculum

Coaches, New

Staff

Imagine Teacher

University

Review of school practices and procedures as well as intentional

focus on standards driven instruction and best practices for CKLA,

Saxon Math and Core Knowledge curriculum.

07/31/2017

08/01/2017

Curriculum,

Colorado

Academic

Standards,

Chromebooks

Administration,

Curriculum

coaches, Mentors

and Staff

MTSS Process

Train staff on use of MTSS/RTI process including how to keep

documentation in Alpine.

09/15/2017

09/15/2017

MTSS/RTI

documentation,

Chromebooks,

Alpine

Achievement

Curriculum

Coaches, Admin,

RTI/MTSS Task

Force, Classroom

Teachers

Commit to Standards Aligned Math Instruction

What would success look like: Teachers align units and lesson plans to specific standards. Time is committed for modeling and reasoning in math. Standards are

embedded within instruction and standards based vocabulary is clearly communicated to students.

Describe the research/evidence base supporting the strategy: Research shows that students lack critical thinking in mathematics. Common Core standards explicitly

address opportunities and strategies for critical thinking.

Associated Root Causes:

Instructional Time:

Instructional time not used proficiently in the classrooms, lack of time spent on grade level standards aligned instruction.
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Instructional Strategies:

Our staff had previously been trained in a classical education model where teachers deliver content directly to the student, especially at the elementary level.

This model requires few instructional strategies. In order to respond to expectations of the common core and 21st century skills, students need a variety of

learning modalities and a higher engagement level. In particular, student writing, speaking and thinking needed to be infused into our daily instructional

expectations.

Disaggregated Groups:

Analysis of STAR scores exposes need to address Q3 and Q4 students not growing.

Growth Gaps in Struggling Students:

We nearly met our annual Math growth goals, however disaggregated groups of students did not meet benchmark despite making over a full year of growth.

Students with significant learning gaps did not make enough progress to close the learning gap.

Depth of Knowledge Questions:

Level of questioning was not consistent with instructional rigor required to reach DOK levels 3 and 4.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Implementation of Writing Studio Program and Benchmark Assessments

What would success look like: Implementation of Writing Studio Program and Benchmark Assessments with fidelity and 100% completion of the lessons aligned to

specific content.
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Describe the research/evidence base supporting the strategy: Research shows that writing aligned with standards and cross curricular content strands increases

breadth and depth of student knowledge.

Associated Root Causes:

Lack of Alignment to Common Core Standards:

Lack of alignment to common core standards meant we were not specifically targeting vocabulary, modeling and reasoning of Common Core Standards.

Depth of Knowledge Questions:

Level of questioning was not consistent with instructional rigor required to reach DOK levels 3 and 4.

Implementation of New Writing benchmark assessment and services:

We have purchased and are implementing Writing Studio which is a companion program to CKLA, Writing Studio is a standards based writing and benchmark

assessment program.

Instructional Time:

Instructional time not used proficiently in the classrooms, lack of time spent on grade level standards aligned instruction.

Instructional Strategies:

Our staff had previously been trained in a classical education model where teachers deliver content directly to the student, especially at the elementary level.

This model requires few instructional strategies. In order to respond to expectations of the common core and 21st century skills, students need a variety of

learning modalities and a higher engagement level. In particular, student writing, speaking and thinking needed to be infused into our daily instructional

expectations.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status
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CKLA Writing

Studio

Staff will implement use of CKLA Writing Studio to include use of

all available resources and differentiation materials.

08/18/2017

05/25/2018

Weekly

Classroom Teachers

CKLA Writing

Studio Benchmark

Staff will use Benchmark assessments to track use of student's

writing growth and progress.

08/18/2017

05/25/2018

Quarterly

Classrooms Teachers, Academic

Coaches

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

CKLA Writing

Studio Training

CKLA Trainer trained staff on curriculum implementation of CKLA

Writing Studio to include use of all available resources and

differentiation.

08/18/2017

08/18/2017

CKLA Writing

Studio, curriculum,

Chromebooks

CKLA Trainer,

Curriculum

Coaches,

Classroom

Teachers

School Target Setting

   Priority Performance Challenge : Growth in Reading

  Academic Growth   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: 

2018-2019: 

ANNUAL

PERFORMANCE

TARGETS
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 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : PARCC Math Scores

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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   Priority Performance Challenge : PARCC ELA Scores

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

PROFESSIONAL DEVELOPMENT

Description:

Students will be targeted based on need through the DIBELS math screener and instructed in small groups with a new intervention called Math Recovery.

Through this gaps in math will be addressed which should impact growth positively.

TIER 3 PROFESSIONAL DEVELOPMENT

Description:
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Students with disabilities will grow with additional professional development of SPED teachers in remediating math. This intentional approach should impact

growth scores by allowing students to master precursor skills. Our second year with the Sonday intervention should also promote an increase in

achievement through improving foundational reading skills. Teachers should increase effectiveness in teaching CKLA though further professional

development and increase PD on early literacy skills. AIMSWeb probes should show improvements that translate to PARCC.

ADDITIONAL INTERVENTION

Description:

Students will achieve growth through added intervention and tracking. We have added a reading tutor to address the needs of students struggling to reach

benchmark. Those students are showing growth at MOY and we expect that to continue through EOY. Students who are high strategics or fragile

benchmarks are also receiving added targeted intervention, which has not happened in the past. The data should show more of these students achieving

benchmark at EOY which should impact reading scores at grades 3-5. Teachers will show increased understanding of the CKLA curriculum which will

impact student growth positively and additional training should help this along as well.

PROFESSIONAL DEVELOPMENT

Description:

Students will be targeted based on need through the DIBELS math screener and instructed in small groups with a new intervention called Math Recovery.

Through this gaps in math will be addressed which should impact growth positively.

TIER 3 PROFESSIONAL DEVELOPMENT

Description:

Students with disabilities will grow with additional professional development of SPED teachers in remediating math. This intentional approach should impact

growth scores by allowing students to master precursor skills. Our second year with the Sonday intervention should also promote an increase in

achievement through improving foundational reading skills. Teachers should increase effectiveness in teaching CKLA though further professional

development and increase PD on early literacy skills. AIMSWeb probes should show improvements that translate to PARCC.

ADDITIONAL INTERVENTION
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Description:

Students will achieve growth through added intervention and tracking. We have added a reading tutor to address the needs of students struggling to reach

benchmark. Those students are showing growth at MOY and we expect that to continue through EOY. Students who are high strategics or fragile

benchmarks are also receiving added targeted intervention, which has not happened in the past. The data should show more of these students achieving

benchmark at EOY which should impact reading scores at grades 3-5. Teachers will show increased understanding of the CKLA curriculum which will

impact student growth positively and additional training should help this along as well.

Then we will address...

EUREKA CURRICULUM IMPLEMENTATION

Description:

The curriculum needs adjustment to address the growth of students. Eureka, in 4th grade, has the decimal unit just after testing. Lack of exposure to this

unit could contribute to the lack of growth. We lacked an specific and intensive intervention tool. We need increased Professional Development to

understand how to spot and support gaps in math.

MATH/READING PROFESSIONAL DEVELOPMENT

Description:

MRES needed additional validated interventions in early literacy to address needed. MRES needed to provide further professional development to help

teachers master literacy. Math intervention needed to address gaps for students and help them establish essential skills.

CORE CURRICULUM (CKLA)

Description:

CKLA needs to be fully implemented (2nd year of adoption). We need time to see if the phonics and skills strand impacts this further as students move up

in grades.

PROFESSIONAL DEVELOPMENT IN LITERACY
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Description:

We need professional development to continue in literacy. LETRS training and CKLA to improve capacity in teachers.

EUREKA CURRICULUM IMPLEMENTATION

Description:

The curriculum needs adjustment to address the growth of students. Eureka, in 4th grade, has the decimal unit just after testing. Lack of exposure to this

unit could contribute to the lack of growth. We lacked an specific and intensive intervention tool. We need increased Professional Development to

understand how to spot and support gaps in math.

MATH/READING PROFESSIONAL DEVELOPMENT

Description:

MRES needed additional validated interventions in early literacy to address needed. MRES needed to provide further professional development to help

teachers master literacy. Math intervention needed to address gaps for students and help them establish essential skills.

CORE CURRICULUM (CKLA)

Description:

CKLA needs to be fully implemented (2nd year of adoption). We need time to see if the phonics and skills strand impacts this further as students move up

in grades.

PROFESSIONAL DEVELOPMENT IN LITERACY

Description:

We need professional development to continue in literacy. LETRS training and CKLA to improve capacity in teachers.

Then we will change current trends for students
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ACADEMIC GROWTH IN MATH

Description:

For the past three years, Meridian Ranch's Academic Growth as reported on the School Performance Framework (excluding 2015) has declined on state

assessments from "meets" to "approaching" 58-45.

ACADEMIC ACHIEVEMENT STUDENTS WITH DISABILITIES

Description:

MRES school performance framework indicates that student with disabilities was well below growth in English Language Arts at 32.

ACADEMIC GROWTH IN ELA

Description:

MRES school performance framework indicates that growth in ELA is approaching state expectations with an MGP of 40.

ACADEMIC GROWTH IN MATH

Description:

For the past three years, Meridian Ranch's Academic Growth as reported on the School Performance Framework (excluding 2015) has declined on state

assessments from "meets" to "approaching" 58-45.

ACADEMIC ACHIEVEMENT STUDENTS WITH DISABILITIES

Description:

MRES school performance framework indicates that student with disabilities was well below growth in English Language Arts at 32.

ACADEMIC GROWTH IN ELA
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Description:

MRES school performance framework indicates that growth in ELA is approaching state expectations with an MGP of 40.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Sheehan  Freeman-ToddName:  PrincipalTitle:

 10480 Rainbow Bridge DrMailing Street:  Colorado Springs Colorado 80831Mailing City / State/ Zip Code:

Phone:(719) 494-2902  sfreeman-todd@d49.orgEmail:

 Ed  KulbackiName:  Assistant PrincipalTitle:

 10480 Rainbow Bridge DrMailing Street:  Peyton CO Colorado 80831Mailing City / State/ Zip Code:

Phone:(719) 494-2903  ekulbacki@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Narrative:  Meridian Ranch Elementary School (MRES) is located in Eastern El Paso County in Falcon School District 49. We are a public elementary school servicing

students in grades K-5. Meridian Ranch has approximately 727 students that all receive core and differentiated instruction in Math, Reading, Writing, and Perspective

courses (Gym, Music, Art, Technology, and Project Based Learning).  MRES is a performance school and has a positive and rich culture that places student learning first.

 MRES's performance is approaching in growth gaps as well.

As part of our Unified Improvement Plan development the DLT (Data Leadership Team) members reviewed the 1 year and 2 year school performance frameworks to

http://www.cde.state.co.us/schoolview/performance
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begin the school improvement planning process. Staff participated in a data dig exploring test scores from assessments such as PARCC scores from the last two years

and DIBELS scores from the past 3 years.  The team found trends in the disaggregated data amongst different subgroups.  They then prioritized those trends analyzing

what growth points should be attacked immediately to target growth and success for the students at MRES.  

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:
Increase the median growth percentile in ELA achievement by 10 from 1 to 11. Increase the median growth percentile of Math

achievement by 8 from 11 to 19.

Performance:

Prior Year Target:
Our goal is to increase the overall mean scale score by 5% for reading from 788.45 to 827.87 which is in the meets/exceeds

category.

Performance:

Prior Year Target:
Increase the median growth percentile in ELA achievement by 10 from 1 to 11. Increase the median growth percentile of Math

achievement by 8 from 11 to 19.

Performance:

Prior Year Target:
Our goal is to increase the overall mean scale score by 5% for reading from 788.45 to 827.87 which is in the meets/exceeds

category.

Performance:

ACADEMIC

ACHIEVEMENT

(STATUS)

REFLECTION:

According to 1-year SPF Meridian Ranch did not reach their prior year targets in academic achievement in reading or math.  MRES performed

at 747.2, a two point increase, but did not reach the goal of 819.94 in math.   Additionally, We did not meet the target for academic growth in

reading. We scored 749.5 which was a decline of 1.4 mean scale score points from the previous year.

PERFORMANCE INDICATOR:  ACADEMIC GROWTH
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Prior Year Target: Increase the median growth percentile based on the school performance framework by 5 from 45.5 to 50.5.

Performance:

Prior Year Target: Increase the median growth percentile in ELA as reported by the school performance framework report by 5 from 40 to 45.

Performance:

Prior Year Target:
Our goal is to increase the overall mean scale score by 5% for reading from 788.45 to 827.87 which is in the meets/exceeds

category.

Performance:

Prior Year Target: Increase the median growth percentile based on the school performance framework by 5 from 45.5 to 50.5.

Performance:

Prior Year Target: Increase the median growth percentile in ELA as reported by the school performance framework report by 5 from 40 to 45.

Performance:

Prior Year Target:
Our goal is to increase the overall mean scale score by 5% for reading from 788.45 to 827.87 which is in the meets/exceeds

category.

Performance:

Current Performance

Overall, Meridian Ranch is a Performance Plan school; however, in growth gaps the school is approaching.  The school outperforms the district and state of

Colorado in its achievement data in ''met'' across all grade levels for both Language Arts and Math.  Free/Reduced-Price Lunch Eligible students are approaching

in overall English Language Arts for achievement.  Students with disabilities did not meet the achievement target for ELA.  In mathematics achievement, school

performance meets however Free/Reduced-Price Lunch Eligible students are approaching in academic performance and students with disabilities did not meet.  In

academic growth, MRES is approaching in all sub groups for Math and ELA except students with disabilities.  Students with disabilities do not meet in ELA growth;

however, they meet in growth for Math.  Math is the only area where any sub group meets for growth.

Cohort groups in ELA that took the PARCC in 3rd and 4th grade show a decline in the ''met'' category.  Cohort groups that took PARCC in 4th and 5th grade show

a decline in ''exceeds'' and ''met'' when the first two years of testing are compared.
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MRES used Beacon as interim assessment last year only and the test was discontinued.  This year MRES is using ACT Aspire as its interim measure and we are

waiting to look at the second assessment to compare student progress.

On Dibels, MRES uses the Mclass system to collect student data regarding reading progress.  MRES has been very effective in increasing student benchmark

scores and improving the percentages  of students meeting expectations over the last 3 years.  MRES also is demonstrating reduced regression over the past

Summer break as intervention practices have improved.
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MRES performs at levels above all consortium states in reading from a global perspective.

3rd and 5th grade data improved from 14/15 to 15/16

4th grade data showed an increase in students approaching from 14/15 to 15/16

Cohort data in 3rd and 4th grade showed increases in exceeds expectation scores, but declines in met scores.
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Cohort data in 4th to 5th grade showed decreases in students who exceeded.  Students who met declined as well.

4th grade data indicated that informational text required further investigation.  

5th grade data indicated that a focus on literary texts needs evaluation.

 

Trend Analysis

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

MRES cohort of students moving from 3rd to 4th grade and taking PARCC showed an increase of exceeded scores from 4 to 7, but students who met expectations

dropped from 58 to 45. An increase in approaching in a cohort of students is a notable trend because fewer students are meeting expectations as they move up in grade

level. 4th to 5th grade cohort shows a similar issue ( Met dropped by 8 and exceeded dropped by 14).

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

MRES 3rd graders 2015 performed on PARCC at: Did not meet 8, Partially Met 15, Approached 25, Met 49, and Exceeded 3. 3rd Graders in 2016 performed at: Did not

meet 5, Partially Met 12, Approached 30, Met 45, Exceeded 8. The trend is notable since students meeting expectations dropped 17%.

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:
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MRES cohort of students moving from 3rd to 4th grade and taking PARCC showed an increase of exceeded scores from 4 to 7, but students who met expectations

dropped from 58 to 45. An increase in approaching in a cohort of students is a notable trend because fewer students are meeting expectations as they move up in grade

level. 4th to 5th grade cohort shows a similar issue ( Met dropped by 8 and exceeded dropped by 14).

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

MRES 3rd graders 2015 performed on PARCC at: Did not meet 8, Partially Met 15, Approached 25, Met 49, and Exceeded 3. 3rd Graders in 2016 performed at: Did not

meet 5, Partially Met 12, Approached 30, Met 45, Exceeded 8. The trend is notable since students meeting expectations dropped 17%.

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

MRES Academic growth reached 50% with the weighted points earned on the school performance framework on PARCC. Scores 53% and above earned a "meets"

score, so MRES earned an "approaching" rating for their performance. This is a notable trend for MRES since it has historically met expectations for growth.

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

MRES Academic growth reached 50% with the weighted points earned on the school performance framework on PARCC. Scores 53% and above earned a "meets"

score, so MRES earned an "approaching" rating for their performance. This is a notable trend for MRES since it has historically met expectations for growth.

Root Causes

Priority Performance Challenge: Academic Growth in Math

For the past three years, Meridian Ranch's Academic Growth as reported on the School Performance Framework (excluding 2015) has declined on state

assessments from "meets" to "approaching" 58-45.

Root Cause: Eureka Curriculum Implementation
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The curriculum needs adjustment to address the growth of students. Eureka, in 4th grade, has the decimal unit just after testing. Lack of exposure to

this unit could contribute to the lack of growth. We lacked an specific and intensive intervention tool. We need increased Professional Development to

understand how to spot and support gaps in math.

Priority Performance Challenge: Academic Achievement Students with Disabilities

MRES school performance framework indicates that student with disabilities was well below growth in English Language Arts at 32.

Root Cause: Math/Reading Professional Development

MRES needed additional validated interventions in early literacy to address needed. MRES needed to provide further professional development to help

teachers master literacy. Math intervention needed to address gaps for students and help them establish essential skills.

Priority Performance Challenge: Academic Growth in ELA

MRES school performance framework indicates that growth in ELA is approaching state expectations with an MGP of 40.

Root Cause: Core Curriculum (CKLA)

CKLA needs to be fully implemented (2nd year of adoption). We need time to see if the phonics and skills strand impacts this further as students move

up in grades.

Root Cause: Professional Development in Literacy

We need professional development to continue in literacy. LETRS training and CKLA to improve capacity in teachers.

Priority Performance Challenge: Academic Growth in Math

For the past three years, Meridian Ranch's Academic Growth as reported on the School Performance Framework (excluding 2015) has declined on state

assessments from "meets" to "approaching" 58-45.

Root Cause: Eureka Curriculum Implementation

The curriculum needs adjustment to address the growth of students. Eureka, in 4th grade, has the decimal unit just after testing. Lack of exposure to

this unit could contribute to the lack of growth. We lacked an specific and intensive intervention tool. We need increased Professional Development to

understand how to spot and support gaps in math.
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Priority Performance Challenge: Academic Achievement Students with Disabilities

MRES school performance framework indicates that student with disabilities was well below growth in English Language Arts at 32.

Root Cause: Math/Reading Professional Development

MRES needed additional validated interventions in early literacy to address needed. MRES needed to provide further professional development to help

teachers master literacy. Math intervention needed to address gaps for students and help them establish essential skills.

Priority Performance Challenge: Academic Growth in ELA

MRES school performance framework indicates that growth in ELA is approaching state expectations with an MGP of 40.

Root Cause: Core Curriculum (CKLA)

CKLA needs to be fully implemented (2nd year of adoption). We need time to see if the phonics and skills strand impacts this further as students move

up in grades.

Root Cause: Professional Development in Literacy

We need professional development to continue in literacy. LETRS training and CKLA to improve capacity in teachers.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

Academic Growth in Math:

MRES selected academic growth in math because we are in ''approaching'' status rather than ''meets.''  Our school was approaching in Free and Reduced

students as well as Minority students.  Our students with disabilities did not meet the Median Growth Percentile.  Overall math growth was ''approaching,''

so it was necessary to focus here.

Academic Achievement Students with Disabilities:

Students with disabilities did not meet expectations in either English Language Arts or Math.  Additionally, they did not meet expectations in growth for ELA.

Academic Growth ELA:
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MRES selected growth in ELA because we were ''approaching'' in overall growth according to the School Performance Framework.  Free and reduced and

Minority students were approaching according to the SPF.  Students with disabilities did not meet expectations for growth according the 1-year SPF.

Provide a rationale for how these Root Causes were selected and verified:

The root causes were selected through PLC and Data Leadership Team discussions.  The Leadership team has discussed many of these items to further

finalize the root causes.  Data from the 1-year SPF report and the Executive Summary of PARCC provided additional insight. We looked at previous SPF

reports as well and talked about curriculum and common formative assessment data to arrive at these conclusions.

Additional Narrative / Conclusion

Customarily the DLT has evaluated data from Scantron, DIBELS, and TCAP.  We moved from TCAP to the PARCC assessment for the 14-15 school year.  In addition,

D49 decided to discontinue using Scantron for the 2015-2016 school year.  Subsequently, the only measure that we have three years of data in is DIBELS.  In addition, the

PARCC assessment is simply a baseline this year, so we have no comparative data.  We did, however, look at DIBELS data to reflect on one of our root causes to make

phonics consistent across all grade levels and to be especially focused on Nonsense Word Fluency in 1st and 2nd grade.  We compared our year after year data to see if

percentages of students who were intensive and strategic had dropped.  It looks like we are improving and we expect continued growth in this area with our adoption of

CKLA (tier 1) and its systematic phonics approach,  We have also adopted Sonday, which is a tier 3 intensive program that focuses on specific phonics skills until mastery

is established.  The graph indicates improvement is occurring over the three year period.

PARCC data in Reading, Writing, and Math and across all sub groups (minority students, free/reduced students, and students with a disability) Meridian Ranch

experienced gains in percentile ranking in al for the 14/15 school year.  With continued implementation and fidelity of the Eureka Math curriculum in its second year we

should see further increases.  Our first year with CKLA is targeting K-3 literacy specifically and should address our NWF gaps with systematic phonics, which should further

our reading percentile ranking.
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Action Plans
Planning Form

Professional Development

What would success look like: Students will be targeted based on need through the DIBELS math screener and instructed in small groups with a new intervention

called Math Recovery. Through this gaps in math will be addressed which should impact growth positively.

Associated Root Causes:

Eureka Curriculum Implementation:

The curriculum needs adjustment to address the growth of students. Eureka, in 4th grade, has the decimal unit just after testing. Lack of exposure to this unit

could contribute to the lack of growth. We lacked an specific and intensive intervention tool. We need increased Professional Development to understand how

to spot and support gaps in math.

Implementation Benchmarks Associated with MIS

Start/End/
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IB Name Description Repeats Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Tier 3 Professional Development

What would success look like: Students with disabilities will grow with additional professional development of SPED teachers in remediating math. This intentional

approach should impact growth scores by allowing students to master precursor skills. Our second year with the Sonday intervention should also promote an increase in

achievement through improving foundational reading skills. Teachers should increase effectiveness in teaching CKLA though further professional development and

increase PD on early literacy skills. AIMSWeb probes should show improvements that translate to PARCC.

Associated Root Causes:

Math/Reading Professional Development:

MRES needed additional validated interventions in early literacy to address needed. MRES needed to provide further professional development to help

teachers master literacy. Math intervention needed to address gaps for students and help them establish essential skills.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Additional Intervention

What would success look like: Students will achieve growth through added intervention and tracking. We have added a reading tutor to address the needs of students

struggling to reach benchmark. Those students are showing growth at MOY and we expect that to continue through EOY. Students who are high strategics or fragile
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benchmarks are also receiving added targeted intervention, which has not happened in the past. The data should show more of these students achieving benchmark at

EOY which should impact reading scores at grades 3-5. Teachers will show increased understanding of the CKLA curriculum which will impact student growth positively

and additional training should help this along as well.

Associated Root Causes:

Core Curriculum (CKLA):

CKLA needs to be fully implemented (2nd year of adoption). We need time to see if the phonics and skills strand impacts this further as students move up in

grades.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Professional Development

What would success look like: Students will be targeted based on need through the DIBELS math screener and instructed in small groups with a new intervention

called Math Recovery. Through this gaps in math will be addressed which should impact growth positively.

Associated Root Causes:

Eureka Curriculum Implementation:

The curriculum needs adjustment to address the growth of students. Eureka, in 4th grade, has the decimal unit just after testing. Lack of exposure to this unit

could contribute to the lack of growth. We lacked an specific and intensive intervention tool. We need increased Professional Development to understand how

to spot and support gaps in math.

Implementation Benchmarks Associated with MIS

Start/End/
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IB Name Description Repeats Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Tier 3 Professional Development

What would success look like: Students with disabilities will grow with additional professional development of SPED teachers in remediating math. This intentional

approach should impact growth scores by allowing students to master precursor skills. Our second year with the Sonday intervention should also promote an increase in

achievement through improving foundational reading skills. Teachers should increase effectiveness in teaching CKLA though further professional development and

increase PD on early literacy skills. AIMSWeb probes should show improvements that translate to PARCC.

Associated Root Causes:

Math/Reading Professional Development:

MRES needed additional validated interventions in early literacy to address needed. MRES needed to provide further professional development to help

teachers master literacy. Math intervention needed to address gaps for students and help them establish essential skills.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Additional Intervention

What would success look like: Students will achieve growth through added intervention and tracking. We have added a reading tutor to address the needs of students

struggling to reach benchmark. Those students are showing growth at MOY and we expect that to continue through EOY. Students who are high strategics or fragile
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benchmarks are also receiving added targeted intervention, which has not happened in the past. The data should show more of these students achieving benchmark at

EOY which should impact reading scores at grades 3-5. Teachers will show increased understanding of the CKLA curriculum which will impact student growth positively

and additional training should help this along as well.

Associated Root Causes:

Core Curriculum (CKLA):

CKLA needs to be fully implemented (2nd year of adoption). We need time to see if the phonics and skills strand impacts this further as students move up in

grades.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

School Target Setting

   Priority Performance Challenge : Academic Growth in Math

  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Increase the median growth percentile based on the school performance frameworkby 5 from 53.5 to 58.55.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Academic Achievement Students with Disabilities

ANNUAL

PERFORMANCE

TARGETS
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   Priority Performance Challenge : Academic Achievement Students with Disabilities

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Increase the median growth percentile in ELA achievement by 5 from 11 to 16. Increase the median growth

percentile of Math achievement by 8 from 19 to 27.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Academic Growth in ELA

  Academic Growth   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Increase the median growth percentile in ELA as reported by the school performance framework report by 5 from 45

to 50.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Academic Growth in Math

  Academic Growth   PERFORMANCE INDICATOR: 

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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 MMEASURES / METRICS:

2017-2018: Increase the median growth percentile based on the school performance frameworkby 5 from 53.5 to 58.55.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Academic Achievement Students with Disabilities

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Increase the median growth percentile in ELA achievement by 5 from 11 to 16. Increase the median growth

percentile of Math achievement by 8 from 19 to 27.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Academic Growth in ELA

  Academic Growth   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Increase the median growth percentile in ELA as reported by the school performance framework report by 5 from 45

to 50.

2018-2019: 

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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 INTERIM MEASURES FOR 2017-2018:
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Executive Summary
If we...

MAJOR IMPROVEMENT STRATEGY #1 EFFECTIVE TEACHING IN EVERY CLASSROOM

Description:

Ensure that all teachers’ classrooms are offering an innovative culture with purposeful learning opportunities and personalized environments, aligned with

Colorado Academic Standards. These opportunities will promote the development of thoughtful problem solvers and critical thinkers while raising academic

achievement.

MAJOR IMPROVEMENT STRATEGY #2 COLLABORATIVE ONGOING PROFESSIONAL DEVELOPMENT

Description:
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Through a personalized approach to professional development, educators at Odyssey Elementary will be empowered to hone and advance their skills,

ultimately establishing themselves as world-class educators.

MAJOR IMPROVEMENT STRATEGY #3- STUDENT- CENTERED SCHOOLS

Description:

Through effective stakeholder engagement and support structures, learners throughout our community will experience a vast range of new possibilities

while building lifelong, positive relationships that strengthen the school, neighborhood, and surrounding areas.

Then we will address...

EFFECTIVE TEACHING IN EVERY CLASSROOM

Description:

There is a discrepancy between evaluation data and student performance data. The majority of the evaluations of teacher effectiveness highly proficiency

and student data show growth but low proficiency. There is a clear need for a focus to be on improving the instructional delivery of units, lessons, and

assessments that are aligned with CAS and needs of all learners. The areas that we analyze will be learning goals aligned to critical thinking and problem

solving. noticing when students are not engaged, and tracking student progress. There is a need for professional development and continuous feedback

through the implementation of aligning objectives to the rigor of state standards and creating opportunities for critical thinking and problem solving

throughout each unit by focusing on the level of Bloom’s Taxonomy in the objectives and formative assessment.

COLLABORATIVE ONGOING PROFESSIONAL DEVELOPMENT

Description:

Based on analysis of our PLC structure and feedback from Early Literacy Grant Consultant next steps in our PLC structure is needed. Research and

purpose behind professional learning communities is to ensure students are learning and develop a culture of collaborative school improvement. In order to

have an impact on student achievement and increase growth for all students, there is a need to have job embedded professional development and

planning.
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STUDENT CENTERED SCHOOL

Description:

Teacher, parent and community input and survey results showed a need for a focus on preparing students to be effective citizens. Student/teacher

relationships and a positive environment are crucial to having students feel safe to take academic risks and become solutionary citizens and leaders.

Through the use of Capturing Kids Hearts strategies and the Leader in Me Character Education Program teachers will learn and implement strategies to

develop relationships with students. In addition, teachers will guide students in developing leadership skills needed for success as a 21st-century student.

Then we will change current trends for students

COLLABORATIVE ONGOING PROFESSIONAL DEVELOPMENT

Description:

Research and purpose behind PLC is to ensure students are learning and develop a culture of collaborative school improvement. Teachers have been

previously meeting during PLC time to have data focused conversations by setting goals, analyzing DIBELS progress monitoring data determining

instructional next steps. In order to have an impact on student achievement and increase growth for all students, there is a need to have targeted action

steps to have PLCs continue to use data to drive dialogue, collaborate on instructional driven planning and apply current 21st-century research into best

practices in the classroom. In addition to PLC to practice and learn planning strategies, teachers will have job embedded PD opportunities to increase their

repertoire of instructional strategies.

EFFECTIVE TEACHING IN EVERY CLASSROOM

Description:

Research and purpose behind PLC is to ensure students are learning and develop a culture of collaborative school improvement. Teachers have been

previously meeting during PLC time to have data focused conversations by setting goals, analyzing DIBELS progress monitoring data determining

instructional next steps. In order to have an impact on student achievement and increase growth for all students there is a need to have targeted action

steps to have PLCs continue to use data to drive dialogue, collaborate on instructional driven planning and apply current 21st century research into best

practices in the classroom. In addition to PLC to practice and learn planning strategies, teachers will have job embedded PD opportunities to increase their

repertoire of instructional strategies.

STUDENT CENTERED SCHOOL
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Description:

Student/teacher relationships and a positive environment are crucial to having students feel safe to take academic risks and become solutionary citizens

and leaders. Through the use of Capturing Kids Hearts strategies teachers will learn and implement strategies to develop relationships with students. In

addition through the use of Leader in Me, teachers will guide students in developing leadership skills needed for success as a 21st century student.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Odyssey Elementary (OES) is located in Northeast Colorado Springs in Falcon School District 49. It is a Pre-K -5th grade school serving a diverse population of 450

students. We currently have a teaching staff of 35 dedicated and hardworking teachers and classified staff members. Students come to OES from a variety of cultural

backgrounds. The school has approximately 43% of the students eligible for free/reduced lunch. OES is a Title I school. OES has an ELL program with 29 students

identified as a second language learner. In addition, Odyssey has over 40 students on an Individualize Educational Plan and two Significant Support Needs classrooms

that our Special Education team services.

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

 Title I Focus School

School Contact Information
 Sarah  McAfeeName:  PrincipalTitle:

 6275 Bridlespur AveMailing Street:  Colorado Springs Colorado 80922Mailing City / State/ Zip Code:

Phone:(719) 494-8622  smcafee@d49.orgEmail:

 Mike  WedorName: Title:

 6275 Bridlespur AveMailing Street:  Colorado Springs CO 80922Mailing City / State/ Zip Code:

Phone:(719) 494-8622  mwedor@d49.orgEmail:

http://www.cde.state.co.us/schoolview/performance
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Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Odyssey Elementary (OES) is located in Northeast Colorado Springs in Falcon School District 49. It is a Pre-K -5th grade school serving a diverse population of 450

students. We currently have a teaching staff of 35 dedicated and hardworking teachers and classified staff members. Students come to OES from a variety of cultural

backgrounds. The school has approximately 43% of the students eligible for free/reduced lunch. OES is a Title I school. OES has an ELL program with 29 students

identifies as a second language learner. In addition, Odyssey has over 40 students on an Individualize Educational Plan and two Significant Support Needs classrooms

that our Special Education team services.

Team Involvement- The Leadership team reviews building data annually to determine what areas of strength and weakness and to determine a root cause for areas

where improvement is needed. Observations are made and if programming changes need to occur. Data is shared with the staff as well as the School Advisory

Committee made up of parents, teachers, community member and administration. After reviewing the data the team provides input to see what areas in our previous UIP

we have met or not met. We then look at why the action steps have not been met and determine if we want to work on those actions the next year. If we have met the

action item to help our improvement strategies we analyze the effectiveness of them. In addition to analyzing action items to support improvement strategies, we look at

the data and revise our improvement strategies if need be.

Notable recent changes: This is the 2nd year of the Early Literacy Grant,; prestigious grant from Colorado Department of Education. Through the grant, the school has a

consultant supporting the school once a month and supports the Professional Development for teachers. We are in the third year of implementing a ELA program. We are

in the second year of developing an intervention block that supports every child receiving extra support or enrichment in reading.

 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:

Increase the percentage of students scoring at benchmark on DIBELS Next by 20 percentage points for the beginning of the

year to end of the year. Decrease the percentage of students scoring well below benchmark on Dibels Next by 10 percentage

points from year to end of the year.
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Performance: The students at OES grew 21% measured on DIBELS BOY to EOY.

ACADEMIC ACHIEVEMENT

(STATUS) REFLECTION:

The intervention block and focus on CORE instruction has supported the growth of OES students. The individual

intervention block is also supporting each individual needs. 

Current Performance

Students at Odyssey have been increasing reading achievement from the BOY to the EOY. The 2017-18 school year students BOY to MOY have increased 14%.

This is the largest growth at OES in the past four years at 14%. The data is continuing to trend up from BOY to EOY for the past three years. 

The area we will be focusing on to have improved is Kindergarten to First-grade data. Each year there is the regression. As well as EOY to the next year BOY.

Throughout the year we make gains as a school but the following year we start over. 

The 2015-16 PARCC average as a collective 3rd-5th grade was 34% of the student meet or exceed expectations. The 2016-17 PARCC data demonstrated an

increase in growth. An average collective 3rd-5th-grade average was 38% of our students meet or exceed expectations. We had a 4% increase of our students

meeting and exceeding expectations. This is an area of focus for core instruction. 

 

Trend Analysis

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

Odyssey students are on an incline in DIBELS reading and PARCC reading as a school. This is a notable trend because it is continuing to trend up and students are

continuing to grow.

Additional Trend Information:

DIBELS BOY K 1 2 3 4 5

14-15 47 65 67 72 57 59

15-16 42 67 69 58 68 59
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16-17 42 67 72 66 58 66

17-18 39 61 82 75 60 67

 

DIBELS MOY K 1 2 3 4 5

14-15 74 69 69 77 65 72

15-16 71 74 74 65 68 70

16-17 81 66 76 74 66 70

17-18 83 58 84 77 767 86

 

DIBELS EOY K 1 2 3 4 5

14-15 90 66 71 79 72 71

15-16 89 68 79 73 74 76

16-17 93 75 78 81 76 80

17-18            

 

PARCC DATA MEETS/EXCEEDS  3rd  4th 5th

14-15 22 29 38

15-16 32 35 36

16-17 34 43 37

17-18      

Root Causes

Priority Performance Challenge: Collaborative Ongoing Professional Development
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Research and purpose behind PLC is to ensure students are learning and develop a culture of collaborative school improvement. Teachers have been

previously meeting during PLC time to have data focused conversations by setting goals, analyzing DIBELS progress monitoring data determining

instructional next steps. In order to have an impact on student achievement and increase growth for all students, there is a need to have targeted action

steps to have PLCs continue to use data to drive dialogue, collaborate on instructional driven planning and apply current 21st-century research into best

practices in the classroom. In addition to PLC to practice and learn planning strategies, teachers will have job embedded PD opportunities to increase their

repertoire of instructional strategies.

Root Cause: Collaborative Ongoing Professional Development

Based on analysis of our PLC structure and feedback from Early Literacy Grant Consultant next steps in our PLC structure is needed. Research and

purpose behind professional learning communities is to ensure students are learning and develop a culture of collaborative school improvement. In

order to have an impact on student achievement and increase growth for all students, there is a need to have job embedded professional development

and planning.

Priority Performance Challenge: Effective Teaching in Every Classroom

Research and purpose behind PLC is to ensure students are learning and develop a culture of collaborative school improvement. Teachers have been

previously meeting during PLC time to have data focused conversations by setting goals, analyzing DIBELS progress monitoring data determining

instructional next steps. In order to have an impact on student achievement and increase growth for all students there is a need to have targeted action steps

to have PLCs continue to use data to drive dialogue, collaborate on instructional driven planning and apply current 21st century research into best practices

in the classroom. In addition to PLC to practice and learn planning strategies, teachers will have job embedded PD opportunities to increase their repertoire

of instructional strategies.

Root Cause: Effective Teaching in Every Classroom

There is a discrepancy between evaluation data and student performance data. The majority of the evaluations of teacher effectiveness highly

proficiency and student data show growth but low proficiency. There is a clear need for a focus to be on improving the instructional delivery of units,

lessons, and assessments that are aligned with CAS and needs of all learners. The areas that we analyze will be learning goals aligned to critical

thinking and problem solving. noticing when students are not engaged, and tracking student progress. There is a need for professional development

and continuous feedback through the implementation of aligning objectives to the rigor of state standards and creating opportunities for critical thinking

and problem solving throughout each unit by focusing on the level of Bloom’s Taxonomy in the objectives and formative assessment.

Priority Performance Challenge: Student Centered School
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Student/teacher relationships and a positive environment are crucial to having students feel safe to take academic risks and become solutionary citizens and

leaders. Through the use of Capturing Kids Hearts strategies teachers will learn and implement strategies to develop relationships with students. In addition

through the use of Leader in Me, teachers will guide students in developing leadership skills needed for success as a 21st century student.

Root Cause: Student Centered School

Teacher, parent and community input and survey results showed a need for a focus on preparing students to be effective citizens. Student/teacher

relationships and a positive environment are crucial to having students feel safe to take academic risks and become solutionary citizens and leaders.

Through the use of Capturing Kids Hearts strategies and the Leader in Me Character Education Program teachers will learn and implement strategies

to develop relationships with students. In addition, teachers will guide students in developing leadership skills needed for success as a 21st-century

student.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

After careful analysis by our SAC and building leadership team we identified and verified performance challenge. These challenges were selected because 

1) We need to continue our curriculum and instruction work to ensured that instruction is aligned to the grade-level Colorado Academic Standards (CAS)

with appropriate level of rigor, depth of knowledge and application, noticing when students are not engaged and tracking student progress. In addition, we

need to provide opportunities to apply and think critically with the new knowledge students gain so they retain the knowledge over time staying current with

21st century brain-based educational research.

2) We need to begin to analyze student data, collaboratively plan lessons together on a consistent weekly basis and make instructional decisions to support

core instruction and interventions.

3) Teachers need to continue to develop their capacity to build relationships through the use of EXCEL model from Capturing Kids Hearts and Leader in

Me.

 

 

Provide a rationale for how these Root Causes were selected and verified:
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After careful analysis by our SAC and building leadership team we identified and verified root causes. These root causes were selected and

verified through our UIP committee. They were based on feedback, data, analysis of current practice and current research. Based on the data

and current practices, the root causes were determined as following:

 

1) We need to continue our curriculum and instruction work to ensure that instruction is aligned to the grade-level Colorado Academic

Standards (CAS) with appropriate level of rigor, depth of knowledge and application, noticing when students are not engaged and tracking

student progress. In addition, we need to provide opportunities to apply and think critically with the new knowledge students gain so they retain

the knowledge over time staying current with 21st century brain-based educational research.

 

2) We need to continue to analyze student data, collaboratively plan lessons together on a consistent weekly basis and make instructional

decisions to support core instruction and interventions. PD previously only occurred on PD days and extra meetings however, through

structured PLC that are aligned to our goals and begin consistent job-embedded PD to continuously practice instructional practices and student

growth the increase at a faster rate.

 

3) Through our vision committee of parents and teachers we realized the need to continue to develop the capacity to build relationships with

students while creating a warm and welcoming environment.  This will be done through the use of the EXCEL model and affirmations from

Capturing Kids Hearts and the character education from the Leader in Me.  

Action Plans
Planning Form

Major Improvement Strategy #1 Effective Teaching In Every Classroom

What would success look like: Ensure that all teachers’ classrooms are offering an innovative culture with purposeful learning opportunities and personalized

environments, aligned with Colorado Academic Standards. These opportunities will promote the development of thoughtful problem solvers and critical thinkers while
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raising academic achievement.

Associated Root Causes:

Effective Teaching in Every Classroom:

There is a discrepancy between evaluation data and student performance data. The majority of the evaluations of teacher effectiveness highly proficiency and

student data show growth but low proficiency. There is a clear need for a focus to be on improving the instructional delivery of units, lessons, and assessments

that are aligned with CAS and needs of all learners. The areas that we analyze will be learning goals aligned to critical thinking and problem solving. noticing

when students are not engaged, and tracking student progress. There is a need for professional development and continuous feedback through the

implementation of aligning objectives to the rigor of state standards and creating opportunities for critical thinking and problem solving throughout each unit by

focusing on the level of Bloom’s Taxonomy in the objectives and formative assessment.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Scope and

Sequence

Grade level maps
06/15/2017

09/29/2017
Coach and admin Partially Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

ELG consultant

Instructional

Rounds
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Technology

Classes

Reading

Foundation Class

Scope and

Sequence

Create a guarantee and viable curriculum of state standards
06/15/2017

09/29/2017
CAS

Instructional

Coach and

Principal

Complete

Progress

Monitoring System

Develop . consistent school wide system to assess students

needs based on data

08/01/2017

05/25/2018

Google docs and

DIBELS

Instructional

Coach/ teachers
In Progress

Goal setting and

conferences

Evaluation cycle and evaluator conferences
09/01/2017

05/25/2018
Marzano Principal/AP In Progress

Marzano

Evaluation

Training

Evaluation cycle, growth plans, reflection and conferences, staff

meeting PD

09/12/2017

05/25/2018
Marzano training

Principal and

evaluation

committe

In Progress
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Major Improvement Strategy #2 Collaborative ongoing professional development

What would success look like: Through a personalized approach to professional development, educators at Odyssey Elementary will be empowered to hone and

advance their skills, ultimately establishing themselves as world-class educators.

Associated Root Causes:

Collaborative Ongoing Professional Development:

Based on analysis of our PLC structure and feedback from Early Literacy Grant Consultant next steps in our PLC structure is needed. Research and purpose

behind professional learning communities is to ensure students are learning and develop a culture of collaborative school improvement. In order to have an

impact on student achievement and increase growth for all students, there is a need to have job embedded professional development and planning.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Shared decision

making

Teachers provide input and leadership no matter the role they

serve in school

08/07/2017

05/18/2018

Vision Plan and

David Gregory

consultant for

decision making

David Gregory,

Admin, teachers
In Progress

Utlize planning

format

PLC planning format during PLC to write objectives, formative

assessments and reflection of student work.

08/21/2017

05/09/2018

Understanding By

Design book,

templates for

planning,

consultant input

coach, consultant

and admin team
In Progress

consultant and
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PD to enable

student centered

classrooms

7 Steps of Lanuageand Talk Read Talk Write 08/30/2017

05/03/2018

Nancy Motely and

training in Oct.

Instructional

Coach

In Progress

Major Improvement Strategy #3- Student- Centered Schools

What would success look like: Through effective stakeholder engagement and support structures, learners throughout our community will experience a vast range of

new possibilities while building lifelong, positive relationships that strengthen the school, neighborhood, and surrounding areas.

Associated Root Causes:

Student Centered School:

Teacher, parent and community input and survey results showed a need for a focus on preparing students to be effective citizens. Student/teacher

relationships and a positive environment are crucial to having students feel safe to take academic risks and become solutionary citizens and leaders. Through

the use of Capturing Kids Hearts strategies and the Leader in Me Character Education Program teachers will learn and implement strategies to develop

relationships with students. In addition, teachers will guide students in developing leadership skills needed for success as a 21st-century student.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Morning

Announcements

Students video and produce morning announcements
07/27/2017

05/18/2018

ipads, google

drive, 4th grade

students

4th grade team,

admin team, and

classes to

produce

In Progress

Character Education Program
08/01/2017

05/11/2018

Leader and Me

books, consultant,

school visits for

Mollie Garrett,

Admin and

teachers and
In Progress
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Leader and Me observations students

Affirmations

intentional affirmation for students staff and community
08/11/2017

05/18/2018

PBIS system,

thank you card

systems and

Process

Champions

kim, Amy, admin,

teachers,

instructional coach

In Progress

Instructional

strategies for

student centered

classrooms

Applying strategies of 7 steps of language rich environment
08/30/2017

05/04/2018

7 Steps Language

Rich Environment

instructional coach

and admin and

teachers

In Progress

Design of Space

Library and Common area warm and welcoming and inviting

environments

08/30/2017

01/05/2018

fundraising

dollars, furniture

and design

consultant

librarian,

commitee, admin
In Progress

Showcase student

work

Have intentional showcases of student work
10/02/2017

05/24/2018

bulletin boards,

slideshows, and

display cases

Barb Colby,

admin, art

teacher, and

teachers and

students

Not Started

Little leaders

Student voice and choice in decision making
10/03/2017

05/12/2017

Military Child

EducationCoalition

Counselor,

teacher, Mark

Breeding

In Progress

School Target Setting

   Priority Performance Challenge : Collaborative Ongoing Professional Development



Page 16 of 17

   Priority Performance Challenge : Collaborative Ongoing Professional Development

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Increase the percentage of students scoring at benchmark on DIBELS Next by 20 percentage points from the

beginning of the year to end of the year. Decrease the percentage of students scoring well below benchmark on DIBELS NEXT

by 10 percentage points from the beginning of the year to end of the year.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Effective Teaching in Every Classroom

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Increase the percentage of students scoring at benchmark on DIBELS Next by 20 percentage points from the

beginning of the year to end of the year. Decrease the percentage of students scoring well below benchmark on DIBELS NEXT

by 10 percentage points from the beginning of the year to end of the year.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Student Centered School

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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  Student Behavior   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

2017-2018: Decrease the percentage of student discipline referrals by 20 percent from the end of 2017 school year to the end of

the 2018 school year.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

LITERACY SKILLS

Description:

Forty percent of our student body is not able to read at grade level. Success for us will see a two grade-level improvement in Reading growth this school
year for all students. Also, success will be determined by using Star360 Reading assessment data throughout the school year. Teachers will be trained by a
new Reading Specialist to add Literacy elements into their daily activities.

BLENDED, RESEARCHED-BASED, AND VIABLE CURRICULUM

Description:
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A lack of teacher knowledge and skills prohibits full implementation of our blended, guaranteed, viable curriculum to fidelity. Our instructional coach's role is
to help guide teachers through the development of lesson planning that complements our online curriculum. Increased student engagement, increased
student achievement and growth.

AFFECTIVE NEEDS PROGRAM (SOURCES OF STRENGTH)

Description:

The implementation of a school-wide affective needs, evidence-based program (Sources of Strength) for students who struggle with behavioral and
social-emotional issues will increase daily attendance and school engagement, which will then positively impact their academic success.

RETAINING QUALITY PERSONNEL

Description:

After full implementation of the APEx Leadership Model, staff and administrative turnover will be close to zero.

Then we will address...

LACK OF EVIDENCED BASED LITERACY INTERVENTION

Description:

A lack of literacy intervention does not allow students to access blended learning curriculum with success.

LACK OF QUALITY INSTRUCTIONAL STRATEGIES

Description:

Teachers do not have the capacity to implement our blended, researched based curriculum to benefit students.

LACK OF A QUALITY SOCIAL-EMOTIONAL LEARNING CURRICULUM/PROGRAM.

Description:
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As an AEC, students need social-emotional support which has been absent.

ADMINISTRATIVE AND INSTRUCTIONAL STAFF TURNOVER

Description:

Increased oversight and investment and development of staff - both instructional and non-instructional - is needed.

Then we will change current trends for students

LOW ACHIEVEMENT AND GROWTH IN READING

Description:

Currently, 40% of our students are below grade level in reading, based on a beginning of year Reading Horizons test. The challenges of improving student
success is directly related to their ability to read on grade level. Improving student academic growth is also determined by the quality of instruction in the
classroom. Students’ lack of literacy skills inhibits students from fully accessing our blended, guaranteed, and viable curriculum with success. Literacy skills
are beginning to be established across all content areas. The addition of a Reading Specialist will help the staff and students continue to integrate Literacy
skills across all content areas in a much deeper level of understanding and usage. (See RC #1)

BLENDED, RESEARCHED-BASED, AND VIABLE CURRICULUM

Description:

A lack of teacher knowledge and skills prohibits full implementation of our blended, guaranteed, viable curriculum to fidelity. Our instructional coach's role is
to help guide teachers through the development of lesson planning that complements our online curriculum. (See RC #2)

AFFECTIVE EDUCATION

Description:
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The lack of an affective evidence-based curriculum for students who struggle with behavioral and social-emotional issues impacts their academic success
and daily attendance, which, in turn, increases the likelihood of truancy as well. Sources of Strength programming is in its beginning phase of
implementation school-wide to give students a message of hope, help, and strength and gives them avenues to open up to peers and adults alike. (See RC
#3)

RETAINING QUALITY PERSONNEL

Description:

High staff turnover and building leadership turnover has led to a decline of student performance, instructional intentionality, and a decline in culture and
climate. (See RC #4)

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school
Patriot High School is a school of choice and is highly recommended for students who have not experienced success in a traditional classroom setting for grades 9-12 in
Falcon District 49. Currently, we serve approximately 100 students. Of these, 30% of the student body is minority, 20% Free and Reduced Lunch and 25% of our student
are identified as special education. Our Attendance rate is 86% and we have a 32% mobility rate. CMAS results indicate English/Language Arts deficiencies across the
entire student body.

Currently, a majority of students do not have firm foundations in reading and/or writing to perform at grade-level expectations. Many students perform below grade level
and academic growth does not meet expected outcomes.

We will measure student growth through the STAR 360 assessment. We will use STAR 360 to benchmark all students in October, December, and May.

A reading specialist will be hired to provide direct instruction to students and will also implement a school-wide literacy program by coaching, supporting, and guiding
teachers in best practices for literary instruction.

This plan was developed and reviewed by the following PHS personnel and others:
Associate Principal-In-Charge, Instructional Coach, Academic Dean, School Social Worker, the iConnect Zone Operations Administrator, iConnect Zone Executive
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Principal, D49 Executive Director of Learning Services, School Accountability Committee, and PHS Staff.

 

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 James  BonavitaName:  Associate PrincipalTitle:

 11990 Swingline RoadMailing Street:  Peyton Colorado 80831Mailing City / State/ Zip Code:
Phone:(719) 495-5508  jbonavita@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis
Patriot High School is a school of choice that is highly recommended for students who have not experienced success in a traditional classroom setting for grades 9-12 in
Falcon District 49. Currently, we serve approximately 100 students. Of these, 30% of the student body is minority, 20% Free and Reduced Lunch and 25% of our
students are identified as receiving special education. Our Attendance rate is 86% and we have a 32% mobility rate. CMAS results indicate English/Language Arts
deficiencies across the entire student body.

Over the past 5 years, Patriot High School has undergone numerous leadership changes as well as high turnover among the staff. Because of these changes, student
discipline, attendance, academic growth, and academic achievement have not met standards. Additionally, academic planning among the instructional staff has not been
rigorous and improvements in literacy have been lacking.

Academic Growth for Patriot High School does not meet performance expectations in English Language Arts. The addition of an informal assessment confirmed these
performance results. Approximately 40% of our students are not on grade level in Reading. Many of our students are more than 2 grade levels below expectations.

We examined our course participation patterns by disaggregated groups. With a small population that is over represented by male students at 77%, it is difficult to report
course participation due to low N size. In general, we see males over represented in construction courses and females over represented in art.
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We are working to increase parent involvement through out reach in our Career and Technical Programs and School Accountability Committee.

Our #1 Priority this school year is to increase student growth in Reading by at least 2 grade levels for every student. We have implemented additional time to work on
reading skills across all grade levels and also implemented pullout English classes to provide additional support and intensive direct instruction to our lowest readers. We
also will provide additional Professional Development to instructional staff to implement high yield literacy concepts and best practices into their daily activities in all
content areas. The addition of a Reading Specialist will train staff and will take the lead to integrate literacy components into all content areas.

This plan was developed and reviewed by the following PHS personnel and others:
Associate Principal-In-Charge, Instructional Coach, Academic Dean, Academic Counselor, School Social Worker, the iConnect Zone Operations Administrator, iConnect
Zone Executive Principal, D49 Executive Director of Learning Services, School Accountability Committee, and PHS Staff.

 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target: PHS achievement for reading was to raise the mean scale score to 710.

Performance: PHS mean scale score for reading was 694.9. PHS declined in its academic achievement and did not meet this target.

ACADEMIC
ACHIEVEMENT
(STATUS)
REFLECTION:

Patriot High School did not meet its targets for academic achievement for 2016-2017. Due to a lack of quality building leadership,
follow-through on quality intervention resources, a lack of monitoring of instructional practices, and a lack of buy-in from students and staff to
the new online curriculum, PHS did not make the gains necessary for student growth and achievement.

PERFORMANCE INDICATOR:  ACADEMIC GROWTH
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Prior Year Target: CMAS Academic Growth Target for English Language Arts for the school year 2016-2017 was to Meet (at least the 50th
percentile) established academic growth norms for Median Growth Percentile (MGP).

Performance: CMAS English Language Arts resulted in an MGP of 20.0, which did not meet academic growth expectations.

ACADEMIC
GROWTH
REFLECTION:

PHS did not meet academic growth measures due to ineffective academic monitoring at the building leadership level. In spite of numerous
professional development opportunities in blended learning and lesson planning for staff, building leadership did not take an active role in promoting,
supporting, and monitoring the implementation of those PD opportunities. 

Current Performance
Patriot High School did not meet expectations for CMAS ELA (Achievement and Growth) and CO PSAT (Achievement). Additionally, Patriot High School did not
meet expectations in Post-Secondary and Workforce Readiness Math, based on the CO SAT.

Patriot High School was Approaching in CMAS Math and Science (Achievement), CMAS Math (Growth), Student Engagement categories, and CO SAT EBRW and
Dropout (Postsecondary & Workforce Readiness).

There are multiple challenges associated with these results - low quality of instructional practices, heavy reliance on DOK 1 and 2 instructional strategies in the
classrooms, insufficient monitoring of best practices in the classrooms, little to no literacy emphasis across disciplines, and very little instructional buy-in for
Edgenuity, a viable, guaranteed and researched based curriculum.

Prior to the 2016-2017 school year, PHS met AEC performance level in academic achievement, academic growth, student engagement and postsecondary &
workforce readiness. However, school accountability ratings have declined over the past 4 years in academic achievement, and academic growth.

The decline in performance indicators are due to changes in leadership, lack of administrative follow-through in implementing improvement strategies to fidelity,
lack of a viable and researched-based curriculum, teacher training, and stakeholder buy-in (including staff, students, and parents).

 

Trend Analysis
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 DecreasingTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Student achievement in Math has declined over the past three years from a scale score of 707.8 on CMAS in 2015 to 702.9 in 2017.

 Increasing then stableTrend Direction:
 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

According to the 2016 and 2017 AEC Frameworks, PHS is improving growth from "does not meet" to approaching in math, while remaining stable with low growth in
English Language Arts "does not meet" both years.

 Stable then decreasingTrend Direction:
 YesNotable Trend:

 Postsecondary & Workforce ReadinessPerformance Indicator Target:

SAT performance is stable with a rating of "approaching" for two consecutive years and declining in EBRW from "approaching" in 2016 to "does not meet" in 2017.

Additional Trend Information:

In 2015, CMAS/PARCC performance for high school in reading showed a "mean scale" score of 701.5 (1st percentile -same as 2014). 2015 CMAS/PARCC performance
for middle school in reading showed a "mean scale" score of 700.1 (1st percentile-down 1 percentile from 2014).

In 2015, CMAS/PARCC performance for high school in math showed a "mean scale" score of 707.8 (1st percentile -same as 2014) 2015 CMAS/PARCC performance for
middle school in math showed a "mean scale" score of 709.0 (2nd percentile-down 3 percentile from 2014)

In 2016, PHS Did Not Meet expectations for Academic Achievement (CMAS Science and CMAS PARCC Math) or Academic Growth (CMAS PARCC English Language
Arts and Math) as illustrated in their AEC Performance Framework. PHS did meet expectations for Student Engagement (Attendance and Truancy) and Exceeded
Expectations in Returning Student Rate. PHS was Approaching for COACT, Meets for Graduation Rate and Met Expectations for Dropout Rate and an overall rating of
Meets in Postsecondary & Workforce Readiness. This resulted in overall performance rating of Improvement with 51.43% points achieved on the SPF.
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In 2017, the PHS SPF showed some decline in an overall performance rating of Priority Improvement with 46.83% of the points achieved. For Academic Achievement,
Student Engagement and Postsecondary & Workforce Reading, PHS rated Approaching, but did not meet Academic Growth expectations. Although Student Engagement
in Workforce Readiness was Approaching, the points earned were significantly less than the year prior. Points earned for Academic Achievement rose from 4.95 in 2016 to
6.92 in 2017. Points for Academic Growth rose from 8.75 in 2016 to 13..03 in 2017. Points for Student Engagement dropped from 13.35 in 2016 to 10.00 in 2017. Points for
Postsecondary & Workforce Readiness also dropped from 24.38 in 2016 to 16.88 in 2017. For Academic Achievement points awarded for CMAS Science rose from 1.35 in
2016 to 2.45 in 2017 for an Approaching Rating. That was the only measure from 2016 to 2017 for comparison, since in 2017 CMAS PARCC was no longer given.
However, in 2017 CMAS ELA received only .59 points. Also in 2017, CMAS Math was given an Approaching rating with 1.13 points awarded. For Postsecondary &
Workforce Readiness, points awarded for CO SAT were the same for both years, 3.75. Completion Rate dropped from 89.1% in 2016 to 85.6% in 2017 and the Dropout
Rate increased from 8.1% in 2016 to 13.9% in 2017.

 

Root Causes
Priority Performance Challenge: Low Achievement and Growth in Reading
Currently, 40% of our students are below grade level in reading, based on a beginning of year Reading Horizons test. The challenges of improving student
success is directly related to their ability to read on grade level. Improving student academic growth is also determined by the quality of instruction in the
classroom. Students’ lack of literacy skills inhibits students from fully accessing our blended, guaranteed, and viable curriculum with success. Literacy skills
are beginning to be established across all content areas. The addition of a Reading Specialist will help the staff and students continue to integrate Literacy
skills across all content areas in a much deeper level of understanding and usage. (See RC #1)

Root Cause: Lack of Evidenced Based Literacy Intervention

A lack of literacy intervention does not allow students to access blended learning curriculum with success.

Priority Performance Challenge: Blended, Researched-Based, and Viable Curriculum
A lack of teacher knowledge and skills prohibits full implementation of our blended, guaranteed, viable curriculum to fidelity. Our instructional coach's role is
to help guide teachers through the development of lesson planning that complements our online curriculum. (See RC #2)

Root Cause: Lack of quality instructional strategies

Teachers do not have the capacity to implement our blended, researched based curriculum to benefit students.

Priority Performance Challenge: Affective Education
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The lack of an affective evidence-based curriculum for students who struggle with behavioral and social-emotional issues impacts their academic success
and daily attendance, which, in turn, increases the likelihood of truancy as well. Sources of Strength programming is in its beginning phase of implementation
school-wide to give students a message of hope, help, and strength and gives them avenues to open up to peers and adults alike. (See RC #3)

Root Cause: Lack of a quality social-emotional learning curriculum/program.

As an AEC, students need social-emotional support which has been absent.

Priority Performance Challenge: Retaining Quality Personnel
High staff turnover and building leadership turnover has led to a decline of student performance, instructional intentionality, and a decline in culture and
climate. (See RC #4)

Root Cause: Administrative and instructional staff turnover

Increased oversight and investment and development of staff - both instructional and non-instructional - is needed.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

1. Currently, 40% of our students are below grade level in reading, based on a beginning of year Reading Horizons test. The challenges of improving
student success is directly related to their ability to read on grade level. Improving student academic growth is also determined by the quality of instruction
in the classroom. Students’ lack of literacy skills inhibits students from fully accessing our blended, guaranteed, and viable curriculum with success. Literacy
skills are beginning to be established across all content areas. The addition of a Reading Specialist will help the staff and students continue to integrate
Literacy skills across all content areas in a much deeper level of understanding and usage. (See RC #1)

2. A lack of teacher knowledge and skills prohibits full implementation of our blended, guaranteed, viable curriculum to fidelity. Our instructional coach's role
is to help guide teachers through the development of lesson planning that complements our online curriculum. (See RC #2)

3. The lack of an affective evidence-based curriculum for students who struggle with behavioral and social-emotional issues impacts their academic
success and daily attendance, which, in turn, increases the likelihood of truancy as well. Sources of Strength programming is in its beginning phase of
implementation school-wide to give students a message of hope, help, and strength and gives them avenues to open up to peers and adults alike. (See RC
#3)
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1.  

2.  

3.  

4.  

4. High staff and building leadership turnover has had a negative effect on campus culture, climate, instructional best practice, and student performance.
(See RC #4)

Provide a rationale for how these Root Causes were selected and verified:
Based on the trend analysis and student performance measures, the following root causes have been identified by campus, zone and district personnel and
validated by the School Accountability Committee including parents and community members:

Students’ lack of literacy skills inhibits students from fully accessing our blended, guaranteed, viable curriculum with success. Currently, 40% of our
students are below grade level in reading based on data collected from a beginning of year test in Reading Horizons and analyzed by school
leadership and the instructional coach. The challenges of improving student success is directly related to their ability to read on grade level.
Improving academic growth and academic achievement is also determined by the quality of instruction in the classroom.
Based on walkthrough data collection by school leadership and individual teacher meetings, a lack of teacher knowledge and skills to fully implement
our blended, guaranteed, viable curriculum to fidelity. Our teacher walkthrough instrument is aligned with professional development as a tool to
monitor teacher/student success and will provide instructional staff data for use in improving instruction and student learning. Professional
Development opportunities to help teachers become proficient in using the curriculum to fidelity is needed as well as training in integrating literacy
skills into daily lesson activities across all content areas. 
Based on year over year SPF data analysis, Student Engagement and Postsecondary & Workforce Readiness have dropped from 2016 to 2017. The
staff believes strongly that a lack of an affective education program for students who struggle with behavioral and social-emotional issues impacts
their daily attendance, which, in turn, raises the likelihood of truancy as well as the potential of dropping out. Sources of Strength will help bridge the
gap of student engagement and reduce potential dropout rates through a program that uses the power of connection, help and strength. Adults and
students will be  trained to help students and peer leaders implement school-wide campaign of affective needs fulfillment.
Over the past three school years, PHS has had 3 principals, and 7 teaching positions have needed to be filled. This has had a cumulative negative
effect on school culture/climate, as well as a negative impact on student achievement and student growth. There will be a purposeful and intentional
process for retaining quality leadership and instructional staff through observation, feedback, interviews, and reflection. Additionally, PHS is in the
implementation phase of an APEx Distributive Leadership Model to include staff in the decision-making process.

Action Plans
Planning Form



Page 12 of 19

Literacy Skills

What would success look like: Forty percent of our student body is not able to read at grade level. Success for us will see a two grade-level improvement in Reading
growth this school year for all students. Also, success will be determined by using Star360 Reading assessment data throughout the school year. Teachers will be trained
by a new Reading Specialist to add Literacy elements into their daily activities.

Associated Root Causes:

Lack of Evidenced Based Literacy Intervention:
A lack of literacy intervention does not allow students to access blended learning curriculum with success.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Star360 Reading
and Math
Assessments

Growth Measurement in Reading and Math
10/02/2017
05/18/2018
Quarterly

Entire Staff Partially Met

Reading Horizons
EOY Assessment

Reading Horizons EOY Assessment to determine if we made two
grade level increases in student Reading skill levels this school
year

10/30/2017
05/18/2018

Entire Staff Partially Met

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Using Reading Horizons beginning of the year data, students
have been placed into Reading Horizons groups to work on their

08/28/2017 Reading Horizons
Entire Staff In Progress
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Reading Horizons
Groupings

reading skills for 20 mins per day for 4 days per week 05/18/2018 and Star360 Data

Intervention
Groups

Students who are three or more grade levels below in Reading
level will have intensive direct instruction in Reading skills five
days per week until they make up their deficits in Reading.

09/05/2017
05/18/2018

Reading Horizons
and Star360
Direct Instruction

Instructional
Coach, Special
Education
Teacher Reading
Specialist

In Progress

Reading Specialist

In order to improve literacy skills across the board, PHS is in need
of a Reading Specialist and use that expertise to improve the
quality of literacy education across all disciplines

01/03/2018
05/25/2018

Literacy
Resources Band

Associate
Principal, Reading
Specialist,
Instructional
Coach, Special
Education teacher

Not Started

Blended, Researched-Based, and Viable Curriculum

What would success look like: A lack of teacher knowledge and skills prohibits full implementation of our blended, guaranteed, viable curriculum to fidelity. Our
instructional coach's role is to help guide teachers through the development of lesson planning that complements our online curriculum. Increased student engagement,
increased student achievement and growth.

Associated Root Causes:

Lack of quality instructional strategies:
Teachers do not have the capacity to implement our blended, researched based curriculum to benefit students.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status
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Star360 Reading
and Math
Assessments

Reading and Math Assessments

10/02/2017
05/18/2018
Quarterly

Entire Staff Partially Met

Reading Horizons
EOY Assessment

To determine if the growth goal is achieved
05/14/2018
05/18/2018

Entire Staff Partially Met

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Professional
Development

To increase teacher proficiency in using Edgenuity online
curriculum

09/06/2016
05/18/2018

Associate
Principal, Zone
and Campus
Instructional
Coaches

Associate
Principal, Zone
and Campus
Instructional
Coaches

In Progress

Individual
Coaching

To increase teacher proficiency in using Edgenuity online
curriculum on an individual basis

09/05/2017
05/25/2018

Per data collected
during
walkthroughs and
meetings with
individual teachers

Associate
Principal, Zone
and Campus
Instructional
Coaches, Peers
from other schools
in district

In Progress

Affective Needs Program (Sources of Strength)

What would success look like: The implementation of a school-wide affective needs, evidence-based program (Sources of Strength) for students who struggle with
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behavioral and social-emotional issues will increase daily attendance and school engagement, which will then positively impact their academic success.

Associated Root Causes:

Lack of a quality social-emotional learning curriculum/program.:
As an AEC, students need social-emotional support which has been absent.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Sources of
Strength

Greater dialogue between students and adults
11/06/2017
05/18/2018
Monthly

Entire Staff

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Adult Leaders

Identified and Trained
09/22/2017
09/22/2017

Source of
Strength Trainers
and Colorado
Dept of Public
Health and
Education

School Social
Worker, Adult
Leaders

Complete

Peer Leaders

Identified and Trained
11/03/2017
11/03/2017

Adult Leaders,
Sources of
Strength Trainers
and Colorado
Dept of Public
Health and
Education

School Social
Worker, Peer
Leaders and Adult
Leaders

Complete
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Peer Leaders and
Adult Leaders

Twice Monthly Meetings to implement program
11/06/2017
05/18/2018

Using Sources of
Strength Program
Activities

School Social
Worker, Peer
Leaders and Adult
Leaders

In Progress

Retaining Quality Personnel

What would success look like: After full implementation of the APEx Leadership Model, staff and administrative turnover will be close to zero.

Associated Root Causes:

Administrative and instructional staff turnover:
Increased oversight and investment and development of staff - both instructional and non-instructional - is needed.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

APEx Team Role
Survey

Data from survey provides staff members with leadership roles
that reinforce team strengths and where staff may need to depend
on others for roles that do not come naturally to them.

10/02/2017
10/31/2017

APEx Roles
Survey

Entire Staff, CEO,
Zone
Superintendent,
Zone Executive
Principal

Complete

Storyboarding
Session

Collaborative session for staff to identify campus priorities
11/14/2017
11/14/2017

CEO
Entire Staff, CEO
Zone Executive
Principal

Complete
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Loomio
Collaboration on
Priorities

Using an online collaboration tool, staff can upload thoughts and
ideas on moving forward with campus priorities and what they will
look like

11/27/2017
03/31/2018

Loomio Online
Collaboration Tool

Entire Staff, CEO,
Zone Executive
Principal, Zone
Superintendent

In Progress

School Target Setting

   Priority Performance Challenge : Low Achievement and Growth in Reading

  Academic Growth   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: All students will increase their reading proficiency at least 2 grade levels using Reading Horizons as the growth
measure along with Star360.

2018-2019: All students will be tested using Star360. Data from the testing will be used by campus personnel to identify students
who need additional/pullout instruction.

 INTERIM MEASURES FOR 2017-2018: Beginning of year, middle of year, and end of year assessments will be conducted to determine expected growth
measures.

   Priority Performance Challenge : Blended, Researched-Based, and Viable Curriculum

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

ANNUAL
PERFORMANCE

TARGETS
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2017-2018: Achieve an "approaching" rating for math PSAT for grades 9-10 on the AEC framework.

2018-2019: Achieve a "meets" rating for math PSAT for grades grades 9-10 on the AEC framework.

 INTERIM MEASURES FOR 2017-2018: Star 360

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Achieve a "meets" rating for English PSAT for grades 9-10 on the AEC framework.

2018-2019: Maintain an a "meets" rating for English PSAT for grades 9-10 on the AEC framework.

 INTERIM MEASURES FOR 2017-2018: Star 360

   Priority Performance Challenge : Affective Education

  Student Engagement   PERFORMANCE INDICATOR: 

 AttendanceMEASURES / METRICS:

2017-2018: Implement Sources of Strength program for Social Emotional Learning to increase student attendance rates with a
goal of an average daily attendance rate of 90%.

2018-2019: Implement Sources of Strength program for Social Emotional Learning to increase student attendance rates with a
goal of an average daily attendance rate of 90%.

 INTERIM MEASURES FOR 2017-2018: Daily attendance rates.

   Priority Performance Challenge : Retaining Quality Personnel

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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  Other   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

2017-2018: Currently, the staff is working on implementing its APEx distributive leadership model. With guidance from the CEO,
Zone Leader, Zone Operations Administrator, Zone Executive Principal, and campus staff, PHS is undertaking a collaborative
approach to reach consensus on reviewing foundational frameworks, campus traditions, personalized and adaptive learning,
scheduling, and revisioning.

2018-2019: Continued implementation of the APEx Leadership Model proposals and action plans from 2017-2018.

 INTERIM MEASURES FOR 2017-2018: Increased student achievement and student growth, increased staff retention, increased sense of positivity toward the
school and culture from stakeholders.

ANNUAL
PERFORMANCE

TARGETS
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Executive Summary
If we...

IDENTIFY PROCESSES FOR STUDENT OUTCOMES THAT ENSURE COLLEGE READINESS

Description:

Students are assessed and a personalized learning path is developed so that college readiness is attained by 11th grade.

IMPLEMENT INSTRUCTIONAL STRATEGIES FOCUSED ON CRITICAL THINKING

Description:

Teachers will deliver high yield instruction aligned to effect size according to of Visible Learning by John Hattie and aligned to the Rigor and Relevance

Framework.
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IMPLEMENTATION OF EARNED AUTONOMY MODEL OF SUPPORT

Description:

Earned autonomy is a personalized approach to demonstrating skills necessary to work within a blended learning environment. Student skill based mastery

will be tied to a badging system that identifies competencies that align with college readiness so flexibility can be earned through an articulated system

versus simply enrolling in a blended model.

Then we will address...

LIMITED AMOUNT OF 4C'S TRAINING OPPORTUNITIES

Description:

The lack of a fully developed and implemented system for implementation of 4C's development, training and evaluation have hindered student's ability to be

autonomous and self-directed learners.

FLUENCY HAS NOT BEEN A TARGETED FOCUS FOR SECONDARY STUDENTS

Description:

Without high levels of math fluency it has been proving difficult to complete math assessments which have allotted time and therefore do not accurately

reveal the level of mastery students possess when given significant amounts of time to demonstrate their knowledge.

TRANSFER GRADES DO NOT EQUAL MASTERY

Description:

Students who have transcripted grades which are deemed to be positive do not align with college readiness. We need aligned assessments to determine

true skill levels to ensure support is personalized.

Then we will change current trends for students

DEMONSTRATED MASTERY OF 21ST CENTURY SKILLS
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Description:

2016-2017 coursework has revealed a need to foster deeper levels of critical thinking within our students. We have seen gains over the year but we must

focus on building these skills more effectively. Intentionally training and fostering students to demonstrate these skills has rarely been executed prior to their

enrollment at PPEC. Students have been cautious to take academic risks due to fear of the impact it might have on their GPA.

ACADEMIC COLLEGE READINESS

Description:

Students at PPEC who have completed coursework prior to their enrollment, with success, does not align with assessments we use to measure their

college readiness. Many students have misconstrued their level of mastery and have had to regain skill sets that may have been missed in previous years.

A lack of clear alignment and direct connection to standards has made comprehending the scope of a class challenging with a very heavy workload.

MATH COLLEGE READINESS DEMONSTRATIONS

Description:

Students have not demonstrated college readiness in math as quickly as in English. Students lack effective calculator skills and many college courses are

pencil and paper-based contradicting the blended learning environment.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Pikes Peak Early College has been focused on the following areas for school improvement Mastery Based Outcomes, Increased personalization, and college readiness

soft skills. We academically outperformed the district and state but still need to focus on non-cognitive skills and alignment standards for mastery to meet our desires of a

truly personalized school setting that prepares every student. We are moving toward a more flexible college like environment with increased opportunities for support and

access to teacher support. 

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

http://www.cde.state.co.us/schoolview/performance
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 State Accreditation

School Contact Information
 David  KnocheName:  Executive PrincipalTitle:

 3850 Pony Tracks DriveMailing Street:  Colorado Springs CO 80922Mailing City / State/ Zip Code:

Phone:(719) 210-4210  dknoche@d49.orgEmail:

 Rochelle  KolhouseName:  Associate PrincipalTitle:

 3850 Pony Tracks DriveMailing Street:  Colorado Springs CO 80922Mailing City / State/ Zip Code:

Phone:(719) 494-8906  rkolhouse@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Pikes Peak Early College (PPEC) is a blended online high school serving all student populations including those underrepresented in postsecondary programs and

institutions.  PPEC students will thrive in a blended online learning environment with individualized online learning coupled with scheduled, in-class discussions, labs,

presentations, assessments, and other interactive activities, all under the supervision of highly qualified, licensed secondary teachers.  PPEC will operate as an Early

College high school in partnership with postsecondary partners, Pikes Peak Community College (PPCC) and University of Colorado, Colorado Springs (UCCS).  PPEC

students will expect to accomplish college level coursework, primarily delivered in a traditional in-class and hybrid online format through Concurrent Enrollment while in

high school, simultaneously earning high school and college credits.  PPEC is now in its second year with grades 9 through 12+1, with approximately 120 students, and

has added grade level 12+2 for college ready students attending college courses at one of our regional institutions of higher education. PPEC will pay for college tuition

and fees, based on the Colorado Community College System tuition rate.  The Early College model has provided  the opportunity for an increased number of D49

students to complete general education courses for transfer, and to complete Associate of Arts (AA), Associate of Science (AS), Associate of General Studies (AGS), and

Associate of Applied Science (AAS) degrees and professional credentials. Pikes Peak Early College is in its first year of existence and lacks baseline data to effectively

make longitudinal programmatic or instructional adjustments.  

PPEC will focus their improvement efforts in relation to D49 district UIP data expectations .  The areas of focus will be illustrated in three target areas: 1. Data specific

outcomes in relation to D49 district UIP 2. Anecdotal school efforts and 3. Qualitative based outcomes. 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)
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Prior Year Target: 70% of math in 9th grade students will meet raw score benchmark of 10 on ACT Aspire

Performance: Did not meet target 57% achieved benchmark

Prior Year Target:
80% of English Students in 9th grade will meet raw score benchmark of 16 on ACT Aspire

80% of English Students in 10th grade will meet raw score benchmark of 17 on ACT Aspire

Performance: Exceeded Target

Prior Year Target: PPEC students will have a 90% success rate as measured by college transcript grades

Performance: Did not achieve target. 89% success rate

ACADEMIC

ACHIEVEMENT

(STATUS)

REFLECTION:

We need to readjust our measures to align with a state change to the SAT assessment. Math was a target that we continue to focus on

since we missed our target by 13%.  After reflections with students, we believe a significant factor is calculator skills being deficient leading

to a time concern versus content issue.

Missing the target on college success rates was negligible but is a reflection of how we interact with 12+1 students and support their

needs. 

Our English scores were very strong and significantly outpaced the state and district averages. 

PERFORMANCE INDICATOR:  POSTSECONDARY & WORKFORCE READINESS

Prior Year Target: PPEC will have an average score 0f 1080 or higher

Performance: Exceeded our target with an 1195 average

Prior Year Target: PPEC will have a course completion rate of 92% or higher

Performance: Exceeded our target with 94% completion rate

Prior Year Target:
80% of PPEC Seniors will demonstrate college readiness in English related to Accuplacer cut scores

70% of PPEC Seniors will demonstrate college readiness in Math related to Accuplacer cut scores

Performance:
Met target for English

Missed target for Math. 65% met target
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POSTSECONDARY &

WORKFORCE READINESS

REFLECTION:

Math targets have been the concern as we have not used effective diagnostic tools to evaluate the math skills of incoming

students. Grades have been a poor reflection of baseline math skills. Investigating math diagnostic tools has been and will be a

priority. 

Current Performance

PPEC did not have enough data to generate an SPF.  Our measures of SAT, PSAT and concurrent enrollment course completions have been strong and we are

continuing to focus on how to better support college students and their needs. 

Trend Analysis

Additional Trend Information:
Not applicable

Root Causes

Priority Performance Challenge: Demonstrated Mastery of 21st century skills

2016-2017 coursework has revealed a need to foster deeper levels of critical thinking within our students. We have seen gains over the year but we must

focus on building these skills more effectively. Intentionally training and fostering students to demonstrate these skills has rarely been executed prior to their

enrollment at PPEC. Students have been cautious to take academic risks due to fear of the impact it might have on their GPA.

Root Cause: Limited amount of 4C's training opportunities

The lack of a fully developed and implemented system for implementation of 4C's development, training and evaluation have hindered student's ability

to be autonomous and self-directed learners.

Priority Performance Challenge: Academic College Readiness

Students at PPEC who have completed coursework prior to their enrollment, with success, does not align with assessments we use to measure their college

readiness. Many students have misconstrued their level of mastery and have had to regain skill sets that may have been missed in previous years. A lack of

clear alignment and direct connection to standards has made comprehending the scope of a class challenging with a very heavy workload.

Root Cause: Transfer grades do not equal mastery

Students who have transcripted grades which are deemed to be positive do not align with college readiness. We need aligned assessments to

determine true skill levels to ensure support is personalized.
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Priority Performance Challenge: Math College Readiness Demonstrations

Students have not demonstrated college readiness in math as quickly as in English. Students lack effective calculator skills and many college courses are

pencil and paper-based contradicting the blended learning environment.

Root Cause: Fluency has not been a targeted focus for secondary students

Without high levels of math fluency it has been proving difficult to complete math assessments which have allotted time and therefore do not accurately

reveal the level of mastery students possess when given significant amounts of time to demonstrate their knowledge.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

It is imperative that the foundation of a blended early college school foster a rigorous and relevant environment that produces students who can self

advocate, manage time and become independent learners. Without these skills, students will be inadequately prepared for post secondary work when they

can demonstrate academic readiness.   A lack of these soft skills prevents students from understanding how to deal with adversity and the skills necessary

for their postsecondary coursework or job function. 

Provide a rationale for how these Root Causes were selected and verified:

These root causes were established based on qualitative data and coursework data. Weekly PLC meetings facilitated conversations around student

classroom performance. 

Action Plans
Planning Form

Identify processes for student outcomes that ensure college readiness

What would success look like: Students are assessed and a personalized learning path is developed so that college readiness is attained by 11th grade.

Associated Root Causes:
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Rigor and Relevance Focus on Campus:

Instructional strategies on campus do not emphasize Quadrant C or D consistently. This limits a students access to challenging and deeper learning.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Standards aligned

course

100% of Standards based courses are aligned for mastery
04/10/2017

05/18/2018

Principal, Teachers and Instructional

Coach
Not Met

Best Practices for

MTSS support

Math and English will demonstrate a research based process for

supporting students who are academically deficient.

04/10/2017

05/24/2018
Instructional Coach and Principal Partially Met

Accuplacer

Scores of College

Readiness

75% of students who complete Algebra 2 demonstrate college

readiness measured by Accuplacer Cut Scores

08/01/2017

05/04/2018

Monthly

Counsleor and Principal Not Met

Observable High

Yield Instructional

Practices

60% of walkthrough data will identify primary instruction focus is

aligned to high effect size practices

08/07/2017

05/24/2019
Principal and Instructional Coach Not Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status
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Create and

manage a

flowchart of

Process Library

Establish flowcharted library of MTSS processes aligned to

mastery.

08/01/2016

08/01/2017
Lucid Chart

Principal and

Instructional

Coach

In Progress

Implement

walkthrough tool

Principal evaluate and analyze walkthrough data to gauge

implementation of current strategies being used. Re-align to Rigor

and Relevance Framework

08/01/2016

05/31/2018
Jot Form

Principal and

Instructional

Coach

In Progress

Refine Math

Placement

Assessment

Refine math placement exam to ensure that students master

algebra skills are addressed prior to moving forward

01/03/2017

05/31/2018
ALEKS Math Math Teacher In Progress

Facilitate

Standards

Alignment

Realign standards to ensure that all necessary standards are

aligned to scope and sequence directly aligned to mastery

expectations within Edgenuity

08/01/2017

08/01/2018
CDE Standards All staff In Progress

Implemenation of

Edgenuity

Curriculum

Utilize reports in Edgenuity to visualize masery of content for

individual students.

08/01/2017

05/18/2018
Edgenuity Content Staff Not Started
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Implement instructional strategies focused on Critical Thinking

What would success look like: Teachers will deliver high yield instruction aligned to effect size according to of Visible Learning by John Hattie and aligned to the Rigor

and Relevance Framework.

Associated Root Causes:

Rigor and Relevance Focus on Campus:

Instructional strategies on campus do not emphasize Quadrant C or D consistently. This limits a students access to challenging and deeper learning.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Quadrant C and D

Instructional

Focus

30% of instruction observed in Classrooms will fall in Quadrant C

or D for Rigor and Relevance.

08/02/2017

05/19/2017

Weekly

Instructioanl Coach and Principal Partially Met

EXCEL Lesson

Planning

90% of walkthough data will reveal evidence of EXCEL lesson

Planning

08/02/2017

03/24/2017

Weekly

Principal and Instruction Coach Partially Met

Critical Thinking

Professional

Development

All staff will participate in a minimum of two 4 hour PD days

focused one Developing cirtical thinking skills and effective

questioning techniques

08/02/2017

03/24/2017
Instructional Coach and Principal Not Met

Action Steps Associated with MIS
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Name Description Start/End Date Resource Key Personnel Status

Professional

Development Focus

aligned to

Rigor/Relevance/High

Yield Instruction

Facilitate book study with Visible Learning by John Hattie.

Internal Training as well

08/03/2017

12/15/2017

Visible Learning

by John Hattie
All teaching staff Not Started

Professional

Development

emphasis on

Effective Lesson

Planning

Develop EXCEL model lessons integrating the high yield

instructional strategies for face to face and digital lessons.

Greater emphasis will be placed on the lesson planning process

in blended learning classrooms.

08/03/2017

05/18/2017

CKH and C3

Tools
All teaching staff In Progress

Professsional

Development focused

on inquiry based

instructional PD

Lead year long focus on inquiry based thinking stratgeies

aligned to instructional strategies.

08/03/2017

05/18/2018
Buck Institute Teaching Staff Not Started

Implementation of Earned Autonomy Model of Support

What would success look like: Earned autonomy is a personalized approach to demonstrating skills necessary to work within a blended learning environment. Student

skill based mastery will be tied to a badging system that identifies competencies that align with college readiness so flexibility can be earned through an articulated system

versus simply enrolling in a blended model.
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Associated Root Causes:

Limited amount of 4C's training opportunities:

The lack of a fully developed and implemented system for implementation of 4C's development, training and evaluation have hindered student's ability to be

autonomous and self-directed learners.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

4Cs College

Readiness

PPEC will have a college success rate of 92% as measured by

college transcripts.

08/02/2017

05/24/2018

Quarterly

All staff Not Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Implement an

Academic Fitness

Pathways Course

Counselor and Principal will define and facilitate implementation of

skills development to ensure college readiness beyond academic

readiness

01/03/2017

05/25/2018

CIC, Campus

Toolkit, Focus on

College Succes by

Constance Staley

Counselor and

Principal
In Progress

Facilitate PBL

integration in all

course work with

4C's Rubrics

Developing intentional PBL projects that span across the content

areas to encourage creativity, innovation, design, problem solving

tasks, and emphasize critical thinking. Effective expectations laid

out in 4C rubrics

08/01/2017

05/03/2018
Buck Institute All teaching staff In Progress
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Implement

E-Portfolio

All students will create an e-portfolio that will illustrate their

mastery demonstration of all content required for graduation.

Aligned to capstones and 4C development.

08/01/2017

05/17/2018 Google Sites All Staff In Progress

School Target Setting

   Priority Performance Challenge : Demonstrated Mastery of 21st century skills

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

 SATMEASURES / METRICS:

2017-2018: PPEC will have an average score 0f 1100 or higher

2018-2019: PPEC will have an average score 0f 1110 or higher

 INTERIM MEASURES FOR 2017-2018:

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

 Completion RateMEASURES / METRICS:

2017-2018: PPEC will have a course completion rate of 92% or higher

2018-2019: PPEC will have a course completion rate of 94% or higher

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Academic College Readiness

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: PPEC students will have a 92% success rate as measured by college transcript grades

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

 SATMEASURES / METRICS:

2017-2018: 90% of PPEC Seniors will demonstrate college readiness in English related to Accuplacer cut scores 80% of PPEC

Seniors will demonstrate college readiness in Math related to Accuplacer cut scores

2018-2019: 92% of PPEC Seniors will demonstrate college readiness in English related to Accuplacer cut scores 82% of PPEC

Seniors will demonstrate college readiness in Math related to Accuplacer cut scores

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Math College Readiness Demonstrations

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: 80% of PPEC students in 10th grade will reach readiness benchmark on the PSAT in EBRW

2018-2019: 82% of PPEC students in 10th grade will reach readiness benchmark on the PSAT in EBRW

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS



Page 15 of 15

 INTERIM MEASURES FOR 2017-2018: PSAT prep testing.

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: 80% of PPEC students in 10th grade will reach readiness benchmark on the PSAT in Math

2018-2019: 82% of PPEC students in 10th grade will reach readiness benchmark on the PSAT in Math.

 INTERIM MEASURES FOR 2017-2018: PSAT Prep courses

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

THE SCHOOL IMPLEMENTS CURRICULUM THAT IS ALIGNED TO COLORADO ACADEMIC STANDARDS

Description:

Each classroom will implement the school's math curriculum with fidelity, with teachers monitoring data, providing re-teaching as data would indicate is

appropriate and gives students challenging extensions to the learning.

SYSTEMS OF SUPPORT

Description:
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Teachers will use data to drive instruction, to differentiation for the needs of all students, to check for understanding and re-teach content when necessary.

Teachers will also give many different routes and opportunities to meet standards.

Then we will address...

INSTRUCTION THAT LACKED RIGOR AND LACK OF CURRICULAR IMPLEMENTATION

Description:

It was determined that the delivery of instruction hasn't accomplished the implementation of full curriculum or rigor required for students to progress.

INADEQUATE DIFFERENTIATION OF INSTRUCTION

Description:

Formative data was not being used in a way to allow for sufficient levels of differentiation in instruction to address the needs of a wide variety of learners.

Then we will change current trends for students

5TH AND 6TH GRADE MATH ACHIEVEMENT

Description:

Across time, 5th and 6th grade cohort groups have lower math achievement than before 5th grade and after 6th grade on the PARCC assessment.

MIDDLE SCHOOL ELA GROWTH FOR STUDENTS WHO QUALIFY FOR FREE AND REDUCED LUNCH

Description:

Students who qualify for Free and Reduced lunch at the Middle School level have struggled in ELA growth over time, taking a sharp drop in 2017.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

http://www.cde.state.co.us/schoolview/performance
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Improvement Plan Information
Additional Information about the school

The School Accountability Committee (SAC) of Pikes Peak School of Expeditionary Learning (PPSEL) consists of members representing various departments and

stakeholders. Parents, teachers, and administration contribute to the development of this plan. This plan will be presented to the District Accountability Advisory

Committee and the Falcon D49 School Board.

Efforts focus on what worked last school year, what was successful, what was not, and strategies moving forward.

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Don  KnappName:  PrincipalTitle:

 11925 Antler's Ridge DrMailing Street:  Falcon CO 80831Mailing City / State/ Zip Code:

Phone:(719) 522-2580  don.knapp@ppsel.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Pikes Peak School of Expeditionary Learning is a Preschool-8th Grade school in Falcon, Colorado.  There are about 415 students in the school and each grade level has

2 classes per grade level except for Preschool, which serves around 30 students.

The School Accountability Committee (SAC) of Pikes Peak School of Expeditionary Learning (PPSEL) consists of members representing various departments and

stakeholders. Parents, teachers, and administration contribute to the development of this plan. Members of the SAC analyze school level data, look at trends for the data,

and develop sections of the plan. The plan is then approved by the SAC as a whole. After it is approved by the SAC, this plan will be presented to the District

Accountability Advisory Committee and the Falcon D49 School Board.

Efforts focus on what worked last school year, what was successful, what was not, and strategies moving forward.
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Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:
Using NWEA MAP scores as the indicator, PPSEL set an expectation of 213.2 RIT score in MATH. A RIT score of 213.7 was

achieved.

Performance: PPSEL met the math goal as a school, but found more success in the Middle School than the Elementary School.

ACADEMIC

ACHIEVEMENT

(STATUS)

REFLECTION:

The Middle School, specifically 7th and 8th grade, continues to stand out in terms of Academic Achievement. 3 year trends for Math data show that

students in 5th and 6th grade have scores that decrease after 3rd and 4th grade then rise again after 6th grade. It is clear that as a school, we need

to continue to look at Math practices as a whole, continue to emulate good practices from 7th and 8th grade instruction, and find strategies that will

keep 5th and 6th grade from losing ground.

PERFORMANCE INDICATOR:  DISAGGREGATED ACHIEVEMENT

Prior Year Target:
PPSEL is always concerned about each disaggregated group of students and their achievement, but had no performance

indicators in 2016-2017.

Performance:
PPSEL is always concerned about each disaggregated group of students and their achievement, but had no performance

indicators in 2016-2017.

DISAGGREGATED ACHIEVEMENT

REFLECTION:

PPSEL is always concerned about each disaggregated group of students and their achievement, but had no

performance indicators in 2016-2017.

PERFORMANCE INDICATOR:  ACADEMIC GROWTH

Prior Year Target:
Increase elementary students' median growth percentile in ELA from 49% to 54%.

Increase elementary students' median growth percentile in Math from 54% to 59%.

Performance: Neither target was met in terms of elementary median growth percentile.
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ACADEMIC

GROWTH

REFLECTION:

PPSEL elementary students did not meet the target for median growth percentile. One of the reasons that PARCC test scores were low at PPSEL for

2017 was technology difficulties. There were many test irregularities because of internet connectivity issues Students were sometimes unable to

finish tests or submit tests. Even when they were able to finish and submit, some students had long delays after each question or had to physically

move location during testing.  These irregularities impacted student test scores. 

With this in mind, the school plans to approach achievement and growth in terms of strategies for instruction rather than focusing on the

technological issues.  Technology shouldn't be an issue in 2018, therefore a focus on instructional practices and strategies for improvement make

the most sense.

PERFORMANCE INDICATOR:  DISAGGREGATED GROWTH

Prior Year Target:
PPSEL is always concerned about each disaggregated group of students and their growth, but had no performance indicators

in 2016-2017.

Performance:
PPSEL is always concerned about each disaggregated group of students and their growth, but had no performance indicators

in 2016-2017.

DISAGGREGATED GROWTH

REFLECTION:

PPSEL is always concerned about each disaggregated group of students and their growth, but had no performance

indicators in 2016-2017.

Current Performance

Local data and state PARCC data had a large variance in terms of performance.  As discussed previously, there were large issues with technology during PARCC

testing which impacted scores. Local data as a whole school showed that students were on target in Math and just below target in ELA. On PARCC testing, state

data had students performing much lower. Having said that, PPSEL was able to achieve a ''Performance'' rating on its School Performance Framework. 

Working strictly from state level data, elementary students met the state target in academic achievement, but not in academic growth. Middle school students met

the target in both achievement and growth. Elementary students ranked in the 61st percentile in ELA and 38th in Math in terms of academic achievement. This

means that they remained the same in ELA and increased by 5 percentage points in Math.

Middle school students performed in the 59% percentile in ELA and 57% percentile in Math in achievement. This means they decreased by 17 points in ELA and 7

in Math.
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In terms of academic growth, elementary students had a median growth percentile (MPG) of 41 for ELA and 36 for Math. These students decreased their MGP by

2 points in ELA and .5 points in Math.

Middle school received an MPG of 53 for ELA and 55.5 for Math. That means that they decreased their MGP by 4 points in ELA and 3.5 points in Math.

Middle School students had a decrease in both ELA and Math from the previous year and elementary students decreased in all areas except ELA achievement,

which remained the same.

Trend Analysis

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

In each of the previous three years, 5th and 6th grade students had proficiency levels in PARCC that were lower than 3rd and 4th grade and 7th and 8th grade. This trend

is notable because cohort group performance dipped in those grades only to rebound after those grade levels.

 DecreasingTrend Direction:

 YesNotable Trend:

 Disaggregated GrowthPerformance Indicator Target:

Middle School students who qualify for Free or Reduced lunches are on a steep decline in terms of Academic Growth on the ELA PARCC assessment. Student had a

MPG of 50.5 in 2016 and a MPG of 33.0 in 2017, which is a drop of 17.5 points.

Root Causes

Priority Performance Challenge: 5th and 6th grade math achievement

Across time, 5th and 6th grade cohort groups have lower math achievement than before 5th grade and after 6th grade on the PARCC assessment.

Root Cause: Instruction that lacked rigor and lack of curricular implementation

It was determined that the delivery of instruction hasn't accomplished the implementation of full curriculum or rigor required for students to progress.
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Priority Performance Challenge: Middle School ELA growth for students who qualify for Free and Reduced lunch

Students who qualify for Free and Reduced lunch at the Middle School level have struggled in ELA growth over time, taking a sharp drop in 2017.

Root Cause: Inadequate differentiation of instruction

Formative data was not being used in a way to allow for sufficient levels of differentiation in instruction to address the needs of a wide variety of

learners.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

5th and 6th grade math achievement - this was listed as a performance challenge because data over time shows that students are not performing as well in

5th and 6th grade.  This is true when looking just at the data and when looking at cohort data. The dip in scores increased to 21 percentage points in 2017.

Middle School ELA Growth for students who qualify for Free and Reduced Lunch - This is a performance challenge because these students haven't met

growth goals over the last several years.  In 2017, not only were the goals not met, but the Median Growth Percentile took a sharp drop, dropping 15.5

points.

Provide a rationale for how these Root Causes were selected and verified:

The process used for the Root Causes were based on Root Cause Analysis as compiled by Preuss. The team looked at the data (evidence)

closely--we looked at grade levels, gender, and other available disaggregated data. They were selected and verified using a 5 Whys protocol.

Action Plans
Planning Form

The school implements curriculum that is aligned to Colorado Academic Standards

What would success look like: Each classroom will implement the school's math curriculum with fidelity, with teachers monitoring data, providing re-teaching as data

would indicate is appropriate and gives students challenging extensions to the learning.

Associated Root Causes:
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Instruction that lacked rigor and lack of curricular implementation:

It was determined that the delivery of instruction hasn't accomplished the implementation of full curriculum or rigor required for students to progress.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Formative

Assessment PD

Teachers will take part in PD and Coaching around formative

assessment

08/02/2017

03/02/2018

Monthly

Principal, Director of Curriculum and

Instruction
Partially Met

Standards

Tracking

Math teachers report to math committee progress of proficiency of

standards and math committee gives input on next steps.

08/18/2017

04/27/2018

Monthly

Math Teachers, Math Committee Partially Met

Standard-Target

Match PD

Teachers will take part in professional development around

standard-target match.

09/15/2017

09/15/2017

Principal, Director of Curriculum and

Instruction
Met

Quality Criteria

Teachers will take part in professional development around quality

criteria of work.

09/22/2017

11/17/2017

Weekly

Principal, Director of Curriculum and

Instruction
Partially Met

Higher Order

Reasoning

Teachers will take part in professional development around Higher

Order Reasoning

09/22/2017

03/09/2018

Principal, Director of Curriculum and

Instruction
Partially Met
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Work Sampling

and Feedback

Teachers will gather work samples to get feedback from peers

concerning the quality of work.

10/06/2017

12/15/2017

Monthly

All staff Not Met

Curriculum

Calendar

Math teachers report to math committee regarding their progress

10/06/2017

05/25/2018

Monthly

Math Teachers, Math Committee Not Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Professional

Development

Strategic professional development in the following areas:

standard-target match, quality criteria, formative assessment,

higher order reasoning, work sampling and feedback.

08/02/2017

03/02/2018

State Standards,

EL Core Practice

Benchmarks

Principal, Director

of Curriculum and

Instruction

In Progress

Curriculum

Calendar

Math Committee sets a calendar for the curriculum that each staff

member is required to adhere to.

08/11/2017

08/18/2017

Saxon Scope and

Sequence

Math Committee,

Director of

Curriculum and

Instruction

Complete

Colorado

Standards

Tracking

Each math teacher will track the Colorado Math Standards taught

within the curriculum, the percentage of students showing mastery

and then the percentage of students showing mastery after

re-teaching (when necessary).

08/11/2017

05/25/2018
Standards Tracker Math Teachers In Progress

Data teams will look at math achievement/formative data

throughout the year, analyze the data through methods such as

item analysis, and make data-driven instructional decisions for
08/11/2017

05/11/2018

Student work,

assessment

results, AIMSweb Math Teachers In Progress
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Data Teams next steps. data

Progress

Monitoring

Each Math teacher will implement AIMSweb progress monitoring

so that there is another set of data to analyze student progress.

08/25/2017

05/25/2018

AIMSweb probes

and technology

devices

Math Teachers In Progress

Khan Academy

Math teachers will be trained on using Khan academy to extend

learning and reinforce concepts. They will be taught methods to

use it as a re-teaching tool. Then teachers will be accountable to

the Math Committee for when they use Khan Academy and why

so that curricular fidelity is still part of instruction.

09/08/2017

05/25/2018
iPads

Math Committee,

Math Teachers
In Progress

Systems of Support

What would success look like: Teachers will use data to drive instruction, to differentiation for the needs of all students, to check for understanding and re-teach content

when necessary. Teachers will also give many different routes and opportunities to meet standards.

Associated Root Causes:

Inadequate differentiation of instruction:

Formative data was not being used in a way to allow for sufficient levels of differentiation in instruction to address the needs of a wide variety of learners.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Refine MTSS

Process

MTSS committee will refine each step of our progress and create

flowcharts for teachers.

08/01/2017

09/08/2017

MTSS Committee, Intervention

Coordinator
Met
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Data Team

Meetings

Data teams will work through data using data protocols to

implement differentiated lessons at least bi-weekly.

08/11/2017

05/25/2018
All Instructional Staff Partially Met

Self-Assessment

This is a one day self-assessment of our strengths and

weaknesses

10/06/2017

10/06/2017
All Instructional Staff Not Met

Scholarly Review

Teams will have read, discussed, and implemented ideas.
10/27/2017

12/15/2017
Middle School ELA staff Not Met

Professional

Development

Teachers will take part in differentiation professional development

on Fridays starting in December and ending in January

12/08/2017

01/19/2018

Weekly

All staff Not Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

MTSS

Utilize districtdeveloped MultiTiered Systems of Support (MTSS)

materials with staff for professional development.

08/01/2017

05/25/2018

MTSS Online

tools

MTSS Committee,

Intervention

Coordinator

In Progress

Self-Assessment

All instructional staff will contribute to a building level

self-assessment of strengths and areas for growth.

10/06/2017

10/06/2017

Self-Assessment

Tool

All Instructional

Staff
Not Started

Middle School ELA teachers will take part in scholarly review.
10/27/2017

Scholarly Articles

Middle School

Staff, Director of
Not Started
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Scholarly

Research Review

01/19/2018 Curriculum and

Instruction

Professional

Development

Professional development on Differentiation
12/08/2017

01/19/2018

EL Core Practice

Benchmarks

Principal, Director

of Curriculum and

Instruction

Not Started

Data Teams

Data teams will analyze data to make data-driven decisions for all

learners, incorporating differentiation strategies into weekly

lessons.

12/08/2017

05/25/2018
Driven by Data

Dean of Students

and Middle School

ELA staff

Not Started

School Target Setting

   Priority Performance Challenge : 5th and 6th grade math achievement

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Increase student achievement levels on PARCC in 5th and 6th grade from 15.5% proficient to 20.5% proficient.

2018-2019: Increase student achievement levels on PARCC in 5th and 6th grade from 20.5% proficient to 25.5% proficient.

 INTERIM MEASURES FOR 2017-2018: Using AIMSweb Benchmark Math probes, 5th and 6th grade teachers will identify areas needed for growth and target

these in instruction to increase proficiency levels. Student proficiency will be tracked through ongoing assessments using AimsWeb progress monitoring probes. The

PPSEL Math lead and Math committee will monitor both progress on the AIMSweb probes and well as the fidelity of curricular implementation, item analysis from

curricular assessments, and instructional decisions.

   Priority Performance Challenge : Middle School ELA growth for students who qualify for Free and Reduced lunch

ANNUAL

PERFORMANCE

TARGETS
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  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Increase the Median Growth Percentile on PARRC for middle school students who qualify for Free and Reduced

lunch from 33.0 to 38.0

2018-2019: Increase the Median Growth Percentile on PARRC for middle school students who qualify for Free and Reduced

lunch from 38.0 to 43.0

 INTERIM MEASURES FOR 2017-2018: PPSEL's common writing assessment will be used to analyze writing data for all students and students will increase

proficiency on the 2nd quarter writing assessment by 5% points. Using AIMSweb Benchmark Math probes, 5th and 6th grade teachers will identify areas needed for

growth and target these in instruction to increase proficiency levels. The number of students at benchmark will increase from 68 to 73%.

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

ABILITY GROUPING

Description:

Individual student cohorts entering PTEC are separated by ability up to six grade levels. In order to support the needs of all students entering the school,

students have been grouped closer by ability in an effort to address individual needs. Additionally, those students in the lowest performance groups have

been assigned to additional instructional time in small groups. Success in all academic areas for students in the lowest cohorts will with be evidence by 1.5

years of growth during the 2017/2018 school year. Students in the low/average range, as measured by NWEA MAP will show 1.25 years of growth in all

academic areas. All other students will show at least one year of academic growth.

COACHING AND TRAINING
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Description:

Due to growth from 160 students to 240 students over the last school year, the school hired as many new teachers and returning staff. The staff members

have limited training and additional coaching and training will improve student performance. Success will look like good classroom management, use of the

effective teaching cycle, Every classroom will have consistent classroom management and structures. This will be evidenced by a 30% reduction in the

number of classroom disruptions citations by the end of the 2017/2018 school year. Additionally, PTEC will have another 20% reduction in these infractions

during the 2018/2019 school year. This goal will be accomplished through teacher coaching and the frequent presence of the Dean of Students or the

Principal in classrooms. By changing the habits of teachers and students, the new norm will be a culture of strong classroom management and student

compliance.

CHARACTER DEVELOPMENT

Description:

Students will understand and demonstrate the need to do their own work without copying or cheating. Honesty is one of the pillars of PTEC and James

Irwin Charter Schools and therefore must be addressed before responsibility and integrity. This goal will be accomplished through targeted discussions and

lesson in all classes, but particularly character education classes. The evidence that PTEC has achieved this goal will be a 50% reduction in behavioral

referrals related to academic honesty. PTEC will have a 60% reduction in unexcused tardy infractions for the 2017/2018 school year. This goal will be

accomplished by teaching stronger work ethic to all students in classes and having staff present in the halls during passing periods. The evidence of

successful completion of this goal will be through Infinite Campus monitoring. This goal is tied to responsibility and integrity. A characteristic of a person

with integrity is someone you can count on to be on time.

Then we will address...

IMPLEMENTATION OF YEAR ONE

Description:

During the implementation of Power Technical Early College as a new school, the school has faced several challenges over the first two years. During the

2016/17 school year, the facility was completed more than 60 days after the anticipated first day of school. During this time, the school was forced to find an

alternate location for the beginning of the school year and was forced to start the first day of school 28 days after the scheduled start date. As a result of the

late start date, students had less contact time with instructors. Additionally, the temporary facility had no internet, telephones, copiers, bells, or technology

of any type. This resulted in the school not being able to obtain valid baseline performance data on students and resulted in student engagement

challenges and overcrowding in classrooms.
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ABILITY GROUPING

Description:

Without good baseline data and having all new students, it was difficult to find a good starting point for students. The school began to identify and group

students at the beginning of the second semester.

Then we will change current trends for students

BELOW EEPECTATIONS IN ALL SUBJECTS.

Description:

Many students entering PTEC are shown to be well below grade level in reading, writing, and mathematics.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

School Contact Information
 Robert  DaughertyName:  PrincipalTitle:

 2525 Canada DriveMailing Street:  Colorado Springs Colorado 80922Mailing City / State/ Zip Code:

Phone:(719) 301-6200  rob.daugherty@jamesirwin.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

http://www.cde.state.co.us/schoolview/performance
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The mission of Power Technical Early College is to prepare students to enter the workforce with the skills necessary to be successful in a trade while also having the

character and work ethic to become the most valuable members in their chosen trade. PTEC was established in the fall of 2016 in Colorado Springs, Colorado as a

charter school in El Paso school district 49.

Description of school setting and process for data analysis

Power Technical Early College (PTEC), a grades 6-14 trade school, is James Irwin Charter Schools’ fifth school.  Opened in September of 2016, PTEC has 240 students

in grades 6-11 at the PTEC campus, which is located one block east of Constitution Blvd. and Peterson Road at 2525 Canada Drive.  The school will grow one grade

each year until it serves students through grade 14 (an Associate’s Degree from Pikes Peak Community College in a skilled trade). PTEC offers strong academics,

character development and 90 minutes of Career and Technical Education (CTE) courses to all students.

During placement testing and MAPS testing it was clear that the majority of middle school students were entering the school below grade level.  Remediation in reading,

writing, and mathematics rapidly became the school's most important goal.

PTEC is a population of 240 students. Of the 240 students, 63.4% are White, 25.3% are Hispanic/Latino, 3.3% are Black/African American, 1.3% are Asian, 6.3% are two

or more races, and 0.4% are Hawaiian, or other Pacific Islander. Our population is mostly comprised of males with 80% being male leaving only 20% females. We do

have free and reduced students that make up around 21% of our student body.

Through testing, meetings, and data analysis the team that formulated the Unified Improvement plan included the school's administration, teacher leaders, teacher

coaches, education learning specialists, and consultants.  The performance data includes CMAS, PARCC, NWEA MAP, classroom assessments, and Aimsweb.  All

students at PTEC have equal access to all courses and opportunities now and as they become available.

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC GROWTH

Prior Year Target:
Last year's growth goals were based on NWEA MAP scores. The growth goal was to increase student growth in each cohort

by at least 5% in mathematics and Language Arts.

Performance:

PERFORMANCE INDICATOR:  STUDENT BEHAVIOR
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Prior Year Target: Last years behavior target was to reduce the number of behavioral write-ups in Infinite Campus by 10% during the second

semester of the school's first year.

Performance:
During the second semester of the 20176/2017 school year the school recorded an increase in behavioral referrals by 8% in

infinite campus. This number is skewed due to not having internet access. See reflection below.

STUDENT

BEHAVIOR

REFLECTION:

The school year began in less than ideal conditions.  Due to the school's building not being completed on time, the school was being housed in a

temporary facility that had no internet access, phones, or bells.  During this time behavioral issues were not handled directly using Infinite Campus. 

Based on limited written records,  the number of behavioral issues from the first semester to the second semester is believed to be greatly

decreased, however it is difficult to back this up with data from Infinite Campus.

Current Performance

The school received a priority improvement plan; with 24.8 points out of 70. An approaching rating in academic achievement and does not meet rating in academic

growth.  Last year the school only had 10th graders, therefore there was no rating on workforce readiness.  The middle school has more students entering below

grade level. 

While 2017 SPF is concerning, the current NWEA MAP data for the beginning of the 2017/2018 school year is encouraging and already showing solid growth

compared to last year.

 

Additional Trend Information:
This is year two for Power Technical Early College, therefore the school does not have a trend analysis for this year.  The school tested winter of 2016, spring of 2017, and

again this fall of 2017 for all grade levels 6 through 11.  Students were tested in math, reading, language use, and science.  The first available trend analysis will be

available after the winter MAP testing.

Root Causes

Priority Performance Challenge: Below Eepectations in all subjects.

Many students entering PTEC are shown to be well below grade level in reading, writing, and mathematics.

Root Cause: Implementation of Year One
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During the implementation of Power Technical Early College as a new school, the school has faced several challenges over the first two years. During

the 2016/17 school year, the facility was completed more than 60 days after the anticipated first day of school. During this time, the school was forced

to find an alternate location for the beginning of the school year and was forced to start the first day of school 28 days after the scheduled start date. As

a result of the late start date, students had less contact time with instructors. Additionally, the temporary facility had no internet, telephones, copiers,

bells, or technology of any type. This resulted in the school not being able to obtain valid baseline performance data on students and resulted in student

engagement challenges and overcrowding in classrooms.

Root Cause: Ability Grouping

Without good baseline data and having all new students, it was difficult to find a good starting point for students. The school began to identify and group

students at the beginning of the second semester.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

Based on CMAS, PARCC, and MAP data it is clear that many of the students at PTEC need additional support in these content areas.  Since many student

are as much four to five years below grade level, remediation in these areas have become the school's top priority.  Some challenges include trying to

provide differentiated  instruction with students are so many different levels.

Continued use of MAP, AimsWeb, and classroom data will drive instruction throughout the coming school years.

Provide a rationale for how these Root Causes were selected and verified:

Implementation during the first two years of Power Technical Early College was challenging without the use of technology and the ability to generate good

nationally-normed baseline data.  During the weeks that PTEC was located at an alternate location teachers began to identify students that could not read,

write, or perform simple arithmetic.  Once the school moved into the new building and had access to technology the student gaps became evident.

Action Plans
Planning Form

Ability Grouping

What would success look like: Individual student cohorts entering PTEC are separated by ability up to six grade levels. In order to support the needs of all students
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entering the school, students have been grouped closer by ability in an effort to address individual needs. Additionally, those students in the lowest performance groups

have been assigned to additional instructional time in small groups. Success in all academic areas for students in the lowest cohorts will with be evidence by 1.5 years of

growth during the 2017/2018 school year. Students in the low/average range, as measured by NWEA MAP will show 1.25 years of growth in all academic areas. All other

students will show at least one year of academic growth.

Associated Root Causes:

Ability Grouping:

Without good baseline data and having all new students, it was difficult to find a good starting point for students. The school began to identify and group

students at the beginning of the second semester.

Implementation of Year One:

During the implementation of Power Technical Early College as a new school, the school has faced several challenges over the first two years. During the

2016/17 school year, the facility was completed more than 60 days after the anticipated first day of school. During this time, the school was forced to find an

alternate location for the beginning of the school year and was forced to start the first day of school 28 days after the scheduled start date. As a result of the

late start date, students had less contact time with instructors. Additionally, the temporary facility had no internet, telephones, copiers, bells, or technology of

any type. This resulted in the school not being able to obtain valid baseline performance data on students and resulted in student engagement challenges and

overcrowding in classrooms.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Growth Goals

Students in the lowest achievement levels (does not meet and

partially met in PARCC or low and low average in MAP) will show

1.5 years growth before the end of the school year.

09/01/2017

05/31/2018

Quarterly

Administration Team and Teachers Partially Met

Benchmark

100% of students take the NWEA MAP.
09/01/2017

09/15/2017
Testing Team Met
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Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Testing

At the beginning of the school year, the school will use MAP data

for baseline student data. Students will be progress monitors two

additional times during the year.

09/01/2017

05/31/2018
NWEA All Staff In Progress

Evaluation of Data

Using MAP data, the administrative team will determine best

placement for students and determine additional resources as

needed

09/01/2017

05/31/2018

NWEA, Class

Assessments,

Excel

Administrative

Team
In Progress

Coaching and Training

What would success look like: Due to growth from 160 students to 240 students over the last school year, the school hired as many new teachers and returning staff.

The staff members have limited training and additional coaching and training will improve student performance. Success will look like good classroom management, use

of the effective teaching cycle, Every classroom will have consistent classroom management and structures. This will be evidenced by a 30% reduction in the number of

classroom disruptions citations by the end of the 2017/2018 school year. Additionally, PTEC will have another 20% reduction in these infractions during the 2018/2019

school year. This goal will be accomplished through teacher coaching and the frequent presence of the Dean of Students or the Principal in classrooms. By changing the

habits of teachers and students, the new norm will be a culture of strong classroom management and student compliance.

Associated Root Causes:

Implementation of Year One:

During the implementation of Power Technical Early College as a new school, the school has faced several challenges over the first two years. During the

2016/17 school year, the facility was completed more than 60 days after the anticipated first day of school. During this time, the school was forced to find an

alternate location for the beginning of the school year and was forced to start the first day of school 28 days after the scheduled start date. As a result of the

late start date, students had less contact time with instructors. Additionally, the temporary facility had no internet, telephones, copiers, bells, or technology of

any type. This resulted in the school not being able to obtain valid baseline performance data on students and resulted in student engagement challenges and

overcrowding in classrooms.

Implementation Benchmarks Associated with MIS
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IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Character Development

What would success look like: Students will understand and demonstrate the need to do their own work without copying or cheating. Honesty is one of the pillars of

PTEC and James Irwin Charter Schools and therefore must be addressed before responsibility and integrity. This goal will be accomplished through targeted discussions

and lesson in all classes, but particularly character education classes. The evidence that PTEC has achieved this goal will be a 50% reduction in behavioral referrals

related to academic honesty. PTEC will have a 60% reduction in unexcused tardy infractions for the 2017/2018 school year. This goal will be accomplished by teaching

stronger work ethic to all students in classes and having staff present in the halls during passing periods. The evidence of successful completion of this goal will be

through Infinite Campus monitoring. This goal is tied to responsibility and integrity. A characteristic of a person with integrity is someone you can count on to be on time.

Associated Root Causes:

Implementation of Year One:

During the implementation of Power Technical Early College as a new school, the school has faced several challenges over the first two years. During the

2016/17 school year, the facility was completed more than 60 days after the anticipated first day of school. During this time, the school was forced to find an

alternate location for the beginning of the school year and was forced to start the first day of school 28 days after the scheduled start date. As a result of the

late start date, students had less contact time with instructors. Additionally, the temporary facility had no internet, telephones, copiers, bells, or technology of

any type. This resulted in the school not being able to obtain valid baseline performance data on students and resulted in student engagement challenges and

overcrowding in classrooms.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status
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School Target Setting

   Priority Performance Challenge : Below Eepectations in all subjects.

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: The current scale score for all students is 721.7 during the 2016/17 school year. The school's target to reach a

meets rating is 740.1. Since it is not realistic to achieve target in one year, the school will break into a two year goal. The goal is

the increase the scale score by 10 scale score points by the end of the 2018 school year.

2018-2019: Increase by 10 scale score points.

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: The current scale score for minority students is 716.9 during the 2016/17 school year. The school's target to reach a

meets rating is 740.1. Since it is not realistic to achieve target in one year, the school will break into a three year goal. The goal is

the increase the scale score by 8 scale score points by the end of the 2018 school year.

2018-2019: Increase by 8 scale score points.

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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2017-2018: The current scale score for all students is 723.4 during the 2016/17 school year. The school's target to reach a

meets rating is 731.2. The school will achieve mean scale score of 731.2 by the end of the current school year.

2018-2019: Achieve the mean scale score for all students in mathematics.

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: The current scale score for minority students in math is 718.1 during the 2016/17 school year. The school's target to

reach a meets rating is 731.2. Since it is not realistic to achieve target in one year, the school will break into a two year goal. The

goal is the increase the scale score by 7 scale score points by the end of the 2018 school year.

2018-2019: Increase by 7 scale score points.

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 SMEASURES / METRICS:

2017-2018: The current scale score for all students in science is 571.8 during the 2016/17 school year. The school's target to

reach a meets rating is 591.4. Since it is not realistic to achieve target in one year, the school will break into a three year goal.

The goal is the increase the scale score by 7 scale score points by the end of the 2018 school year.

2018-2019: Increase by 7 scale score points.

 INTERIM MEASURES FOR 2017-2018:

  Academic Growth   PERFORMANCE INDICATOR: 

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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MEASURES / METRICS:

2017-2018: The target for academic growth in language arts and math is to achieve a target MGP of 50%. Since it is not realistic

to achieve target in one year, the school will break into a three year goal. The goal is to increase by 10 MGP by the end of the

2018 school year and each year there after until the school reaches 50%

2018-2019: Increase 10% MGP during the 2018/2019 school year.

 INTERIM MEASURES FOR 2017-2018:

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

TARGETED SKILLS READING INTERVENTION PROGRAMS

Description:

In addition to our classroom Reading Intervention Programs, we will implement SIPPS intervention program school wide by utilizing DIBELS DEEP

assessment findings to determine appropriate intervention level.

TARGETED SKILLS MATH INTERVENTION

Description:
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We will implement DIBELS math assessments/progress monitoring to students identified with skill deficits to align interventions and instruction. Students

will be placed into an intervention matching their skill deficit.

TIER I CORE LITERACY INSTRUCTION

Description:

TIER I Literacy instruction (CKLA) will be implemented with fidelity and rigor into all K-5 grade levels to increase student growth.

TIER I CORE MATH INSTRUCTION

Description:

TIER I Core Math Instruction will be implemented with fidelity and rigor into all k-5 grade levels to increase student growth.

Then we will address...

DATA ANALYSIS ALIGNED TO DETERMINE PROGRAMS AND STUDENT NEEDS

Description:

Early interventions in Reading were being provided through the BURST/Sondays intervention programs on a 5 times per week schedule.  Data collection

and analysis of results revealed that not all students were responding to this specific intervention.   Teachers were documenting the need for

additional intervention programs to meet the needs of all Below Benchmark learners. Teachers were collecting data and analyzing gaps within the

intervention program itself but intensive analysis was not happening on a regular basis.    We were not screening for specific deficits so our instruction was

aligned to the specific need. Our students scoring below in Reading are also the same Subgroups scoring low on Science Achievement.

TIER I CORE LITERACY INSTRUCTION

Description:

Remington’s Literacy curriculum is in the 2nd year of full implementation phase and teachers need to continue to receive PD, feedback on instructional

delivery, and analysis of formative assessment to ensure fidelity and rigor of CKLA. A priority for this year is to ensure our CKLA literacy program is
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delivered with fidelity and rigor to increase student achievement. Remington’s Literacy curriculum is beginning its 3rd year but the 2nd year with full

implementations school wide.  Teachers continue to work towards proficiency with content and delivery along with building the common vocabulary

embedded within the curriculum.

TARGETED MATH INTERVENTIONS TO ADDRESS STUDENT NEEDS

Description:

Remington students identified in all subgroups continue to APPROACH state expectations in math.  We have math interventions in place at each grade

level but do not have a program to monitor progress, gather diagnostic data, nor additional support/prgrams to provide extra practice to back fill skills. 

TIER I MATH CURRICULUM

Description:

A priority for this year is to ensure our Eureka Math program is delivered with fidelity and rigor to increase student achievement. Remington’s Math

curriculum is beginning the 3rd year of implementation, however,  teachers in 3-5th grade were departmentalized last year.  This academic year each

teacher will be instructing their own students in all academic areas.  Remington students identified in all subgroups continue to APPROACH state

expectations in math.  We have math interventions in place at each grade level but did not have a program to monitor progress, diagnostic data, nor

additional support for extra practice to back fill skills. 

PROFICIENCY IN READING WITH STUDENT GROUPS

Description:

Students within the Subgroups are not meeting expectations in Reading which may contribute to the proficiency in Science Achievement.

Then we will change current trends for students

ACADEMIC GROWTH IN ELA TO INCLUDE STUDENT GROUPS

Description:
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Our students overall scored below the 50th %ile on state assessments in ELA . (48.5). Our challenge is to ensure that each student achieves grade level

proficiency in reading by increasing growth in subgroups: Students with Disabilities and Minority Students. These subgroups have a median growth

percentiles below 50 in ELA, which is below the minimum state expectations. (36 and 48 respectively) Our Free/Reduced Lunch Eligible students MET

growth expectations with 57.5 Median Growth Percentile

ACADEMIC GROWTH IN MATH TO INCLUDE STUDENT GROUPS

Description:

Our students overall scored below the 50th%ile on math state assessments. Our challenge to ensure that each student achieves grade level proficiency by

increasing student growth in math. Our subgroups, Students with Disabilities, Free/Red Lunch, Minority Students, and Students with Disabilities all were

APPROACHING in Math.

ACADEMIC ACHIEVEMENT IN SCIENCE WITH STUDENT GROUPS

Description:

Our students overall scored in the 51st%ile percentile rank on state assessments in Science. Our challenge is to ensure all students reach academic

proficiency in Science to include subgroups (Free/Reduce and Minority Students) These subgroups are APPROACHING state expectations.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Remington is a neighborhood school which serves approximately 600 students.  We are in the 2nd year of receiving the Early Literacy Grant which supports learners K-3

in Literacy.

We have a dedicated Science/Engineering teacher that serves all grade levels along with a Literacy Coach, Math Interventionist, Technology Teacher along with a Gifted

and Talented Teacher.

http://www.cde.state.co.us/schoolview/performance
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Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Lisa  FilloName:  PrincipalTitle:

 2825 Pony Tracks DrMailing Street:  Colorado Springs Colorado 80922Mailing City / State/ Zip Code:

Phone:(719) 495-5257  lfillo@d49.orgEmail:

 Suzy  AncellName: Title:

 2825 Pony Tracks DrMailing Street:  Colorado Springs Colorado 80922Mailing City / State/ Zip Code:

Phone:7194955263  sancell@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Remington Elementary School community is dedicated to cultivating the uniqueness of each child to reach their fullest potential by providing an

equitable and inclusive atmosphere. Remington is a neighborhood school that serves a diverse population of students and families with a variety of

socioeconomic statuses.  We offer an extensive before and  after school activities to our students and are dedicated to educating the whole child.

 Our school has approximately 600 students ranging from Preschool age through 5  grade.   Our grade levels each have four sections with theth

exception of the 4th grade which has 3 sections currently. We also serve students with special needs through a broad spectrum of services and

programs.

Current data, progress towards prior year’s performance targets,  prioritization of performance challenges were first reviewed by the Remington

Leadership Team.   This group of professionals consists of a General Education teacher from each grade level, Special Education  teacher,

Interventionist, Literacy Coach, Assistant Principal and the Principal.  As a team, we met frequently to analyze data, identify needs and challenges,
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and to isolate root causes.   The Leadership Team members shared the information with their grade level teammates during PLC meetings and

communicated questions or concerns back to the committee.   Furthermore, the Leadership Team met with the School Advisory Committee for

specific input and feedback.

 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target: School Reading proficiency scores will increase by 10% from the previous year (2015-2016) in 3rd, 4th and 5th grade.

Performance: Did not meet this target: 3rd 41%-37% . 4th 38-32% . and 5th 49%-24%

Prior Year Target:

The number of students identified as having a Significant Reading deficiency (SRD) will be reduced by 15%.

The number of students reaching or exceeding grade level expectations (Benchmark) on DIBLES Next will be at 85% or

above.

Our students will score in the 71%ile rank on state assessments in ELA.

Performance:

We did not meet this target- 

We reduced our students scoring in the RED (Well Below) by 7%.

We ended the year with 81% at benchmark.

Prior Year Target:

We need to ensure that each student acquires grade level proficiency by increasing student achievement in math.

Our students will meet the expectations of the Level 4/5 category (Met and Exceeded) 750+ points

Our students will increase their percentile scores by 5%

Performance:

Our students continue to perform below our target in math proficiency

Our Mean Scale Score was 739.0 and receiving MEETS 

3rd 38%-39%
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4th 37%-25%

5th 47%-33%

Prior Year Target:

The number of students (K-5) scoring well below benchmark category (Reds) 17% (91 students) at beginning of the year will

be reduced to 10% (53 students) by the end of the year (EOY) benchmark.

The number of students reaching or exceeding grade level expectations (Benchmark) on DIBELS Next will be at 80% or

higher. (BOY 67% K-5).

Performance:

Goal was MET

EOY DIBELS scores were at 81% proficiency

EOY DIBELS scores were decreased from 17% to 10%

Prior Year Target:
The students identified in the subgroup "Students with Disabilities" will increase their academic achievement scores to a mean

scale score of 725.0 from the previous year's score of 705.0

Performance: Our students with disabilities did not meet this target. We scored at 699.5 in Reading and 703.8 in Math

Prior Year Target:

Implementation school wide of the Literacy Program CKLA will be implemented with fidelity and rigor in 90% of all classes.

Teachers will be observed/provided feedback on fidelity and rigor "look fors" during lessons. Data will be collected to

determine implementation accuracy.

Performance: We met this target with implementation with 100%

ACADEMIC ACHIEVEMENT

(STATUS) REFLECTION:

Remington celebrates the movement of students Scoring at Benchmark as we were close to hitting our rigorous goal of 85%.  We

continue to analyze data monthly to determine growth with our students in all categories (Green, Yellow, Red) . 

Our Growth in both Reading and Math will continue to be a focus for this year as we are APPROACHING expectations when

reviewing our SPF for 2017.

Students with Disabilities continue to DOES NOT MEET  state expectations.  This population will continue to be a priority for this

year's UIP

Current Performance

Spring 2017 PARCC Achievement scores show increases in 3  and 5  grades from year ago; yet still lag behind state and zone averages in some areas.rd th
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 Proficiency Levels

Scores shown: met & exceeds %/ approaching & below %/ did not meet %

         ELA
3rd

2017

 

3rd

2016

4th

2017

 

4th

2016

 

5th

2017

 

5th

2016

 

Met & exceeds 41% 36% 44% 43% 51% 51%

Approaching &

Part.
47% 48% 44% 47% 44% 37%

Did not meet 13% 16% 12% 10% 5% 12%

Proficiency Levels

Scores shown: met & exceeds %/ approaching & below %/ did not meet %

        Math

3rd

2017

 

3rd

2016

4th

2017

 

4th

2016

 

5th

2017

 

5th

2016

 

Met & exceeds 37% 41% 32% 38% 24% 49%

Approaching &

below
51% 49% 60% 52% 69% 43%

Did not meet 12% 16% 8% 11% 7% 9%

 

 

 

DIBELS DATA K-3

Our local assessment data is showing positive signs of movement in reading achievement. In 2016-17, Remington saw 14% movement to Benchmark school wide

on DIBELS from 67% at the beginning of the year to 81% at the end of the year. The following chart shows DIBELS growth by grade level for the 2016-2017 school

year.

Kinder     BOY=54%   EOY=96%
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Grade 1  BOY= 71%    EOY= 69%

Grade 2  BOY= 77%   EOY= 78%

Grade 3  BOY= 67%   EOY= 80%

Grade 4  BOY= 72%   EOY= 77%

Grade 5  BOY= 57%   EOY= 81%

Participation Rates 

We did not meet the state participation Rate of 95% on the 2016-2017 state assessment.

Our overall participation rate was 98.9% school wide.  

Academic Achievement:

Our students with Disabilities continue to score in the DOES NOT MEET category for state expectation in both ELA and Math.  

Our students classified in the FREE AND REDUCED LUNCH category are MET state expectations in ELA. However, this population DID NOT MEET expectations

in math for and Science in 2017.

Academic Growth:

 Students identified in the Free and Reduced category MET state expectations as a whole with 57.5% median Growth Percentile.

All other categories were APPROACHING  growth expectations.

In Math, our students are APPROACHING state expectations in all reportable categories for median growth percentiles.

Although we met Academic Growth in most categories, we noted a significant need to increase Academic Achievement with STUDENTS WITH DISABILITIES in

ELA and Math

Remington Elementary School's test participation rates met state expectations for the year 2017 at 99.2%. 

Trend Analysis

 DecreasingTrend Direction:
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 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

The 1 Year SPF data shows that we are MEETING state expectations in all academic areas. Reading MEETS Math APPROACHING Current Data Reflected from the

PARCC assessment is as follows (2015,2016,2017) ELA P/A 2015 2016 2017 3rd 27% 36% 41% 4th 45% 43% 44% 5th 40% 51% 51% Math P/A 2015 2016 2017 3rd

32% 41% 37% 4th 57% 38% 32% 5th 33% 49% 24% When comparing ELA PARCC data over the past 3 years , we identified significant increases with 3rd grade scores,

while 5th grade is maintaining their gains. 4th grade is stagnant. Math PARCC data over the past 3 years indicates a decline in achievement across all grade levels.

However, 4th grade students dropped slightly in ELA and significantly in Math.

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

ACADEMIC GROWTH (PSF 2017 1 year) Remington is APPROACHING in Student Growth Percentile with a 51.1% 2016/2017 Academic Growth (Median Growth

Percentile) report for ELA Expectations for growth were 50% or higher: All students in 2016 MET state expectations of growth with 51.5% however, in 2017 did not make

adequate growth with a percentile score of 48.5 4th grade students were below 50%, landing at 46% in 2016, and in 2017 we fell below again with a score of 39.0% 5th

grade students were above state expectations in 2016 with 58% growth Percentile, while in 2017 our students scored at 53.0 % We were above state expectations of 50%

growth in all subgroups with the exceptions of : Scores are 2 years of Data 2016/2017 2016 2017 Males 48% 42% FRL 40.5% 57.5% IEP 49% 36.0% Minority 48% 48%

Hispanic 46.5% 46% White 52.0% 49% Reading Data: 2015-2016 Growth on mCLASS:DIBELS By Grade for Remington All students BOY 62% were at Benchmark and

EOY 73% Increase of 11% points Remington recorded 20% of students scoring Well Below the Benchmark (RED) when reviewing the Populations Data at the beginning

of the year (BOY) and EOY was 11%. A reduction of 9%age points. Grade level Breakdown % of students at Benchmark Grade BOY EOY Kdg 49% 87% 1st 67% 88%

2nd 76% 67% 3rd 73% 80% 4th 57% 61% 5th 60% 64%

 IncreasingTrend Direction:

 YesNotable Trend:

 Disaggregated AchievementPerformance Indicator Target:

Math Growth 2016 Academic Growth (Median Growth Percentile) report for Math Expectations for growth were 50% or higher: All students MET state expectations of

growth with 61% 4th grade students were above 50%, landing at 68% this is 18%age points above State expectations 5th grade students were above state expectations

with 51% growth Percentile. We were above state expectations of 50% growth percentile in all subgroups. A range of 55%ile points (minority students) to 63.5 (Non

Minority)
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Root Causes

Priority Performance Challenge: Academic Growth in ELA to Include Student Groups

Our students overall scored below the 50th %ile on state assessments in ELA . (48.5). Our challenge is to ensure that each student achieves grade level

proficiency in reading by increasing growth in subgroups: Students with Disabilities and Minority Students. These subgroups have a median growth

percentiles below 50 in ELA, which is below the minimum state expectations. (36 and 48 respectively) Our Free/Reduced Lunch Eligible students MET

growth expectations with 57.5 Median Growth Percentile

Root Cause: TIER I Core Literacy Instruction

Remington’s Literacy curriculum is in the 2nd year of full implementation phase and teachers need to continue to receive PD, feedback on instructional

delivery, and analysis of formative assessment to ensure fidelity and rigor of CKLA. A priority for this year is to ensure our CKLA literacy program is

delivered with fidelity and rigor to increase student achievement. Remington’s Literacy curriculum is beginning its 3rd year but the 2nd year with full

implementations school wide.  Teachers continue to work towards proficiency with content and delivery along with building the common vocabulary

embedded within the curriculum.

Root Cause: Data Analysis aligned to determine Programs and Student Needs

Early interventions in Reading were being provided through the BURST/Sondays intervention programs on a 5 times per week schedule.  Data

collection and analysis of results revealed that not all students were responding to this specific intervention.   Teachers were documenting the need for

additional intervention programs to meet the needs of all Below Benchmark learners. Teachers were collecting data and analyzing gaps within the

intervention program itself but intensive analysis was not happening on a regular basis.    We were not screening for specific deficits so our instruction

was aligned to the specific need. Our students scoring below in Reading are also the same Subgroups scoring low on Science Achievement.

Priority Performance Challenge: Academic Growth in Math to Include Student Groups

Our students overall scored below the 50th%ile on math state assessments. Our challenge to ensure that each student achieves grade level proficiency by

increasing student growth in math. Our subgroups, Students with Disabilities, Free/Red Lunch, Minority Students, and Students with Disabilities all were

APPROACHING in Math.

Root Cause: Targeted Math Interventions to address Student Needs

Remington students identified in all subgroups continue to APPROACH state expectations in math.  We have math interventions in place at each grade

level but do not have a program to monitor progress, gather diagnostic data, nor additional support/prgrams to provide extra practice to back fill skills. 

Root Cause: TIER I Math Curriculum
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A priority for this year is to ensure our Eureka Math program is delivered with fidelity and rigor to increase student achievement. Remington’s Math

curriculum is beginning the 3rd year of implementation, however,  teachers in 3-5th grade were departmentalized last year.  This academic year each

teacher will be instructing their own students in all academic areas.  Remington students identified in all subgroups continue to APPROACH state

expectations in math.  We have math interventions in place at each grade level but did not have a program to monitor progress, diagnostic data, nor

additional support for extra practice to back fill skills. 

Priority Performance Challenge: Academic Achievement in Science with Student Groups

Our students overall scored in the 51st%ile percentile rank on state assessments in Science. Our challenge is to ensure all students reach academic

proficiency in Science to include subgroups (Free/Reduce and Minority Students) These subgroups are APPROACHING state expectations.

Root Cause: Proficiency in Reading with Student Groups

Students within the Subgroups are not meeting expectations in Reading which may contribute to the proficiency in Science Achievement.

Root Cause: Data Analysis aligned to determine Programs and Student Needs

Early interventions in Reading were being provided through the BURST/Sondays intervention programs on a 5 times per week schedule.  Data

collection and analysis of results revealed that not all students were responding to this specific intervention.   Teachers were documenting the need for

additional intervention programs to meet the needs of all Below Benchmark learners. Teachers were collecting data and analyzing gaps within the

intervention program itself but intensive analysis was not happening on a regular basis.    We were not screening for specific deficits so our instruction

was aligned to the specific need. Our students scoring below in Reading are also the same Subgroups scoring low on Science Achievement.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

Academic Growth in ELA

**Reading

Early interventions in Reading were being provided through the BURST/Sondays intervention programs on a 5 times per week schedule.  Data

collection and analysis of results revealed that not all students were responding to this specific intervention.   Teachers were documenting the need

for additional intervention programs to meet the needs of all Below Benchmark learners. Teachers were collecting data and analyzing gaps within the

intervention program itself but intensive analysis was not happening on a regular basis.    We were not screening for specific deficits so our

instruction was aligned to the specific need.
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Remington selected this performance challenge to have the greatest magnitude of our overall challenges.  Our past data documents that our

students in this area continue to not make adequate growth to close the achievement gap.

**Literacy Core Instruction K-5:

A priority for this year is to ensure our CKLA literacy program is delivered with fidelity and rigor to increase student achievement. Remington’s Literacy

curriculum is beginning its 3rd year but the 2nd year with full implementations school wide.  Teachers continue to work towards proficiency with content and

delivery along with building the common vocabulary embedded within the curriculum.

**Academic Growth in Math-

A priority for this year is to ensure our Eureka Math program is delivered with fidelity and rigor to increase student achievement. Remington’s Math

curriculum is beginning the 3rd year of implementation, however,  teachers in 3-5th grade were departmentalized last year.  This academic year each

teacher will be instructing their own students in all academic areas. 

Remington students identified in all subgroups continue to APPROACH state expectations in math.  We have math interventions in place at each grade

level but did not have a program to monitor progress, diagnostic data, nor additional support for extra practice to back fill skills. 

==>

Provide a rationale for how these Root Causes were selected and verified:

In analyzing our data as whole school, small committees, and Leadership groups, we reviewed formal and informal assessments,  prior trends in

performance, and determined that Academic Growth in Literacy (ELA) and Math to be at the highest priority.  This priority includes Special Student Groups

as well, as they continue to perform below State Expectations.

These Student Groups also did not MEET state expectations in Academic Achievement in 5th grade Science.   
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Action Plans
Planning Form

Targeted Skills Reading Intervention Programs

What would success look like: In addition to our classroom Reading Intervention Programs, we will implement SIPPS intervention program school wide by utilizing

DIBELS DEEP assessment findings to determine appropriate intervention level.

Describe the research/evidence base supporting the strategy: CDE approved intervention program

Associated Root Causes:

Data Analysis aligned to determine Programs and Student Needs:

Early interventions in Reading were being provided through the BURST/Sondays intervention programs on a 5 times per week schedule.  Data collection and

analysis of results revealed that not all students were responding to this specific intervention.   Teachers were documenting the need for additional intervention

programs to meet the needs of all Below Benchmark learners. Teachers were collecting data and analyzing gaps within the intervention program itself but

intensive analysis was not happening on a regular basis.    We were not screening for specific deficits so our instruction was aligned to the specific need. Our

students scoring below in Reading are also the same Subgroups scoring low on Science Achievement.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

SIPPS

intervention

Implementation of Intervention first day of school and throughout

year

08/02/2017

05/18/2018

Weekly

GL Teachers, Lit Coach, Lit

Interventionists, Specialists
Partially Met

DIBELS DEEP

Students scoring Well below BM will be given DD to determine

skill deficit. Ongoing

08/14/2017

05/18/2018
GL teachers, Interventionist, Lit Coach Partially Met
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Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

SIPPS

intervention

Intervention will be provided 5 days per week for all Students

below Benchmark

08/01/2017

05/31/2018
building

Grade Level

Teachers, Literacy

Coach

In Progress

DIBELS DEEP

Students will be given the DD assessment to determine specific

skill deficits

09/04/2017

05/04/2018
building

Grade Level

Teachers, Literacy

Coach and

Interventionists

In Progress

Targeted Skills Math Intervention

What would success look like: We will implement DIBELS math assessments/progress monitoring to students identified with skill deficits to align interventions and

instruction. Students will be placed into an intervention matching their skill deficit.

Describe the research/evidence base supporting the strategy: Interventions will be delivered to students targeting their specific need.

Associated Root Causes:

TIER I Math Curriculum:

A priority for this year is to ensure our Eureka Math program is delivered with fidelity and rigor to increase student achievement. Remington’s Math curriculum

is beginning the 3rd year of implementation, however,  teachers in 3-5th grade were departmentalized last year.  This academic year each teacher will be

instructing their own students in all academic areas.  Remington students identified in all subgroups continue to APPROACH state expectations in math.  We

have math interventions in place at each grade level but did not have a program to monitor progress, diagnostic data, nor additional support for extra practice

to back fill skills. 

Implementation Benchmarks Associated with MIS

Start/End/
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IB Name Description Repeats Key Personnel Status

PLC meetings

Math Centered PLC meetings to discuss data and intervetnion

adjustments

08/11/2017

05/18/2018

GL teachers, math interventionist,

specialists
Partially Met

DIBELS Math

Assessment

School wide DIBELS assessment to be given 3 times per year
08/18/2017

05/18/2018

GL teachers, Math Interventionists,

Specialists
Partially Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

DIBELS Math

Students will be assessed with DIBELS math to determine specific

skill deficit

08/14/2017

05/18/2018
building

Math

Interventionists,

Grade Level

Teachers

In Progress

Data Wall

Students' scores will be reviewed and analyzed monthly to

determine growth and intervention adjustment

09/04/2017

05/18/2018
building

Math

Interventionists,

GL teachers

In Progress

TIER I CORE LITERACY INSTRUCTION

What would success look like: TIER I Literacy instruction (CKLA) will be implemented with fidelity and rigor into all K-5 grade levels to increase student growth.

Describe the research/evidence base supporting the strategy: Observation/Feedback will be provided to teachers that is specific to CKLA instruction and best

practices.

Associated Root Causes:
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TIER I Core Literacy Instruction:

Remington’s Literacy curriculum is in the 2nd year of full implementation phase and teachers need to continue to receive PD, feedback on instructional

delivery, and analysis of formative assessment to ensure fidelity and rigor of CKLA. A priority for this year is to ensure our CKLA literacy program is delivered

with fidelity and rigor to increase student achievement. Remington’s Literacy curriculum is beginning its 3rd year but the 2nd year with full implementations

school wide.  Teachers continue to work towards proficiency with content and delivery along with building the common vocabulary embedded within the

curriculum.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

CKLA PLC

meetings

Monthly meetings for CKLA

08/10/2017

05/19/2017

Monthly

Lit Coach, GL teachers, Admin,

Interventionists
Partially Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

K-5 Implementation

K_5 will implement CKLA with fidelity and rigor
08/01/2017

05/26/2017
building

Administration, Lit

Coach, GL

teachers

In Progress

Observation/Feedback

Obs/Feed will focus on CKLA delivery and instructional

Stragegies

08/14/2017

05/25/2018
building

Admin, Lit Coach,

GL teachers
In Progress

Peer Observation

Teachers will observe peers during CKLA delivery.
09/04/2017

04/30/2018
building

Lit Coach, GL

teachers
In Progress
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TIER I Core Math Instruction

What would success look like: TIER I Core Math Instruction will be implemented with fidelity and rigor into all k-5 grade levels to increase student growth.

Describe the research/evidence base supporting the strategy: Consistency with Curriculum as we are still in the implementation phase.

Associated Root Causes:

TIER I Math Curriculum:

A priority for this year is to ensure our Eureka Math program is delivered with fidelity and rigor to increase student achievement. Remington’s Math curriculum

is beginning the 3rd year of implementation, however,  teachers in 3-5th grade were departmentalized last year.  This academic year each teacher will be

instructing their own students in all academic areas.  Remington students identified in all subgroups continue to APPROACH state expectations in math.  We

have math interventions in place at each grade level but did not have a program to monitor progress, diagnostic data, nor additional support for extra practice

to back fill skills. 

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

PLC Math

meetings

PLC meetings will be Math centered to share best practices and

data

08/18/2017

05/19/2017

Monthly

GL teachers, Math Interventionists.

and Specialists
Partially Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

PD Eureka Math

Staff will attend Eureka PD
07/31/2017

09/22/2017
zone

teachers, admin,

interventionists
Complete

GL teachers, Math
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PLC meetings

Math PLC meetings to review data and discuss instructional

strategies.

08/18/2017

05/25/2018
building Interv. and

Specialists
In Progress

School Target Setting

   Priority Performance Challenge : Academic Growth in ELA to Include Student Groups

  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: All students will score at 50 or higher on the Median Growth Percentile on state assessment for the 17-18 school

year to include our Student Groups.

2018-2019: All students will score at 55 or higher on the Median Growth Percentile on state assessment for the 17-18 school

year to include our Student Groups.

 INTERIM MEASURES FOR 2017-2018: DIBELS 3 TIMES PER YEAR BENCHMARK ASSESSMENTS Progress Monitoring on DIBELS (10-15 days_ CKLA

classroom assessments (monthly) Intervention Assessments SIPPS (monthly)

   Priority Performance Challenge : Academic Growth in Math to Include Student Groups

  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: All students will score 50 or higher on the Median Growth Percentile on state assessments for the 17-18 school year

to include our Student Groups.

ANNUAL

PERFORMANCE

TARGETS
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2018-2019: All students will score at 55 or higher on the Median Growth Percentile on state assessment for the 17-18 school

year to include our Student Groups.

 INTERIM MEASURES FOR 2017-2018: DIBELS Math 3 times per year ST Math Data to be reviewed monthly Eureka Assessments (modules)

   Priority Performance Challenge : Academic Achievement in Science with Student Groups

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 SMEASURES / METRICS:

2017-2018: Our students identified within the Student Groups will MEET state expectations in Science to represent their same

age peers.

2018-2019: Our students identified within the Student Groups will MEET state expectations in Science to represent their same

age peers.

 INTERIM MEASURES FOR 2017-2018: DIBELS Reading Progress Monitoring data will be reviewed monthly SIPPS intervention assessment to be reviewed

Monthly

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

TEACHER OBSERVATION AND FEEDBACK STRATEGY

Description:

Effective implementation of Tier 1 teaching strategies that support literacy and math proficiency. This will be completed through daily formative assessment

and professional development of teaching strategies by administration.

PRIMARY LITERACY INTERVENTION

Description:
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Commit to an intentional focus on Primary Literacy instruction and intervention in grades K-3 with a goal of ensuring all student subgroups of ELL and FRL

are proficient by the end of 3rd grade.

PARTICIPATION RATE FOR STATE ASSESSMENTS

Description:

Ensure that 95% or more of our student population participates in the state assessments.

Then we will address...

DATA-DRIVEN INSTRUCTION

Description:

Leaders have not used data to drive instructional practices and improve instruction through regular feedback.

COMMUNICATION WITH PARENTS

Description:

RMCA's community is opposed to state assessment being the primary assessment of school improvement practices. RMCA commits to partnering with

parents in the community to express the need for students to take and perform well on state assessments.

DIFFERENTITIATED INSTRUCTION

Description:

Leaders and teachers lack knowledge, training, resources effective feedback necessary to improve tier 1 instruction.

PROFESSIONAL DEVELOPMENT

Description:
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Professional development is not delivered, reviewed, and implemented by instructional leaders on a consistent basis.

MTSS/RTI STRUCTURE AND PROCESSES

Description:

Leaders and teachers have not ensured that MTSS/RTI structures and processes are uniform and consistently implemented from grade to grade.

Then we will change current trends for students

ACADEMIC GROWTH IN ELEMENTARY MATH AND READING

Description:

At the elementary level, our teachers lack the strategies and instructional methods to differentiate for all students. Intervention staffing and processes have

not been stable over the last several years, to provide adequate support to struggling learners.

DISAGGREGATED ACHIEVEMENT

Description:

The subgroup Free/Reduced-Price Lunch Eligible had the lowest growth with a median growth percentile of 43 for ELA and 21 for Math. Due to shifting

demographics RMCA staff lack the strategies to address the needs of this particular subgroup.

PARTICIPATION RATE FOR STATE ASSESSMENTS

Description:

In previous years our school did not meet the 95% participation rate. We did meet this in the previous year. The ELA, math, and science assessments all

fell below the 95% participation rate with 88.1%, 88.1% and 79.7% respectively. Our school is improving the participation rate. This is still a challenge due

to community concerns with state and national standardized assessments.
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1.  

2.  

3.  

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Students below benchmark in the 2016-17 school year were placed in Dibels Burst intervention groups only.  Not seeing the expected growth in last year’s data,

RMCA moved towards implementing a variety of intervention based curriculum to help better support the different needs of all of our students based on their

academic levels.  These interventions now include: Read Naturally, Dibels Burst, Sonday, SIPP’s, and HillRap.  Students are now placed in these daily intervention

groups based off their individual skill gaps as opposed to in previous years by composite score only.

Have made strides towards an intervention block-based schedule this school year to allow for a dedicated, daily 45-minute intervention period for each grade level. 

The entire interventionist team pushes into the grade level all at once, allowing all six interventionists to be working within the grade level at one time.  

 Continued implementation of a 45-minute weekly PLC time for each grade level.  Within this time, grade level teachers, instructional coaches, interventionists,

testing coordinator and administrative team are able to analyze progress-monitoring data of interventions that are conducted.  This time is also used to help

educate staff on writing and implementing READ/RTI/ELL plans effectively. 

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

 Other:  Teacher Evaluation and Improvement

School Contact Information
 Christianna  FoglerName:  HeadmasterTitle:

 4620 Antelope RidgeMailing Street:  Colorado Springs Colorado 80922Mailing City / State/ Zip Code:

Phone:  cfogler@rmcacs.orgEmail:

 Cullen  McDowellName:  PrincipalTitle:

 4620 Antelope RidgeMailing Street:  Colorado Springs CO 80922Mailing City / State/ Zip Code:

Phone:(702) 550-5410  cmcdowell@rmcacs.orgEmail:

 Leslie  WinzenreidName:  Asst PrincipalTitle:

 4620 Antelope Ridge DrMailing Street:  Colorado Springs CO 80922Mailing City / State/ Zip Code:

Phone:(702) 550-5410  lwinzenreid@rmcacs.orgEmail:

http://www.cde.state.co.us/schoolview/performance
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 Dave  HurleyName:  Asst PrincipalTitle:

 4620 Antelope Ridge Dr.Mailing Street:  Colorado Springs CO 80922Mailing City / State/ Zip Code:

Phone:(702) 550-5410  dhurley@rmcacs.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Description of School Setting:

Rocky Mountain Classical Academy is a K-8 school that utilizes the Core Knowledge Scope and Sequence as well as the Classical Education approach.  RMCA serves

1,183 students and is located at 4620 Antelope Ridge of Colorado Springs.  RMCA exists to support parents in developing citizens of integrity and character through a

Core Knowledge Classical approach to education.  The basis of this development is rooted in an academically rigorous, content-rich, classical educational program with

Core Knowledge emphasis.  RMCA embraces a classical approach to education, seeking to inspire excellence by holding forth examples in each subject field, which have

stood the test of time and have been widely recognized as the very best.  It is a philosophy in which students are taught time-tested, high quality literature, art, music,

science, math, geography and history.  In addition, student learn the best modern thought on these subjects.  The key pillars of ''a passion for learning, analytical thinking,

and virtuous character'' are based on a solid foundation of knowledge. 

Process for Data Analysis and Developing the UIP: 

The school's local and state data was reviewed by administrative team.  The current data points were presented and reviewed by school leadership UIP team (principals,

dean of instruction, testing coordinator, RTI/MTSS coordinator, interventionist, team leads).  After the initial work by administrative team, the UIP team began looking at

data to identify trends and Priority Performance Challenges. The draft UIP plan was then presented to the Rocky Mountain Classical Academy’s School Accountability

Committee and then the School Board. After presenting the initial information, the committee continued to work to formulate the plan based on data analysis. The plan

was reviewed by the UIP team and the SAC, revised, and reviewed and accepted by the SAC. Upon acceptance, the Unified Improvement Plan will be accepted by the

local board and presented to Falcon School District’s DAAC.

 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)
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Prior Year Target: K-3 Literacy.

Increase the number of students reading at the grade level in grades K-3 by 50%.

Performance:

ACADEMIC ACHIEVEMENT

(STATUS) REFLECTION:

These targets were based on PARCC achievement data as well as Scantron data.  No growth data was available last year

due to the first year of PARCC implementation. 

PERFORMANCE INDICATOR:  ACADEMIC GROWTH

Prior Year Target: Increase median growth percentile to a 55 or higher in elementary grades annually in English language arts.

Performance:

Prior Year Target: Increase median growth percentile to a 55 or higher in elementary grades annually in math.

Performance:

Prior Year Target: Increase median growth percentile to a 50 or higher in middle grades annually in math.

Performance:

PERFORMANCE INDICATOR:  OTHER

Prior Year Target: Increase participation rate to 95% or higher school-wide.

Performance:

Current Performance

RMCA BOY K-5 DIBELS Benchmark Data
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RMCA PARCC ELA Mean Scale Scores
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RMCA PARCC ELA Overall Performance

RMCA PARCC Math Overall Performance

 

Trend Analysis

 Stable then decreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:
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RMCA has seen multiple years of stable growth that meets or exceeds both the district and state, however 2016-2017 PARCC scores decreased in the areas of growth.

RMCA did not keep pace with the growth of the district or state.

 StableTrend Direction:

 YesNotable Trend:

 English Language Development and AttainmentPerformance Indicator Target:

RMCA has a larger ELL population than other D49 schools. While there is no reportable state data for our ELL population., internal assessments indicate show a lack of

academic language and literacy skills in this population.

 Stable then decreasingTrend Direction:

 YesNotable Trend:

 Disaggregated AchievementPerformance Indicator Target:

RMCA received an overall rating of “approaching” state expectations for the subgroups of Free/Reduced-Price Lunch Eligible for ELA. RMCA received an overall rating of

“Does not Meet” state expectations for the subgroups of Free/Reduced-Price Lunch Eligible for Math.

Root Causes

Priority Performance Challenge: Academic Growth in Elementary Math and Reading

At the elementary level, our teachers lack the strategies and instructional methods to differentiate for all students. Intervention staffing and processes have

not been stable over the last several years, to provide adequate support to struggling learners.

Root Cause: Data-Driven Instruction

Leaders have not used data to drive instructional practices and improve instruction through regular feedback.

Root Cause: MTSS/RTI Structure and Processes

Leaders and teachers have not ensured that MTSS/RTI structures and processes are uniform and consistently implemented from grade to grade.

Root Cause: Differentitiated Instruction

Leaders and teachers lack knowledge, training, resources effective feedback necessary to improve tier 1 instruction.
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Root Cause: Professional Development

Professional development is not delivered, reviewed, and implemented by instructional leaders on a consistent basis.

Priority Performance Challenge: Disaggregated Achievement

The subgroup Free/Reduced-Price Lunch Eligible had the lowest growth with a median growth percentile of 43 for ELA and 21 for Math. Due to shifting

demographics RMCA staff lack the strategies to address the needs of this particular subgroup.

Root Cause: Data-Driven Instruction

Leaders have not used data to drive instructional practices and improve instruction through regular feedback.

Root Cause: MTSS/RTI Structure and Processes

Leaders and teachers have not ensured that MTSS/RTI structures and processes are uniform and consistently implemented from grade to grade.

Root Cause: Differentitiated Instruction

Leaders and teachers lack knowledge, training, resources effective feedback necessary to improve tier 1 instruction.

Root Cause: Professional Development

Professional development is not delivered, reviewed, and implemented by instructional leaders on a consistent basis.

Priority Performance Challenge: Participation Rate for State Assessments

In previous years our school did not meet the 95% participation rate. We did meet this in the previous year. The ELA, math, and science assessments all fell

below the 95% participation rate with 88.1%, 88.1% and 79.7% respectively. Our school is improving the participation rate. This is still a challenge due to

community concerns with state and national standardized assessments.

Root Cause: Communication with Parents

RMCA's community is opposed to state assessment being the primary assessment of school improvement practices. RMCA commits to partnering with

parents in the community to express the need for students to take and perform well on state assessments.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

Academic growth has been a continual challenge for both our elementary and middle school students.  The data from the past three years of state

assessments demonstrates our elementary students show low growth in both reading and math.  The data also demonstrates that our middle school



Page 11 of 19

students show low growth in math.  These performance challenges continue to be the focus of our school improvement efforts.  Though we meet state

guidelines for academic achievement, we must continue to refine our processes and programming to improve student learning and reduce skill gaps in

order to effectively increase growth. 

Provide a rationale for how these Root Causes were selected and verified:

Elementary Reading and Math:

RMCA's MTSS/RTI structure and processes are unclear and are not uniform and consistent from grade to grade.  A lack of professional development in the

areas of data analysis, data-driven instruction, and differentiation has reduced the effectiveness of intervention. The elementary teachers adequately collect 

data via benchmark and progress monitoring assessments, but struggle to use the data to correctly identify skill gaps and determine student goals.  It was

determined that the math progress monitoring tools were also lacking in that they did not align with the Saxon curriculum and provided inaccurate data. 

RMCA did not provide the teachers adequate ongoing professional development to adequately analyze data and develop intervention plans that met the

needs of each student.  The state assessment data revealed that we did not make adequate growth in both reading and math.  At this time, the MTSS/RTI

classes are being re-evaluated to determine if it is effective to continue leveling the reading classes at the elementary level for next school year. 

Middle Math:

A lack of professional development in the areas of data analysis, data-driven instruction, and differentiation has reduced the effectiveness of instruction and

intervention. The math teachers adequately collect data via benchmark and progress monitoring assessments, but struggle to use the data to correctly 

identify skill gaps and determine student goals.  Quality math progressing monitoring tools were not readily available to all students, rather just those in the

lowest leveled math class.  RMCA did not provide the teachers adequate ongoing professional development to adequately analyze data and develop

intervention plans that met the needs of each student.  The state assessment data revealed that we did not make adequate growth in math. 

Participation Rate: 

RMCA did not meet the 95% participation rate required by the state by middle school students in all content areas.  Parents were not educated on the

format and content of the PARCC and CMAS assessments which could have created uncertainty regarding the quality of the test.  RMCA did not

adequately communicate our testing structures with stakeholders.  
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Action Plans
Planning Form

Teacher Observation and Feedback Strategy

What would success look like: Effective implementation of Tier 1 teaching strategies that support literacy and math proficiency. This will be completed through daily

formative assessment and professional development of teaching strategies by administration.

Associated Root Causes:

Differentitiated Instruction:

Leaders and teachers lack knowledge, training, resources effective feedback necessary to improve tier 1 instruction.

Data-Driven Instruction:

Leaders have not used data to drive instructional practices and improve instruction through regular feedback.

Professional Development:

Professional development is not delivered, reviewed, and implemented by instructional leaders on a consistent basis.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Assessment

Portfolio

Create a diverse assessment portfolio that will help determine and

mitigate student achievement gaps. This will aid in our ability to

impact both Tier 1 and Intervention instruction. Quarterly progress

monitoring will take place for all students.

08/01/2017

05/31/2018

Quarterly

Headmaster, Principal, Asst. Principal,

Testing Coordinator, Teachers,

Interventionists
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Teacher

Evalaution

Develop and implement new teacher observation and evaluation

measures. Create a researched based observation plan to

improve tier 1 instruction.

08/01/2017

05/31/2018

Weekly

Principal, Asst. Principal, Instructional

Coaches

Professional

Development

Using evaluation ans student achievement data, create and

implement a reactive Professional Development plan that ensures

fidelity to use of research based strategies that focus on improving

literacy and math instructional practices

10/01/2017

05/31/2018

Monthly

Principal, Asst. Principal, Instructional

Coaches

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Star 360

Implement STAR 360 system to aid in data discussion and

Tier 1 instructional practices.

08/01/2016

05/31/2018
Local Funds

Principal, Assistant

Principal, Testing

Coordinator,Instructional

Coaches, iConnect

ZOne Personnel, RTI

Coordinator

Complete

Teacher

Evaluation

Process

Improve teacher capacity and effectiveness through new

evaluation process RMCA’s teacher evaluation and feedback

forms have been remade and realigned to meet our goals.

This is done with feedback from the staff and instructional

coaches.

08/01/2017

09/01/2017
Local Funds

Principal, Assistant

Principal, teachers and

interventionists,

iConnect Zone

personnel

Complete

Targeted

Professional

In order to focus time and effort on the most effective use of

Tier 1 teaching strategies we use professional development,

classroom walkthrough data, and new feedback systems to

monitor and improve this practice. School administration has

conducted extensive and ongoing Professional Development

on these high yield strategies for all staff members. Resources

08/01/2017

06/01/2018
Local Funds

Principal, Asst.

Principal, Instructional

Coaches

In Progress
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Development and materials have been provided to staff after this

professional development.

Data Analysis

The administrative staff realigned classroom walkthrough

observation sheets to reflect the focus on the three teaching

strategies. Administrators and Instructional Coaches do

classroom walkthroughs on a daily basis. The data gathered

from the classroom walkthroughs are analyzed and used to

inform professional development and feedback discussions.

This data is also used to align admin staff on ongoing areas of

need and further conduct targeted professional development.

08/01/2017

06/01/2018
Local Funds

Principal, Asst.

Principal, Instructional

Coaches

In Progress

Primary Literacy Intervention

What would success look like: Commit to an intentional focus on Primary Literacy instruction and intervention in grades K-3 with a goal of ensuring all student

subgroups of ELL and FRL are proficient by the end of 3rd grade.

Associated Root Causes:

Data-Driven Instruction:

Leaders have not used data to drive instructional practices and improve instruction through regular feedback.

Differentitiated Instruction:

Leaders and teachers lack knowledge, training, resources effective feedback necessary to improve tier 1 instruction.

MTSS/RTI Structure and Processes:

Leaders and teachers have not ensured that MTSS/RTI structures and processes are uniform and consistently implemented from grade to grade.
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Professional Development:

Professional development is not delivered, reviewed, and implemented by instructional leaders on a consistent basis.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

ELAT Project

Continue the use of DIBELS Next data to make programmatic and

instructional decisions as a part of the ELAT Project

07/01/2016

06/29/2018

ELAT Grant,

READ Funds

Principal,

Assistant

Principal, Testing

Coordinator, RTI

Coordinator

In Progress

CKLA Curriculum

PD

Improve teacher capacity through curriculum and content

professional development

08/01/2016

07/31/2018
Local Funds

Principal,

Assistant Principal
Complete

SONDAY

Intervention

Implement system K-8 for students who are not responding to the

BURST Program

01/04/2017

07/31/2018
Local Funds

Principal,

Assistant

Principal, Testing

Coordinator, RTI

Coordinator

In Progress

Interventionists

Continue training and caching of interventionists. Provide

intervention groups to all students in need, K-5

08/01/2017

07/31/2018

READ Funds,

Local Funds

Principal,

Assistant

Principal, RTI

Coordinator

Complete

Principal,

Assistant
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Literacy PD

Improve teacher capacity through literacy based professional

development: Seven Steps to Language rich Environment, Talk

Read, Talk Write

08/01/2017

07/31/2018

Local Funds,

ELAT Grant,

READ Funds

Principal, Testing

Coordinator,

Instructional

Coaches

In Progress

MTSS Structure

Evaluate current structure's strengths and areas of improvement

to create a more effective and user friendly system to ensure that

all students will be successful

08/01/2017

05/01/2018
Local Funds

Principal,

Headmaster,

Assistant

Principal, Testing

Coordinator,

Instructional

Coaches

In Progress

STAR 360

Implement STAR 360 system to better progress monitor ELA,

Early Literacy, and math, and in grades K-8

08/01/2017

05/31/2018
Local Funds

Headmaster,

Principal,

Assistant

Principal, Testing

Coordinator,

Interventionist,

Instructional

Coaches

In Progress

Intervention

Scheduling

The Tier 2 intervention schedule was created to provide literacy

intervention for all students in the elementary school as part of

their day. The data from this intervention time is collected on a

weekly basis that lead to weekly PLC and data discussions at

every elementary grade level.

08/01/2017

05/31/2018

Local Funds,

READ Funds

Headmaster,

Principal, Asst.

Principal, Testing

Coordinator,

Interventionists

Complete

Participation Rate for State Assessments

What would success look like: Ensure that 95% or more of our student population participates in the state assessments.

Associated Root Causes:
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Communication with Parents:

RMCA's community is opposed to state assessment being the primary assessment of school improvement practices. RMCA commits to partnering with

parents in the community to express the need for students to take and perform well on state assessments.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Townhall Meeting

Provide information nights for parents to better explain the state

assessment process and to respond to any stakeholder questions

or concerns. The district will provide us with guided responses to

a number of frequently asked questions.

08/01/2016

07/31/2018
Local Funds

Principal,

Assistant

Principal, Testing

Coordinator,

District

Assessment

Coordinator

In Progress

Email

Communication

Email parents blasts of information regarding testing procedures,

the importance of testing, and goals for student participation. The

district will also provide us guidance and support in the form of

effective information regarding state assessments.

08/01/2016

07/31/2018
Local Funds

Principal,

Assistant

Principal, Testing

Coordinator

In Progress

IT Expansion

Continue purchasing technology in the form of chrome books and

touch screen computers to assist with the implementation of

online instruction and assessment

07/01/2017

05/31/2018

MLO Funds, Local

Funds

Headmaster, IT,

Principal, Testing

Coordinator

In Progress

School Target Setting

   Priority Performance Challenge : Academic Growth in Elementary Math and Reading
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   Priority Performance Challenge : Academic Growth in Elementary Math and Reading

  Academic Growth   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Increase median growth percentile to a 55 or higher in elementary grades annually in English language arts.

2018-2019: Continue to increase median growth percentile to a 55 or higher in elementary grades annually in English language

arts and Math.

 INTERIM MEASURES FOR 2017-2018:

  Disaggregated Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Increase median growth percentile to a 55 or higher in elementary grades annually in math.

2018-2019: Increase growth and achievement measures for Free/Reduced-Price Lunch Eligible for ELA to Meets the standard

on CMAS data. Increase growth and achievement measures for Free/Reduced-Price Lunch Eligible for Math to meets on CMAS

data.

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Disaggregated Achievement

  English Language Development and Attainment   PERFORMANCE INDICATOR: 

 ELPMEASURES / METRICS:

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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2017-2018: Increase median growth percentile to a 50 or higher in middle grades annually in math.

2018-2019: Improve both growth and achievement as measured by CMAS data for RMCA ELL population.

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Participation Rate for State Assessments

  Other   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

2017-2018: Increase participation rate to 95% or higher school-wide.

2018-2019: Increase CMAS participation rate to 95% or higher school-wide

 INTERIM MEASURES FOR 2017-2018:

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

MARZANO INSTRUCTIONAL FRAMEWORK & TEACHER EVALUATION

Description:

Teaching staff will effectively use Marzano's Instructional Framework (The NEW Art & Science of Teaching) to guide instructional practices in both ELA and

math. Feedback received through the evaluation process, aligned with Marzano's framework, will support overall educator effectiveness, instructional

improvement, and increased achievement and growth for our students.

CURRICULUM, ASSESSMENT, DIFFERENTIATION & THE PLC PROCESS

Description:
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Educators will use a collaborative PLC process and proper planning/preparation to ensure successful delivery and assessment of instructional units &

lessons that are aligned with Colorado Academic Standards, while addressing the differentiated needs of all learners in both ELA and math.

POSITIVE RELATIONSHIPS & CULTURE

Description:

Members of our school community will establish and maintain a positive learning environment by implementing the agreed upon expectations from the

Capturing Kids' Hearts Relational Framework, thus maximizing student learning potential. CKH will be in place in all interactions: between staff to students,

between staff to parents, and also between staff to staff.

Then we will address...

RELATIONSHIPS, MOTIVATION, ENGAGEMENT

Description:

Student motivation and engagement, which are highly dependent upon positive and strong relationships with staff and peers, are areas of ongoing need in

a large and growing school. Strong relationships amongst all school community members is an important component of positive achievement and growth

outcomes.

ALIGNMENT WITH COLORADO ACADEMIC STANDARDS & THE MARZANO INSTRUCTIONAL FRAMEWORK

Description:

Leaders and teachers are still learning how to best utilize core and intervention resources and instructional strategies (Marzano framework) to align with

grade-level Colorado Academic Standards (CAS)-- to include an appropriate level of rigor, depth of knowledge, and level of application. Progress has been

made, but adjustments are needed. The time given to certain core content areas, such as math, is one adjustment needed. The Marzano framework

includes the rigorous academic elements, as well as the student engagement and social-emotional elements, needed for successful outcomes.

DATA-DRIVEN DIFFERENTIATED INSTRUCTION



Page 3 of 26

Description:

Leaders and teachers are still learning how to best use data to determine intervention needs and how to best differentiate instruction for all learners. For

leaders and teachers there are gaps in knowledge, training, resources and assessments in core content areas. There are also needs regarding time spent

on intervention for certain content areas, such as math.

Then we will change current trends for students

MATH PERCENTILE RANK FROM SCHOOL PERFORMANCE FRAMEWORK, 3RD-5TH, PARCC

Description:

Ridgeview 2016-17 students performed at the 40th percentile rank for all tested 3rd-5th graders in Math, as indicated by mean scale scores on PARCC.

MATH MEDIAN GROWTH PERCENTILE FROM SCHOOL CMAS GROWTH REPORT, 4TH GRADE, PARCC

Description:

Ridgeview 2016-17 4th graders scored at the 19.5th percentile in regards to their growth from 3rd grade.

READING PROFICIENCY, K-5TH, DIBELS NEXT

Description:

At the beginning of the academic year, 2017-18, 74% of K-5th grade students are performing at benchmark or above benchmark according to Dibels Next

Composite scores.

ELA MEDIAN GROWTH PERCENTILE FROM SCHOOL CMAS GROWTH REPORT, ALL STUDENTS, PARCC

Description:

Ridgeview 2016-17 4th & 5th graders scored at the 46th percentile in regards to their growth.

ELA MEDIAN GROWTH PERCENTILE FROM SCHOOL CMAS GROWTH REPORT, 4TH GRADE, PARCC
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Description:

Ridgeview 2016-17 4th graders scored at the 35.5th percentile in regards to their growth.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Ridgeview Elementary School is focused on continuous improvement.  We are a large and growing school, enrolling high numbers of students across the last several

years, and we consider this one of our greatest challenges.  We also have a military presence of approximately 24%, and with that comes a certain amount of student

movement.  We have a highly trained, hard-working staff, and a supportive parent community.  Best of all, we have awesome students!  We continue to focus our efforts

on providing a positive school climate and culture, conducive to receiving rigorous and often personalized instruction.  Under the umbrella of several larger goals, many

actions are happening to improve our students' school experience, growth, and achievement.  

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Theresa  RitzName:  PrincipalTitle:

 6573 Shimmering Creek DriveMailing Street:  Colorado Springs Colorado 80923Mailing City / State/ Zip Code:

Phone:(719) 494-8700  tritz@d49.orgEmail:

 Marjorie  McKealName:  Assistant PrincipalTitle:

 6573 Shimmering Creek DriveMailing Street:  Colorado Springs CO 80923Mailing City / State/ Zip Code:

Phone:(719) 494-8700  mmckeal@d49.orgEmail:

 Kim  MooreName:  Assistant PrincipalTitle:

 6573 Shimmering Creek DriveMailing Street:  Colorado Springs Colorado 80923Mailing City / State/ Zip Code:

Phone:(719) 494-8700  kmoore@d49.orgEmail:

http://www.cde.state.co.us/schoolview/performance
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Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Description of School Setting-

Ridgeview Elementary School is located in Northeast Colorado Springs in District 49.  Our staff is comprised of mainly experienced teachers, but many are within their

first 3-5 years at RVES.  Ridgeview is a Pre-K through 5  grade school, serving approximately 765 K-5th grade students and 65 preschool students, 830 students in total.th

 Our enrollment fluctuates some, but overall is on the rise and has been for several years.  Student attendance rates tend to be slightly higher than the state's average,

and our mobility rates are higher than the state's average as well. Ridgeview houses a Developmental Disabilities program that supports students with cognitive delays

and limitations.  We currently have a teaching staff of approximately 60 dedicated and hardworking teachers.  Students come to RVES from a variety of cultural

backgrounds and with a variety of learning needs.  Regarding race/ethnicity, we have two significant categories--- approximately 59% of our students are listed as

White/Non-Hispanic and 41% of our student population is considered a race/ethnicity other than White/Non-Hispanic.  21% of our population is considered Hispanic.  Of

our total students, about 49% are male and 51% are female.  Ridgeview has approximately 25% of our students eligible for free/reduced lunch, which is nearly the same

as the prior two school years.  Approximately 24% of our students are from military families.

 

Process for Data Analysis- 

Ridgeview administration, POWER Zone leaders (feeder pattern school leadership), and district administration analyze data, with an emphasis on literacy data.  However,

this school year we have increased our focus on math in addition to literacy.  Team Leaders are designated for each grade level/department team; they set the agenda

for the weekly PLC meetings and facilitate this process.  Administration attends PLC meetings as often as possible.  Ridgeview Elementary PLC teams look at data

regularly to determine student progress and instructional needs; the focus is DIBELS Next data and common formative assessment data for both ELA (English Language

Arts) and math.  Last year we added the Lexia RAPID reading assessment for 3rd-5th grades, so we have a larger body of evidence to guide our instructional decisions. 

This year we have added quarterly, standards-based, common math assessments as well.  Each PLC team functions as a Reading & Data Team about once monthly, led

by our Instructional Coach and Principal.  These meetings focus specifically on literacy data and best practices for literacy instruction.  PLC meetings also serve as

collaborative staff level MTSS/RtI teams multiple times per year, in order to maintain ongoing communication regarding any below grade level students.  Parents are met

with in MTSS/RtI meetings throughout the year, as well.  PLC Team Leaders make up the school Leadership Team, with representation from all grade levels and

departments, and this team reviews data periodically to determine areas of strength and weakness and to determine a root cause(s) for areas where improvement is

needed.  Next steps are determined.  The Reading & Data Team meetings also support with this data analysis process.  Longitudinal data is shared with the staff as well

as the School Advisory Committee (SAC) which includes parent representation, teachers, and administration.  Data is also periodically shared at Parent Coffees and

other parent events.  In addition to meetings at which school-wide, grade level, and sub group data is analyzed, administration also meets with individual teachers

throughout the year to analyze PARCC data (ELA and math), Dibels Next data, and a comprehensive profile of each below grade level (BGL) reader at our school. 

Administration drafts the UIP based upon pieces from all of these data discussions, and the staff has the opportunity to review it and provide feedback for revision.  The

SAC reviews the UIP and provides feedback as well.  Ridgeview Elementary is an improvement status school this year, mainly due to 4th grade growth scores in both

math and ELA.  We are working hard to change this so that our next PARCC data report shows great improvements in growth data.
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Notable Changes

At the beginning of the 14-15 school year, District 49 identified literacy as an intensive, primary focus for elementary schools.  The goal is to move all students to

at-grade-level or benchmark reading status by the end of their 3rd grade school year.  As elementary schools, we have always focused on literacy, but this district-wide

movement has intensified our focus.  It has allowed us to utilize additional resources and personnel focused on the literacy outcomes we are seeking.  Ridgeview fully

embraced this initiative and we have made significant changes as a result, over the past three years.  We anticipate even more change, related to this initiative, over the

next 2-3 academic years.  In addition, the district has elevated our focus on mathematics for this school year, 2017-18.  We are focused on and committed to overall

improvement with math, in addition to literacy.

Ridgeview's enrollment numbers have been a notable factor across the last several years.  In 2015-16 we enrolled, across the span of the year, 946 students; this

number does not take into account disenrollments.  The October count number for 2015-16 was 718.  For 2016-17, the total enrollment number across the year was 991,

with the October count number falling at 761.  This year, as of September, we are currently at 765 students for the current enrollment, and our numbers are on the rise.

 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:

At the beginning of the academic year, 2016-17, 32% of K-5th grade students are performing below benchmark according to

Dibels Next Composite scores. 18% of our students are rated as "intensive" (most risk) and 14% are rated as "strategic". By

the end of the 2016-17 school year, 8% or fewer students will be in the intensive category.

Performance:
RVES achieved this target. 7% of RVES students ended the year at intensive. Many of these students were new to RVES

and/or identified with special learning needs.

Prior Year Target:

At the beginning of the academic year, 2016-17, 68% of K-5th grade students are performing at benchmark according to

Dibels Next Composite scores. By the end of the 2016-17 school year, 85% of K-5th grade students will perform at

benchmark according to Composite scores.

Performance: RVES achieved this target. We ended the year at 87% benchmark.
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Prior Year Target: Ridgeview will perform at the 60th percentile rank for all tested 3rd-5th graders in English Language Arts, as indicated by

mean scale scores on PARCC.

Performance: RVES did not meet this target. We scored at the 57th percentile rank, so we missed this by 3 points.

ACADEMIC ACHIEVEMENT

(STATUS) REFLECTION:

Based on information currently available, RVES met some of our prior year's targets and did not meet others.  In general,

we met our Dibels Next goals, but not our PARCC goals. 

Current Performance

Preliminary 2017 School Performance Framework 

Ridgeview Elementary School is on an ''Improvement Plan'' with a score of 45.1 out of 100 possible points.  We achieved 21.2/40 points for Academic Achievement

which rates as APPROACHING, and we achieved 23.9/60 points for Academic Growth which also rates as APPROACHING.  These scores are a decrease from

our 2016 SPF, which is concerning and requires our attention.  Test participation rates are a point of strength.  

ACADEMIC ACHIEVEMENT:  Ridgeview's percentile rank for ELA is 57, which rates as MEETS.  Our percentile rank for math is 40.0, which rates as

APPROACHING.  Our percentile rank for science is 37, which rates as APPROACHING.  All sub groups rate as either APPROACHING or DOES NOT MEET for

Academic Achievement.

ACADEMIC GROWTH:  Ridgeview's percentile rank for ELA is 46.0, which rates as APPROACHING.  Our percentile rank for math is 34.0, which rates as DOES

NOT MEET.  We celebrate our 'Students with Disabilities'-- they rate as MEETS in ELA growth.  'Students with Disabilities' rate as APPROACHING in math

growth.  With all other sub groups, we rate as either APPROACHING of DOES NOT MEET. 

PARRC ELA (English Language Arts)

The 2017 Median Growth Percentile score for our school is 46.0, which is down from 55.0 in 2016, and it is lower than both the state and the district.  Median

Growth Percentile scores for 4th and 5th grade ELA are 35.5 and 58.0 respectively.  4th grade's score of 35.5 is up a few points from 2016, but it is lower than both

the district and the state.  The 5th grades score is lower than 2016 but still higher than the state and district, and this was a highly impacted group of students at

RVES who we worked with diligently across several years.  Our 5th grade growth ELA score is not as high as we would have liked it to be, but it is still a point of

celebration.  We had one outlier 5th grade class who scored noticeably lower than our other classes, showing less growth.  This impacted our overall 5th grade

average.  We are concerned about our 4th grade ELA PARCC growth score and the combined 'all students' growth score, and we are focusing our efforts toward
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this improvement.  Our 4th grade team is a strong group of teachers, and some of the needed changes are in the areas of scheduling/time, resources, and

increased knowledge of the standards. 

With subgroups, our PARCC growth scores are overall an urgent area of concern.  We celebrate our performance with these sub-groups:  IEP students,

Non-Free-Reduced Lunch students, Non-Minority students, and White students.  We are especially proud of our ELA growth with IEP students, which exceeded

that of both the district and the state.  With all other sub-groups, we are performing below the district and the state:  Non-English Learners, Free-Reduced Lunch

Eligible, Female, Male, Minority, Hispanic, and Two or More Races.

3rd grade ELA PAARC scores exceeded both the district and state averages.  We scored 45% met/exceeded; the district and state scored 44% and 40%

respectively.  4th grade ELA PAARC scores were lower than both the district and the state.  We scored 30% met/exceeded.  The district scored 46% and the state

scored 44%.  5th grade scores did not exceed the district score, but did exceed the state score.  We scored 47% met/exceeded compared to 49% for the district

and 46% for the state.  

  DIBELS NEXT DATA

For the 2016-17 school year, as a school we made a 19 percentage point increase across the school year in benchmark students (up 2 points from the year prior);

moving from 68% of students in the green (benchmark) at BOY to 82% at MOY and then to 87% at EOY.  As a school, we made ''well above average'' progress in

increasing students to benchmark (green category), according to the CDE growth tool.  All of our grade level teams made ''well above average'' progress in

increasing benchmark, with the exception of 2nd grade who made ''above average'' progress.  Our 2nd grade students started the year exceptionally high, combine

this factor with the number of new 2nd graders we enrolled, and it is definitely still a point of celebration to achieve ''above average'' progress.  This data is a huge

point of celebration for our school community and reflects the hard work that our staff dedicated to literacy instruction for RVES students and staff.

In digging deeper to analyze the ''story'' of each below grade level (strategic and intensive) reader in May of 2016, we identified the following:

50 students (49%) out of 102 below grade level readers were new to RVES

12 students (12%) were in the DD program (Development Disabilities-- cognitive limitations) and of these students, 6 (50%) of them met their IEP goals

25 students (25%) were on Reading IEP's (not DD) and of these students, 16 (64%) met their IEP goals

5 students (5%) were on ELP's (English Language Plans) without IEP's

2016-17 Dibels Next data indicates that we had positive growth across both semester 1 and semester 2, which is always something we strive for.  Growth across

semester 1 consistently seems easier to achieve than semester 2.  We will continue to work on increasing growth across semester 2, in addition to semester 1.
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PARCC MATH

The Median Growth Percentile score for our school is 34.0, which is lower than both the district and state averages. Median Growth Percentile scores for 4th and

5th grade Math are 19.5 and 42.0 respectively.  Fourth grade's score of 19.5 is significantly lower than both the district and the state, and is an urgent area of

concern that we are diligently working to improve.  Our 4th grade team is a strong group of teachers, and some of the needed changes are in the areas of

scheduling/time, resources, and increased knowledge of the standards.   5th grade's score of 57.0 is lower than last year, but this was a highly impacted group of

students at RVES, who we worked with across several years.  The 5th grade score exceeds both the district and state, so this is a point of celebration.  

With subgroups, our performance, compared to both the district and the state averages, is a concern with all sub groups.  The low growth score for 4th grade

overall, has brought down our school sub-group growth scores.  With IEP students we are close to district and state scores, but still below.

3rd grade Math PAARC scores were slightly lower than the district and state averages, similar to last year.  We scored 37% met/exceeded which was the exact

same as the previous year; the district scored 39% and the state scored 40%.  The district scored slightly lower than the previous year as well.  4th grade

Math PAARC scores were lower than both the district and the state.  We scored 16% met/exceeded, with large numbers scoring partially met/approached.  This is

lower than the previous year.  The district scored 32% and the state scored 34%, which are both lower than the previous year.  4th grade math scores are an

urgent focus in at RVES.  5th grade scores exceeded the district and were the same as the state.  We scored 34% met/exceeded compared to 32% for the district

and 34% for the state.

Math stands out as an urgent area of need, based on PARCC data.  Many changes have been made, and we will continue to focus our efforts as we make our way

through the school year.

 

Trend Analysis

 Increasing then stableTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:
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READING (ELA): According to the Percentile Rank Report, Ridgeview decreased overall from 2013 to 2014 by 7 points. 2014 to 2015, however, showed an increase of 6

points. The overall decline from 2013 to 2015 in percentile ranking was therefore only 1 point, which was not a significant decrease; data was stagnant. From 2015 to

2016, however, our achievement was on the rise ranking RVES at the 57th percentile for 3rd-5th ELA in comparison to schools across the state. For 2016-17, according

to the School Performance Framework, our percentile rank is again at the 57th percentile, so it is stagnant.

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

MATH: According to the Percentile Rank Report, Ridgeview decreased overall from 2013 to 2014 by 12 points. 2014 to 2015, however, showed an increase by 10 points.

The overall decline from 2013 to 2015 in percentile ranking was therefore only 2 points; data was stagnant. From 2015 to 2016, however, our achievement was on the rise

ranking us at the 61st percentile for 3rd-5th grade math in comparison to schools across the state. Now our percentile rank for 2016-17 is at the 40th percentile, so it has

decreased significantly.

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

READING: According to Dibels Next data, our movement of students into the "no risk" or green category was previously stagnant but now increasing. In 2013-14, we

increased our benchmark students by 11%, and for 2014-15 it was also at an 11% increase. For the 2015-16 school year, as a school we made a 17 percentage point

increase across the school year in benchmark students; moving from 72% of students in the green (benchmark) at BOY to 81% at MOY and then to 89% at EOY. For

2016-17, we increased by 19 percentage points (from 68% at BOY to 87% at EOY), so we are still increasing.

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

MATH: According to the CMAS Growth Report, RVES 4th grade was in the 35th percentile for growth in 2016, which was lower than the district and the state. For 2017,

that score has decreased significantly to 19.5th percentile, trending much lower than the district and state.
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 StableTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

ELA: According to the CMAS Growth Report, RVES 4th grade was in the 32nd percentile for growth in 2016, which was lower than the district and state. For 2017, we

increased slightly (not significantly) to the 35.5th percentile, but we are still falling below the district and state.

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

MATH: According to the CMAS Growth Report, RVES was in the 58.5 percentile for growth in 2016, trending higher than the district and state. For 2017, we have

decreased to the 34th percentile, trending lower than the district and state.

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

ELA: According to the CMAS Growth Report (which reflects 4th and 5th grade PARCC growth) RVES was in the 55th percentile for growth in 2016, trending higher than

the district and the state. For 2017, we have decreased to the 48th percentile for growth, falling below the district and the state scores.

Additional Trend Information:
Our most urgent area of need right now lies with 4th grade CMAS/PARCC data.  This is a strong teaching team, and they are dedicated to improving these scores.  They

are working hard on this, with support from administration and instructional coaches.

Root Causes

Priority Performance Challenge: Math Percentile Rank from School Performance Framework, 3rd-5th, PARCC

Ridgeview 2016-17 students performed at the 40th percentile rank for all tested 3rd-5th graders in Math, as indicated by mean scale scores on PARCC.

Root Cause: Relationships, Motivation, Engagement
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Student motivation and engagement, which are highly dependent upon positive and strong relationships with staff and peers, are areas of ongoing

need in a large and growing school. Strong relationships amongst all school community members is an important component of positive achievement

and growth outcomes.

Root Cause: Data-Driven Differentiated Instruction

Leaders and teachers are still learning how to best use data to determine intervention needs and how to best differentiate instruction for all learners.

For leaders and teachers there are gaps in knowledge, training, resources and assessments in core content areas. There are also needs regarding

time spent on intervention for certain content areas, such as math.

Root Cause: Alignment with Colorado Academic Standards & the Marzano Instructional Framework

Leaders and teachers are still learning how to best utilize core and intervention resources and instructional strategies (Marzano framework) to align with

grade-level Colorado Academic Standards (CAS)-- to include an appropriate level of rigor, depth of knowledge, and level of application. Progress has

been made, but adjustments are needed. The time given to certain core content areas, such as math, is one adjustment needed. The Marzano

framework includes the rigorous academic elements, as well as the student engagement and social-emotional elements, needed for successful

outcomes.

Priority Performance Challenge: Math Median Growth Percentile from School CMAS Growth Report, 4th Grade, PARCC

Ridgeview 2016-17 4th graders scored at the 19.5th percentile in regards to their growth from 3rd grade.

Root Cause: Relationships, Motivation, Engagement

Student motivation and engagement, which are highly dependent upon positive and strong relationships with staff and peers, are areas of ongoing

need in a large and growing school. Strong relationships amongst all school community members is an important component of positive achievement

and growth outcomes.

Root Cause: Data-Driven Differentiated Instruction

Leaders and teachers are still learning how to best use data to determine intervention needs and how to best differentiate instruction for all learners.

For leaders and teachers there are gaps in knowledge, training, resources and assessments in core content areas. There are also needs regarding

time spent on intervention for certain content areas, such as math.

Root Cause: Alignment with Colorado Academic Standards & the Marzano Instructional Framework

Leaders and teachers are still learning how to best utilize core and intervention resources and instructional strategies (Marzano framework) to align with

grade-level Colorado Academic Standards (CAS)-- to include an appropriate level of rigor, depth of knowledge, and level of application. Progress has

been made, but adjustments are needed. The time given to certain core content areas, such as math, is one adjustment needed. The Marzano
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framework includes the rigorous academic elements, as well as the student engagement and social-emotional elements, needed for successful

outcomes.

Priority Performance Challenge: Reading Proficiency, K-5th, Dibels Next

At the beginning of the academic year, 2017-18, 74% of K-5th grade students are performing at benchmark or above benchmark according to Dibels Next

Composite scores.

Root Cause: Relationships, Motivation, Engagement

Student motivation and engagement, which are highly dependent upon positive and strong relationships with staff and peers, are areas of ongoing

need in a large and growing school. Strong relationships amongst all school community members is an important component of positive achievement

and growth outcomes.

Root Cause: Data-Driven Differentiated Instruction

Leaders and teachers are still learning how to best use data to determine intervention needs and how to best differentiate instruction for all learners.

For leaders and teachers there are gaps in knowledge, training, resources and assessments in core content areas. There are also needs regarding

time spent on intervention for certain content areas, such as math.

Root Cause: Alignment with Colorado Academic Standards & the Marzano Instructional Framework

Leaders and teachers are still learning how to best utilize core and intervention resources and instructional strategies (Marzano framework) to align with

grade-level Colorado Academic Standards (CAS)-- to include an appropriate level of rigor, depth of knowledge, and level of application. Progress has

been made, but adjustments are needed. The time given to certain core content areas, such as math, is one adjustment needed. The Marzano

framework includes the rigorous academic elements, as well as the student engagement and social-emotional elements, needed for successful

outcomes.

Priority Performance Challenge: ELA Median Growth Percentile from School CMAS Growth Report, All Students, PARCC

Ridgeview 2016-17 4th & 5th graders scored at the 46th percentile in regards to their growth.

Root Cause: Relationships, Motivation, Engagement

Student motivation and engagement, which are highly dependent upon positive and strong relationships with staff and peers, are areas of ongoing

need in a large and growing school. Strong relationships amongst all school community members is an important component of positive achievement

and growth outcomes.

Root Cause: Data-Driven Differentiated Instruction
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Leaders and teachers are still learning how to best use data to determine intervention needs and how to best differentiate instruction for all learners.

For leaders and teachers there are gaps in knowledge, training, resources and assessments in core content areas. There are also needs regarding

time spent on intervention for certain content areas, such as math.

Root Cause: Alignment with Colorado Academic Standards & the Marzano Instructional Framework

Leaders and teachers are still learning how to best utilize core and intervention resources and instructional strategies (Marzano framework) to align with

grade-level Colorado Academic Standards (CAS)-- to include an appropriate level of rigor, depth of knowledge, and level of application. Progress has

been made, but adjustments are needed. The time given to certain core content areas, such as math, is one adjustment needed. The Marzano

framework includes the rigorous academic elements, as well as the student engagement and social-emotional elements, needed for successful

outcomes.

Priority Performance Challenge: ELA Median Growth Percentile from School CMAS Growth Report, 4th Grade, PARCC

Ridgeview 2016-17 4th graders scored at the 35.5th percentile in regards to their growth.

Root Cause: Relationships, Motivation, Engagement

Student motivation and engagement, which are highly dependent upon positive and strong relationships with staff and peers, are areas of ongoing

need in a large and growing school. Strong relationships amongst all school community members is an important component of positive achievement

and growth outcomes.

Root Cause: Data-Driven Differentiated Instruction

Leaders and teachers are still learning how to best use data to determine intervention needs and how to best differentiate instruction for all learners.

For leaders and teachers there are gaps in knowledge, training, resources and assessments in core content areas. There are also needs regarding

time spent on intervention for certain content areas, such as math.

Root Cause: Alignment with Colorado Academic Standards & the Marzano Instructional Framework

Leaders and teachers are still learning how to best utilize core and intervention resources and instructional strategies (Marzano framework) to align with

grade-level Colorado Academic Standards (CAS)-- to include an appropriate level of rigor, depth of knowledge, and level of application. Progress has

been made, but adjustments are needed. The time given to certain core content areas, such as math, is one adjustment needed. The Marzano

framework includes the rigorous academic elements, as well as the student engagement and social-emotional elements, needed for successful

outcomes.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:
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These performance challenges were selected based on Ridgeview's ELA and math data.  

Primary literacy is an intensive initiative in District 49, the POWER Zone, and at Ridgeview Elementary School.  Ensuring that students read at grade level,

before they leave 3rd grade and especially before they leave elementary school, is a priority.  We believe that if we send our outgoing 5th graders to middle

school AT-GRADE-LEVEL or ABOVE-GRADE-LEVEL in reading, writing, and mathematics, we are laying a solid foundation for our students to succeed in

secondary education.  This is our goal. 

Math is an increased area of concern for us a this time, as well.  The rigor of the standards is a focus, as well as effective core instruction and intervention.  

Provide a rationale for how these Root Causes were selected and verified:

These root causes were selected 2-3 years ago based on ongoing data discussions with POWER Zone leadership and data teams at Ridgeview.  The root

causes have been adjusted in minor ways, but have largely remained the same to allow for a multiple-year focus for various initiatives and priorities. 

Ridgeview's initiatives and priorities align with the POWER Zone's initiatives and priorities.     

 

Action Plans
Planning Form

Marzano Instructional Framework & Teacher Evaluation

What would success look like: Teaching staff will effectively use Marzano's Instructional Framework (The NEW Art & Science of Teaching) to guide instructional

practices in both ELA and math. Feedback received through the evaluation process, aligned with Marzano's framework, will support overall educator effectiveness,

instructional improvement, and increased achievement and growth for our students.

Associated Root Causes:

Alignment with Colorado Academic Standards & the Marzano Instructional Framework:

Leaders and teachers are still learning how to best utilize core and intervention resources and instructional strategies (Marzano framework) to align with

grade-level Colorado Academic Standards (CAS)-- to include an appropriate level of rigor, depth of knowledge, and level of application. Progress has been

made, but adjustments are needed. The time given to certain core content areas, such as math, is one adjustment needed. The Marzano framework includes

the rigorous academic elements, as well as the student engagement and social-emotional elements, needed for successful outcomes.



Page 16 of 26

Data-Driven Differentiated Instruction:

Leaders and teachers are still learning how to best use data to determine intervention needs and how to best differentiate instruction for all learners. For

leaders and teachers there are gaps in knowledge, training, resources and assessments in core content areas. There are also needs regarding time spent on

intervention for certain content areas, such as math.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

The NEW Art &

Science Training

All teaching staff receive formal training on The NEW Art &

Science of Teaching from Marzano Research.

Marzano

Research course

All teaching staff,

administration
In Progress

Understanding the

NEW Framework

All teaching staff read The NEW Art & Science of Teaching.
06/01/2017

03/16/2018

The NEW Art &

Science of

Teaching book (

one per each

teacher/admin)

All teaching staff,

administration
In Progress

New Hire

Check-ins

Admin meet with new hires every 4-5 weeks to support with all

matters, to include instruction and evaluation.

07/21/2017

05/21/2018

All teacher new

hires,

administration

In Progress

Admin observes in classrooms and formally collects data at least

4-6 times per year. Non-evaluative walk-throughs are frequent as
08/01/2017

iObservation Administration In Progress
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Frequent

Observations

well. 05/25/2018

Focus on

Essential

Elements

Heavy focus on and accountability for (data collection) elements:

Learning Goals & Scales, Tracking Student Data & Goal Setting,

and Celebrating Student Success.

08/01/2017

05/25/2018
iObservation

All teaching staff,

administration
In Progress

Marzano Art &

Science Aha

Schoology Book

Study

All new-to-Ridgeview teachers take the district offered Art &

Science courses.

08/07/2017

05/25/2018

District Schoology

course, Art &

Science books

All new hire

teachers
In Progress

Teacher

Evaluation

Meetings

Admin meet with teachers at least 3-4 times in the year to formally

discuss the Marzano framework and evaluation.

08/07/2017

05/25/2018

The NEW Art &

Science books,

the Marzano

Compendium,

iObservation

All teaching staff,

administration
In Progress

Peer Observations

Initiate a formal peer observation and coaching process; begin

with all new hires (and others by request) observing at least two

master teachers implement Marzano elements.

10/01/2017

05/25/2018

All teaching staff,

instructional

coach,

administration

In Progress

Curriculum, Assessment, Differentiation & the PLC Process

What would success look like: Educators will use a collaborative PLC process and proper planning/preparation to ensure successful delivery and assessment of

instructional units & lessons that are aligned with Colorado Academic Standards, while addressing the differentiated needs of all learners in both ELA and math.
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Associated Root Causes:

Alignment with Colorado Academic Standards & the Marzano Instructional Framework:

Leaders and teachers are still learning how to best utilize core and intervention resources and instructional strategies (Marzano framework) to align with

grade-level Colorado Academic Standards (CAS)-- to include an appropriate level of rigor, depth of knowledge, and level of application. Progress has been

made, but adjustments are needed. The time given to certain core content areas, such as math, is one adjustment needed. The Marzano framework includes

the rigorous academic elements, as well as the student engagement and social-emotional elements, needed for successful outcomes.

Data-Driven Differentiated Instruction:

Leaders and teachers are still learning how to best use data to determine intervention needs and how to best differentiate instruction for all learners. For

leaders and teachers there are gaps in knowledge, training, resources and assessments in core content areas. There are also needs regarding time spent on

intervention for certain content areas, such as math.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Master Schedule

Changes

Change master schedule to allow more time for math instruction.

Maintain or increase ELA minutes per grade level.

05/01/2017

08/31/2018

Shared Master

Schedule
All staff Complete

Monthly PLC

Leadership Team

Meetings &

Trained leadership team reps meet with admin every 4-5 weeks,

and they lead weekly PLC meetings with their teams.

07/14/2017

05/25/2018

Schoology RVES

PLC Group

All teaching staff,

instructional

coach, counselor,

administration

In Progress
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Weekly Team

PLC Meetings

Math Training &

Quarterly

Assessments

Dr. Nicki math training and consultations-- at beginning of year

and throughout.

07/21/2017

05/25/2018

Dr. Nicki

resources and

assessments

All math teachers,

instructinal coach,

administration

In Progress

Reading & Data

Team Meetings

Each PLC team functions as a Reading & Data team every 4-5

weeks-- data analysis and best practices are the topics.

08/01/2017

05/25/2018

All teaching staff,

instructional

coach,

administration

In Progress

Training for New

Hires

New hires receive all relevant training to align with existing

programming and curriculum: CKLA, Stand Out Math, CKH, Art &

Science, Lexia, etc.

08/01/2017

05/25/2018

Trainers from

each organization

All new hire

teaching staff
In Progress

Additional Math

Resources for

Personalized

Learning, with

Training

Additions of ST Math (K-3rd), Reflex Math (1st-5th), and Zearn

Math (optional for all grades) to support with math instruction and

intervention. Formal training for ST Math and Reflex Math.

08/01/2017

10/31/2017

ST Math, Reflex

Math, Zearn

All math teachers,

building tech

coach,

instructional

coach,

administration

Complete

Math Coaching

Teams meet with the zone-provided math coach, as needed, to

improve math instructional and data outcomes. 4th grade is a

focus this school year.

08/01/2017

05/25/2018

Zone math coach,

select teaching

staff, instructional

coach,

administration

In Progress
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Literacy

Differentiation

Block

Monday through Thursday Literacy Differentiaton Block per grade

level, supported by an intervention team.

08/01/2017

05/25/2018

Materials: SIPPS,

Rite Flight, Read

Naturally, Guided

Leveled Library,

etc.

Grade level

teachers,

instructional

coach,

intervention team

In Progress

Data Meetings &

Planning

Data meetings throughout the year, with a focus on "next steps"

planning: PARCC data meetings, BGL Reader meetings,

MTSS/RtI meetings, IEP meetings, etc.

08/01/2017

05/25/2018

Alpine, mClass,

CDE data tools

Teaching staff,

instructional

coach,

administration

In Progress

CKLA Edition 2 for

3rd Grade &

Training

Updated CKLA materials purchased and training provided for 3rd

grade; increase the focus on writing.

08/01/2017

05/25/2018

CKLA 3rd grade

program

3rd grade

teachers,

instructional

coach,

administration

In Progress

Focus on Writing -

CKLA Writing

Studio

CKLA writing training and an increased focus on writing

school-wide.

08/14/2017

05/25/2018

CKLA literacy

program

K-3rd teacher

reps,

administration

In Progress

Positive Relationships & Culture

What would success look like: Members of our school community will establish and maintain a positive learning environment by implementing the agreed upon

expectations from the Capturing Kids' Hearts Relational Framework, thus maximizing student learning potential. CKH will be in place in all interactions: between staff to

students, between staff to parents, and also between staff to staff.

Associated Root Causes:
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Relationships, Motivation, Engagement:

Student motivation and engagement, which are highly dependent upon positive and strong relationships with staff and peers, are areas of ongoing need in a

large and growing school. Strong relationships amongst all school community members is an important component of positive achievement and growth

outcomes.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Physical

Appearance &

Safety Features of

School

Improve physical safety and aesthetics of our site, to help improve

culture.

06/01/2017

08/01/2018
MLO Funds

District personnel,

building manager,

administration

In Progress

Love & Logic

Retreat for Admin

The RVES Admin team attends a 3-day Love & Logic training.
06/05/2017

06/21/2017

Love & Logic

organization

RVES

administrative

team

Complete

Capturing Kids'

Hearts Training

All new hires participate in CKH level 1 training.
07/03/2017

08/31/2017

Flippen Group

training

All new teacher

hires, counselor
Complete

CKH Champions

The trained team meets every 4-5 weeks to focus on leading the

CKH Process for our school community, to include a summer
07/26/2017

05/25/2018

Reps from each

team (Process

Champions), In Progress



Page 22 of 26

Team planning meeting. administration

CKH in Daily

Schedules &

Across School

Culture

CKH non-negotiable elements implemented daily-- with students,

staff, and parents.

08/01/2017

05/25/2018
All staff In Progress

Survey Feedback

Survey staff and parents for feedback, several times per year, in

order to improve culture and climate.

08/01/2017

05/25/2018
Survey Monkey All staff, parents In Progress

Family Orientation

Day

Begin the school year with Family Orientation Day in small

groups, rather than a traditional Meet Your Teacher Night.

08/02/2017

08/02/2017
All staff Complete

Capturing Kids'

Hearts 2 Training

All licensed staff participate in CKH level 2 training & develop

individual Traction Plans.

08/09/2017

09/15/2017

Flippen Group

training
All licensed staff Complete

Peace Table

Implement a restorative approach for students to work out their

differences.

08/14/2017

05/25/2018

Counseling staff,

teaching staff,

administration

In Progress

Boosterthon

This annual fundraising event focuses on character education and

health & wellness.

08/21/2017

08/30/2017

Boosterthon staff,

all RVES staff
Complete
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CKH National

Showcase School

Nomination

RVES is a National Showcase School nominee, working through

the application process.

09/01/2017

12/01/2017 Flippen Group All staff In Progress

Teaching

Tolerance

Lessons

Every class participates in several Teaching Tolerance character

education lessons throughout the school year.

09/01/2017

01/31/2018

Teaching

Tolerance

resources

Counselor,

counseling para
In Progress

eS2S Leadership

Academy

Initiate student leadership group-- students serve as ambassadors

for our school and support new students.

09/01/2017

05/25/2018

Staff sponsors,

administration
In Progress

Love & Logic

Training for

Teachers

Send 10-20 teachers to a one-day Love & Logic training this

school year. Encourage staff to take the district Schoology course-

9 Essential Skills.

11/01/2017

05/25/2018

Love & Logic

Organization

Select teaching

staff &

administration

In Progress

School Target Setting

   Priority Performance Challenge : Math Percentile Rank from School Performance Framework, 3rd-5th, PARCC

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 
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 MMEASURES / METRICS:

2017-2018: Ridgeview will increase from the 40th to the 50th percentile rank or higher, according to the SPF, as indicated by

mean scale score on PARCC.

2018-2019: Ridgeview will perform at the 55th percentile rank or higher, according to the SPF, as indicated by mean scale score

on PARCC.

 INTERIM MEASURES FOR 2017-2018: Common, standards-based, formative classroom assessments; Dr. Nicki quarterly zone math assessments; quick check

classroom assessments; ST Math data for K-3rd; Reflex Math data for 2nd-5th

   Priority Performance Challenge : Math Median Growth Percentile from School CMAS Growth Report, 4th Grade, PARCC

  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Ridgeview 2017-18 4th graders will score at the 50th percentile or higher for median growth, which will be a large

increase from the 19.5th percentile for the previous year's 4th graders.

2018-2019: Ridgeview 2018-19 4th graders will score at the 55th percentile or higher for median growth.

 INTERIM MEASURES FOR 2017-2018: Common, standards-based, formative classroom assessments; Dr. Nicki quarterly zone math assessments; quick check

classroom assessments; ST Math data for K-3rd; Reflex Math data for 2nd-5th

   Priority Performance Challenge : Reading Proficiency, K-5th, Dibels Next

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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2017-2018: By the end of the 2017-18 school year, 90% of Ridgeview K-5th graders will score at or above benchmark according

to Dibels Next Composite data. This will be an increase from 74% at the beginning of the school year.

2018-2019: By the end of the 2018-19 school year, 92% of Ridgeview K-5th graders will score at or above benchmark according

to Dibels Next Composite data.

 INTERIM MEASURES FOR 2017-2018: Dibels Next benchmark assessments and progress monitoring; Dibels subtest measures; Composite prediction template;

Lexia Core 5, Lexia RAPID for 3rd-5th; Classroom quick checks and assessments

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: By the end of the 2017-18 school year, 90% of K-5th grade students will perform at benchmark according to Dibels

Next Composite scores.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: By the end of the 2017-18 school year, 5% or fewer of students will be in the intensive category, according to Dibels

Next benchmarking.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : ELA Median Growth Percentile from School CMAS Growth Report, All Students, PARCC

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Ridgeview 2017-18 4th & 5th graders will score at the 55th percentile or higher for median growth, which will be an

increase from the 46th percentile for the previous year's 4th & 5th graders.

2018-2019: Ridgeview 2018-19 4th & 5th graders will score at the 60th percentile or higher for median growth.

 INTERIM MEASURES FOR 2017-2018: Common, standards-based, formative classroom assessments; Dibels Next benchmark assessments and progress

monitoring; Dibels subtest measures; Composite prediction template; Lexia Core 5, Lexia RAPID for 3rd-5th; Classroom quick checks and assessments

   Priority Performance Challenge : ELA Median Growth Percentile from School CMAS Growth Report, 4th Grade, PARCC

  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Ridgeview 2017-18 4th graders will score at the 50th percentile or higher for median growth, which will be a large

increase from the 35.5th percentile for the previous year's 4th graders.

2018-2019: Ridgeview 2018-19 4th graders will score at the 55th percentile or higher for median growth.

 INTERIM MEASURES FOR 2017-2018: Common, standards-based, formative classroom assessments; Dibels Next benchmark assessments and progress

monitoring; Dibels subtest measures; Composite prediction template; Lexia Core 5, Lexia RAPID for 3rd-5th; Classroom quick checks and assessments

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

SAT READINESS

Description:

Ensure 11th grade students are SAT ready by implementing assessment-specific lessons in core classes.

ASSESSMENT AND PROGRAM ALIGNMENT

Description:

Through properly structured program alignment, students acquire the skills and knowledge necessary to perform at grade level as demonstrated through

the implementation of formative assessments.
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MATH INTERVENTIONS

Description:

Implementation of various math interventions, to include, but not limited to, Eureka Math for Algebra I and Geometry, GradPoint in Algebra I and Geometry

courses and Math 180 curriculum for Algebra I interventions in Math Lab.

Then we will address...

GUARANTEED AND VIABLE CURRICULUM

Description:

Guaranteed and viable curriculum: SCHS has not implemented its curriculum maps, common assessments and interventions with full fidelity in order to

generate, analyze and act upon student performance data in ELA and math. 

ASSESSMENT AND PROGRAM ALIGNMENT

Description:

SCHS has not efficiently prepared students for the SAT.

ASSESSMENT AND PROGRAM ALIGNMENT

Description:

SCHS has not aligned assessments to curriculum and programs, nor have results been analyzed in order identify and address content gaps and skill

deficiencies.

Then we will change current trends for students

ACADEMIC ACHIEVEMENT

Description:
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Based on the 2017 SPF, SCHS 9th and 10th grade are approaching for all students; however, some subgroup populations are behind the overall

population in ELA as measured by the CMAS PARCC and CO PSAT. 

ACADEMIC GROWTH

Description:

Based on the 2017 SPF, SCHS 9th and 10th grade are approaching for all students; however, some one subgroup population is falling behind the overall

population in math as measured by COPSAT.

POST-SECONDARY AND WORK-FORCE READINESS

Description:

Based on the 2017 SPF, SCHS 11th grade students score below the Colorado state average on the state SAT assessment. 

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Audra  LaneName:  Campus DirectorTitle:

 7005 N. Carefree CircleMailing Street:  Colorado Springs CO 80922Mailing City / State/ Zip Code:

Phone:(719) 495-1173  alane@d49.orgEmail:

http://www.cde.state.co.us/schoolview/performance
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Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Description of School:

Sand Creek High School is located on the eastern edge of Colorado Springs and serves approximately 1207 students of Falcon School District #49. Sand Creek

High School is an authorized International Baccalaureate school. Our 9th and 10th graders may choose to enroll in the Middle Years Programme (MYP) and take

classes covering all areas of IB curriculum. Our 11th and 12th graders may choose from the IB Diploma Program, concurrent enrollment courses, and/or general

education courses. Sand Creek High School has a strong English Language Development program that serves approximately 2% of our students. Students with an

Individualized Education Plan make up 16% of our population. Our student sub-populations include 12% African-American, 27% Hispanic, 5% Asian, and 9%

multiple races. 

Notable Changes:

As of July 2016, Sand Creek High School revised its leadership structure to waive (via School District #49 Board of Education) the position of a traditional building

principal. The current leadership structure consists of the following positions: one campus director, one associate principal, three teacher leaders, and two dean of

students, one dean of workplace learning and one instructional coach. Administrative duties were redistributed among the nine leadership positions. 

Process Utilized for UIP Development: 

The school's leadership team and faculty analyzed IB, DP, and SAT data during professional development days and staff meetings beginning in August. 

Teacher leaders, administration and the School Accountability Committee members (teacher representatives, parent representatives, and administration

representatives) analyzed the three-year School Performance Frameworks to identify and discuss trends, propose and analyze root causes, and to propose and

revise previous strategies aimed as addressing root causes. 

The UIP leadership team compiled the results and continued the focus on three improvement strategies. 

All stakeholders were presented with and provided the opportunity to provide input into the proposed strategies. 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.
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PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target: Per the 2017 SPF, academic achievement is targeted for the 50th percentile for a rating of "meets."

Performance:
Performance did not meet Target: Sand Creek High School is approaching the academic achievement target of "meets" with a

percentile rank of 27% in ELA, percentile rank of 48% in Math, and percentile rank of 18% in Science.

PERFORMANCE INDICATOR:  ACADEMIC GROWTH

Prior Year Target: Per the 2017 SPF, academic growth is targeted for the 50th percentile for a rating of "meets."

Performance:

Performance did meet Target in CMAS Math but did not meet target in CMAS ELA: Sand Creek High School has met target

rating of "Meets" in Math with a median growth percentile of 52%. Sand Creek High School is approaching the academic

growth target rating of "meets" with a median growth percentile of 44% in ELA.

PERFORMANCE INDICATOR:  POSTSECONDARY & WORKFORCE READINESS

Prior Year Target: Based on 2015-2016 PSAT results, SCHS will target a score of 915 or above on the SAT.

Performance: Performance met Target: Sand Creek High School has an overall mean score of 976 on the SAT.

Current Performance

Preliminary results from the 2017 CMAS Math examination indicate SCHS students met expectations in the area of Academic Growth.  SCHS is not satisfied with

the preliminary results as indicated from the 2017 CMAS Math data in the area of Academic Achievement. SCHS is not satisfied with the preliminary results as

indicated from the 2017 CMAS in data in English. SCHS students did not meet or exceed district expectations for ELA.

• We are concerned that the student performance on the 2017 CMAS was impacted by the Algebra I, Geometry and English curriculum alignment with Common

Core Standards and by a lack of student preparation for the exam.

SCHS did meet the federally required 95% student participation rate in English Language Arts, Math of the CMAS administered assessments during the

2016-2017 school year, but did not meet the 95% student participation rate in Science (89%).

• SCHS will continue to communicate with students and parents the importance of student participation in CMAS assessments and the reporting of the scores and

data. 
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Trend Analysis

 StableTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Sand Creek High School achievement status as measured by CMAS PARCC last spring is "Approaching" in 9th grade ELA. The ELA CMAS PARCC 9th grade scores

exhibit a stable trend over the last two years hovering around the 27 to 28 percentile rank. The ELA CMAS PARCC scores: 2016 - 729.8 MSS; 2017 = 729.5 MSS.

(Source: SPF).

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Sand Creek High School Academic Achievement status as measured by CMAS PARCC last spring is "Approaching" in Math. SCHS has increased the 2016 MSS=720.5

to 2017 MSS=729.2. The two year trend is notable in that SCHS is trending upward in percentile rank from 24(2016) to 48(2017) in Math (Source: SPF).

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

Sand Creek High School Academic Growth status as measured by CMAS PARCC last spring is "Approaching" in ELA and "Meets" in Math. The two year trend is notable

in that SCHS has increased the Median Growth Percentile in both ELA and Math, with the most notable demonstrated in Math. The CMAS PARCC ELA Median Growth

Percentile in 2016 = 41 and in 2017 = 44. The CMAS PARCC MATH Median Growth Percentile in 2016 =24 and in 2017 = 52 (Source: SPF).

 StableTrend Direction:

 YesNotable Trend:

 Postsecondary & Workforce ReadinessPerformance Indicator Target:
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Sand Creek High School postsecondary and workforce readiness status as measured by COSAT and the graduation rate, rates as "meets." The overall graduation rate of

95.8%(2017) has declined slightly from 96.6%(2016); however the graduation rate remains well-above the state average. which strongly influences an upward trend in

postsecondary and workforce readiness. However, the COSAT average of 976.8 still remains below the state average. The Postsecondary & Workforce Readiness status

for the SPF 2017 rates as "meets" (Source: SPF).

Root Causes

Priority Performance Challenge: Academic Achievement

Based on the 2017 SPF, SCHS 9th and 10th grade are approaching for all students; however, some subgroup populations are behind the overall population

in ELA as measured by the CMAS PARCC and CO PSAT. 

Root Cause: Guaranteed and Viable Curriculum

Guaranteed and viable curriculum: SCHS has not implemented its curriculum maps, common assessments and interventions with full fidelity in order to

generate, analyze and act upon student performance data in ELA and math. 

Priority Performance Challenge: Academic Growth

Based on the 2017 SPF, SCHS 9th and 10th grade are approaching for all students; however, some one subgroup population is falling behind the overall

population in math as measured by COPSAT.

Root Cause: Assessment and Program Alignment

SCHS has not aligned assessments to curriculum and programs, nor have results been analyzed in order identify and address content gaps and skill

deficiencies.

Priority Performance Challenge: Post-Secondary and Work-Force Readiness

Based on the 2017 SPF, SCHS 11th grade students score below the Colorado state average on the state SAT assessment. 

Root Cause: Assessment and Program Alignment

SCHS has not efficiently prepared students for the SAT.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:

Preliminary results for the 2017 CMAS PARCC assessment and the 2017 SAT indicate on-going deficits in the indicated growth gaps areas and in
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post-secondary workforce readiness. 

Although SCHS does not fall below state averages in all growth gaps, we are concerned we scored below the averages compared to the other two

conventional high schools in the district. SCHS continues to fall below the state average on the SAT assessment.

Provide a rationale for how these Root Causes were selected and verified:

The Root Causes were selected from the 2017 SPF report. The Root Causes were established from internal and external reviews (International

Baccalaureate, SchoolWorks, and faculty, student, and community survey(s) who provided data on school climate and performance. 

 

Action Plans
Planning Form

SAT Readiness

What would success look like: Ensure 11th grade students are SAT ready by implementing assessment-specific lessons in core classes.

Associated Root Causes:

Assessment and Program Alignment:

SCHS has not aligned assessments to curriculum and programs, nor have results been analyzed in order identify and address content gaps and skill

deficiencies.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status
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Kahn Academy

Leadership Team will analyze rate of participation and rate of

completion of study sessions, on a monthly basis.

10/23/2017

04/06/2018

SCHS Leadership Team Not Met

SAT Practice Test

Leadership Team will organize and schedule the SAT practice

tests in January 2018.

12/15/2017

01/31/2018
SCHS Leadership Team Not Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Kahn Academy

10-12, 30 minute study sessions on Kahn Academy prior to SAT

test in April 2018

10/23/2017

04/06/2018
Kahn Academy

SCHS Teaching

Staff & Leadership

Team

In Progress

SAT Practice Test

All juniors will take the SAT practice test in January 2018
12/15/2017

01/31/2018
SAT Preparation

SCHS Leadership

Team
Not Started

Assessment and Program Alignment

What would success look like: Through properly structured program alignment, students acquire the skills and knowledge necessary to perform at grade level as

demonstrated through the implementation of formative assessments.

Associated Root Causes:

Assessment and Program Alignment:

SCHS has not aligned assessments to curriculum and programs, nor have results been analyzed in order identify and address content gaps and skill

deficiencies.

Implementation Benchmarks Associated with MIS
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IB Name Description Start/End/

Repeats
Key Personnel Status

Visible Learning

Following Visible Learning training, teachers will be required to

develop measures feedback for students regarding their

performance, specifically in math and ELA.

08/01/2017

05/25/2018
SCHS admin and teaching staff Not Met

Success Criteria

Teaching staff will collaboratively develop elements of a success

criteria.

08/01/2017

05/25/2018
SCHS admin and teaching staff Not Met

Learning

Intentions and

Success Criteria

Teaching staff will collaboratively develop elements of learning

intentions and success criteria.

08/01/2017

05/31/2018

SCHS Teaching Staff & Leadership

Team
Not Met

Formative

Assessments

Math and ELA teaching staff will collaboratively develop aligned

assessments to further gauge student understanding and skill

application.

08/01/2017

05/31/2018

SCHS Teaching Staff & Leadership

Team
Partially Met

Common

Assessments

Through PLC sessions and professional development

opportunities, 9th and 10th grade ELA and Math teachers will

collaboratively develop quarterly assessments.

08/01/2017

05/31/2018

Quarterly

SCHS Math & ELA teachers Partially Met

Visible Learning

Following Visible Learning training, teachers will be required to

develop measures of feedback tied to success criteria and

learning intentions for students regarding their performance

specifically in Math and ELA.

08/01/2017

05/31/2018

SCHS Teaching Staff & Leadership

Team
Not Met

Action Steps Associated with MIS
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Name Description Start/End Date Resource Key Personnel Status

Learning

Intentions and

Success Criteria

Students will understand and be able to articulate success criteria

for units of instruction.

08/01/2016

05/26/2017

Success criteria

rubric(s)

SCHS Teaching

Staff & Leadership

Team

In Progress

Visible Learning

Teachers will be provided specific training (Visible Learning) in

providing feedback to students on performance.

08/01/2017

05/26/2017

V.L. academic

materials

SCHS Teaching

Staff & Leadership

Team

In Progress

Formative

Assessments

Students will be formatively assessed within ELA and Math
08/01/2017

05/31/2018

Formative

Assessments

SCHS Teaching

Staff & Leadership

Team

In Progress

Common

Assessments

9th & 10th grade teachers will develop common quarterly

assessments in ELA and Math

08/01/2017

05/31/2018

Curriculum maps,

and instructional

resources

SCHS Teaching

Staff & Leadership

Team

In Progress

Math Interventions

What would success look like: Implementation of various math interventions, to include, but not limited to, Eureka Math for Algebra I and Geometry, GradPoint in

Algebra I and Geometry courses and Math 180 curriculum for Algebra I interventions in Math Lab.

Associated Root Causes:

Guaranteed and Viable Curriculum: Math:

SCHS lacks math interventions to address student gaps in understanding and content application.
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Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Eureka Math

Implementation of new Math curriculum for Algebra I and

Geometry.

08/01/2017

05/31/2018

SCHS Teaching Staff & Leadership

Team
Partially Met

Math 180

All 9th grade students were probed with Math Inventory and if they

were significantly below grade level, they were concurrently

scheduled in a Math Lab course as a Math intervention.

08/01/2017

05/31/2018

SCHS Teaching Staff, Leadership

Team & Counseling
Partially Met

Math Inventory

Ensure 8th grade students are probed with Math Inventory prior to

18-19 registration.

08/01/2017

05/31/2018
SCHS Leadership Team & Counseling Partially Met

Grouping

Through personalized learning, teachers are able to pull students

with similar content skill gaps and provide individualized support.

08/01/2017

05/31/2018

SCHS Teaching Staff & Leadership

Team
Partially Met

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Eureka Math

Implementation of new math curriculum for Algebra I and

Geometry.

08/01/2017

05/31/2018
Eureka Math

SCHS Teaching

Staff & Leadership

Team

In Progress

Math 180

Implement Math 180 for 9th graders performing below grade level.
08/01/2017

05/31/2018
Math 180

SCHS Teaching

Staff & Leadership

Team

In Progress
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Math Inventory

Utilize Math Inventory as a universal screener to identify students

performing grade level and appropriate interventions.

08/01/2017

05/31/2018

Math 180

Inventory Data

SCHS Leadership

Team &

Counseling

In Progress

Grouping

Utilize flexible grouping to provide interventions during the school

day for students performing below expectations.

08/01/2017

05/31/2018

Instructional

Support &

Curriculum

SCHS Teaching

Staff
In Progress

School Target Setting

   Priority Performance Challenge : Academic Achievement

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

2017-2018: Per the 2017 SPF, academic achievement is targeted for the 50th percentile for a rating of "Meets."

2018-2019: 

 INTERIM MEASURES FOR 2017-2018: Eureka Math assessment data, SAT & PSAT practice tests.

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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   Priority Performance Challenge : Academic Growth

  Academic Growth   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Growth   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

2017-2018: Per the 2017 SPF, academic growth is targeted or the 50th percentile for a rating of "Meets."

2018-2019: 

 INTERIM MEASURES FOR 2017-2018: Eureka Math assessments, SAT and PSAT practice tests.

   Priority Performance Challenge : Post-Secondary and Work-Force Readiness

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

2017-2018: 

2018-2019: 

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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 INTERIM MEASURES FOR 2017-2018:

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

2017-2018: Based on the 2016-2017 SAT results, SCHS will target a score of 985.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018: Practice PSAT and SAT will be administered in January 2018.

ANNUAL

PERFORMANCE

TARGETS
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Executive Summary
If we...

ESTABLISH COLLABORATIVE EXAMINATION OF CAS AND STUDENT PROGRESS TOWARDS GOALS

Description:

Regularly bring teachers together in a collaborative process to examine the CAS, prioritize Learning Evidence Outcomes, and ensuring that teachers are
successfully delivering and assessing instructional units/lessons that are aligned with Colorado Academic Standards while addressing the unique needs of
every student. Teachers will regularly analyze student progress data and adjust interventions and instruction to ensure every child succeeds.

SUPPORT EDUCATOR EFFECTIVNESS

Description:
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-Teachers will regularly come together to examine data and discuss student progress toward learning goals. During this process instruct teachers in proper
analysis of data, tools available to identify areas of weakness, and resources to help improve student performance. -Continue to refine the use of
Marzano’s Educator Evaluation Model as a tool that supports educator effectiveness and instructional improvement

DEVELOP A VERTICALLY ALIGNED FOCUS ON WRITTEN EXPRESSION.

Description:

To maximize student achievement in written expression, school personnel will focus writing instruction to meet the needs of 21st century learners. Clearly
aligned scope and sequence documents will be created to ensure every teacher is meeting the prerequisite expectations of the follow on grade. Teachers
will maximize writing instruction time utilizing explicit instructional techniques to ensure firm foundations at the primary grade levels. Intermediate grade
levels will focus on authentic writing that prepares students to critically examine and respond to informational text as well as read and compare texts in a
written document.

Then we will address...

CAS ALIGNMENT

Description:

Alignment with Colorado Academic Standards: The school has not consistently ensured that instruction is aligned to grade-level Colorado Academic
Standards (CAS) with an appropriate level of rigor, depth of knowledge and application.

DIFFERENTIATED INSTRUCTION

Description:

Continue to provide, training, resources and common assessments to effectively differentiate instruction and provide intervention to address achievement
and growth gaps.

DATA DRIVEN INSTRUCTION

Description:



Page 3 of 16

Data-Driven Instruction: Some teachers lack an advanced understanding of how to use data to determine appropriate instruction and intervention that can
be applied to increase student achievement and growth.

MATH CURRICULUM

Description:

Current curriculum is not totally aligned with CAS. Clearly defined Scope and Sequence document that is easy to follow and verified against the CAS was
not available.

SCIENTIFICALLY RESEARCHED INTERVENTIONS

Description:

Provide, and ensure teachers are implementing, scientifically researched interventions during in class intervention time.

CURRICULUM RESOURCE

Description:

Current ELA resource provided to teachers does not intuitively engage teachers into writing instruction. Writing has therefore become an identified
deficiency of instruction

Then we will change current trends for students

READING PROFICIENCY K-5

Description:

Reading Proficiency: The end of the 2016-17 school year data indicated that a three year slide in reading achievement had been halted. At EOY 83% of our
students were reading at benchmark. Primary Literacy is a priority improvement area for the district and the state so our challenge will be to continue our
current positive trend in reading proficiency.
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MATH PROFICIENCY

Description:

Math Proficiency: Stetson students currently score at the 60th percentile in Math, but data also indicates that our Median Growth Percentile is 42%. That
growth data suggests students are not making adequate progress on a year to year basis.

ENGLISH LANGUAGE ARTS PROFICIENCY

Description:

Overall achievement in ELA continues to improve but student growth percentiles are declining. In 2017, Stetson students scored in the 34th percentile, a
drop of 15 points. Continued decline in growth will begin to affect student achievement. As noted in our data analysis, writing skills in the areas of
conventions and mechanics were noted as significant weaknesses in our overall ELA performance. increasing the rigor of our writing instruction will
improve the overall written expression performance of students.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Jeff  MoultonName:  PrincipalTitle:

 4910 Jedediah Smith Ave.Mailing Street:  Colorado Springs CO 80922Mailing City / State/ Zip Code:
Phone:(719) 495-5252  jcmoulton@d49.orgEmail:

 Edward  McGeeName:  Assistant PrincipalTitle:
 4910 Jedediah Smith DrMailing Street:  Colorado Springs CO 80920Mailing City / State/ Zip Code:
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Phone:(719) 495-5252  emcgee@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis
Description - Stetson Elementary is a PK-5 elementary school located in Falcon School District 49.  We are physically located northeast Colorado Springs, CO. There are
500  enrolled with a teaching staff of 36 teachers.  Our students come from a wide cultural background and  students are eligible for free and reduced students 34% of our
lunch. 
Data analysis and major improvement strategies were completed with the assistance of the Building Leadership Team.
Data and major improvement strategies were reviewed with and approved by the SAAC.

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target: 86% of students will achieve benchmark on the DIBELS Next Assessment

Performance: Stetson met this goal with 87%.

Prior Year Target: Increase ELA performance on the PARCC Assessment to the 69th percentile.

Performance: SES met this goal scoring in the 69th percentile.

Prior Year Target: Increase Math performance on the PARCC Assessment to the 63rd percentile.

Performance: SES did not meet this goal. We scored in the 60th percentile

ACADEMIC
ACHIEVEMENT
(STATUS)
REFLECTION:

Stetson's improvement in both ELA and Math PARCC percentiles indicates that the school is moving in the correct direction with regards
to academic achievement.  This improvement is also reflected in our DIBELS Benchmark percentages which have grown significantly
since December of 2015.

Current Performance
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Our current academic performance can best be described as improving. In some areas we are making excellent progress and in others we are flat or slightly
declining.

READING and Writing (ELA) PARCC
On the state PARCC assessment, we scored in the 69th percentile in achievement with an MGP at the 34th percentile.  This indicates an increase in
achievement but our Median Growth Percentile declined by 15 points.  This prompted us to take a careful look at two areas.  ELA SubScores and grade level
Student Growth Percentiles.

SubScores -  Two areas stood out with decreasing trends in student achievement.  Written Expression and Grammar Usage all showed a significant
decreasing achievement trend.
SGP - Indicated that the average 4th and 5th grade student declined by an average of 5 -7 points from one year to the next.

Overall - examining the data in aggregate indicates Written Expression and Conventions are two areas where the most significant substandard achievement
is occurring. 

MATH PARCC
On the state PARCC assessment Stetson scored in the 60th percentile. in achievement with a Median Growth Percentile of 42.  

DIBELS Next
The school continues to improve in the number of students reaching benchmark on the composite score of DIBELS Next.  Students meeting benchmark last
year increased to 85% of the student body as a whole and up to 87% in the critical K-3 grade levels..
The schools achievement and growth both trended up at the EOY 2016, arresting a three year trend in the negative direction.  We increased both
achievement and growth.  Using the CDE DIBELSProgress Planning Tool for Benchmark and for Well Below Benchmark, the school made Well Above
Average Progress
2014 - 79% of students achieved benchmark at EOY
2015 - 75% of students achieved benchmark at EOY
2016 - 83% of students were achieving benchmark EOY
2017 - 85% of students were achieving benchmark EOY

         

DISAGGREGATED DATA:

Achievement:
Students with Disabilities did not meet state expectations in ELA and Math achievement, scoring in the 1st percentile in both areas.
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Minority students and Free/Reduced Lunch Students Meet ELA Achievement expectations with 55th and 59th percentiles.  Both of these groups are approaching
expectations in Math.

Growth:
Minority students and Free/Reduced Lunch Students are Approaching in ELA Growth expectations with a MGP of 37 and 35.In Math, Minority students met
expectations with an MGP of 52.  Free/Reduced Lunch Students and Students with Disabilities were approaching expectations with MGPs of 42 and 38.
 

Trend Analysis

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Stetson is meeting state expectations in ELA Achievement in all groups except Students with Disabilities where we continue to struggle. This year we scored in the 69th
percentile across the school. This trend has been positive for the last three years.

 StableTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Stetson maintained student achievement in overall math achievement obtaining a 60th percentile rating again this year. Our percentages of meets or exceeds students
remains steady this year and our school continues to perform above the state averages.

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

The school continues to improve in DIBELS Next Composite scores last year.  Students meeting benchmark last year increased to 85%. Only 8% of students were well
below benchmark.
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 DecreasingTrend Direction:
 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

ELA Growth for the whole school does not meet state expectations where we scored at the 34th percentile.

Root Causes
Priority Performance Challenge: Reading Proficiency K-5
Reading Proficiency: The end of the 2016-17 school year data indicated that a three year slide in reading achievement had been halted. At EOY 83% of our
students were reading at benchmark. Primary Literacy is a priority improvement area for the district and the state so our challenge will be to continue our
current positive trend in reading proficiency.

Root Cause: CAS Alignment

Alignment with Colorado Academic Standards: The school has not consistently ensured that instruction is aligned to grade-level Colorado Academic
Standards (CAS) with an appropriate level of rigor, depth of knowledge and application.

Root Cause: Differentiated Instruction

Continue to provide, training, resources and common assessments to effectively differentiate instruction and provide intervention to address
achievement and growth gaps.

Root Cause: Data Driven Instruction

Data-Driven Instruction: Some teachers lack an advanced understanding of how to use data to determine appropriate instruction and intervention that
can be applied to increase student achievement and growth.

Root Cause: Scientifically Researched Interventions

Provide, and ensure teachers are implementing, scientifically researched interventions during in class intervention time.

Priority Performance Challenge: Math Proficiency
Math Proficiency: Stetson students currently score at the 60th percentile in Math, but data also indicates that our Median Growth Percentile is 42%. That
growth data suggests students are not making adequate progress on a year to year basis.

Root Cause: Math Curriculum
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Current curriculum is not totally aligned with CAS. Clearly defined Scope and Sequence document that is easy to follow and verified against the CAS
was not available.

Root Cause: Differentiated Instruction

Continue to provide, training, resources and common assessments to effectively differentiate instruction and provide intervention to address
achievement and growth gaps.

Priority Performance Challenge: English Language Arts Proficiency
Overall achievement in ELA continues to improve but student growth percentiles are declining. In 2017, Stetson students scored in the 34th percentile, a
drop of 15 points. Continued decline in growth will begin to affect student achievement. As noted in our data analysis, writing skills in the areas of
conventions and mechanics were noted as significant weaknesses in our overall ELA performance. increasing the rigor of our writing instruction will improve
the overall written expression performance of students.

Root Cause: CAS Alignment

Alignment with Colorado Academic Standards: The school has not consistently ensured that instruction is aligned to grade-level Colorado Academic
Standards (CAS) with an appropriate level of rigor, depth of knowledge and application.

Root Cause: Curriculum Resource

Current ELA resource provided to teachers does not intuitively engage teachers into writing instruction. Writing has therefore become an identified
deficiency of instruction

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:
Primary literacy continues to be a top priority for Falcon School District 49 and Stetson Elementary.  Our intense focus on improving literacy has begun to
pay off.  DIBELS scores ore making marked improvement.  Our PARCC scores show positive growth in achievement.  Teachers recognize the absolute
importance of reading to the success of a student's academic career, and raising student achievement in this area is an absolute priority.
 
In Math, we continue to see a growth in overall achievement data, but it is minor. An increase in urgency, better use of resources to meet curriculum needs
as well as establishing small group interventions will be necessary to make the modest growth we would like to see.  This must all be done without
disrupting the positive momentum we've developed in improving ELA.
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The plan to improve reading and math will require significant changes to the way we currently operate. It will require curriculum realignment, teacher
training, better use of data, and more engagement from our students.  

Provide a rationale for how these Root Causes were selected and verified:
CAS Alignment - We chose this as a root cause based on a general consensus that our teachers were not well acquainted with the standards and were
unable to routinely identify essential elements within the standards.  Much progress has been made in this area but it remains a root cause.

Differentiated Instruction - Large scale differentiation was not taking place within the classroom.  Interventions were not in wide spread use and school wide
interventions were nonexistent. 

Data Driven Instruction - Common formative assessments are not in place to allow teachers to compare instruction.  Progress monitoring was not being
used to determine next instructional steps. 

Math curriculum - Several different math instructional tools were being used in the school.  Lack of continuity between grade levels tends to slow the
progress we see in students. 

Additional Narrative / Conclusion

After considering all aspects of school performance 

Action Plans
Planning Form

Establish Collaborative Examination of CAS and Student Progress Towards Goals

What would success look like: Regularly bring teachers together in a collaborative process to examine the CAS, prioritize Learning Evidence Outcomes, and ensuring
that teachers are successfully delivering and assessing instructional units/lessons that are aligned with Colorado Academic Standards while addressing the unique needs
of every student. Teachers will regularly analyze student progress data and adjust interventions and instruction to ensure every child succeeds.

Associated Root Causes:
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CAS Alignment:
Alignment with Colorado Academic Standards: The school has not consistently ensured that instruction is aligned to grade-level Colorado Academic Standards
(CAS) with an appropriate level of rigor, depth of knowledge and application.

Data Driven Instruction:
Data-Driven Instruction: Some teachers lack an advanced understanding of how to use data to determine appropriate instruction and intervention that can be
applied to increase student achievement and growth.

Differentiated Instruction:
Continue to provide, training, resources and common assessments to effectively differentiate instruction and provide intervention to address achievement and
growth gaps.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Create ELA
Targets

Have teacher teams develop priority outcomes for ELA based on
CAS. Teachers will also develop scales that grade levels will use
to inform students of what it means to be successful a given area.

Teachers
Administrators

In Progress

Identify and

Examine and pilot potential math curriculum to determine its
alignment with CAS and usability in classrooms.

04/04/2016
05/26/2017

Local resources to
purchase
materials for pilot

Teachers and
administrators.

In Progress
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Implement CAS
aligned math
curriculum

program

Support Educator Effectivness

What would success look like: -Teachers will regularly come together to examine data and discuss student progress toward learning goals. During this process instruct
teachers in proper analysis of data, tools available to identify areas of weakness, and resources to help improve student performance. -Continue to refine the use of
Marzano’s Educator Evaluation Model as a tool that supports educator effectiveness and instructional improvement

Associated Root Causes:

Differentiated Instruction:
Continue to provide, training, resources and common assessments to effectively differentiate instruction and provide intervention to address achievement and
growth gaps.

Data Driven Instruction:
Data-Driven Instruction: Some teachers lack an advanced understanding of how to use data to determine appropriate instruction and intervention that can be
applied to increase student achievement and growth.

Scientifically Researched Interventions:
Provide, and ensure teachers are implementing, scientifically researched interventions during in class intervention time.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status
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Data analysis

During PLC instruct teachers in how data can help drive
instruction.

08/01/2017
05/30/2018

Admin, Coach and
Teachers

In Progress

Provide Phonics
Inventory

Provide tools for determining/identifying student areas for growth.
08/07/2017
05/30/2018

Local funding.
Administration
Coach, and
Teachers

In Progress

Consolidated
Marzano
Evaluation Tool

Move to a more consolidated tool that groups similar teaching
skills to improve communication around specific instructional
areas. This helps target instructional improvement into broader
categories

08/01/2018
06/01/2018

Local Funding
Administration and
Teachers

In Progress

Consolidated
Marzano
Evaluation Tool

Move to a more consolidated tool that groups similar teaching
skills to improve communication around specific instructional
areas. This helps target instructional improvement into broader
categories

08/01/2018
06/01/2018

Local Funding
Administration and
Teachers

In Progress

Develop a vertically aligned focus on written expression.

What would success look like: To maximize student achievement in written expression, school personnel will focus writing instruction to meet the needs of 21st century
learners. Clearly aligned scope and sequence documents will be created to ensure every teacher is meeting the prerequisite expectations of the follow on grade.
Teachers will maximize writing instruction time utilizing explicit instructional techniques to ensure firm foundations at the primary grade levels. Intermediate grade levels
will focus on authentic writing that prepares students to critically examine and respond to informational text as well as read and compare texts in a written document.

Associated Root Causes:
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Differentiated Instruction:
Continue to provide, training, resources and common assessments to effectively differentiate instruction and provide intervention to address achievement and
growth gaps.

Data Driven Instruction:
Data-Driven Instruction: Some teachers lack an advanced understanding of how to use data to determine appropriate instruction and intervention that can be
applied to increase student achievement and growth.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Writing Curriculum

Investigate with Building Leadership Team the need for an
independent writing curriculum. Examine possibilities and
potential efficacy.

05/26/2017
06/01/2018

Local funding
Teachers,
Administration

In Progress

Facilitate Writing
Discussions

Ensure teachers have a clear understanding of the nature of
writing as it is delineated in CAS.

08/01/2017
06/01/2018

None
Teachers, Coach
and Admin

In Progress

Vertical Alignment

Organize time for grade levels to meet in order to discuss
expectations for writing between grade levels

08/07/2017
10/06/2017

None
Teachers, Coach
and Administration

In Progress

School Target Setting

   Priority Performance Challenge : Reading Proficiency K-5
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   Priority Performance Challenge : Reading Proficiency K-5

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: 88% of students will achieve benchmark on the DIBELS Next Assessment

2018-2019: 90% of students will achieve benchmark on the DIBELS Next Assessment

 INTERIM MEASURES FOR 2017-2018: Student weekly progress monitoring scores will reflect adequate growth on DIBELS next based on trend lines produced in
the DIBELS tool.

   Priority Performance Challenge : Math Proficiency

   Priority Performance Challenge : English Language Arts Proficiency

  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Student Growth on the ELA portion of the PARCC Assessment will improve to the 50th percentile.

2018-2019: Student Growth on the ELA portion of the PARCC Assessment will improve to the 55th percentile.

 INTERIM MEASURES FOR 2017-2018: Students will produce monthly writing examples appropriate to individual grade levels. School will explore the option of
procuring a writing specific curriculum.

  Academic Growth   PERFORMANCE INDICATOR: 

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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 MMEASURES / METRICS:

2017-2018: Student Growth on the Math portion of the PARCC Assessment will improve to the 50th percentile.

2018-2019: Student Growth on the Math portion of the PARCC Assessment will improve to the 60th percentile.

 INTERIM MEASURES FOR 2017-2018: Introduce a Math Intervention with mandatory participation guidelines for specific students and grade levels. Introduce
quarterly grade level formative assessments for all students.

ANNUAL
PERFORMANCE

TARGETS
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Executive Summary
If we...

FOCUSED CURRICULUM ALIGNMENT

Description:

Develop and use collaborative processes that ensure that all teachers are delivering instructional units and lessons that are aligned with the Colorado
Academic Standards, the CELP/WIDA Standards for ELLs and the Expanded Evidence Outcomes, while addressing the needs of all learners.

EFFECTIVE INSTRUCTION

Description:
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Teachers will be able to meet the needs of all students in their classroom by using a variety of different instructional strategies and progress monitor to
support the differentiated needs of all learners.

RELATIONAL FRAMEWORK

Description:

In order to maximize student learning potential, all classrooms will establish and maintain a positive learning environment by implementing the agreed upon
expectations based upon the Capturing Kids Hearts, Path 2 Empathy Relational Frameworks and other positive culture building programs.

Then we will address...

DIFFERENTIATED INSTRUCTION

Description:

Teachers are struggling overall with the expectation and follow through with general differentiation in the classroom. We need to continue to seek strategies
in the general educations classroom that promotes growth for all students, especially those student that are at risk. Our teachers' substitute
accommodations for instructional differentiation which does not promote genuine achievement or growth.

PACE OF LEARNING

Description:

The pace of learning of a struggling student may be far slower than the pace of instructional delivery, making it difficult for them to keep up. We find that
IEP students need more time than what is currently scheduled for gap filling intervention, practice time, and one on one targeted support. We face the
dilemma of meeting the academic needs at all cost and the conflict created with the responsibility to provide a proper middle school experience (for
example, should a student always forgo Enrichment classes for intervention classes?).

DATA-DRIVEN INSTRUCTION

Description:
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Use formative and summative data to drive curriculum decision making and to address gaps in knowledge.

ALIGNMENT WITH COLORADO ACADEMIC STANDARDS

Description:

Work needs to be continued in analyzing the Prepared Graduate Competencies and grade level expectations for 6th-8th grade science curriculum.

VERTICAL ALIGNMENTS

Description:

Teachers are in need of meeting with grade level vertical teams to align curriculum. This will minimize overlapping content and free up time to go deeper
with content. We also need to include feeder elementary schools and high school in vertical content meetings.

Then we will change current trends for students

STUDENTS WITH DISABILITIES

Description:

For the past four years, on TCAP and CMAS PARCC Students With Disabilities have been scoring in the 1st percentile rank (Does Not Meet Rating on the
SPF). Our IEP students in math scored at the 38 percentile which is lower than the state expectation of being in the 50th percentile.

CMAS SCIENCE ACHIEVEMENT

Description:

The percent of student that are at the met or exceeded level on the CMAS Science assessment is 30% of our 8th grade population.

MATH ACHIEVEMENT
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Description:

Although we met the state expectation for academic achievement (Mean Scale Score) in math for our school, individual grade levels achievement scores
were not that high. In 6th grade only 29% of the student were at the met or exceeded level, only 25% of the students in 7th grade were at the meet and
exceeded level and in 8th grade math 24% of the students were at the met and exceeded level.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school
Skyview Middle School is the only middle school in the Power Zone located in District 49. We are continuously looking for ways to improve both instruction and climate by
following Marzano practices including Marzano Instructional Strategies and High-Reliability Schools.

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Catherine  TinucciName:  PrincipalTitle:

 6350 Windom Peak Blvd.Mailing Street:  Colorado Springs Colorado 80923Mailing City / State/ Zip Code:
Phone:(719) 761-4098  ctinucci@d49.orgEmail:

 Patricia  GiosciaName:  Assistant PrincipalTitle:
 6350 Windom Peak Blvd.Mailing Street:  Colorado Springs Colorado 80923Mailing City / State/ Zip Code:

Phone:(719) 495-5576  pgioscia@d49.orgEmail:
 Meghan  SandersName:  Assistant PrincipalTitle:

 6350 Windom Peak Blvd.Mailing Street:  Colorado Springs Colorado 80923Mailing City / State/ Zip Code:
Phone:(719) 495-5567  msanders@d49.orgEmail:

 Scott  BonyngeName:  Assistant PrincipalTitle:
 6350 Windom Peak Blvd.Mailing Street:  Colorado Springs Colorado 80923Mailing City / State/ Zip Code:

Phone:(719) 495-5574  sbonynge@d49.orgEmail:
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Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis
Skyview Middle School has been open for 18 years and at the end of the 2016-17 school year housed a population of 1085 students in 6th, 7th and 8th grade.  The
decrease from 2016 was due to a final boundary change with a neighboring middle school, decreasing our population by approximately 60 students.  The largest group is
8th grade at 385 students.  Our neighborhood is rapidly expanding with new housing developments opening continuously which we anticipate will bring us additional
student enrollment. Our staff consists of 61 licensed teachers, 3 licensed counselors, 4 licensed administrators and 37 classified staff. Of those mentioned, 7 teachers are
new to the building this year. We also have 13 licensed teachers with probationary status and 48 licensed teachers who have achieved non-probationary status. We
actively host student teachers throughout the year and we currently support 7 different student teachers in one capacity or another. Our staff currently consists of 8%
minority and 73% female and 27% male. 

Approximately 34.63% of our total student population in 2016 was qualified for Free and Reduced Lunch and this year (2017) we have dropped to 26.09% of students
qualified for FRL.  Our ELD population is currently around 4.6% of our total population with large fluctuations in total percentage over the last 3 years (10% in 2014, 4% in
2015, 7% in 2016).  Our ethnic makeup consists of approximately 46% Minority students with the current break out of 23% Hispanic, .08% American Indian, 4% Asian,
7% Black, 0.2% Native Hawaiian, and 10% two or more races. 56% of our population is white.  Our Gifted Students comprise approximately 8% of our total student
population (up from 4.4% in 2013 and 5.3% in 2014), which is subject to change due to results of CogAT testing for the current (2017) 6th grade class.  About 11% of our
population (120 students) have active IEPs.  Over the years, we have been a consistently high performing school with a stable rate of performance.  In 2015, our
strengths on PARCC included 8th grade Algebra I, Gifted students, and 8th grade ELA. In 2016, we had great growth specifically in language arts across all three grade
levels.  In both 2015 and 2016, 100% of our Algebra 1 students met or exceeded in performance. In 2017, we saw an overall decrease in growth scores in ELA,
averaging approximately 15 percentage points.  In Math, we increased by an average of 2 percentage points.

Implemented during the 2016-2017 school year, our data committee continues to analyze a wide range of data including PARCC, CMAS, SMI/SRI, reading, and local
survey data. Our school data team consists of all four administrators, a team of teachers who function as the School Leadership Team representing teachers from all
three grade levels, interventionists, Special Education, Enrichments and Counseling.  Initial PARCC/CMAS data was presented to the entire staff in terms of Achievement
and Growth for the entire population as well as individual subgroups.  We presented, through content meetings, celebrations as well as immediate concerns and
developed a general plan to address our concerns.  We have led the entire staff through data analysis using content-area experts and small groups. We are still in the
early stages of understanding how that data relates to our curriculum and student growth.   Our Administrative Leadership Team has also analyzed our data separately. 
Three years ago, we did some work together at the zone level to write common zone major improvement strategies that we will all continue to incorporate into our
individual school plans.  We have also spent time analyzing local data, specifically SMI, SRI, Reading Plus, Insight, AIMs web, and other in-house measures.  Our plan
will be shared with our School Accountability Committee (SAC) in early March for verification of the data and plan.  This year’s effort to synthesize data has been
conscientiously matched with a concerted effort to seek viable and effective solutions to our growth concerns while also addressing the large volume of students who are
underperforming on the state assessment.  There will be some solution measures that we started last year which will continue through the 2017-18 school year as we
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gather additional information on their effectiveness.  We have expanded our programs which target level II interventions, including Math 180, Sipps, and reading
intervention strategies.
 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:
Increase the number of students that are in the meet and exceeds category in math achievement at every grade level by 5%
or higher.

Performance:

6th Grade Math: Did not meet. 15-16 29%, 16-17 30%
7th Grade Math: Did not meet. 15-16 25%, 16-17 22%
8th Grade Math: Did not meet. 15-16 24%, 16-17 22%
Algebra Math: Did not meet. 15-16 100%, 16-17 92%

Prior Year Target:
Increase the number of students that are in the meet and exceeds category in science achievement at the 8th grade level to
40%.

Performance: 8th Grade Science: Did not meet. 15-16 30%, 16-17 30%

ACADEMIC
ACHIEVEMENT
(STATUS)
REFLECTION:

In regards to math achievement, we are finding the need to fill the basic computation gaps much more that in the past. We continue to struggle with
spending time in gap filling measure versus moving forward with grade level content. In the past, our students came to us with three or four different
curriculum experiences, which challenges our 6th grade teacher's ability to move full classes forward. We also recognize the tremendous impact
that continual staff transition has on student performance. As with the rest of the state, our pool of qualified math teachers is in a crisis situation.

In regards to science achievement, there is such a large amount of content that students need to understand and remember for the state
assessment given in 8th grade only. We have to find the balance between curriculum design and student performance. 

PERFORMANCE INDICATOR:  DISAGGREGATED ACHIEVEMENT

Prior Year Target:
Increase the mean scale score percentile rank in academic achievement for Students with Disabilities by 5 points annually in
English Language Arts.
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Performance: Students with Disabilities; Did not meet. 15-16 1st percentile, 16-17 1st percentile.

Prior Year Target:
Increase the mean scale score percentile rank in academic achievement for Students with Disabilities by 5 points annually in
Math.

Performance: Students with Disabilities; Did not meet. 15-16 1st percentile, 16-17 1st percentile.

Prior Year Target:
Increase the mean scale score percentile rank in academic achievement for Students with Disabilities by 5 points annually in
8th grade Science.

Performance: Students with Disabilities; Did not meet. 15-16 2nd percentile, 16-17 1st percentile.

DISAGGREGATED
ACHIEVEMENT
REFLECTION:

In regards to moving students with disabilities, it has proven to remain difficult to impact wide spread improvements. Although we have a climate
of intervening in student performance issues, we have decided to take a more structured approach in the 17-18 school year. We have added
Math 180 and SIPPS to our intervention programs and are hoping that a researched base curriculum will result in significant improvements in
our special education population.

Current Performance
Review of Current Performance

In the 2016-2017 School Year, we implemented a school data committee and utilized our school data team which consists of the four administrators, a team of
teachers who function as the School Leadership Team representing teachers from all three grade levels, interventionists, Special Education, Enrichments and
Counseling.  Initial PARCC and CMAS scores were analyzed through this group, addressing overall performance, and trends over time when applicable.  We used
both the Executive Summary and the Instructional summary, comparing district and state performances, and considering the thirds and sub content areas.  We
also analyzed the disaggregated groups in all content areas to gain an understanding of how all of our students are performing.  Our summary consists of bulleted
statements that we noted as significant and help us to identify our trending data.  2016-2017 was the first year for our school to participate in the ACT
Aspire Assessment (as a replacement for Scantron/Beacon) but we do not yet have any significant comparison data from that tool.  So, in order to seek local data
input, we have included an analysis of data directly related to our local SMI (Scholastic Math Inventory) and SRI (Scholastic Reading Inventory)
assessment, Reading Intervention Class and Reading Plus data. 

School Participation Rates
Over the past two years of TCAP, Skyview students have maintained a 99% participation rate for the state tests.  In 2015, our overall participation rate declined to
94.7% , but in 2016 we again met the state requirement of 95%. Our content level break outs are ELA 99%, Math 99% and 8th grade Science 97% (Accountability
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Participation Rate). We continue to increase our efforts to educate our community on the value of the state tests, while at the same time educate our community on
the truth of the Common Core Standards.  We have done this, and will continue to do this, through newsletter articles, personal phone calls with parents and a
common language and understanding of the value of the assessments within our own building and amongst our staff. 

DATA NARRATIVE:
PARCC ELA

Disaggregated Achievement Data:
49% of our 6th graders, 50% of our 7th graders and 58% of our 8th graders fell in the met and exceeded categories. 
Overall, 63% of the females met and exceeded compared to 42% of the males that met and exceeded.
Overall, 41% of ELL students were in the met and exceeded category.
Overall, 39% of our Economically Disadvantaged students were in the met and exceeded category.
Overall, 95% of the Gifted students scored in the met and exceeded category. 
Overall, 6% of our IEP students in the met and exceeded category. 

Percentage of Students scoring in the Met or Exceeded Category in English Language Arts
 

Disaggregated Groups 6th 7th 8th

Female 58 63 69

Male 41 39 48

FRL 40 36 45

GT 94 97 93

ELL 19 42 65

IEP 6 7 4 

Disaggregated Growth Data:
Overall, the growth percentile for ELA in our school in 2017 is 64, which is 15 percentile points less than last year. 
Overall, the growth percentile for females was 70 and males was 58. 
Overall, the growth percentile for ELL students was 63.5 compared to 64 for non-ELL students. 
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Overall, the growth percentile for FRL students was 65 compared to 63 for non-FRL students. 
Overall, the growth percentile for gifted students was 78 compared to 62.5 for non-gifted students. 
Overall, the growth percentile for IEP students was 47 compared to 66 for non-IEP students.
Overall, the growth percentile for minority students was 63.5 compared to 64 for non-minority.

 Median Percentile of Growth for English Language Arts
 

Disaggregated Groups 6th 7th 8th

Female 74 63 76

Male 53 57 67

FRL 65 64 67

GT NA NA NA

ELL 66 49 85

IEP 53 44 60

PARCC Math

Disaggregated Data:
30% of our 6th graders, 22% of our 7th graders, 22% of our 8th graders and 92% of our 8th graders (that took the Algebra test) fell in the met and
exceeded categories. 
Overall, 32% of the females met and exceeded compared to 28% of the males that met and exceeded.
Overall, 24% of ELL students were in the met and exceeded category.
Overall, 18% of our Economically Disadvantaged students were in the met and exceeded category.
Overall, 87% of the Gifted students scored in the met and exceeded category. 
Overall, 3% of our IEP students in the met and exceeded category. 

Percentage of Students scoring in the Met or Exceeded Category in Math

Disaggregated Groups 6th 7th 8th Algebra
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Female 31 26 25 91

Male 30 20 20 94

FRL 20 15 13 90

GT 92 78 60 100

ELL 10 25 23 100

IEP 10 0 0 NA

 
Disaggregated Growth Data:

Overall, the growth percentile for math in our school in 2017 is 54, which is 2 percentile points more than last year. 
Overall, the growth percentile for females was 52 and males was 54. 
Overall, the growth percentile for ELL students was 67.5 compared to 52 for non-ELL students. 
Overall, the growth percentile for FRL students was 49 compared to 55 for non-FRL students. 
Overall, the growth percentile for gifted students was 71 compared to 51 for non-gifted students. 
Overall, the growth percentile for IEP students was 48.5 compared to 54 for non-IEP students.
Overall, the growth percentile for minority students was 52 compared to 54 for non-minority.

  Median Percentile of Growth for Math

Disaggregated Groups 6th 7th 8th Overall

Female 47 46 68 52

Male 47 50 67 54

FRL 45 50 55 49

GT NA NA NA 71

ELL 59 67 80 67.5

IEP 58 48 40 48.5
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CMAS Science (8th grade)

Disaggregated Achievement Data:
30% of the 8th graders fell in the met and exceeded category. This is the same as last year
35% of the females met and exceeded compared to 27% of the males that met and exceeded.
29% of ELL students were in the met and exceeded category.
17% of our Economically Disadvantaged students were in the met and exceeded category.
90% of the Gifted students scored in the met and exceeded category. 
0% of our IEP students in the met and exceeded category. 
Our scores are in line with the district and the state.

Other Local Assessments
SMI and SRI (Scholastic Math Inventory / Scholastic Reading Inventory)
Both the SMI and SRI are local assessments that we began using last year on a voluntary basis.  For the current 2017-18 school year, teachers are required to use
the SMI and SRI assessments three separate times throughout the year in an effort to measure student growth.  Both the SMI and SRI are self-leveling
assessments that assess student performance on the Common Core Standards while indicating the achievement level for each student.  The data below for
represents all SMI and SRI assessment data from the 2016-17 and 2017-2018 school years.  When teachers give the current mid-year assessment, the data will
be updated. 

Data: SMI/SRI  finding from 2016-2017 and 2017-2018 thus far

More students scored in the proficient and advanced in reading at all three grade levels than they did in math.
Although students grew throughout the year, some did not grow enough to get them out of the below basic or basic category.
Things to remember: this is only a reading test as PARCC has a combination of reading and writing.

SRI-Scholastic Reading Inventory

2016-2017
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Beginning of the 2016 school year, data for 6th grade students showed that 18.8% scored at the below basic level, 37.8% were at the basic
level, 24.7% were proficient and 18.8% were advanced.  Second quarter data shows that 19.2% scored at the below basic level, 32.6% were at the
basic level and 23.1% were proficient and 25.1% were advanced. End of the 2016 school year, not enough students tested to calculate data for 6th
grade.
Beginning of the 2016 school year, data for 7th grade students showed that 18.2% scored at the below basic level, 33.2% were at the basic
level, 23.3% were proficient and 25.2% were advanced. Second quarter data shows that 17% scored at the below basic level, 30% were at the basic
level and 24% were proficient and 29% were advanced. End of the 2016 school year, not enough students tested to calculate data for 7th grade.
Beginning of the 2016 school year, data for 8th grade students showed that 15.7% scored at the below basic level, 33.9% were at the basic
level, 28.7% were proficient. and 21.7% were advanced.  End of the 2016 school year, not enough students tested to calculate data for 8th grade.

2017-2018
Beginning of the 2017 school year, data for 6th grade students showed that 26.4% scored at the below basic level, 37.8% were at the basic
level,19.2% were proficient and 16.5% were advanced.  
Beginning of the 2017 school year, data for 7th grade students showed that 15.5% scored at the below basic level, 28.5% were at the basic level,
27.2% were proficient, and 28.8% were advanced. 
Beginning of the 2017 school year, data for 8th grade students showed that 14.3% scored at the below basic level, 30.4% were at the basic
level,  29.8% were proficient and 25.5% were advanced. 
Middle of the 2017 school year, data for 6th grade students showed that 20% scored at the below basic level, 31% were at the basic level, 20% were
proficient, 19% were advanced and 10% did not have a mid year score. 
Middle of the 2017 school year, data for 7th grade students showed that 12.1% scored at the below basic level, 20% were at the basic level, 23.4%
were proficient, 27% were advanced and 17.5% did not have a mid year score. 
8th grade students were exempt from taking the mid year assessment as they are taking the PSAT8/9 for the first time in January of 2018.

 
On average, It is expected that students gain approximately 75-100 Lexiile points a year.
Growth in SRI-Scholastic Reading Inventory

Middle of the 2017 school year growth for 6th grade showed that 31.9% showed no growth, 16% gained at most 50 points, 18% gained between
51-100 points, 12% gained between 101-150 points, 8% gained between 151-200 points, 3.6% gained between 201-450 points and  10% did not have
a midyear score. 
Middle of the 2017 school year growth for 7th grade showed that 30.1% showed no growth, 22.5% gained at most 50 points, 16.6% gained between
51-100 points, 9% gained between 101-150 points, 3.7% gained between 151-200 points, 0.6% gained between 201-450 points and 17.5% did not
have a midyear score. 
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SMI-Scholastic Math Inventory

2016-2017
Beginning of the 2016 school year, data for 6th grade students showed that 36% scored at the below basic level, 25.9% were at the basic level, 36.6%
were proficient and 1.5% were advanced.  End of the 2016 school year, not enough students tested to calculate data for 6th grade.
Beginning of the 2016 school year, data for 7th grade students showed that 51.2% scored at the below basic level, 26.7% were at the basic
level, 22.1% were proficient and 0% were advanced.  End of the 2016 school year, not enough students tested to calculate data for 7th grade.
Beginning of the 2016 school year, data for 8th grade students showed that 44.3% scored at the below basic level, 32% were at the basic level, 20%
were proficient. and 3.7% were advanced.  End of the 2016 school year, not enough students tested to calculate data for 8th grade.

 
2017-2018

Beginning of the 2017 school year, data for 6th grade students showed that 45.6% scored at the below basic level, 23.1% were at the basic level,
30.7% were proficient and .6% were advanced.  
Beginning of the 2017 school year, data for 7th grade students showed that 49.9% scored at the below basic level, 24% were at the basic level, 26.1%
were proficient, and 0% were advanced. 
Beginning of the 2017 school year, data for 8th grade students showed that 50.3% scored at the below basic level, 28.5% were at the basic
level, 17.8% were proficient and 3.5% were advanced. 
Middle of the 2017 school year, data for 6th grade students showed that 26.5% scored at the below basic level, 27.6% were at the basic level, 25.7%
were proficient, .5% were advanced and 19.7% didn't have a mid-year assessment.
Middle of the 2017 school year, data for 7th grade students showed that 36.5% scored at the below basic level, 21.4% were at the basic level, 22.5%
were proficient, 2.6% were advanced and 17% didn't have a mid-year assessment.

On average, It is expected that students gain approximately 50-100 points a year.
Growth in SMI-Scholastic Math Inventory

Middle of the 2017 school year growth for 6th grade showed that 37.9% showed no growth, 10.8% gained at most 50 points, 8.7% gained between
51-100 points, 5.4% gained between 101-150 points, 5.4% gained between 151-200 points, 12.6% gained between 201-450 points and  19% did not
have a midyear score. 
Middle of the 2017 school year growth for 7th grade showed that 29.1% showed no growth, 8.5% gained at most 50 points, 11.7% gained between
51-100 points, 11.1% gained between 101-150 points, 8% gained between 151-200 points, 22.6% gained between 201-450 points and 17.1% did not
have a midyear score. 
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Math Intervention
Math 180 Class – We are serving a total of 69, 6  through 8  graders in math intervention, Math 180.  Students must forgo one enrichment for a year of Math 180th th

and typically, the program is designed to support students for 3 years.  This is our first year using Math 180 and we have seen tremendous growth in math skills
from the primary and intermediate elementary level skills bank.  Many of our students were initially operating below basic when measured by MI (Math Inventory),
and all of them began the program with Block 1 of Course 1.  We anticipate that several, if not all, of them will be moved into Block 4 of Course 1 for the 2018-2019
school year.  Success Zone is a short assessment that students take at the end of every topic in a block, focusing specifically on the topics in that block.  M-Skills is
the assessment taken at the end of a block, combining skills that students learn in all three topics of the block.  Data from the first semester 2017 Block 1 is as
follows:
 
Grade              Content                                                           Percent P/M (Proficient/Master)
8                      Equal groups in Multiplication                                   69%
8                      Facts and factors                                                        81%
8                      10 as a Factor                                                             88%
8                      Block 1 Success Zone                                                  44%
8                      Block 1 M-Skills                                                          38%
7                      Equal groups in Multiplication                                   74%
7                      Facts and factors                                                        79%
7                      10 as a Factor                                                             68%
7                      Block 1 Success Zone                                                  37%
7                      Block 1 M-Skills                                                          47%
6                      Equal groups in Multiplication                                   72%
6                      Facts and factors                                                        75%
6                      10 as a Factor                                                             81%
6                      Block 1 Success Zone                                                  59%
6                      Block 1 M-Skills                                                          28%
 
Math Inventory gains:

69% of the 8  grade students showed growth from Fall SMI to Winter SMI with an average of 95points gainth

53% of the 7  grade students showed growth from Fall SMI to Winter SMI with an average of 201 points gainth

63% of the 6  grade students showed growth from Fall SMI to Winter SMI with an average of 166 points gainth
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Due to the intensive intervention provided to students and the overall amount of growth on SMI, we will continue to support Math 180 and will increase the total
amount of licenses from 72 to 100 for the 2018-2019 school year.

Reading Plus Data

ELD Students working on Reading Plus:
Reading Plus is an independent reading practice and assessment program that supports development in silent reading fluency, comprehension and vocabulary
development.  Students in our ELD program have demonstrated tremendous growth over the years by consistently using Reading Plus, many of whom are able to
read at grade level (or higher) by their 8  grade year.  It has been found that the more time they spend in the lessons, and the more lessons they complete, theth

higher their silent reading Words Per Minute.  Our 2017-2018 class average data to date continues this trend with the following:

Lesson 8th Grade 7th Grade 6th Grade

Total Lessons complete 52 43 38

Initial WPM (Words Per Minute) 153 139 117

Independent WPM 131* 232* 194*

Guided WPM 207 201* 191*

 
*some students removed from average due to No Score
 
Because WPM gauges development in silent reading fluency, we can conclude that our ELD students are growing.  This data is from the first half of the school year
(from July, 2017 to Jan, 2018).  Many students began this year at the 1 -3  grade level and are currently working only two grade levels behind, on average, at thest rd

5 -8  grade level.  We have seen tremendous growth using this program and will continue to support its use in our ELD program.th th

 
Reading Intervention

 – We have a multi-program approach to reading intervention, using our Reading interventionist to teach an 8  grade full Language ArtsReading Strategies Class th

class, co-teach a 7  grade Language Arts class and teach independent Reading intervention classes to 7  and 6  graders. Her data suggests that she is makingth th th

a tremendous impact on closing the gap in reading skills and moving students from Intensive intervention to Benchmark over the course of 1-2 years.
Significant data trends for Reading Strategies Class:
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Using the CORE MAZE for Comprehension, Students tested in August and 48% of them were at the benchmark level.  When those same students tested in
December of 2017, 82% tested at the benchmark level.
Using the MyOn Lexile Levels for Reading Comprehension, 92% of the 7  graders have shown growth from October to December, 2017, with an averageth

growth of 148 lexiles.  79% of our 6  graders have shown growth over the same time period with an average growth of 122 lexiles.th

Using the SIPPS Benchmark Assessments, 67% of the 7  graders have shown benchmark or close to benchmark proficiency on phonics skills.  Oneth

student has shown all scores below benchmark proficiency.  Of our 6  graders, 80% have demonstrated benchmark or close to benchmark proficiency onth

phonics skills.  One student has shown all scores below benchmark proficiency.
DIBELS Oral Reading Fluency (Words Correct Per Minute) has been given to our 6  and 7  graders 4 times from August of 2017 to December of 2017.  th th

During that period, 46% of the 7  graders had met the 6  grade level MOY expectation of 109 WCPM at 97% accuracy on at least 3 of the 4 ORFth th

assessments.   33% of the 6  graders met the grade level same expectation at least 3 of the 4 ORF assessments.th

 
 – We are delivering SIPPS with fidelity to 7  and 8  graders in our Success Strategies classes, which is the serviceSpecial Education SIPPS curriculum th th

delivery time for students on an IEP, specifically addressing Reading goals.  To date, the following data has proven to indicate that students are making gains in
the content:
 
Grade              Content                                               % Proficient
7                      Single Syllable Phonics                       100%
7                      Open and Closed Syllables                 90%
7                      Sight Syllables                                    80%
8                      Single Syllable Phonics                       94%
8                      Sight Syllables                                    100%
8                      Syllable Breaks                                   100%
8                      Read Syllables                                    100%
8                      Read Whole Words                            100%
8                      Overall                                                100%
            *Average growth overall (8 )                        12% point gain Pre to Post test          th

- HRS UPDATE LEVEL 1 Certification 
We have received our level one certification through High Reliability Schools which focuses on school safety and collaboration. 
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Survey Data
By state law, our district has created a Cultural Compass Survey that is administered two times per year to parent and students.  TheCultural Capacity Survey- 

last time this survey was given was January 31, 2-17. The following data reflects that survey.  Significant data pulled from that report helps us understand our
school climate, the safety, and security of our building in terms of student to student relationships and student to adult relationships. We also use this data in our
High-Reliability School Level 1 certification which focuses on the safety and security of our building in terms student learning. The significant data that will allow us
to effect change in our building is the following:

11% of our students have been bullied physically while 27% have seen other students be bullied physically. Only 1% of our students will admit to bullying
others physically
23% of our students have been verbally bullied, while 37% have seen other students be verbally bullied. Only 3% of our students will admit to verbally
bullying others.
14% of our students have been socially bullied, while 31% have seen other students be socially bullied. Only 3% of our students admit to socially bullying
others.
8% of our students have been cyber-bullied, while 21% have seen other students be cyber-bullied. Only 1% of our students admit to cyberbullying.
59% of our students would report unsafe or dangerous behavior anonymously using Safe to Tell and 39% of the students say they would report seeing
something dangerous to an adult in the building
52% of our students say that if they saw another student being bullied, they would try to stop it. 
54% of our students except for peers if they are different, while 49% see differences as a positive thing
53% of our students feel safe at school regularly, and 59% agree that staff members care about students
32% of the students feel comfortable asking the staff for help and 48% agree that school is a friendly and welcoming environment
40% of the students feel that the staff is fair when disciplining students
68% of the students feel that staff members model character traits that are expected in students
25% of the students believe that students act the same way toward staff as they would in front of their parents and 25% of the students believe that other
students follow the rules
39% of the students believe that students make Skyview a better place while 41% agree that they can make a positive difference

In summary, much of the data corresponds to the typical cognitive and social development of a middle school student. However, this gives us good information
about how students feel about our school. It identifies a couple of areas of concern, one of which is the positive relationships (or lack of) between students and
teacher.  This information has also inspired to look into other character development programs. We are piloting for the 2106-2017 school year the Path 2 Empathy
program with all students. It is an empathy-based, positive relationship building program that includes real-life challenges for our students each quarter. 

 In the 2016-2017 school year our school had the opportunity to participate in the 2016  Colorado Healthy School Smart Source Survey. Based onHealth Survey
the answers to the questions provided by our staff members, we were given a percentage of our school's responses that align with best practices. The health and
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the well being of our students is important and the information that was provided helps us focus on the physical and mental well being of our students. The data
below is a summary of the results in percentage of our school's responses that align with best practice. 

General Health Policies and Practices: 93%
Nutrition: 77%
Physical Education/Physical Activity: 74%
Health Education: 89%
Health Services: 88%
Counseling, Psychological, and Social Services: 85%
Healthy and Safe School Environment: 95%
Family, Community, and Student Involvement: 83%
Staff Health Promotion: 100%
Local Wellness Policy: 100%

Healthy Schools: School Health Improvement Plan 
Priority Area #1 – Focusing on student nutrition through a student cooking club and implementing 1 nutrition meal plan per session.  The club will meet 7 times and
with a max of 50 student participants.
Priority Area #2 – Focusing on student activity and overall physical wellness through the Middle School Fuel Up to Play 60 Program.  Implementation of 4 physical
activity days after school, supporting a max of 120 students.

 

Trend Analysis

 StableTrend Direction:
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 YesNotable Trend:
 Academic Achievement (Status)Performance Indicator Target:

Students in the disabilities category has had a "Does Not Meet" rating for the last three years in both Language Arts, Math and the first time in 2016 for Science. This is a
notable trend because IEP student achievement is well below the state expectations and is in the 1st or 2nd percentile rank.

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

As a school, the language arts achievement has shown consistent growth from 2013 to 2106 in percentile rank. In 2013, we were at the 43rd percentile; in 2014, we were
at the 42nd percentile; in 2015, we were at the 54th percentile and in 2016 we were at the 78th percentile. This is a notable trend that we are seeing an increase every
year.

 Decreasing then increasingTrend Direction:
 YesNotable Trend:

 Disaggregated GrowthPerformance Indicator Target:

In 2013, ELL students were in the "Exceeded" category (65th percentile), in 2014, ELL students were in the "Does Not Meet" category (35th percentile) and in 2016 we
increased to the "Approaching" category (49th percentile). This is a notable trend because we continue to fluctuate around the 50th growth percentile without consistency.

Root Causes
Priority Performance Challenge: Students with Disabilities
For the past four years, on TCAP and CMAS PARCC Students With Disabilities have been scoring in the 1st percentile rank (Does Not Meet Rating on the
SPF). Our IEP students in math scored at the 38 percentile which is lower than the state expectation of being in the 50th percentile.

Root Cause: Differentiated Instruction

Teachers are struggling overall with the expectation and follow through with general differentiation in the classroom. We need to continue to seek
strategies in the general educations classroom that promotes growth for all students, especially those student that are at risk. Our teachers' substitute
accommodations for instructional differentiation which does not promote genuine achievement or growth.
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Root Cause: Pace of Learning

The pace of learning of a struggling student may be far slower than the pace of instructional delivery, making it difficult for them to keep up. We find that
IEP students need more time than what is currently scheduled for gap filling intervention, practice time, and one on one targeted support. We face the
dilemma of meeting the academic needs at all cost and the conflict created with the responsibility to provide a proper middle school experience (for
example, should a student always forgo Enrichment classes for intervention classes?).

Root Cause: Data-Driven Instruction

Use formative and summative data to drive curriculum decision making and to address gaps in knowledge.

Priority Performance Challenge: CMAS Science Achievement
The percent of student that are at the met or exceeded level on the CMAS Science assessment is 30% of our 8th grade population.

Root Cause: Alignment with Colorado Academic Standards

Work needs to be continued in analyzing the Prepared Graduate Competencies and grade level expectations for 6th-8th grade science curriculum.

Root Cause: Data-Driven Instruction

Use formative and summative data to drive curriculum decision making and to address gaps in knowledge.

Priority Performance Challenge: Math Achievement
Although we met the state expectation for academic achievement (Mean Scale Score) in math for our school, individual grade levels achievement scores
were not that high. In 6th grade only 29% of the student were at the met or exceeded level, only 25% of the students in 7th grade were at the meet and
exceeded level and in 8th grade math 24% of the students were at the met and exceeded level.

Root Cause: Data-Driven Instruction

Use formative and summative data to drive curriculum decision making and to address gaps in knowledge.

Root Cause: Differentiated Instruction

Teachers are struggling overall with the expectation and follow through with general differentiation in the classroom. We need to continue to seek
strategies in the general educations classroom that promotes growth for all students, especially those student that are at risk. Our teachers' substitute
accommodations for instructional differentiation which does not promote genuine achievement or growth.
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Root Cause: Vertical Alignments

Teachers are in need of meeting with grade level vertical teams to align curriculum. This will minimize overlapping content and free up time to go
deeper with content. We also need to include feeder elementary schools and high school in vertical content meetings.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:
We are having difficulty identifying classroom strategies at the Tier I level that are being consistently applied to support our IEP students.  We are also
struggling to effectively differentiate for these students while supporting their growth and achievement at grade level content.  Our IEP students often form
the highest percentage of at risk students when looking at grades and attendance at interventions (Saturday School and Homework Help).  Our overall
co-teaching model has not be as effective in supporting these students and we have provided some ''double dose'' courses, where students fill the gap in
math and reading/writing. This is a work in progress as we are making decisions as we are making decisions on curriculum and make the least impact on
middle school exploratory philosophy.  Our IEP students have struggled for a long time with the volume of homework, the rigors of state testing, and overall
school performance.  We find that they need more time than currently scheduled, time for gap filling intervention, more practice time, and more targeted
intervention.  We face the dilemma of meeting the academic needs at all cost and the conflict created with the responsibility to provide a proper middle
school experience (for example, should a student always forgo Enrichment classes for intervention classes?).  The pace of learning of a struggling student
may be far slower than the pace of instructional delivery, making it difficult for them to keep up.  We have not adequately addressed this pacing issue. Over
the past couple of years, we are seeing an increase in the percentage of students with IEP's.

As science is a newer area of testing for us, we are focusing on reviewing the science curriculum at all levels to ensure that our students are being exposed
to not only the content that is required for them to meet the 50th percentile but also the rigor of meeting the state science standards. Our greatest curriculum
concern for science is making sure that we have incorporated the Prepared Graduate Competencies and Grade Level Expectations.  The reporting of
science on the state level reports is something new for us and we are working at assessing students knowledge of science concepts at the non tested grade
levels this includes that the knowledge that they gained at 6th and 7th grade is retained through 8th grade. 

Over the past four years, we have been able to conclude from our school data, that the longer a student remains in our school, the higher their performance
level is in mathematics.  We seem to be struggling to move our 6th and 7th graders great distances on state tests and have noted a consistent pattern of
lack of basic computation skills.  We receive students from three different elementary schools, each with its own curriculum and emphasis on math time.
 However, all three elementary schools are piloting a similar math curriculum this year and we should see a more stable situation of incoming 6th graders.
Our incoming students demonstrate a variety of gaps in the standards and we have struggled to close those gaps quickly.  Our current curriculum has a
challenging reading basis to it and many students struggle to interpret and apply the mathematics principals to situations calling for application.  Our
students are lacking in content vocabulary, computational fluency and confidence and overall determination to continue with a difficult problem.  We need to
find the solution to closing these gaps and building stronger students from their first year in our school.
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Provide a rationale for how these Root Causes were selected and verified:
These Root Causes are a result of many conversations within our building over an extended period of time.  We began this year with a data interpretation
and root cause brainstorming with our Leadership Team.  These people represent all the disciplines and grade levels in our school and they function as
teacher leaders.  Our work in this process is then taken out to the grade level and content teams for review and input.  All of the feedback is gathered and
condensed into concise root cause statements.  In addition to our Leadership Team, we have initiated a school wide data committee whose function is to
analyze data into condensed statements. These statements are then shared with the school for further analysis. Our UIP data was specifically analyzed to
drive  the root cause and target setting process.  Finally, we have sought input into these root causes from our School Accountability Committee which
analyzed the overall UIP plan and data, giving suggestions and feedback from their own experience as parents in our school.  These Root Causes were
determined from the following data sources: PARCC, CMAS, SMI/SRI, Reading Plus, ACT Aspire, Building Cultural and Health Data.

Action Plans
Planning Form

Focused Curriculum Alignment

What would success look like: Develop and use collaborative processes that ensure that all teachers are delivering instructional units and lessons that are aligned with
the Colorado Academic Standards, the CELP/WIDA Standards for ELLs and the Expanded Evidence Outcomes, while addressing the needs of all learners.

Associated Root Causes:

Vertical Alignments:
Teachers are in need of meeting with grade level vertical teams to align curriculum. This will minimize overlapping content and free up time to go deeper with
content. We also need to include feeder elementary schools and high school in vertical content meetings.

Pace of Learning:
The pace of learning of a struggling student may be far slower than the pace of instructional delivery, making it difficult for them to keep up. We find that IEP
students need more time than what is currently scheduled for gap filling intervention, practice time, and one on one targeted support. We face the dilemma of
meeting the academic needs at all cost and the conflict created with the responsibility to provide a proper middle school experience (for example, should a
student always forgo Enrichment classes for intervention classes?).
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Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Effective Instruction

What would success look like: Teachers will be able to meet the needs of all students in their classroom by using a variety of different instructional strategies and
progress monitor to support the differentiated needs of all learners.

Associated Root Causes:

Differentiated Instruction:
Teachers are struggling overall with the expectation and follow through with general differentiation in the classroom. We need to continue to seek strategies in
the general educations classroom that promotes growth for all students, especially those student that are at risk. Our teachers' substitute accommodations for
instructional differentiation which does not promote genuine achievement or growth.

Data-Driven Instruction:
Use formative and summative data to drive curriculum decision making and to address gaps in knowledge.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status
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Relational Framework

What would success look like: In order to maximize student learning potential, all classrooms will establish and maintain a positive learning environment by
implementing the agreed upon expectations based upon the Capturing Kids Hearts, Path 2 Empathy Relational Frameworks and other positive culture building programs.

Associated Root Causes:

Differentiated Instruction:
Teachers are struggling overall with the expectation and follow through with general differentiation in the classroom. We need to continue to seek strategies in
the general educations classroom that promotes growth for all students, especially those student that are at risk. Our teachers' substitute accommodations for
instructional differentiation which does not promote genuine achievement or growth.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

School Target Setting

   Priority Performance Challenge : Students with Disabilities

  Disaggregated Achievement   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Increase the mean scale score percentile rank in academic achievement for Students with Disabilities by 5 points
annually in English Language Arts.
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2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Disaggregated Achievement   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Increase the mean scale score percentile rank in academic achievement for Students with Disabilities by 5 points
annually in Math.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Disaggregated Achievement   PERFORMANCE INDICATOR: 

 SMEASURES / METRICS:

2017-2018: Increase the mean scale score percentile rank in academic achievement for Students with Disabilities by 5 points
annually in 8th grade Science.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : CMAS Science Achievement

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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 SMEASURES / METRICS:

2017-2018: Increase the number of students that are in the meet and exceeds category in science achievement at the 8th grade
level to 45%.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

   Priority Performance Challenge : Math Achievement

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Increase the number of students that are in the meet and exceeds category in math achievement at every grade
level by 5% or higher.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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Executive Summary
If we...

PROFESSIONAL LEARNING COMMUNITIES AND VISIBLE LEARNING

Description:

Instructional teams will meet as a Professional Learning Community (PLC), focusing on data analysis and interventions. Visible Learning PD will be a major
are of focus at staff meetings, professional development days, and during PLCs

INSTRUCTIONAL RIGOR

Description:
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Focus on a higher level of rigor during instruction across all subject areas. All staff will participate in Visible Learning Professional Development with
emphasis on learning intentions and success criteria, teacher clarity, and effective feedback.

PRIMARY LITERACY

Description:

Increase focus on Primary Literacy to ensure students are reading grade level material throughout instruction and learning, and ensure that students with a
Significant Reading Deficiency (SRD) are supported through instruction and interventions.

SCHOOL CULTURE

Description:

Build and strengthen a safe and positive culture through school, student, parent, family and community programs. School wide reading events hosted by
the school (Reading Night, One School, One Book). Reading contests over school breaks. Watch Dog Dads participation during the school day. Efficiently
run SAC and PTO Meetings. Rounding two times a year using My Rounding software.

Then we will address...

PROFESSIONAL DEVELOPMENT

Description:

The Partnership Assessment of Readiness for College and Careers has been recently implemented to replace previous standardized assessments and to
evaluate the Common Core standards, therefore, the learning curve for teachers, students, and parents is present in regards to expectations, skills,
concepts, and structure.

Then we will change current trends for students

SIGNIFICANT READING DEFICIENCY

Description:
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7% of our students have been identified with a Significant Reading Deficiency

ELA ADEQUATE GROWTH

Description:

Overall Academic growth was not met in English Language Arts, earning a percentile ranking of 46%, falling in the category of "Approaching" according to
state expectations.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 James  KynerName:  PrincipalTitle:

 4350 Centerville DriveMailing Street:  Colorado Springs CO 80922Mailing City / State/ Zip Code:
Phone:(719) 494-8600  kmariotti@d49.orgEmail:

 Jennifer  LandonName:  Assistant PrincipalTitle:
 4350 Centerville DriveMailing Street:  Colorado Springs CO 80922Mailing City / State/ Zip Code:

Phone:(719) 494-8600  jlandon@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis



Page 4 of 12

Springs Ranch Elementary School is a comprehensive neighborhood school, located in Falcon School District 49, in eastern El Paso Country, in Colorado Springs. Springs Ranch Elementary

strives to provide students with a strong foundation in academic skills, preparing students to be productive citizens in a global society. 

Demographics for 2017-18 school year: White 59%, Hispanic 22%, Black 6%, Asian 3%, American Indian .3%, Mixed 11%, SpEd 16%, ELD 8%.  

A team consisting of staff members, leadership team members, School Accountability Committee and PTO members, and administrators continually analyze data sources related
to academic performance trends.  These data sources include prior data from School Performance Framework, PARCC & CMAS results, DIBELS data, and progress monitoring
data used in classrooms.  Based on this data, Priority Performance Challenges, Major Improvement Strategies and Action Steps, and Root Causes were identified for the 2017-18
school year.
Our teacher leadership team, grade level teams, and parent groups, including our School Accountability Committee and PTO, meet to review and give input regarding our
assessment results and plans for improvement, as a part of the continuous improvement cycle.  
Our previous plan type assignment was Performance, based on 2016-17 School Performance Framework.  We will continue with our current improvement strategies.  

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:

By the end of the school year less than 5% of students will score in the below or well below levels on Dibels.

Based on Dibels-Next BOY Data, a significant number of students are performing below or well below levels. Composite
scores of percentage of students performing below or well below are as follows:
Kindergarten – 46%, First – 37%, Second – 16%, Third – 25%, Fourth – 26%, Fifth – 33%

We will implement a systematic plan to address the needs of students in developing literacy skills.
• STAR (Students, Teacher, Authors, Readers) Initiative that motivates students to a greater love of reading.
• Regular checkpoints with teachers to review data, plan strategic instruction, and provide explicit literacy instruction.
• Implement after school and before school tutoring for students who are on read plans
• Implement intervention during the day in combination with reading specialist, paraprofessional, sped teachers, and
classroom teachers to meet the needs of all students.
• Using Read funds hire additional hourly support for early literacy instruction.

Performance:



Page 5 of 12

Prior Year Target: By the end of the school year less than 5% of students will score in the below or well below levels on Dibels.

Performance:
Improvement was made, but more work to be done in reaching less than 5% below or well below benchmark.
Students well below by grade level: K-6%, 1st-19%, 2nd -5%, 3rd- 13%, 4th- 11%, 5th-27%

PERFORMANCE INDICATOR:  ACADEMIC GROWTH

Prior Year Target:

• On the PARCC test The Median Growth Percentile will increase 10% and the mean scale score will increase by 10 points. 

PARCC data indicates a need for higher rates of growth in students’ literacy scores. The median growth percentile of all
students in ELA was 46.0 with a mean scale score of 745.4.

We will implement a systematic plan to address the needs of students in developing literacy skills.
• STAR (Students, Teacher, Authors, Readers) Initiative that motivates students to a greater love of reading.
• Regular checkpoints with teachers to review data, plan strategic instruction, and provide explicit literacy instruction.
• Implement after school and before school tutoring for students who are on read plans
• Implement intervention during the day in combination with reading specialist, paraprofessional, sped teachers, and
classroom teachers to meet the needs of all students.
• Using Read funds hire additional hourly support for early literacy instruction.

Performance: We did not meet the growth rate desired. Though we improved our mean scale score to 747.1, it did not increase 10 points.

Current Performance
Review of current performance:

Data from DIBELS, CMAS, and PARCC - 2016-17
            The three assessment measures that we analyzed for academic achievement and growth included DIBELS composite scores and PARCC (Partnership for
Assessment of Readiness for College and Careers) for Mathematics and English Language Arts.
            Our DIBELS data includes grade levels Kindergarten through 5  grade composite scores. Our 2016-17 overall achievements of students attaining the Endth

of Year Benchmark were 86%. Overall benchmark composite score growth during the 2016-2017 school year, showed a 16% increase from beginning to end of the
year.
             In comparing school year 2016-17 to 2015-16, we attained a decreased percentage of students falling into the benchmark category at the end of the year,
showing a 19% increase at the end of 2015-16 in comparison to a 16% increase from 2016-17.
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             In reference to students who were performing ''well below'' benchmark in their DIBELS composite scores, school year 2016-17 showed a decrease from
17% of our students falling into the well below benchmark category from beginning of the year to 8% of students falling into WB benchmark category at the end of
school year 2016-17. The change in percentage points decreased by 9% of our students falling into the well below benchmark category. In comparison to the
previous school year, 2016-17,  our decrease went from 11% to 9% of students moving out of the well below benchmark category.
 
            The PARCC Performance Based and End of Year assessment results arrived at the school level in August of 2017. Our 3  4 , and 5  graders scored atrd th th

or above both the district and state level averages in both content areas of Math and ELA. The scaled score of 750 and above indicates the student has ''met'' or
exceeded'' the content assessment expectations. The scale score of 750 equals to 88% on the PARCC cut scores.
         Our ELA scaled scores from spring 2017: in 3rd grade was 747.5 and 747 2016, in 4th grade 749.5 in 2017 and 749 in 2016 and 744.5 in 2016 PARCC, and
in 5th grade 748.2, which increased from 742 in 2016.
         Our Math scaled scores from the spring of 2017 PARCC in 3rd grade was 757.6 ,which increased from 755 in 2016 PARCC,
4th grade was 750.2, which increased from 745 in 2016, and 5th grade was 744 decreased from 748, in 2016. In reference to the scaled score for both ELA and
Math PARCC results, Springs Ranch performed within 10 points of achieving a 750 scaled score in both content areas of each tested grade level during the 2017
PARCC assessment. Furthermore, our 3rd and 4th graders achieved a scale score of 750 or higher from the 2017 PARCC assessment in Math. 
        In conclusion, the data at Springs Ranch Elementary shows positive progress in Dibels and PARCC. Both academic achievement and growth data provide our
school with insights to our overall instructional delivery. 

Percentile Ranking 2016-17
For Reading, in reviewing the Percentile Rank Report, our percentile rank increased from 63 in 2016  to 67 in 2017 PARCC (ELA). For Math, in reviewing the
Percentile Rank Report, our percentile rank maintained at 82 in 2016 to 82 in 2017 PARCC Math. 

Participation Percent 2017
       Our participation percent was 99% in PARCC ELA in 2017.  This showed an increase from the previous year (2016) of 97% in PARCC ELA.  Reviewing rates
by subgroups, our students with disabilities was the only group that did not meet the PARCC ELA participation rate, which was 89.8% in 2017, up from 85.7% for
2016.  
       Our participation rate was 97% in PARCC Math in 2016, which showed slight decrease from 2015, being 97.3%. Additionally, our sub group of students will
disabilities did not meet the PARCC was 89.8% in 2017 up from 2016, being 85.7%.
      We feel the increase of participation was supported by having results from the previous year, increased familiarity of what the assessment invovles by the
teachers and parent community, and the decrease in testing sessions from the initial year of implementation. 

School Performance Framework (SPF) from 2016-2017
Student Academic Achievement the past two years SPFs show that we ''Meet'' in English Language Arts and Math, according to PARCC data.  Sub groups who did not- 



Page 7 of 12

1.  
2.  
3.  

earn a ''Meets'' rating in academic achievement include ''Students with disabilities'' in both ELA and Math and ''English Learners'' and ''Free/Reduced-price lunch eligible'' in
ELA only. 

Student Academic Growth - We did not make adequate growth in Math from 2016 to 2017 in PARCC. Our rating in Math is ''Approaching'', to indicate adequate growth
was not made. We earned a median growth percentile of 47.0 in 2017, which is decreased from 61.0 in 2017 in the area of Math growth. The only sub group ''Students with
Disabilities'' was the only subgroup did not make adequate growth in Math in 2017. All other the sub groups received a rating of ''Meets'' in academic growth in the area of
Math.
Academic growth in English Language Arts shows that we are ''Approaching'', and we did not make adequate growth. Our median growth percentile in ELA was 44.5 in
2017, down from 46.0 in 2016. The following sub groups did not make adequate growth include ''English Learners'', Free/Reduced-Price Lunch Eligible'', & ''Students with
Disabilities'' in 2017. 
       We will continue to monitor our growth in these areas.  Our teachers provide instruction based on Colorado State Standards, and are taught the expectations
of the assessments throughout the school year.  They practice on computers, using the technology that is used with the actual assessments, so that this is not a
surprise, and so they can move throughout the assessment with ease within the actual technology.  This way, they can focus on the content and their knowledge.  

Student Academic Achievement/PARCC trends from 2016-17 -  achievement meets state expectations. Our ELA scores increased in all gradeReading and Math
levels tested in 2017. The percentage performing in the ''met'' and ''exceed'' categories of 5th graders changed from 44% in 2016 to 53% in 2017, 4th grade changed from
51% in 2017 to 56% in 2017, and 3rd grade changed from 46% in 2016 to 54% in 2017. Our Math scores in 5th grade decreased in ''Met & Exceed'' category from 48% in
2016 to 47% in 2017, remained the same in 4th grade, attaining 54% in both 2016 and 2017.  

 Science Achievement meets state expectations using the Colorado Measures of Academic Success data.  

 Priority Performance Challenges: Based on data analysis and feedback from the Colorado Department of Education (School Performance Framework for Academic
Achievement and Academic Growth from 2016-17, the identified Priority Performance Challenges for Springs Ranch Elementary were: (based on the 1 year SPF):
 

Overall adequate growth was not made in English Language Arts, with a MGP of 44.5, earning a status of ''Approaching''.
Overall adequate growth was not made in Math, with a MGP of 47.0, earning a status of ''Approaching''. 
9% of our students have been identified with a Significant Reading Deficiency

Trend Analysis

 Trend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:
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English Language Arts achievement in 2016 overall, the rating is “Meets”. "Free/Reduced-price lunch eligible", "Students with Disabilities", and English Learners" were the
three subgroups that did not rate in the "Meets" category on the 2016 SPF (1 year). The trend is notable due to the percentile ranks being below the state expectations of
"meets", 62.5-82.5%. The "F/R-price lunch eligible" had a PR of 31% in ELA, the EL group had a PR of 44% in ELA, and the "Students with disabilities" had a PR of 1% in
ELA.

 Trend Direction:
 YesNotable Trend:

 Academic Growth GapsPerformance Indicator Target:

English Language Academic Growth does not indicate a percentile ranking between 62.5-87.5% on the PARCC assessment from spring of 2015 to spring of 2016,
earning a PR of 46%. The "Approaching" rating is notable because the ELA academic growth percentile ranking is significantly less than the state's expectations of the PR
ranking range between 62.5-87.5%.

 Trend Direction:
 YesNotable Trend:

 Academic Growth GapsPerformance Indicator Target:

The subgroup noted in our 2016 SPF that did not make academic growth in ELA includes "Free/Reduced-price lunch eligible, which earned a 43% ranking, being notable
because it is significantly less that the state's growth percentile ranking expectations.

Root Causes

Priority Performance Challenge: Significant Reading Deficiency
7% of our students have been identified with a Significant Reading Deficiency

Priority Performance Challenge: ELA Adequate Growth
Overall Academic growth was not met in English Language Arts, earning a percentile ranking of 46%, falling in the category of "Approaching" according to
state expectations.

Root Cause: Professional Development

The Partnership Assessment of Readiness for College and Careers has been recently implemented to replace previous standardized assessments and
to evaluate the Common Core standards, therefore, the learning curve for teachers, students, and parents is present in regards to expectations, skills,
concepts, and structure.
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Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:
Significant Reading Deficiency (SRD) has been selected for the district focus of Primary Literacy.  We want to continue to focus on this and decrease the
amount of students who are identified with an SRD. We are in our second year of implementing the Sonday reading intervention system. Our master
schedule continues to have an intervention time embedded in grade level literacy blocks. During the intervention block, grade levels receive support from
several interventionists including our instructional paraprofessional, reading interventionist, resource teachers, librarian, and gifted and talented teacher to
allow for small intensive intervention groups for explicit instruction.  The Master Schedule reflects reading blocks that consist of 120 minutes or more in each
grade level. We have implemented a scheduled ''Read Aloud'' time per grade level for students to interact with a higher level text complexity.  We have also
implemented an on-site tutoring program, where students in primary grade levels are receiving an additional pull out intervention group during the school
day in addition to the tutoring sessions we have implemented outside of school hours for both primary and intermediate students who are on a READ Plan.  

 Our teachers have been provided with additional resources to fully understand the PARCC assessment structure and skills that students need to be
consecutively successful making adequate growth on the standardized assessment. Newly released resources are provided to the assessed grade levels
during Professional Learning community discussions for their instructional approach.  
We believe that each year will improve, as teachers will understand the curriculum better, and students will continue to become more familiar with the
expectations and way of learning and thinking, as will our parents.

Provide a rationale for how these Root Causes were selected and verified:
Our district is focusing on primary literacy.  We have taken additional steps this year to provide more targeted intervention in all grade levels.  The Master
Schedule reflects a literacy intervention time for K-5.  We are able to provide intervention using classroom teachers and support staff.  Our grade levels
meet weekly to talk about their students' growth and needs and meet with administration monthly.  At these Professional Learning Community meetings, we
go through data for each classroom, and teachers are able to speak to each of their students.  Teachers reflect on the interventions they are providing to
the students, the literacy growth students have made, and whether they are in the process or need to be taken to the RtI process. We have begun using a
visual data pyramid to separate students in the categories of green, yellow, and red to represent the tier of instruction students are receiving.  The
professional learning communities serve as a time to discuss parent support, behavioral needs, outside school factors that could be an impact on learning
and what steps we can put in place to support the whole child.  
We want to ensure that all of our students are proficient in literacy while making adequate growth in literacy.  This focus is connected with increased rigor;
taking literacy to the next steps of integration of subject areas, reading and writing within the subject areas, becoming research experts, asking higher-level
questions, and having deeper discussions.  
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Action Plans
Planning Form

Professional Learning Communities and Visible Learning

What would success look like: Instructional teams will meet as a Professional Learning Community (PLC), focusing on data analysis and interventions. Visible Learning
PD will be a major are of focus at staff meetings, professional development days, and during PLCs

Associated Root Causes:
Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Instructional Rigor

What would success look like: Focus on a higher level of rigor during instruction across all subject areas. All staff will participate in Visible Learning Professional
Development with emphasis on learning intentions and success criteria, teacher clarity, and effective feedback.

Associated Root Causes:
Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status



Page 11 of 12

Primary Literacy

What would success look like: Increase focus on Primary Literacy to ensure students are reading grade level material throughout instruction and learning, and ensure
that students with a Significant Reading Deficiency (SRD) are supported through instruction and interventions.

Associated Root Causes:
Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

School Culture

What would success look like: Build and strengthen a safe and positive culture through school, student, parent, family and community programs. School wide reading
events hosted by the school (Reading Night, One School, One Book). Reading contests over school breaks. Watch Dog Dads participation during the school day.
Efficiently run SAC and PTO Meetings. Rounding two times a year using My Rounding software.

Associated Root Causes:
Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

School Target Setting

   Priority Performance Challenge : Significant Reading Deficiency
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  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018: Dibels Next

   Priority Performance Challenge : ELA Adequate Growth

  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018: Dibels Next

  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018: Dibels Net-Math

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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Executive Summary
If we...

MTSS INTERVENTIONS MUST BE ALIGNED TO STANDARDS TO ENSURE FIDELITY

Description:

Refined MTSS process for focused intentional data driven decision-making with stricter alignment to standards.

IMPLEMENTATION OF PROJECT-BASED LEARNING MODEL EMPHASIZING HIGHER ORDER THINKING

Description:

Increased focus on Project-Based Learning model emphasizing the application of higher level thinking skills and high return instructional practices.
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DEVELOPMENT AND MAINTENANCE OF PERSONALIZED POST SECONDARY PLANS FOR ALL 6-12

Description:

Support students in the development and maintenance of personalized post secondary plans for grades 6-12 to foster post-secondary and workforce
readiness, while increasing their eligibility and participation in D49 Pathways programs. Ensure all students are college and/or workforce ready by
implementing individualized pathways for students

3RD GRADE READING PROFICIENCY

Description:

Commit to an intentional focus on Primary Literacy instruction in grades K-3 with a goal of ensuring all students are proficient in reading by the end of 3rd
grade.

Then we will address...

EARLY IDENTIFICATION OF GROWTH GAPS

Description:

Teachers did not have access to student data necessary to address academic gaps and adequately prepare to transition students from high school
required skills to college readiness skills.

LACK OF RIGOR IN INSTRUCTIONAL PRACTICE- DOK 3 AND 4 INSTRUCTION

Description:

Teachers are not consistently using high yield instructional strategies at the DOK 3 and 4 level; resulting in reduced rigorous academic expectations to
complete DOK 2 and 3 questions at grades 3rd-10th, resulting in lower student achievement, especially at the advanced level. Additionally, with PARCC
being the new assessment, we are expected to teach more to the CC standards.

TIME SPENT IN SCHOOL WITH TEACHERS
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Description:

For 17-18, we have added two additional intervention days for students scoring below and well below benchmark in addition to their two days already in
school.

LACK OF TEACHER UNDERSTANDING OF COLLEGE ENTRANCE STANDARDS

Description:

There has been very little focus on ACT/SAT prep in the past. We implemented ACT Aspire to focus on college and career readiness standards and
readiness.

LACK OF FIDELITY IN DELIVERY OF BARTON INTERVENTION FOR DYSLEXIC STUDENTS

Description:

We have eliminated the use of Barton Reading and Spelling for our Dyslexic students and moved to Reading Horizons, a vetted Orton Gillingham program
that does not require parents to deliver one on one core instruction.

Then we will change current trends for students

ELEMENTARY LITERACY

Description:

Elementary literacy scores are improving, however, not meeting our expectations.

POST SECONDARY READINESS/COLLEGE ENTRANCE EXAMS

Description:

SSAE students consistently come to our school with learning gaps that are reflected on the ACT/SAT college entrance exams.

OVERALL ACADEMIC ACHIEVEMENT
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Description:

While Springs Studio students are now meeting or exceeding academic growth expectations as measured by PARCC, we still fall short of meeting and/or
exceeding academic achievement in all areas.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school
In order to improve primary literacy, Springs Studio moved to a mandatory two day per week in-building schedule for all students scoring below benchmark on DIBELs
Next.  In addition, students who are below and significantly below benchmark are also required to attend Personalized Reading Support time twice per week.  This is an
intensive intervention time for all K-5 students who need it.

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Jodi  FletcherName:  PrincipalTitle:

 6113 Constitution AveMailing Street:  Colorado Spgs Colorado 80915-4397Mailing City / State/ Zip Code:
Phone:(719) 494-8940  jfletcher@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis

Springs Studio for Academic Excellence (formerly Falcon Virtual Academy) is in its 8th year of existence, serving 500 students grades K-12. SSAE utilizes a
full-virtual and blended-model program that includes project-based learning opportunities, face-to-face teacher contact, in-person tutoring sessions and social
interaction with peers. The data in this report was analyzed by the teaching staff and reviewed by our Family Engagement Council(SAC). This is designed to be a
working document to guide the future direction of the school.
 



Page 5 of 15

 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target: Increase the percentage of students scoring at benchmark from 67% to 82% by EOY

Performance:

Prior Year Target: Increase the School Mean Scale Score Percentile Rank by 10 points at each level (elementary, middle, high)

Performance:

Prior Year Target:
Our goals for elementary PARCC Math scores will be to achieve a schoolwide mean scale score of 750 or higher to meet or
exceed epectations

Performance:

ACADEMIC ACHIEVEMENT
(STATUS) REFLECTION:

Based on our 16-17 DIBELs data, our students meeting or exceeding benchmark from BOY-EOY went from 67% to 80%. 
While we made significant growth, we fell short of our goal of 82%. 

PERFORMANCE INDICATOR:  POSTSECONDARY & WORKFORCE READINESS

Prior Year Target: Score at or above the state average composite score on the SAT.

Performance:

POSTSECONDARY & WORKFORCE
READINESS REFLECTION:

We have  made significant progress toward graduation requirements and will continue to focus on systems needed to
achieve the increase in ACT and postsecondary enrollments.

With the state changing to the SAT, we fell short of of goal to meet or exceed D49 averages

Current Performance
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At Springs Studio for Academic Excellence (SSAE) the analysis of all data needs to be broken into three components: elementary, middle and high school.
At the elementary level, we use DIBELs Next (K-5), PARCC (3-5), CMAS (4-5) Star360, ALEKs Math and Pathblazers curriculum progress monitoring data
to provide information on each of the students. For student in grades 6-10, SSAE uses previous years PARCC (6-9) CMAS (7-8, 11), Star360 (6-10), ALEKs
Math, class grades (6-10), from the Edgenuity curriculum and progress monitoring tools for student evaluation. The 2016-17 one-year SPF executive
summary report showed that SSAE meets both academic achievement and academic growth at all levels, elementary, middle and high school. At the high
school level SSAE also met in Postsecondary & Workforce Readiness. For the first time in school history, all three levels were were rated Performance by
CDE standards.

2017 CMAS results indicated Springs Studio for Academic Excellence students exceeded district and state averages in Science for grades 5 and 8, and the
district for 11th grade Science, however, fell short of the state average. In 2017, we did not test in Social Studies.

2017 PARCC ELA/MATH DATA

3-5: The PARCC ELA data suggests that for third grade, SSAE is slightly below district and state averages in students meeting in ELA, but exceeds in Math.
4th grade outperforms the district and state in both ELA and Math, while 5th grade does not meet district and state in ELA but also exceeds in math. As a
school and district, we continue to focus on early literacy and it remains a priority improvement challenge for our school. 

6-8:  SSAE 7th and 8th graders outperformed D49 and CO in both ELA and Math, while 6th graders performed below district and state in ELA but exceeded
D49 but not the state in Math. 

9-:  In grade 9, SSAE performed well above the district and state and in ELA, exceeded D49 in 9th grade Algebra but fell 2 points short of meeting the state
average.  In Algebra II, 100% of SSAE students met state standards and no students tested in Geometry.

Star360-
For the 17-18 school year, SSAE has implemented Star360 assessments to better measure student growth in ELA and Math.

Trend Analysis

 IncreasingTrend Direction:
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 YesNotable Trend:
 Academic Achievement (Status)Performance Indicator Target:

In the past HS has outperformed middle and elementary students in both ELA and Math, however, this year, Middle School outperformed both ES and HS. SSAE meets
all academic and growth measures at all three levels. Our SPF went from and overall 60.8/100 to 73.2/100. ES hit 67.5% up from 42.5% the previous year. MS scored
78.2% up from 58.9% and HS moved from 69% to 73.3%.

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

HS– Status is Meets in Language Arts and Math. We still fall short of state math achievement.

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

ES – Meets in Language Arts and Math. We still expect to grow to exceeds in both subjects.

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

MS and HS far exceeded the growth of the district and state in Math. This is attributed to the implementation of ALEKs Math

 StableTrend Direction:
 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

6th grade continues to underperform in both ELA and Math.
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 IncreasingTrend Direction:
 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

ES– Meet Exceeds in Language Arts academic growth.- Implementation of Reading Horizons

 StableTrend Direction:
 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

ES does not meet academic growth in Math. We will implement ALEKS math in grades 2-5.

Root Causes

Priority Performance Challenge: Elementary Literacy
Elementary literacy scores are improving, however, not meeting our expectations.

Root Cause: Time spent in school with teachers

For 17-18, we have added two additional intervention days for students scoring below and well below benchmark in addition to their two days already in
school.

Root Cause: Lack of Fidelity in delivery of Barton Intervention for Dyslexic Students

We have eliminated the use of Barton Reading and Spelling for our Dyslexic students and moved to Reading Horizons, a vetted Orton Gillingham
program that does not require parents to deliver one on one core instruction.

Priority Performance Challenge: Post Secondary Readiness/College Entrance Exams
SSAE students consistently come to our school with learning gaps that are reflected on the ACT/SAT college entrance exams.

Root Cause: Lack of teacher understanding of college entrance standards

There has been very little focus on ACT/SAT prep in the past. We implemented ACT Aspire to focus on college and career readiness standards and
readiness.

Root Cause: Early Identification of Growth Gaps
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Teachers did not have access to student data necessary to address academic gaps and adequately prepare to transition students from high school
required skills to college readiness skills.

Priority Performance Challenge: Overall Academic Achievement
While Springs Studio students are now meeting or exceeding academic growth expectations as measured by PARCC, we still fall short of meeting and/or
exceeding academic achievement in all areas.

Root Cause: Lack of Rigor in instructional practice- DOK 3 and 4 Instruction

Teachers are not consistently using high yield instructional strategies at the DOK 3 and 4 level; resulting in reduced rigorous academic expectations to
complete DOK 2 and 3 questions at grades 3rd-10th, resulting in lower student achievement, especially at the advanced level. Additionally, with
PARCC being the new assessment, we are expected to teach more to the CC standards.

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:
In alignment with District 49 goals and initiatives we are focused heavily on early literacy and post secondary readiness targets.   Our resources and
energies are being focused on the process and procedure aspect of working with students. With such a mixed population of new and returning students our
focus continues to be to emphasis best practices and research based models related to those processes and procedures.  

Because we know that students who do not read at grade level by 3rd grade never catch up to their peers, we have changed our K-5 model to bring
students into the building 2 x per week and have added Reading Horizons to our list of interventions, in addition to more frequent progress monitoring and
parent communication.

At HS, we tend to enroll a significant percentage of students who've had struggles or have been unsuccessful in traditional schools.  These students often
come to us with significant gaps in their learning.  Our goal is to catch them up as quickly as possible and we have implemented Reading Horizons and
ALEKS math at middle and high school.

While we typically demonstrate good growth, our achievement is not as high as we would like it to be.  With steady increases in growth, our academic
achievement will improve

Provide a rationale for how these Root Causes were selected and verified:
These root causes were selected based on strategic planning for District 49 with a heavy emphasis on early literacy and post secondary readiness.
 Additionally, we  disaggreagated previous state data to help determine the greatest areas of need and growth for our school.
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Additional Narrative / Conclusion

Through the implementation of ALEKs Math 6-9 and Reading Horizons K-5, we saw measurable growth.  ALEKs will be implemented now in grades 2-5 and Reading
Horizons in middle and high school. 

Action Plans
Planning Form

MTSS Interventions must be aligned to standards to ensure fidelity

What would success look like: Refined MTSS process for focused intentional data driven decision-making with stricter alignment to standards.

Associated Root Causes:

Early Identification of Growth Gaps:
Teachers did not have access to student data necessary to address academic gaps and adequately prepare to transition students from high school required
skills to college readiness skills.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status
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Implementation of Project-Based Learning model emphasizing higher order thinking

What would success look like: Increased focus on Project-Based Learning model emphasizing the application of higher level thinking skills and high return instructional
practices.

Associated Root Causes:

Lack of Rigor in instructional practice- DOK 3 and 4 Instruction:
Teachers are not consistently using high yield instructional strategies at the DOK 3 and 4 level; resulting in reduced rigorous academic expectations to
complete DOK 2 and 3 questions at grades 3rd-10th, resulting in lower student achievement, especially at the advanced level. Additionally, with PARCC being
the new assessment, we are expected to teach more to the CC standards.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Development and maintenance of personalized post secondary plans for all 6-12

What would success look like: Support students in the development and maintenance of personalized post secondary plans for grades 6-12 to foster post-secondary
and workforce readiness, while increasing their eligibility and participation in D49 Pathways programs. Ensure all students are college and/or workforce ready by
implementing individualized pathways for students

Associated Root Causes:

Lack of teacher understanding of college entrance standards:
There has been very little focus on ACT/SAT prep in the past. We implemented ACT Aspire to focus on college and career readiness standards and readiness.

Implementation Benchmarks Associated with MIS



Page 12 of 15

IB Name Description Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

3rd Grade Reading Proficiency

What would success look like: Commit to an intentional focus on Primary Literacy instruction in grades K-3 with a goal of ensuring all students are proficient in reading
by the end of 3rd grade.

Associated Root Causes:

Time spent in school with teachers:
For 17-18, we have added two additional intervention days for students scoring below and well below benchmark in addition to their two days already in
school.

Lack of Fidelity in delivery of Barton Intervention for Dyslexic Students:
We have eliminated the use of Barton Reading and Spelling for our Dyslexic students and moved to Reading Horizons, a vetted Orton Gillingham program that
does not require parents to deliver one on one core instruction.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

School Target Setting

   Priority Performance Challenge : Elementary Literacy
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   Priority Performance Challenge : Elementary Literacy

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 RMEASURES / METRICS:

2017-2018: Increase the percentage of students scoring at benchmark on DIBELS Next by 20 percentage points from beginning
of year to end of year

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: All K-5 students will have in building core instruction utilizing Reading Horizons. They will utilize the Pathblazers
mastery based curriculum at home. Current Performance Mean Score is 741.3- This needs to be increased by 10 points each
year.

2018-2019: Move from 751.3 to 761.3.

 INTERIM MEASURES FOR 2017-2018: Full implementation of Reading Horizons Change from K-12 to Pathblazers curriculum 2 additional intervention days in
building

   Priority Performance Challenge : Post Secondary Readiness/College Entrance Exams

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

 Other PWR MeasuresMEASURES / METRICS:

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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2017-2018: Score at or above the state average composite score on the SAT.

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Postsecondary & Workforce Readiness   PERFORMANCE INDICATOR: 

 SATMEASURES / METRICS:

2017-2018: Continued in building SAT focused vocabulary and math instruction Increased rigor in building and via new
Edgenuity curriculum SAT/PSAT prep practice courses delivered by SSAE teachers

2018-2019: Continue as above

 INTERIM MEASURES FOR 2017-2018: In building practice tests Teaching the use of graphing calculators Test taking strategies

   Priority Performance Challenge : Overall Academic Achievement

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

MEASURES / METRICS:

2017-2018: Change from progress based curriculum to mastery based curriculum K-12 Increased need for PD around mastery
based learning Additional time needed to learn ins and outs of new curriculum

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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MEASURES / METRICS:

2017-2018: 

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 WMEASURES / METRICS:

2017-2018: Increase the School Mean Scale Score Percentile Rank by 10 points at each level (elementary, middle, high)

2018-2019: 

 INTERIM MEASURES FOR 2017-2018:

ANNUAL
PERFORMANCE

TARGETS

ANNUAL
PERFORMANCE

TARGETS
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Executive Summary
If we...

49 PATHWAYS

Description:

Ensure all students are career and workforce ready by implementing individual pathways for students.

MAJOR IMPROVEMENT STRATEGY:IMPROVING QUALITY INSTRUCTION

Description:

Increasing student achievement via data collection and analysis using PSAT/ACT data in order to create a better cycle of curricular development,
instruction, assessment and accountability leading to the success of all students.
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MAJOR IMPROVEMENT STRATEGY: CAPTURING KIDS HEARTS/KAGAN TRAINING

Description:

In order to maximize student learning potential, all classrooms will establish and maintain a positive learning environment by implementing the agreed upon
expectations based on Capturing Kids Hearts and Kagan Training.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school
In the 2016-2017 school year, Vista Ridge High School moved from using the Aspire ACT and the ACT tests, to the PSAT and the SAT. With that, it has been difficult to
align data to see growth. We are working with our feeder middle school, Sky View Middle School to align PSAT 8 for the next school year in order to see growth and have
more data to access student growth and achievement. 

In order to grow student achievement, in the 2016-2017 school year the school instituted the ACT 22 group. In order to help with student growth on the ACT, the students
who scored a 22 or better on the state test in April of 2016, earned incentives because a score of 22 or better shows mastery. We had 34 earn the incentives. 

 

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Bruce  GroseName:  PrincipalTitle:

 6888 Black Forrest Rd.Mailing Street:  Colorado Springs CO 80923Mailing City / State/ Zip Code:
Phone:(719) 494-8805  bgrose@d49.orgEmail:

 Elaine  CharneyName:  Assistant PrincipalTitle:
 6888 Black Forrest RdMailing Street:  Colorado Springs CO 80923Mailing City / State/ Zip Code:
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Phone:(719) 494-8806  eschoen@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis
Team Members: The Vista Ridge High School Improvement Team consists of Campus Administration, SAC, and Wolf Council.

: The completed UIP document and accompanying data will be presented to and reviewed by Wolf Council (school leadership including schoolStakeholder Involvement
administration) on  and formally presented to the Vista Ridge School Accountability Committee on  November 4, 2017 . Department chairs and buildingOctober 24, 2017  
representatives are expected to disseminate the information to the remainder of the staff. 

: Vista Ridge High School is located in Eastern Colorado Springs, in Falcon School District 49. According to CDE, in the 2016-2017 school year, the totalDemographics
student population was . The ethnic breakdown was: Caucasian , Hispanic1452 57%  22%, Asian 3.6%, African American 8.9%, two or more races 7.2%,  Pacific Islander
.6% and Native American .4%. 

Graduation Rates: Total 12th grade students: 287, Total Graduated: 277, Total percentage graduated:96.8%. 

Relevant Data Analysis: 
Data Used: ACT Aspire, CDE Accountability Website, Alpine Achievement and ACT profile report.
 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  POSTSECONDARY & WORKFORCE READINESS

Prior Year Target: Improving the average composite ACT score 3 points to exceed the state average.

Performance:

Current Performance
Vista Ridge High School had an overall Achievement rating of Approaching, up from Does Not Meet the prior year,  with one or more achievement ratings not
meeting the states expectations. The area where Vista Ridge did not meet the state expectations in the area of ELA: all areas including English Learner, Free and
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Reduced Lunch Eligible, Minority Students and Students with Disabilities score a Does Not Meet rating. Under Math, Vista Ridge achieved an overall rating of
Approaching, which was the same as last year, with a Does Not Meet rating in two areas: English Learners and Students with Disabilities. In the area of Science,
Vista Ridge had an overall rating of Approaching, which was down from the previous year of Meets. Vista Ridge High School  did not meet the states expectations
by achieving a Does Not Meet also in the area of Free/Reduced-Priced Lunch Eligible and Minority Students. In reviewing the data from the current Performance
Framework, after meeting the state requirement of 95% testing participation in 2017, the three areas under Academic Achievement have meet state requirements
by all achieving an Approaching rating. 

Vista Ridge High School had an overall Academic Growth rating of Approaching with one or more growth ratings not meeting the states expectations. The overall
rating in 2017 was exactly the same as 2016. The area where Vista Ridge did not meet the states expectations was in the area of ELA: all areas including Free and
Reduced Lunch Eligible and Minority Students. In order to address this issue, Vista Ridge has created an even more intensive Reading class for our students with
disabilities and ELL students. Also, students in the ELL program have a more intensive Resource class and supportive case manager. 

Vista Ridge High School had an overall Postsecondary and Workforce Readiness rating of Approaching with all PWR sub indicators ratings meeting state
expectations. In Matriculation, Vista Ridge maintained an Approaching rating from last year, gaining slightly in all areas including 2 Year Higher Education
Institution, 4 Year Higher Education Institution and Career and Technical Education. For the Graduation indicator, in both Free/Reduced Price Lunch Eligible and
Minority Students went from a Meets rating to Exceeds rating. 

 

Trend Analysis

 IncreasingTrend Direction:
 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Reading: According to the SPF (1 year), the overall rating for Vista Ridge High School was Approaching, which was an increase from Does Not Meet in 2016. There was
an increase in ELA on CMAS, on the overall mean score: 2016=723.3 and 2017=728.5. In each subcategory: English Learners: 2016=721 and 2017=714.6 Free/
Reduced Price Lunch Eligible: 2016=713 and 2017=719.4 Minority Students: 2016=719 and 2017=724.2 Students with Disabilities: 2016=684 and 2017=692 Math:
According to the SPF (1 year), the overall rating for Vista Ridge High School was Approaching, which was the same rating as 2016. The mean score overall in 2016=724
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and 2017=725.2. In each sub category increased: English Learners: 2016=726.4 and 2017=715.4 Free/ Reduced Price Lunch Eligible: 2016=721.3 and 2017=718
Minority Students: 2016=721.3 and 2017=723.2 Students with Disabilities: 2016=687.1 and 2017=708.1

 IncreasingTrend Direction:
 YesNotable Trend:

 Postsecondary & Workforce ReadinessPerformance Indicator Target:

The rating for the SAT ERW was an overall rating of Approaching which was a decrease from 2016 which was a Meets rating. The rating for the SAT Math was an overall
rating of Approaching which was a decrease from 2016 which was a Meets rating. In Matriculation: 2 Year-Higher Education Institution: 2016=20 and 2017=20.8 4
Year-Higher Education Institution: 2016=30 and 2017=32.6 Career and Technical Education: 2016=7 and 2017=4.4

 StableTrend Direction:
 YesNotable Trend:

 Academic Growth GapsPerformance Indicator Target:

Reading: According to the 1 year SPF, the overall rating stayed the same at Does Not Meets. The overall mean score in 2016=17 and 2017=15.5. English Learners:
2016=no score and 2017=13 Free/ Reduced Price Lunch Eligible: 2016=12.5 and 2017=12 Minority Students: 2016=15.5 and 2017=15 Students with Disabilities:
2016=ns and 2017=ns

 StableTrend Direction:
 YesNotable Trend:

 Academic Growth GapsPerformance Indicator Target:

Math: According to the 1 year Performance Framework, the overall rating in Math was Approaching which was the same as 2016. The overall mean score in 2016=35 and
2017=36.5. English Learners: 2016=ns and 2017=36.5 Free/ Reduced Price Lunch Eligible: 2016=38 and 2017=39 Minority Students: 2016=35 and 2017=38 Students
with Disabilities: 2016=684 and 2017=692

Root Causes

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:
The following have been picked as challenges because Vista Ridge would like to raise to a Meets level in both Math and ELA under both Academic
Achievement and Academic Growth. 
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In English, Vista Ridge has placed a higher priority on writing. At all levels, the English curriculum was split into semester long focuses: one semester of
literature and one semester of composition and writing. Also as a support to our Students with Disabilities and ELL students, there is a new priority on
Reading classes and intensive intervention.  

In Math, Vista Ridge has placed a high priority on developing a more cohesive math curriculum and a focus on student engagement. They continue to
analyze data and identifying the root causes for their scores. The teachers in the Math Department will use PLC time to analyze student data, common
assessments, and collaborate towards building and refining the math curriculum. 

 

Provide a rationale for how these Root Causes were selected and verified:
As a school, it is important for all stakeholders to understand the root causes for the lack of performance in the areas of reading and math.  Cohesively, the
following root causes have been identified in the areas of writing and math:

In ELA, our school is working towards consistency across curriculums that monitor academic growth, appropriate differentiated instruction, and planning
questioning to promote higher depths of knowledge and comprehension capabilities.

In  addition, our school is working toward systemic implementation of the instructional framework, core curriculum, and direct instruction that promotes
content mastery in the area of math.

Vista Ridge High School has not maintained focus on ensuring effective data collection and evaluation as part of a cycle of curricular development,
assessment, evaluation and accountability for all students.

Additional Narrative / Conclusion

After increased communication with parents about the importance of testing and creating an incentive program around the ACT, we were able to raise the participation
level for testing to more than 95% which meets the state expectation for testing participation. 
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Executive Summary
If we...

QUALITY CORE INSTRUCTION

Description:

Full implementation of Classroom Instruction that Works Strategies, implementation of new ELA curriculum, revised schedule to support first instruction,
strengthened PLC process

INTERVENTIONS

Description:

Provide research-based targeted interventions and professional development in supporting individual student needs.
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PROFESSIONAL DEVELOPMENT- MATH

Description:

Increase knowledge of effective instructional practices in mathematics. Increased ability to use diagnostic data to inform instruction and interventions.

Then we will address...

MATH PD

Description:

Lack of professional development in mathematical practices, math shifts, and supporting individual student needs.

ELA PD

Description:

Lack of ongoing professional learning in reading instructional practices and supporting specific individual student needs.

MATH INTERVENTION

Description:

Lack of a comprehensive and intensive math intervention program

Then we will change current trends for students

STUDENTS WITH DISABILITIES- ELA GROWTH

Description:

Students with disabilities have not demonstrated adequate growth in ELA.

STUDENTS WITH DISABILITIES- MATH GROWTH
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Description:

Students with disabilities have not demonstrated adequate growth in math.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

Improvement Plan Information

The school/district is submitting this improvement plan to satisfy requirements for (check all that apply):

 State Accreditation

School Contact Information
 Katarzyna  PickeringName:  PrincipalTitle:

 8308 Del Rio Rd.Mailing Street:  Peyton Colorado 80831Mailing City / State/ Zip Code:
Phone:(719) 495-5500  kpickering@d49.orgEmail:

 Angela  RoseName:  Assistant PrincipalTitle:
 8308 Del Rio Rd.Mailing Street:  Peyton Colorado 80831Mailing City / State/ Zip Code:

Phone:(719) 495-5500  arose@d49.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of school Setting and Process for Data Analysis
Woodmen Hills Elementary school is located in Eastern El Paso County in Falcon School District 49. We are a public elementary school servicing approximately 802
students in grades PreK-5. Woodmen Hills Elementary, a neighborhood school, educates and empowers the whole child to thrive through quality instruction, meaningful
relationships and high expectations.  Students are inspired to collaborate and use their unique traits to positively impact our community.  As a Healthy School Champion,
WHES has a commitment to educating the whole student.  We embraced our communities values and expanded efforts to develop healthy and productive children.
 Parent and community partnerships are integral to our success.  
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Woodmen Hills Elementary is a ''Performance'' school.  We ''meet'' in Academic Achievement and in Academic Growth. Our school improvement team looked at 3 years
of performance data as we evaluated trends.  These trends were then validated using local data.   

 

Prior Year Targets

Consider the previous year's progress toward the school targets. Identify the overall magnitude of the school performance challenges.

PERFORMANCE INDICATOR:  ACADEMIC ACHIEVEMENT (STATUS)

Prior Year Target:
Increase the percentile rank for students with disabilities in the area of ELA by 5 points annually for a percentile rank of 9 for
the 2016-2017 school year.

Performance:

Prior Year Target:
Increase the percentile rank for students with disabilities in the area of Math by 5 points annually for a percentile rank of 18 for
the 2016-2017 school year.

Performance:

ACADEMIC ACHIEVEMENT
(STATUS) REFLECTION:

Our 2017 target percentile rank in ELA for students with disabilities was 9.  This target was not met.  We also aimed to increase
the percentile rank in mathematics for students with disabilities to 18.  This target was not met.

PERFORMANCE INDICATOR:  ACADEMIC GROWTH

Prior Year Target: Increase the median growth percentile by 5 points annually for an MGP of 47 for the 2016-2017 school year.

Performance:

Prior Year Target: Increase the median growth percentile by 5 points annually for an MGP of 51 for the 2016-2017 school year.

Performance:

Prior Year Target: Our goal is to increase our mean scale score in mathematics by 10% to 907 for all students for the 2016-2017 school year.
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Performance:

ACADEMIC
GROWTH
REFLECTION:

Our goal was to increase the median growth percentile in ELA by 5 points for an MGP of 47.  This target was met.  We increased the MGP from 42
to 52 for an increase of 10 points.  We also aimed to increase the MGP in Math by 5 points for an MGP of 51.  This target was not met.  We
increased by 4 points for a 2017 MGP of 50.  Our goal in mathematics was to increase our scaled score by 10%.  This target was not met.  We
remained fairly stagnant with a slight decrease from 746.3 in 2016 to 743.7 in 2017.

Current Performance

Academic Achievement Summary
Based on the 2017 one-year SPF, Woodmen Hills Elementary School meets state expectations in academic achievement in ELA, Math, and Science.  

The tables below display longitudinal results by grade level for ELA, Math, and Science.

ELA
PARCC Results                  3rd Grade                    4th  Grade                   5th Grade

 2016 2017 2016 2017 2016 2017   

% Did Not Meet 11 17 6 8 5 4

% Partially Met 18 10 11 17 10 10

% Approached 27 27 32 25 32 28

% Met 40 41 45 44 51 56

% Exceeded 4 6 6 7 3 2

PARCC 2017 Met/Exceeded Compared to District and State
                        WHES       D49           State
3ELA                  47%          44%          40%
4ELA                  51%          45%          44%
5ELA                  58%          48%          46%
Math
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PARCC Results                3rd Grade                   4th  Grade                   5th Grade

 2016 2017 2016 2017 2016 2017   

% Did Not Meet 8 8 4 5 8 7

% Partially Met 16 24 9 20 15 11

% Approached 31 24 36 32 34 34

% Met 39 39 47 41 39 43

% Exceeded 7 5 4 0 4 5

PARCC 2017 Met/Exceeded Compared to District and State
                        WHES       D49           State
3MATH              44%          39%          40%
4MATH              41%          32%          34%
5MATH              48%          32%          34%
Science
CMAS Results                             5th Grade

 2015 2016 2017 

% Partially Met 20 16 15

% Approached 39 52 45

% Met 38 30 35

% Exceeded 3 3 5

Academic Achievement Disaggregated by Student Group
Expectations for academic performance in ELA were not met for students with disabilities and were approaching for free/reduced lunch students.  In math, students
with disabilities did not meet expectations.  In ELA, the percentile rank for all students was 70 while students with disabilities had a percentile rank of 1.  Similar
trends were seen in mathematics with an overall percentile rank of 69 while students with disabilities had a percentile rank of 5.  
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Academic Growth Summary 
The 2017 one-year SPF indicates that Woodmen Hills Elementary meets overall academic growth expectations. 

The median growth percentile in 2017 was 52 in ELA and 50 in Math. 

Academic Growth Disaggregated by Student Group
Expectations for academic growth are approaching for students with disabilities in ELA. In ELA, the median growth percentile for all students was 52.  Free/reduced
lunch students had an MGP of 52.5, minority students had an MGP of 56.5, and students with disabilities had an MGP of 36.  In Math, minority students and
free/reduced lunch students are approaching expectations while students with disabilities did not meet expectations.  In Math, the MGP for all students was 50.
 Free/reduced lunch eligible had an MGP of 39.5, minority students had an MGP of 44.5, and students with disabilities had an MGP of 33.  

 

Trend Analysis

 StableTrend Direction:
 YesNotable Trend:

 Disaggregated GrowthPerformance Indicator Target:

Students with disabilities are not demonstrating adequate growth as indicated by the 2017, 2016, and 2014 SPF in ELA. In 2014 students with disabilities approached
academic growth in reading (MGP 43) and writing (MGP 40). In 2016 and 2017, students with disabilities continued to approach expectations for growth in ELA (MGP
41.5 & 36).

 Increasing then decreasingTrend Direction:
 YesNotable Trend:

 Disaggregated GrowthPerformance Indicator Target:
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Students with disabilities are not demonstrating adequate growth as indicated by the 2016 and 2014 SPF in Math. In 2014, students with disabilities did not meet growth
expectations with a MGP of 31. In 2016, students with disabilities were approaching math growth expectations with a MPG of 48.5. In 2017, students with disabilities did
not meet growth expectations with a MGP of 33.

Root Causes

Priority Performance Challenge: Students with Disabilities- ELA Growth
Students with disabilities have not demonstrated adequate growth in ELA.

Root Cause: ELA PD

Lack of ongoing professional learning in reading instructional practices and supporting specific individual student needs.

Priority Performance Challenge: Students with Disabilities- Math Growth
Students with disabilities have not demonstrated adequate growth in math.

Root Cause: Math PD

Lack of professional development in mathematical practices, math shifts, and supporting individual student needs.

Root Cause: Math Intervention

Lack of a comprehensive and intensive math intervention program

Provide a rationale for why these challenges have been selected and address the magnitude of the overall performance challenges:
Students with Disabilities- Gap in Achievement and Growth 
The 2016 and 2017 SPFs show that students with disabilities do not meet state expectations for academic performance in ELA and Math and are
approaching in academic growth for ELA and not meeting growth expectations in Math.  

  

Provide a rationale for how these Root Causes were selected and verified:
Once priority performance challenges were established, the leadership team brainstormed explanations for performance challenges.  The team sought to
determine all possible causes of each performance challenge and ideas were sorted into natural themes.  In the area of reading, there was a lack of



Page 9 of 15

ongoing/ job-embedded professional development in the foundations of reading and serving students with significant reading deficiencies.  While our
students benefit from Burst intervention, many teachers lack a deep understanding of the literacy continuum and how to effectively analyze data to
intervene.  In mathematics, a lack of professional development in mathematical shifts and practices and supporting diverse student needs were identified as
a root cause.  While curriculum is now aligned to standards, there is a lack of targeted intervention support in mathematics outside of MTSS and SPED.
 Root causes are validated with local data.

Additional Narrative / Conclusion

 

 

Action Plans
Planning Form

Quality Core Instruction

What would success look like: Full implementation of Classroom Instruction that Works Strategies, implementation of new ELA curriculum, revised schedule to support
first instruction, strengthened PLC process

Associated Root Causes:

ELA PD:
Lack of ongoing professional learning in reading instructional practices and supporting specific individual student needs.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Staff will continue to learn about the use of CITW strategies
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Classroom
Instruction that
Works Strategies

through modeling and coaching provided by the instructional
coach and support from quality instruction committee members.

08/25/2016
05/31/2018

Wendy Murphy Partially Met

Collaboration
training to
enhance PLC
work

All certified staff will participate in 4 days of Adaptive Schools
training.

07/28/2017
05/11/2018

Kathy Pickering Partially Met

Revise MTSS
Protocol

An MTSS protocol flowchart will be developed and shared with
teachers.

08/04/2017
12/15/2017

Karen Emerson and Katie Kessler Met

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Revise MTSS
Protocol

Continue to shift from RtI to a true MTSS model. Protocols and
procedures are implemented, reviewed, and revised.

07/31/2016
05/31/2018

CDE MTSS
resources

MTSS
Interventionists-
Karen Emerson
and Katie Kessler

In Progress

Classroom
Instruction that
Works Strategies

The quality instruction committee will support the staff in
implementation of strategies.

08/04/2016
05/30/2018

McREL
Classroom
Instruction that
Works

Wendy Murphy In Progress

Thinking
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Collaboration
training to
enhance PLC
work

The staff will engage in a 4 day Adaptive Schools training aimed
at supporting team collaboration and work efficiency.

10/10/2016
05/31/2018

Collaborative-
Adaptive Schools

Kathy Pickering In Progress

Interventions

What would success look like: Provide research-based targeted interventions and professional development in supporting individual student needs.

Associated Root Causes:

Math Intervention:
Lack of a comprehensive and intensive math intervention program

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Do the Math
Intervention
Implementation in
SPED

Full implementation of Do the Math in resource and MTSS
pull-outs

01/03/2017
05/31/2018

SPED and MTSS Teachers Partially Met

Math Intervention
Block Scheduled

Each grade level will have a designated time for math
intervention.

07/20/2017
08/04/2017

Angela Rose Met
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DIBELS Math
Implementation

DIBELS math will be administered to all SPED students with math
goals during the benchmark windows.

08/04/2017
05/31/2018 SPED and MTSS staff Partially Met

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Do the Math
Intervention
Implementation in
SPED

Implement the Do the Math intervention program as a pilot for all
staff. 05/31/2018

Marilyn Burns- Do
the Math

Kathy Pickering In Progress

DIBELS Math
Implementation

Begin to implement DIBELS Math beginning with SPED
2017-2018 school year and expanding to all teachers the following
year.

08/01/2017
05/31/2019

DIBELS Math
Wendy Murphy,
Katie Kessler,
Karen Emerson

In Progress

Math Intervention
Block Scheduled

Provide each grade level with a specific time for math
interventions for all students along with MTSS and SPED support.

08/04/2017
05/31/2018

Angela Rose-
Assistant Principal

In Progress

Professional Development- Math

What would success look like: Increase knowledge of effective instructional practices in mathematics. Increased ability to use diagnostic data to inform instruction and
interventions.

Associated Root Causes:
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Math PD:
Lack of professional development in mathematical practices, math shifts, and supporting individual student needs.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/
Repeats

Key Personnel Status

Professional
learning on
effective data
analysis and
responding to
student need.

Teachers will participate in opportunities to engage in data
analysis protocols facilitated by the Instructional Coach.

08/04/2017
05/31/2018

Wendy Murphy Partially Met

Professional
development in
mathematics

Following math leadership trainings, WHES reps will provide
professional learning opportunities during PLCs.

11/01/2017
05/31/2018

Brooke Lombardo and Lisa Reid Partially Met

Action Steps Associated with MIS
Name Description Start/End Date Resource Key Personnel Status

Professional
learning on
effective data
analysis and

Ongoing and job embedded training provided by the instructional
coach.

08/04/2017
05/31/2019

Wendy Murphy In Progress
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responding to
student need.

Professional
development
provided by the
math leadership
team

The math leadership team will provide ongoing support with
mathematical practices and the development of conceptual
understanding.

11/01/2017
05/31/2018

District Math
Leadership Team

Lisa Ried Brooke
Lombardo

In Progress

School Target Setting

   Priority Performance Challenge : Students with Disabilities- ELA Growth

  Academic Growth   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2017-2018: Increase the median growth for students with disabilities in the area of ELA by 5 points annually for an MPG of 41
for the 2017-2018 school year.

2018-2019: Increase the median growth for students with disabilities in the area of ELA by 5 points annually for an MPG of 46
for the 2018-2019 school year.

 INTERIM MEASURES FOR 2017-2018: DIBELS Next Benchmark, BURST, Lexia

   Priority Performance Challenge : Students with Disabilities- Math Growth

ANNUAL
PERFORMANCE

TARGETS
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  Academic Growth   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2017-2018: Increase the median growth for students with disabilities in the area of math by 5 points annually for an MPG of 38
for the 2017-2018 school year.

2018-2019: Increase the median growth for students with disabilities in the area of math by 5 points annually for an MGP of 43
for the 2018-2019 school year.

 INTERIM MEASURES FOR 2017-2018: DIBELS Math

ANNUAL
PERFORMANCE

TARGETS
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